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The application form explained 

Before completing your application, please ensure that you have read both the relevant 
how to apply to set up a free school guidance and the criteria for assessment carefully. 
Please also ensure that you can provide all the information and documentation 
required. 

Sections 

Declaration 

The declaration must be made by a company member on behalf of the company/trust.  
The declaration section is found on page 8 of this form. All applicants are required to 
complete this section in full. 

All applicants will need to complete sections A, B, C, E, H and I in full.  

For sections D, F and G, the information you need to provide will depend on the type of 
group you are. Please refer to the relevant section of the how to apply to set up a free 
school guidance document and the criteria for assessment, for the information your 
group should include in these sections. 

Section A asks you for applicant details in the Excel form.  

Section B asks you to outline your proposed free school(s) in the Excel form.  

Section C asks you for detailed information on the vision for your school(s) and is to be 
completed using the Word form.  

Section D asks you for detailed information on your proposed education plan(s) and is 
to be completed using the Word form.  

Section E asks you to evidence that there is a need for the school(s) you are 
proposing in the Word form. 
 
Section F asks you to demonstrate that you have the capacity and capability to open 
the school(s) you are proposing and is to be completed using the Word form.  

Section G specifically asks about costs. This requires the completion of the relevant 
sections of the Excel budget template.  

Studio schools use a different Excel budget template than mainstream and 16-19 free 
schools. 

Section H asks for information about premises, and suitable site(s) you have identified. 
This requires the completion of the relevant section of the Excel application form.  

Section I is about your suitability to set up and then run a free school. The form is 
available here. 
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Failure to submit all the information required may mean that we are unable to consider 
your application. 

Submitting Sections A to H 

The completed Word and Excel templates and the budget plans need to be submitted 
by email to the department by the application deadline to: 
FS.applications@education.gsi.gov.uk. Your email must be no larger than 9MB in size. 
If your documents are larger than 9MB, please send multiple emails clearly indicating 
that the emails are connected (e.g. email 1 of 3). 

Applications for a Studio School should also be sent to: 
applications@studioschooltrust.org.  

The Word template should be between 50 and 100 pages long (depending on which 
type of group you are); formatted for printing on A4 paper; completed in Arial 12 point 
font; and include page numbers. Annexes are excluded from the page limit and should 
be restricted to CVs for key individuals. Please do not include photographs, images and 
logos in your application. 

The contents of the budget Excel template and Excel application form are excluded 
from the page limit.   

Please include the name of your school in the file name for all Word and Excel 
templates. 

You also need to submit two hard copies (of Sections A-H and the budget plans) by a 
guaranteed method such as ‘Recorded Signed For’ post to: Free Schools Applications 
Team, Department for Education, 3rd Floor, Sanctuary Buildings, Great Smith Street, 
London SW1P 3BT. You may also hand deliver if you prefer. 

It is essential that the hard copies are identical to the version you email. 

Submitting Section I 

Section I, i.e. the Personal Information form, is required for each member, director, and 
principal designate who has not submitted forms within the past 365 days; together with 
a list of those members, directors, and principals designate who have submitted 
Section I forms within the past 365 days. These need to be submitted by email 
alongside a copy of Section A (from the Excel template) to 
due.diligence@education.gsi.gov.uk stating the name of the school in the subject title.  
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Data protection 

Personal data is collected on the Word and Excel templates in order to consider an 
application to set up a free school and will not be used for other purposes.  For the 
purposes of the Data Protection Act, the Department for Education is the data controller 
for this personal information and for ensuring that it is processed in accordance with the 
terms of the Act. The department will hold all personal information you supply securely 
and will only make it available to those who need to see it as part of the free school 
application process. All personal information supplied in these forms will only be 
retained for as long as it is needed for this process.  
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Declaration 

**This must be signed by a company member on behalf of the company/trust** 

I confirm that the information provided in this application is correct to the best of my 
knowledge.  I further confirm that if the application is successful the company will 
operate a free school in accordance with:  

 the requirements outlined in the how to apply to set up a free school guidance; 

 the funding agreement with the Secretary of State;  

 all relevant obligations and requirements that apply to open academies (eg 
safeguarding, welfare and bullying) – this includes statutory requirements (those 
that are enshrined in legislation) and non-statutory requirements (those 
contained in DfE guidance); and 

 the School Admissions Code, the School Admissions Appeal Code and the 
admissions law as it applies to maintained schools. 16 to 19 applicants do not 
need to follow these codes, but must have admissions arrangements and criteria 
which are fair, objective and transparent. 

I have fully disclosed all financial liabilities and the full extent of each/any debt for which 
the company, trust or existing school is liable. 

I confirm that I am not and have never been barred from regulated activity within the 
meaning given by the Safeguarding Vulnerable Groups Act 2006. I further declare that 
all current members and directors of the company have confirmed to me that they are 
not and have never been so barred, and that if it comes to my attention whilst I am a 
member or director of the company that I or any other member or director are or have 
been so barred I will notify the Department for Education. I and all other members and 
directors of the company understand that the company’s free school application may be 
rejected if a member or director of the company is found to have been barred from 
regulated activity. 

I acknowledge that this application may be rejected should any information be 
deliberately withheld or misrepresented that is later found to be material in considering 
the application. 

Signed:  

Position:  

Print name: 

Date:27.9.2016 

NB: This declaration only needs to be signed in the two hard copy versions of 
your application.  Please use black ink. 
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Completing the application form 

Section A – applicant details (use Excel spread sheet) 

This section will need to be completed by all applicants. Please: 

 complete the Section A tab in the Excel spread sheet; and 

 refer to the how to apply to set up a free school guidance and the criteria for 
assessment for what should be included in this section. 

Section B – outline of the school (use Excel spread sheet) 

This section will need to be completed by all applicants. Please: 

 complete the Section B tab in the Excel spread sheet; and 

 refer to the how to apply to set up a free school guidance and the criteria for 
assessment for what should be included in this section. 
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ICT 

55 mins 1 hr  Mandatory  

PE 

2 hrs 2 hrs Mandatory  

Art 

1 hr 1 hr Mandatory  

Music 

40 mins 45 mins Mandatory  

History 

45 mins 50 mins Mandatory  

Geography 

50 mins 50 mins  Mandatory  

DT 

50 mins 50 mins Mandatory  

PSHE/ 
British 
Values  and 
Citizenship 

40 mins  40 mins  Mandatory  

Philosophy   
( KS1) 

40 mins - Mandatory  

MFL(TBD) 

10 mins 30 mins Mandatory We will 
determine the 
languages 
taught, based on 
the specialisms 
available within 
the Trust in 
conjunction with 
the 
demographics of 
the children. 

Forest 
School/Enter

40 mins 40 mins Mandatory Our classroom in 
the woods at 
Wyville is 3 miles 
from the new 
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 equips them with essential life skills: 

- Language and 
Communication skills 

- Skills in Independence 

- Emotional Intelligence Skills     

- Thinking skills 

 

 romotes an enquiring mind and 
capacity to think rationally. 

 

 contributes to the development of 
pupils’ sense of identity through 
knowledge and understanding of the 
spiritual, moral, social and cultural 
heritages of Britain’s diverse society 
and of the global dimension of their 
lives. 

 

 encourages pupils to appreciate 
human aspirations and 
achievements in aesthetic, 
scientific, technological and social 
fields, and promotes a personal 
response to a range of experiences 
and ideas. 

 

 provides rich and varied contexts 
(including extra-curricular provision 
and support for learning out of 
school hours) for pupils to acquire, 
develop and apply a broad range of 
knowledge, understanding and 
skills. 

 

 gives pupils the opportunity to 

developing pupils’ integrity and 
autonomy and help them to be 
responsible and caring citizens 
capable of contributing to the 
development of a just society. 

 

 promotes equal opportunities and 
enables pupils to challenge 
discrimination and stereotyping. 

 

 develops their awareness and 
understanding of, and respect for, 
the environment in which they 
live, and secure their commitment 
to sustainable development at a 
personal, local, national and 
global level. 

 

 equips pupils as consumers to 
make informed judgements and 
independent decisions and to 
understand their responsibilities 
and rights  

 

 promotes pupils’ self-esteem and 
emotional well-being and help 
them to form and maintain 
worthwhile and satisfying 
relationships, based on respect 
for themselves and for others, at 
home, school, work and in the 
community. 

 

 develops their ability to relate to 
others and work for the common 
good. 
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become creative, innovative, 
enterprising and capable of 
leadership to equip them for their 
future lives as workers and citizens. 

 

 develops their physical skills and 
encourages them to recognise the 
importance of pursuing a healthy 
lifestyle and keeping themselves 
and others safe. (including sex 
education and attention to drugs 
misuse.) 

 

 Promotes British Values and an 
understanding of tolerance/ 
extremism. Equally it promotes a 
depended understanding of relevant 
issues such as Gang culture and 
current topical issues. 

 

 

 promotes sound economic and 
financial understanding 

 

 enables pupils to respond 
positively to opportunities 
challenges and responsibilities, to 
manage risk and to cope with 
change and adversity. 

 

 prepares pupils for the next steps 
in their education, and equips 
them to make informed choices 
at school and throughout their 
lives, enabling them to appreciate 
the relevance of their 
achievements to life and society 
outside school, including leisure. 
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Each of these key skills is complex and can be subdivided further in order to 
prepare a child fully for the world in which they live. The details of each of these 
four skills are expanded in greater depth below: 

 

1) Language skills (Oracy) 

Key Skill 1: Communication 

The key skill of communication includes skills in speaking, listening, reading and 
writing.  Skills in speaking and listening include the ability to speak effectively for 
different audiences; to listen, understand and respond appropriately to others; to 
present information and to participate effectively in a group discussion.  Skills in 
reading and writing include the ability to read a range of  texts fluently and to 
reflect critically upon what is read. It is also the ability to write fluently for a range 
of purposes and audiences, including critical analysis of their own and others’ 
writing.  Opportunities to develop this key skill are provided through English and 
the use of language throughout the remaining curriculum areas. 

2) Independent Skills 

There are two types of Independent skills which are identified below: 

 Independence in learning  

 Personal and Social Independence 

Independence in learning provides children with strategies in order for them to 
support and structure their own learning in any given situation. Social and personal 
independence allows a child to develop skills in relation to other people and their 
environment. This raises their awareness and provides strategies to overcome 
situations which may be adversely affect their learning. 

3) Emotional Intelligence 

Key Skill 4: Working With Others 

The key skill of working with others includes the ability to contribute to small group 
and whole-class discussion and to work with others in order to meet a challenge.  
If pupils are to work with others they must develop social skills and a growing 
awareness or understanding of others’ needs.  All subjects provide opportunities 
for pupils to cooperate and work effectively with others in formal and informal 
settings. Emotional Intelligence should also include the appreciation of others and 
consider different perspectives in order to benefit fully from what their peers think, 
say and do. 
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Key Skill 5: Improving Own Learning and Performance 

The key skill of improving their own learning and performance involves pupils 
reflecting on and critically evaluating their work and what they have learnt. It also 
includes methods for identifying ways to improve their learning and performance.  
They need to be able to identify the purposes of learning, to reflect on the 
processes of learning, to assess progress, to take risks, to identify obstacles or 
problems in learning and to plan ways to improve learning.  All subjects provide 
opportunities for pupils to review their work and to improve their learning. This 
element also provides each child with an understanding of how to learn effectively. 

Emotional Intelligence involves the development of pupils as people in preparing 
them for the world in which they are going to exist. This strand will focus upon: 

 self awareness     

 attitudinal development 

 managing feelings / resilience    

 assessing self 

 self motivation     

 empathy  

 social skills      

 learning to learn 

 leadership skills                                                  

 risk taking 

4) Thinking Skills 

Key Skill 6: Problem Solving 

The key skill of problem solving involves pupils developing the skills and strategies 
that will help them to solve the problems they face in learning and in life.  Problem 
solving includes the skills of identifying and understanding a problem, planning to 
solve a problem, monitoring progress in tackling a problem and reviewing solutions 
to problems.  All subjects provide pupils with opportunities to respond to the 
challenge of problems and to plan, test, modify and review the progress needed to 
achieve particular outcomes. 

 

Information-Processing Skills 

These enable pupils to locate and collect relevant information, to sort, classify, 
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sequence, compare and contrast, and to analyse whole / part relationships. 

Reasoning Skills 

These enable pupils to give reasons for opinions and actions, to draw inferences 
and deductions, to use precise language to explain what they think, and to make 
judgements and decisions informed by reasons or evidence. 

Enquiry Skills 

These enable pupils to ask relevant questions, to pose and define problems, to 
plan what to do and how to research, to predict outcomes and anticipate 
consequences, and to test conclusions and improve ideas. 

Creative Thinking Skills 

These enable pupils to generate and extend ideas, to suggest  hypotheses, to 
apply imagination, and to look for alternative innovative outcomes. 

Evaluation Skills 

These enable pupils to evaluate information, to judge the value of what they read, 
hear and do, to develop criteria for judging the value of their own and others’ work 
or ideas, and to have confidence in their judgements. 

The Organisation and Implementation of Life Skills: 

The Curriculum, which is committed to achieving high standards is broad, exciting 
and challenging and embraces the four key life skills at the heart of it.  In 
implementing this Curriculum, it is intended that the subject specific skills and the 
aforementioned life skills are displayed clearly for the children to access within a 
session. This would be achieved by selecting one strand from each section of the 
curriculum Diagram: 

Accurate Pitching of Life Skills 

The expectations placed upon each child need to be clearly identified, modelled 
and taught. Children should be taught life skills which are appropriate to their 
academic and social stage of development, chronological age and their individual 
needs in order to prepare them fully for the world in which they live. In doing so, 
this provides a well tailored and bespoke curriculum that meets the needs of all 
pupils. Opportunities for teaching and learning these skills across the curriculum 
are identified in weekly lesson planning.  Pupils are encouraged to reflect on what 
and how they learn, and they identify how these skills can be applied to different 
subjects, different problems and real-life situations. In school, these ‘Life Skills’ are 
broken down into strands and statements. Each strand identifies outcomes which 
can be used to benchmark the expected stages of development for each age 
group in school. This information is identified within the appendices of this 
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application booklet. 

Section 2 

Knowledge, Skills and Understanding , including General Knowledge 

As outlined within the Curriculum wheel previously, knowledge, skills and 
understanding are taught in conjunction with the core life skills. The essential 
objectives relating to knowledge, skills and understanding are obtained from the 
following statutory documents: 

The Early Years Foundation Stage (EYFS) Curriculum for coverage of the 
six areas of  learning. 

 

 

 Key Stage 1 and 2 Programmes of Study for all National Curriculum 
subjects. The National literacy and numeracy strategies are used to support 
the teaching of English and mathematics respectively.  

 

 Religious Education in accordance with the Lincolnshire Locally Agreed  
Syllabus 

Curricular ‘Key Skills’ 

In addition to subject knowledge and content, key skills are also used to underpin 
the Curriculum. This is to ensure that each child is taught a skills based Curriculum 
alongside elements of subject knowledge.  

Tailoring the Curricular Provision Further to Meet the Needs of Individual 
Pupils: 

In addition to the curricular provision outlined previously , specific plans further 
tailor the Curriculum to meet the needs of individual pupils, thus providing 
opportunities for all learners, including those with learning difficulties and 



34 
 

disabilities. These include: 

 Individual Education Plans (IEPs) or Statements are created for pupils with 
Special Educational Needs. These provide specific targets and areas for 
development in relation to individual needs when accessing the curriculum. 

 Individual Challenge Plans (ICPs) are created for Able Gifted and Talented 
pupils in order to challenge, enhance and support their specific curricular 
needs. 

 Pupils will be identified when it is known what the cohort demographics are. 
However we will assess the children against the statutory information.  

Section 3 

Academy  Experiences ( Events, Routines, Visits and Visitors, Curricular, 
Extended Services):  

Our Curriculum is designed to be responsive to local needs, be relevant and 
stimulating, be exciting and varied, promote creativity, achieve high standards and 
overall enhance enjoyment. We therefore aim to create an interlinked, relevant 
and meaningful set of learning experiences. 

In conjunction with the statutory requirements and life skills we aim to do this in 
numerous ways. These include: 

 

 Inviting visitors into school so that pupils can learn from first hand 
experiences 

 

 Termly educational visits beyond the school environment to promote first 
hand experiences and meaningful learning opportunities. This includes 
educational visits to multicultural centres or places of worship to learn about 
communities in a diverse Britain. 

 

 Participating in a range of workshops  e.g. writing, drumming, dance, 
theatre 

 

 Leading and Managing  Responsibilities within the school community e.g. 
Tuck Shop Manager/Playground Equipment Manager 

 

 Links with other schools both within and beyond the Trust   
 

 Sustaining links with PCSO’s including local responsibilities and actions 
 

 Developing Links internationally and nationally with other schools to ensure 
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that our pupils are fully aware of the diverse nature of our country and 
beyond 

 

 Engaging in Practical ‘active learning ‘ tasks both inside and outside of the 
classroom 

 

 Participating in Events held at School 
 

 Extended Services ( Extra curricular clubs, child care)  
 

 Engaging in a full and varied range of extra Curricular Clubs or Activities 
 

 Participating in ‘themed Curricular weeks’ such as Heritage Week or 
Healthy Schools week 

 

 Gaining an understanding of Eco related issues 
 

 Gaining an understanding of Healthy Foods and lifestyles  
 

 Using the Outdoor environment to promote learning 
 

 Link the learning within the week via a Key questions, theme or topic 
 

Section 4  

Learning Across The Curriculum- Promoting personal, social, economic and 
health education and citizenship 

In conjunction with the life skills, Pupils’ personal, economic, social and health 
education and citizenship are promoted through: 

 discrete curriculum time (PSHE lessons) 
 

 other curriculum subjects such as Philosophy  and the ‘British Values 
Framework’  

 

 the ethos of the school including social activities and events 
 

 the implementation of Social and Emotional Aspects to Learning 
programmes 

 

 the understanding of a local and global community via International Links 
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 Sex and Relationships education 
 

 A Curriculum which promotes a thorough understanding of financial 
capability and economic understanding. 

 

 An underpinning aim of the provision designed to promote pupils’ personal, 
social and health education and citizenship is the development of emotional 
intelligence i.e., the ability to recognise one’s feelings and then to manage 
them effectively  

 
Section 5 

Learning Across the Curriculum- Promoting Spiritual, Moral and Social 
Development 

Alongside the promotion of life skills and personal, social and health education, we 
equally value the promotion of Spiritual, Moral and Social Development. 
Opportunities to promote pupils’ spiritual, moral, social and cultural development 
are provided through: 

 

 Curriculum subjects – including Personal, Social and Health Education 
(PSHE) 

 

 Extra-curricular activities 
 

 Collective Worship 
 

 The ethos of the school 
 

 Teaching and learning strategies 
 

 Relationships between staff and pupils 
 

 Visits to multicultural centres and places of worship 
 

 Educational experiences which promote awe and wonder alongside a 
spiritual awareness of the world in which they live 

 
The ways in which we hope that our pupils will develop, spiritually, morally, 

socially and culturally are identified in the document in the appendices. 
 
Planning The Curriculum 
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Long Term Planning 
The Early Years Foundation Stage Curriculum and the National Curriculum are 

planned to operate within each age phase on a two year cycle, with each 
cycle having an allocated part of the curriculum to implement.  

 
Medium Term Planning 
Class teachers are responsible for producing medium term plans which reflect 

the curriculum themes and areas of study identified in the long term plan. 
Medium term plans are constructed using a range of guidance, and are built 
around the underpinning principles of our curriculum. Subject leaders are 
responsible for the monitoring of medium term plans to ensure appropriate 
curricular coverage.  

 
Short Term Planning 
For day to day planning, teachers use their preferred planning formats. For 

formal observations, school agreed short term planning formats are used 
which relate to OFSTED Outstanding criteria. 

 
Step 1:  Select School Experience being planned for 
 
Step 2:  Identify the subject / general knowledge, skills or understanding to be 

developed 
 
Step 3:  Select the particular strand to be developed. Use the expected 

outcomes from the matrix (above: top layer = current year group, following 
layer = outcomes for next year group) to ensure the pitch is appropriate for 
the group of children being taught 

 
Step 4:  Record planning stages as per planning overview sheet. 
 
Planning for a Thematic Curriculum with Key Questions: 
To ensure that the Curriculum at Poplar Farm Academy  is meaningful and 

coherent, each week the planning has a focussed approach. This is 
achieved via a weeks key question which is shared with the children and 
displayed fully within the classroom environment, upon a learning board. 
Throughout each week, the learning is then tailored to answer the key 
question fully and subjects are interlinked and taught jointly where 
appropriate. 

 
Our policy at Poplar Farm School  is to ensure that the children  are provided with 

a high quality, stimulating, exciting, creative, engaging and motivating learning 
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experiences, within an enriched curriculum, that leads to a high level of personal 

pupil achievement according to their individual abilities. 

It is our belief that children learn through their total experience in a caring, creative 

enriching and positive environment. 

The following information is a guide to what children do, what teachers do, how 

time is managed, the organisation of the classroom and what the school as an 

organisation does to create an effective and well-managed learning environment in 

which the individual needs of each child can be met.  

Teaching and Learning 

Learning 

Learning is a response to teaching and other stimuli encountered in the school, 

and most importantly the environment. It includes the motivation, energy and effort 

that pupils put into their work, and their productivity, as a well as the gains they 

make in their knowledge, skills and understanding as a result of the teaching. 

At Poplar Farm School we believe that children learn best when they:  

 are happy, confident and enabled to develop their own informed opinions;  

 develop strategies to promote independence in their learning and personal 
routines; 

 experience memorable learning through enjoyment;  

 are interested, motivated, engaged and excited by the teaching and 
learning;  

 achieve success and gain approval;  

 develop a positive attitude towards risk-taking; 

 are able to self-reflect upon and self-assess their learning; 

 are given tasks which match their ability and that enable them to learn in 
different ways;  

 clearly understand the task;  

 are confident, feel secure and are aware of boundaries;  

 are aware of a variety of learning styles and multiple intelligences – their 
own and those of others;  

 are able to develop their thinking and research skills;  

 are able to display their learning in a range of creative ways; 

 have personal learning targets which individualise their learning;  

 are challenged and stimulated 
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Teaching 

Teaching is a process that brings about learning. The quality of teaching is judged 

in terms of its effect upon learning 

As such, teaching should: 

 be well paced and interesting 

 engage pupils in productive and challenging activities 

 be meaningful and ensure new learning is connected to prior learning 

 impact positively on pupils’ attitudes and behaviour, in order to prepare 

them for adult life. 

 be delivered enthusiastically 

 cater for the needs of different learning styles 

 incorporate ‘mind maps’ as a mechanism for accelerating learning 

 incorporate ‘lots of starts’ approach 

 start at where the children are at in their learning 

 create and make full use of a stimulating learning environment 

 be clearly differentiated to provide challenge for pupils of all ability levels 

 ensure children are engrossed in their work 

 develop positive, caring attitudes 

 provide a range of opportunities for children to work independently and 

collaboratively 

 incorporate effective use of learning intervention when appropriate (see 

attached guidance) 

 teachers should plan for opportunities for children to work with experts from 



40 
 

outside of school.  

The quality of teaching and learning at Poplar Farm Academy is monitored and 

evaluated according to pupils’ standards of attainment and on pupil achievement 

using the OFSTED criteria. The Trust supports judgements on delivery of lessons 

and the quality or teaching and learning through a programme of moderated 

learning walks, lesson observations and work analysis. It also undertakes an 

annual “Health Check” which identifies areas of strength across all academic 

operations of the schools as well as areas to develop. When an area to develop is 

identified schools are challenged on the actions they are already taking and 

supported to identify further solutions to drive improvement as well as being 

signposted to identified outstanding practice within and external to the Trust. 

Making Judgements About The Quality of Teaching and Learning 

See appendices at the end of this document 

Responsibilities of Staff 

 Academy ethos creates a ‘can-do’ classroom and school culture  

 Teachers value children and encourage positivity – self-belief and self-

esteem  

 Teachers create the ‘wow’ and buzz factor and celebrate all achievement  

 There are performance opportunities and success is celebrated  

 Records of achievement help children to focus on their successes and 

recognise progress, however small.  

 Accelerated learning is in process of being embedded into teaching and 

learning 

 Teachers focus on process as well as content and outcomes  

 Motivated, confident and enthusiastic staff who prioritise and do fewer 

things, but do them better  

 Staff specialisms and strengths are used to best advantage. 
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 Teachers and support staff have opportunities to use and develop their 

talents  

 Teachers have high expectations, and raise the children’s expectations of 

themselves  

 Staff use questioning effectively for a range of purposes  

 Staff model and positively reinforce learning, skills and behaviour  

 Staff use incorrect responses as an opportunity to make a teaching point  

 Staff take an holistic view of the children, knowing their strengths and 

weaknesses, their different learning styles and multiple intelligences  

 Focus on the big picture and tap into children’s values and basic needs 

which may vary from day to day  

 Teachers plan and teach to meet the needs of all children – knowing what 

is important to the school  

 Appropriate teaching is matched with individual programmes and 

personalised learning  

 Teachers encourage peer marking/ working/ peer teaching and learning  

 Staff make no assumptions, and are open to new ideas, strategies and 

techniques  

 Assessment for learning is used to accelerate learning 

 Promote the academy’s teaching methods  

 Show initiative  

 Actively participate in academy life and decisions 

 Use their specialisms  

 Enhance teaching and learning  

 Have opportunities to use and develop their talents  

 Ensure learning is meaningful and that new learning is connected to prior 
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learning 

 Adopt a co-coaching approach to professional development 

CLASSROOM MANAGEMENT 

Approaches to Teaching  

There must be a good balance of individual, paired, group and whole-class 

teaching. Teachers must choose carefully the style of teaching which is the most 

effective and groups will differ in composition and size for different activities. There 

may be several different activities in progress and at these times the teacher will 

be helping mainly one group or individual whilst the remainder will be involved in 

planned activities that do not require teacher input. It is important that while this is 

in progress children stay on task.  

This can be helped by: 

 having well organised and labelled resources;  

 taking time to train children in procedures;  

 making sure that children are aware of what they must do when they have 
completed an activity;  

 making children aware that the teacher does not always have to be first in 

the line of contact, other children, student teachers and parent helpers can 

be used.  

To maximise learning opportunities, a thematic approach to planning is adopted, 

which focuses specifically on the teaching of key skills as identified in the school’s 

curriculum policy. 

Time Management 

It is important that activities are informed by assessment of need and well planned 

so that each child is working at their correct level, that they begin promptly and 

that the initial pace is maintained. All children should know what to do as soon as 

they enter the classroom and after they have completed an activity. A reminder list 

of tasks for individuals who have completed work ahead of the group is often 

helpful. Efficient planning and classroom organisation will significantly reduce time-
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wasting activities.  

Routines and Rules 

Routines and rules in the classroom contribute to a happy and healthy learning 

environment. To be effective they should be:  

 agreed by the children and clearly understood;  

 fair and consistent;  

 realistic and positive;  

 kept to a minimum but enforced regularly;  

 daily activities with which the children are familiar.  

 all rules should result in the children knowing the boundaries of good 

behaviour (in line with the schools Behaviour Policy). 

Assessment for Learning 

Assessment for Learning is valued by all members of staff a and will be seen as a 

means of engaging pupils by personalising their learning. It is also viewed as 

enabling pupils to take ownership of their learning and participate in the process of 

moving it forward to the best of their ability. 

Assessment that enables pupils to play a very strong part in making and 

recognising improvement in their work is likely to be excellent.  

Information from assessments of pupils’ learning is used directly in planning 

teaching. Pupils’ work receives well-focused, diagnostic comments that help them 

to see how to improve. Pupils are helped to judge the success of their work and to 

set targets for improvement. Their understanding of new ideas is checked, for 

example, by asking them how to apply their learning in new situations. Information 

about the children’s needs and achievements is shared regularly between parents 

and staff. A thorough programme of assessment and review is used consistently in 

all subjects throughout the academy. The outcomes of assessment are used 

regularly to set realistic targets, identify barriers to learning and where necessary 

seek external intervention to remove the barrier and close the gap. 

The Learning Environment 

This should be organised to ensure that children have the opportunity to:  
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 work individually, in groups and as a class (both inside the classroom and 

outside);  

 make decisions;  

 work co-operatively;  

 solve problems;  

 be creative;  

 discuss their ideas;  

 develop social skills;  

 develop independence;  

 use initiative;  

 receive support;  

 achieve academically.  

Learning takes place in an environment which:  

 is challenging and stimulating;  

 is peaceful and calm;  

 is happy and caring;  

 is organised;  

 is well resourced;  

 makes learning accessible;  

 is encouraging and appreciative;  

 welcoming;  

 provides equal opportunities;  

 provides a working atmosphere.  

 the children feel they have ownership of and responsibility for 

 promotes respect and a sense of pride 

 

Display 

Display in the school should be used to create an attractive and stimulating 

environment. The work displayed should be of a high standard and use both 2D 

and 3D in a variety of media and be changed frequently. It should include work on 

different aspects of the curriculum and reflect the individual child's efforts as well 
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as ability. Displays will often show the process of how something has been learnt 

as well as the final product. Ideally, Mathematics and Science displays should 

stimulate discussion and be accompanied by children's questions and answers. 

Sometimes they can be 'interactive'.  Displays should: 

 Have a title clearly indicating the content of the display 

 Have a balance between key questions, important information, key 

vocabulary and children’s work. 

 Incorporate mind maps and other techniques where appropriate 

 engage children from the outset of a new topic (central interactive display) 

One display board in each classroom should be an Information Board. The 

content of this board should include: 

 Academy Code of Conduct 

 Classroom Rules 

 Weekly Timetable 

 Class Targets 

 Marking Scheme 

 

Equal Opportunities 

 

All children have the right to equal opportunities. Teachers' expectations of 

behaviour and performance by all children should be the same. Particular care 

should be taken in the areas of Science, Mathematics, Technology and Physical 

activities. Through a life skill approach teachers must ensure that pupils turn take 

and share the equipment that is provided for them. All activities, including extra 

curricular activities are open to all children, numbers permitting.  

Gifted and Talented Pupils 

Some pupils may demonstrate exceptional performance within certain areas of 

their schooling. Poplar Farm School is committed to developing a school ethos 

that supports and celebrates the learning needs of all children.  Provision for more 

able children is an integral part of the whole school teaching programme. Children 

identified as being exceptionally able in certain areas have Individual Challenge 

Plans (ICPs) which are reviewed on a termly basis with the child’s class teacher, 
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the school’s Gifted and Talented Coordinator and the parent. The aim of the ICPs 

is to ensure that very able children are provided with an educational experience 

appropriate to their needs, and which aids the development of their strengths and 

focus areas. Poplar Farm pupils will be ideally placed to benefit from the broad 

range of talents and skills of the educational environment that CIT provides across 

the Trust. 

Record Keeping 

All teachers should keep detailed records of their work with the class and of 

individual children's activities and progress. The academy has a policy for 

planning, assessment, recording and reporting of National Curriculum subjects 

that must be adhered to. Other records are left to the teacher's professional 

discretion.  

Guided Learning 

 

What is Guided Learning? 

Guided Learning is an instructional sequence for small groups which is integrated 
into lessons to provide a bridge between whole-class teaching and independent 
work. It is direct teaching and works best when pupils are acquiring and 
developing concepts or skills in a subject. It can also be used to consolidate and 
refine skills and understanding. Guided sessions are flexible and can last from 10 
minutes to 40 minutes depending on the nature of the task and the objectives.  It is 
not a discrete or separate programme, but one part of a rich, challenging and 
coherent curriculum. 

Guided learning enables teachers to support and challenge pupils by meeting the 
needs of individual pupils. It does this by grouping pupils to provide structured 
support and challenge inside or outside normal lessons to address aspects of 
progress and specific need.  

In guided learning groups, the teacher does more than’ listen in’ or ‘join in’. It is a 
place where you continue to teach, but are much closer to the pupils – you can 
monitor their responses and adjust what you say or do, and what you ask them to 
do or say, accordingly. It is assessment for learning in action. The teacher is 
helping the pupils make sense of the learning material or stimulus and the learning 
experience. In this sense, the teacher can be magnifying and sharpening the 
learning outcome. It should be added that, if presented effectively, guided learning 
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Children are target taught following pre-assessment activity for each topic. 

High quality guided teaching is used to target groups of pupils accurately 
identified as having similar learning needs 

Children are made aware of the link between initial self assessment and ‘fluid 
groups’ during independent work 

Expectations are aspirationally high and planned for. Eg – G&T children are 
given separate challenge during the beginning of the session to effectively 
assess their capability prior to main teaching input and task. 

Graduated questions are provided prior to a topic being taught in order to 
determine fluid groups for each topic start. 

 

Pupil Self Assessment: 
Graduated 
Questioning at Start 
and End of Session 

 

 

Strong Impact When: 

Children are very clear of content of and reason for using differentiated WILF 
sheets 

Teacher intervention facilitates pupil reflection on learning 

The classroom climate allows children to self assess within their own 
confidence levels using graduated questions.  

Children are used to the system, thus allowing swift deployment to task when 
initial assessment is complete.  

Adults create opportunities for pupils to reflect on the progress they are 
making within a lesson. Children’s perception is that this approach is of 
benefit as they feel they have ownership over their learning. 

Adults use end of session self assessment to ask children to self assess by 
pupils placing themselves on a continuum identifying how well they think they 
have achieved. Adults spot check some children. Teacher records outcomes 
to use as the initial assessment for the next lesson. This strategy is used 
periodically by teachers. 

More able children are given periodic opportunities to self asses and then 
mark own work from given mark schemes, thus giving maximum self 
reflection time for the most able learners 

Classroom climate allows children to discuss their learning in a focused way 

Systems exist to manage the self assessment process 

 

Pre and post Topic 
Mind Maps (Medium 
Term Strategy) 

Strong Impact When: 

Mind maps used to recap previous sessions and add next stages of learning 

Displayed and used interactively within the classroom 

 

Weekly session to Strong Impact When: 
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allocate time to assess 
understanding of next 
topic prior to 
implementation 

This strategy is used to identify broad operational levels of children (most 
effective within mathematics) 

 

Use of peer 
assessment to 
motivate and 
encourage reflective 
learning 

 

 

Strong Impact When: 

Children are given time to discuss what is being looked for within the lesson. 
This causes the children to be very focused on the session purpose and 
associated outcomes. 

Children are given opportunities to assess partner and self against WILF 
sheets, identifying topic and personal targets 

Morning work is used to introduce or reinforce the learning target 

Post it notes are used to record targets for their partner  

 

Purposeful plenary 
sessions implemented  

 

 

Strong Impact When: 

The plenary is to used to review the extent to which children have acquired 
new skills, knowledge or understanding 

The ‘next steps’ in the learning sequence are established and briefly 
discussed (where appropriate within the learning sequence) 

 

Marking Strong Impact When: 

Comments are provided which give: 

- praise 
- summary of main successes in relation of learning target 
- a follow up question / task which children are able to respond to 

before the next session is implemented in order to deepen their 
learning 
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Target Setting 

The Leadership Team will analyse assessment data. 

Strategic Targets 

Future targets for school improvement will be set in relation to the performance of 
children in National Curriculum assessments following Leadership Team 
analysis of RAISEonline, Fisher Family Trust (FFT), and school based data. 

Overall percentages will be reported to Governors, Trustees  and Parents.  

Class / Group Targets 

 Cohort Targets will be set and used as part of the academy Performance 
Management process 

 Targets will be driven by the developmental needs of each cohort of children, 
and will generally be set for English and mathematics in line with units of work 
being studied 

Individual Targets 

Targets will be realistic and achievable yet challenging, and will be set as follows: 

 

Reading 

 Reading targets shared with groups orally in guided reading sessions. Targets 
are taken for each group from the relevant descriptors 

 Early Years Foundation Stage (EYFS) profile scores shared with parents at 
Autumn and Spring Parents’ Evenings as appropriate 

 

Writing 

 Example of expected outcomes for writing to be displayed in classrooms for 
each unit of writing, pitched at an aspirational standard. Staff to list required 
examples of such writing and share amongst the team in order to support the 
sourcing of such examples 

 Personalised Targets - via ‘WILF’ (What am I looking for?)  method linked to: 

- unit of writing studied  
- generic, ongoing writing needs 

In FS/KS1, generic target reminders are given to children orally. In KS2 (Y3 as 
appropriate), children will add Personalised Targets to WILF sheets after 
reviewing marking comments on previous pieces of work 
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Maths 

 Maths targets to link to oral / mental skills development. Common 
class focus, differentiated to meet needs of groups. As with 
writing, targets should be aspirational for all groups 

 Ongoing targets to be given via written feedback from marking, 
linking to assessment for learning strategies 

 

General 

 Target reviews to be part of discussion within Parent’s Evening discussions  

 Common approach to language of targets: 

-  Sessions will have one Learning Target for Curriculum, and one 
Learning Target to incorporate the relevant Life Skills focus 

- Targets on WILF sheets are classed as Personalised Targets 
 

 Individual Pupil Targets are set and reviewed termly in line with Parents’ 
Evening discussions. The system is as follows: 

- All children other than those identified with SEND or to be AG&T, will 
have one literacy, one numeracy and one personal target. 

- SEND pupils are to have their individual plan (IEP) targets recorded 
as their termly areas of focus. 

- AG&T pupils are to have their Individual Challenge  Plan (ICP) 
targets recorded as their termly areas of focus, along with personal 
targets as appropriate 

- In YR, targets are shared with parents at each Parents Evening and 
are recorded for parents to take away with them 

- Targets are to be referred to during guided sessions, and reference 
made to remind children to be aware of their targets in general. 

 

Pupil Tracking 

The high achievement and effective progress of our pupils is of paramount importance 
to our school. As such, all pupil data is analysed to ensure children are on track to 
meet or exceed expectations based on prior attainment. The document ‘Tracking 
Pupils: Target Indicators’. See appendices for further details. 

Pupil Tracking is formally undertaken at the mid point and end of each academic year, 
and is used to coincide with the Performance Management Cycle.  

Introduction 
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At  Poplar Farm we believe that marking is a crucial process in helping children to 

advance their learning. As such, the following policy identifies the principles which 

underpin our approach to the use of marking. 

MARKING POLICY 

Aims  

We believe that marking has several functions all of which impact on standards of 

pupil attainment. As such, the following are the key aims of this policy: 

 

1  To give praise and encouragement to all children. 

 

2  Marking to contribute to the assessment of children’s work and to help teachers 

gain information for future planning. 

 

3  To provide a point of discussion with children 

 

4  To encourage self-correction 

 

5  To provide consistency of approach by all staff. 

 

6  To provide a “path” through which a child can make sense of the curriculum. 

 

Entitlement 

1  All children are entitled to have a clear and consistent style evident in the 

marking of their work. They are also entitled to prompt feedback in a style 

appropriate to their age and ability. 

 

2  All children are entitled to have their work marked according to specific learning 

objectives determined before the work is set. 

Marking  

1  All marking will be consistent with the child’s proven ability. 
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2  Written comments will be made where the teacher thinks it is appropriate. 

Comments will be evaluative and will, where appropriate, identify next steps in 

learning. Next steps or targets will be identified as follows:  

FS:  target written inside a thought bubble 

  

KS1:  

  

         KS2 

 

 Comments will be mainly positive and will encourage improvement in future 

work. Whenever possible, comments should form the basis of discussion 

between the teacher and the child. The use of targets will be used regularly 

where appropriate to the child. It will not be used for every piece of work. 

 

3  If work is marked with the child present detailed comments may not be 

necessary. 

 

4  All teachers including supply teachers are involved in the marking process. A 

copy of this policy and the marking key will be provided for all supply staff. 

 

5  Children’s work will be marked in black or blue ink. All staff will use a common 

method of correcting errors in subject areas (see the marking key attached) 

 

6  All marking will reflect the learning objectives identified. Written comments will 

be targeted to the objectives of the lesson. 

 

7  Not all errors will be corrected. The amount of correction will depend on the 

age and ability of the child and the objective of the session. 

 

8  Children should be encouraged to look for mistakes. There are occasions for 

children to mark their own work and this is at the teacher’s discretion. 

 





































































 
 

F1 (a) Skills and experience of your team 

All applicants will need to complete this section, but you will give us different 
information depending on which type of group you are. Please refer to the how to apply 
to set up a free school guidance and the criteria for assessment for what should be 
included in this section. 

If you are a sponsor with at least one school, or a MAT with at least two schools, and 
you have a letter or email from your RSC office saying how many free schools you 
have capacity to open, you need to: 

 Tell us who (a named individual) is in charge during pre-opening and provide 
their CV. 

If you do not meet the criteria set out above, please: 

 complete the table below; and 

 provide a short commentary on your plans to manage the pre-opening project. 

You must complete a separate line for each member. Please identify individuals who 
will be company members, trustees, the chair of trustees, members of the pre-opening 
team and if applicable, the local governing body, including the chair if they have been 
identified. 
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[Add lines as appropriate]
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Section H – premises (use Excel spread sheet) 

This section will need to be completed by all applicants. Please: 

 complete the Section H tab in the Excel spread sheet; and 

 refer to the relevant section of the how to apply to set up a free school guidance 
and the criteria for assessment for what should be included in this section. 
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Annexes 

This section will need to be completed by all applicants. Please: 

 Provide CVs of key individuals as set out in the criteria booklet and any letters of 
support and maps.  

 Any annexes are excluded from the page limit, but should be submitted as part of 
your application, i.e. as one Word document. 

 Refer to the relevant section of how to apply to set up a free school guidance and 
the criteria for assessment for what should be included in this section. 
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Quality of 
teaching in 
your school 

[In this area, one might expect to see a 
clear understanding of teaching quality 
across the school and accountabilities 
to ensure the dissemination of 
outstanding practice and delivery of 
performance management. 
Staffing structure and accountabilities 
in relation to the curriculum and any 
new curriculum changes that might be 
developed due to the changing nature 
of the intake. 
Consistency of student presentation of 
work and scrutiny reference progress 
and standards 
How marking, assessment and 
students feedback/reflection enhances 
pupil learning 
Teaching strategies including setting of 
appropriate homework, together with a 
review of support and intervention 
strategies to match pupil needs 
How teaching promotes pupils learning 
and progression 
The review should be validated 
externally to ensure moderated 
outcomes for the school 
Reading, writing, communication and 
mathematics across the curriculum. 
Tutor and pastoral time including 
SMSC and British values 
please delete this guidance before 
submitting this form] 
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Behaviour 
and safety of 
pupils 
 

[Please refer to the Ofsted handbook 
and supplementary handbooks eg 
Keeping Children Safe in education for 
further guidance. 
Some areas for inclusion might 
include; SCR, Safeguarding policy, 
training including Prevent and 
procedures. This area should be 
validated through a formal external 
safeguarding review and case studies. 
Health and safety procedures, policy, 
training and again supported by clear 
validated evidence. 
Data on key areas such as attendance 
(grouped data), persistence absence, 
exclusions compared to national data 
sets 
Student questionnaires and reviews as 
evidence to support outcome 
conclusions. Parental questionnaires 
and where appropriate business 
partners.   
Pupils attitudes to learning and the 
creation of a positive ethos 
Mock Ofsted information on behaviour 
and behaviour management strategies, 
policies and procedures 
please delete this guidance before 
submitting this form] 
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Quality of 
leadership in, 
and 
management 
of, your 
school 
 

[This area focuses on the impact of 
leaders and governors and should look 
at how safely, efficiently and effectively 
the school is run. This area covers 
leadership and management across 
the school and how it enables pupils to 
learn, achieve and overcome specific 
barriers to learning. 
The Ofsted framework identifies 
detailed areas for review as does the 
National College such as the 
headteacher Standards however these 
need to be validated by others such as 
an NLE, SLE, NLG or an evaluation by 
a partner outstanding school. 
Key to this area is how accurately the 
team evaluate the schools strengths 
and weaknesses and use their 
evidence to secure future 
improvements. It should also include a 
focus on capacity of leadership and 
management to manage the change 
from independent school status to an 
academy with a larger and more 
diverse cohort of pupils. 
please delete this guidance before 
submitting this form] 
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The extent to 
which the 
education and 
systems 
provided by 
your school 
meets the 
needs of the 
range of 
pupils at the 
school, and in 
particular the 
needs of 
disabled 
pupils and 
those who 
have special 
educational 
needs. 

[pupil recruitment and how the 
education will be adapted to meet the 
needs of all 
- progress on financial planning and 
cash management systems, including 
appointment of finance director 
- budget predictions and resource for 
ongoing budget management 
- trust’s plans for ensuring funding 
agreement compliance 
- ensuring adequate systems and 
controls in place, including accounting 
software package 
please delete this guidance before 
submitting this form] 

  

Any other 
comments or 
observations 
not captured 
above. Please 
note, AP 
schools 
should state 
whether they 
are registered 
and if their 
existing 
provision is 
interwoven 
with the LA. 
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3. Meetings Please detail your board and 
committee meetings schedule 
and outline agenda  

  

4. Finance  Please give details of: 

 your chief financial 
officer, with appropriate 
qualifications and/or 
experience; 

 Schemes of delegation; 

 Approvals process- 
budget; 

 Investment policy; 

 Procurement including 
leases; 

 Internal control 
framework; 

 Contingency and 
business continuity plan;

 Insurance cover   

  

 
 
 
 
Appendices 
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Curriculum D1 Planning 
The Life Skills  Matrix From The Foundation Stage to Year 3 

Life 
Skill 

Interaction Independent Skills Emotional Intelligence Thinking Skills 

Key 
Skill 

Key Skill 1: 

Communication 

Key Skill 2: 

Independence 

Key Skill 4: 

Work With Others 

Key Skill 5: 

Improving Own Performance 

 

Key Skill 6:  

Problem Solving 

Stran
d 

A) Communication / Presentation 
Skills B)Independence in 

learning 
C)Personal and Social  

Independence 

D) Empathy: Reading 
Emotions 

E) Handling  Relationships   F)Leadership 
Skills 

G) Emotional 
Self-Awareness 
and 
Management of 
Emotions 

H) Harnessing 
Emotions 

I) Risk Taking J) Information-
Processing 

Skills 

 

K) Reasoning 
Skills/ Decision 

Making 

L) Enquiry 
Skills 

M) Creative 
Thinking Skills 

N) Evaluation 
Skills 

 

YR 

 

Pupils enjoy listening to and 
using spoken and written 
language. They readily turn to it 
in their play and learning. 

Pupils speak clearly and audibly 
with confidence and control and 
show awareness of the listener, 
for example by their use of 
conventions such as ‘please’ 
and ‘thank you’. 

Pupils extend their vocabulary 
exploring the meanings of new 
words. Pupils sustain attentive 
listening, responding to what 
they have heard by relevant 
comments, questions or action. 

Pupils can use the appropriate 
Philosophy Vocabulary during a 
class discussion or debate. 

Pupils can find 
equipment needed for 
a given classroom 
task, and can put it 
away in the relevant 
places. 

Pupils can organise their 
own personal hygiene with 
prompting. 

They can dress and 
undress independently. 

They can be separated 
from their main carer with 
support. 

Pupils are sensitive to 
the needs, views and 
feelings of others and 
can express them in 
the appropriate way. 

Pupils interact with others, 
negotiating plans and 
activities and taking turns 
in conversation. 

Pupils know how to be 
friendly. 

Pupils begin to  
take the lead 
role in a group 
situation, 
instructing and 
guiding others. 

Pupils can 
name their own 
emotions. 
Pupils are 
aware of their 
own levels of 
confidence and 
strategies for 
developing this. 

Pupils can 
respond to 
experiences, 
showing a range 
of feelings when 
appropriate. 

 

The pupil begin to 
take a risk and try 
something new or 
unfamiliar with the 
support of an adult, 
displaying a 
positive ‘can do’ 
attitude. 

With support, 
pupils can 
describe basic 
observations 
including colour, 
size and shape 
of an 

object/item. 

When choices 
are simplified 
and presented, 
children can 
make simple 
choices and give 
basic reasons 

for this. They 
use R 
Philosophy 
Vocabulary to 
reason their 
argument. 

Pupils ask 
questions about 
objects and 
events. Pupils 
try out things 
when handling 
equipment 

Pupils answer 
simple 
questions and 
can begin to 
think of simple 
alternatives in 
a situation 

 

Pupils, with 
support, 
recognises 
some of the 
difficulties 
encountered 
and areas 
which they 
like/approve 
of. 

 

 

Y1 

 

Pupils willingly talk about 
matters of immediate interest. 

Pupils convey simple meanings 
to a range of listeners, speaking 
audibly. 

Pupils usually extend ideas or 
accounts, when talking, by 
providing more detail. 

Pupils listen to others and 
usually respond appropriately. 

They can listen with sustained 
concentration. 

Pupils can take turns to speak 
whilst listening to others’ 
suggestions. 

Pupils begin to make 
judgements about 
choosing the best 
equipment for a given 
task.  

Pupils begin to justify 
their reasons for 
choices made. Pupils 
understand that the 
home learning board I 
s a summary of their 
learning. 

Pupils can organise 
themselves to be ready for 
lunchtimes and playtimes. 

Pupils bring their reading 
book and lunch to school 
every day. 

Pupils recognise and 
name increasing 
amount of emotions in 
other people and they 
can identify when 
others need their 
support/guidance. 

 

Pupils look and sound 
friendly. 

Pupils cooperate in a group 
to achieve a joint outcome, 
taking turns and 
negotiating ideas. 

Pupils are able 
to take a lead 
role in a group 
situation and 
direct others in 
order to 
complete a 
task. 

Pupils 
recognise and 
name 
increasing 
amount of 
emotions. 
Pupils are 
aware of their 
own levels of 
confidence and 
strategies for 
developing this. 

Pupils approach 
others to talk 
about feelings 

Pupils recognise 
things that make 
them feel good. 

Pupils can 
suggests ways of 
dealing with 
difficult emotions 
e.g. anger/fear 
etc. 

The pupils can 
take a risk and try 
something new or 
unfamiliar 
displaying a 
positive ‘can do’ 
attitude. 

With support, 
pupils describe 
a simple 
observation 
made. They 
can 
independently 
comment on 
obvious details 
such as colour, 
shape, size 
etc. 

Pupils respond 
to prompts 
about cause 
and effect in 
simple 
situations. 
They  begin to 
give their own 
reasons for 
situations and 
examples of 
experiences 
from their 
personal life to 
support this. 
They use Y1 
Philosophy 
Vocabulary to 
reason their 
argument. 

Pupils ask 
questions 
using a range 
of question 
stems eg 
How? What will 
happen if? 
Why? Tests 
ideas 
suggested to 
them. 

Pupils develop 
questions and 
suggest possible 
outcomes. They 
begin to develop 
alternative, 
creative ideas in 
a situation. 

Pupils can 
recognise 
some of the 
difficulties 
encountered 
and areas 
which they 
need to 
improve upon. 
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Pupils can explain their views to 
others in a small group situation. 

Pupils can use the appropriate 
Philosophy Vocabulary during a 
class discussion or debate. 

 

 

Y2 

 

Pupils are occasionally able to 
show awareness of the listener 
by including relevant detail 
when they are talking. They are 
developing understanding of 
how to present information to a 
small group. Pupils sometimes 
listen carefully and respond with 
increasing appropriateness to 
what others say. 

Pupils can work effectively in 
groups, e.g. taking a turn, 
challenging supporting and 
moving on.  

Pupils can use the appropriate 
Philosophy Vocabulary during a 
class discussion or debate. 

Pupils draw upon past 
experiences to ensure 
that they choose 
relevant tools and 
materials for a given 
task. 

Pupils show that they 
are aware of emerging 
strategies to develop 
and support their 
learning. E.g. by 
independently 
researching or asking a 
friend/ expert. With 
support, pupils begin to 
evaluate and 
summarise their own 
learning effectively e.g. 
via the home learning 
board. 

Pupils follow school 
routines and procedures 
confidently, and support 
peers who may find this 
challenging. 

Pupils begin to identify 
things that may adversely 
affect their progress and 
learning. E.g. by moving 
away from someone on the 
carpet who is irritating 
them. 

Pupils can recognise 
and name an 
increasing amount of 
feelings. They begin to 
understand the causes 
of feelings. 

Pupils know thoughts, 
feelings and actions 
are linked. 

Pupils try to help 
others in an 
appropriate way when 
necessary. 

Pupils listen to others and 
do kind things for others 

Pupils describe factors 
which help a group to work 
effectively. They can share, 
take turns, listen and 
negotiate effectively in 
order to create a joint 
outcome. 

Pupils are able 
to create new 
ideas and 
share these 
confidently with 
others. They 
are able to 
direct others in 
group in order 
to complete a 
task. 

Pupils stop and 
think before 
acting. Pupils 
know strategies 
for calming 
themselves 
down. They 
know how to 
overcome 
barriers to 
learning. Pupils 
recognise how 
to remain 
positive after a 
mistake or 
disappointment. 
Pupils are 
aware of their 
own levels of 
confidence and 
strategies for 
developing this. 

Pupils begin to 
stop and think 
before acting. 

Pupils calm 
themselves down 
when needed and 
they are aware of 
suitable strategies 
for this. Pupils 

know how to 
overcome some 
barriers to 
learning eg 
boredom and  

 bounce back 
after a 
disappointment or 
a mistake 

The pupil  can 
identify when they 
are taking a risk  or 
trying something 
new or unfamiliar 
They can 
displaying a 
positive ‘can do’ 
attitude. 

Pupils describe 
observations 
made and with 
support, makes 
a simple 
comparisons. 
They can order 
and discuss 
the patterns in 
results. 

Pupils, with 
support, 
recognises 
cause and 
effect. They 
can make 
simple 
decisions with 
confidence and 
explain 
reasons for 
their choices. 
They can use 
personal 
experiences to 
support their 
arguments. 
They use Y2 
Philosophy 
Vocabulary to 
reason their 
argument. 

Pupils ask 
questions 
using a range 
of question 
stems eg 
How? What will 
happen if? 
Why? They 
can suggest 
ways of testing 
their own 
ideas.  

Pupils develop 
questions and 
suggest 
possible 
outcomes. 
They begin to 
think of varied 
and creative 
solutions to 
problems. They 

begin to develop 
alternative, 
creative ideas in 

a situation. 

Pupils, can 
recognise 
some of the 
difficulties 
encountered, 
some of the 
areas for 
improvement 
and 
successful 
elements in a 
piece of work. 
They are able 
to suggest 
ways of 
improving 
something 
with the use of 
success 
criteria. 

 

 

Y3 

 

Pupils can speak audibly and 
clearly with confidence in a range 
of contexts, beginning to adapt 
their speech for a range of purposes 
and audiences. Pupils should be 
able to use vocabulary which is 
appropriate for different audiences 
for example, by choosing material 
that is relevant to the topic and to 
the listeners. Pupils should be 
starting to make reasoned 
arguments with others. Pupils can 
listen carefully to other people and 
give an appropriate response. 
Pupils can use the appropriate 
Philosophy Vocabulary during a 
class discussion or debate.  

 

Pupils show that they 
are aware of strategies 
to develop and support 
their learning. E.g. by 
independently 
researching or asking a 
friend/ expert. 

Pupils use the visual 
timetable without 
support. Pupils begin 
to evaluate and 
summarise their own 
learning effectively e.g. 
via the home learning 
board. 

Pupils follow school 
routines and procedures 
confidently, and support 
peers who may find this 
challenging. 

Pupils identify things that 
may adversely affect their 
progress and learning. E.g. 
by moving away from 
someone on the carpet 
who is irritating them. 

Pupils begin to 
understand another 
person’s viewpoint and 
how they might be 
feeling. 

Pupils value and 
respect the thoughts, 
feelings, beliefs and 
values of others. Pupils 
can select the most 
appropriate way to 
support someone else. 

Pupils give and receive 
compliments. 

Pupils recognise effects of 
their actions and they avoid 
using put downs. 

Pupils resolve conflicts so 
that all feel participants feel 
positive about the outcome. 
Pupils are able to listen 
carefully to others in a 
group and respond to their 
needs. They are able to 
negotiate difficult decisions 
as a group. 

Pupils can 
share their 
ideas 
confidently with 
others and 
they can 
encourage 
others to follow 
their lead. 
Pupils can plan 
and manage a 
group task with 
relative 
confidence. 

 

Pupils 
understand and 
predict likely 
emotional 
responses in 
given situations 

Pupils 
understand 
when becoming 
overwhelmed by 
their feelings 

Pupils accept 
themselves for 
who and what 
they are. 

Pupils 
recognise when 
things are hard 
to achieve. 
Pupils are 
aware of their 
own levels of 
confidence and 
strategies for 
developing this. 

Pupils understand 
different ways for 
managing their 
own worries and 
uncomfortable 
feelings 

Pupils choose 
when and where 
to direct attention 
in order to 
concentrate and 
avoid distractions 

Pupils know how 
to evaluate 
learning and use 
the information to 
improve future 
performance 

The pupil is 
motivated and can 
take a risk by trying 
something new or 
unfamiliar. They 
display a positive 
‘can do’ attitude. 

Pupils describe 
what 
happened, 
making 
comparisons 
where 
appropriate. 
Pupils order 
results where 
appropriate 
and they can 
discuss 
patterns in 
results. 

Pupils 
recognise 
cause and 
effect in most  
situations and 
they can use 
this information 
in order to 
make a simple 
decision/ take 
action. They 
can use 
personal 
experiences to 
support their 
arguments. 
They use Y3 
Philosophy 
Vocabulary to 
reason their 
argument. 

Pupils, with 
support, ask 
questions 
leading to an 
enquiry. They 
can suggest 
and test their 
own ideas and 
ideas 
suggested by 
others fully. 

Pupils develop 
questions and 
suggest 
possible 
outcomes. 
They think of 
varied and 
creative 
solutions to 
problems 
including 
resources and 
ideas. Pupils 

begin to develop 
alternative, 
creative ideas in 
a situation .They 
are able to test 
group and 
individual ideas 
in order to 
further 
strengthen them. 

Pupils, can 
recognise 
some of the 
difficulties 
encountered, 
some of the 
areas for 
improvement 
and 
successful 
elements in a 
piece of work. 
They are able 
to suggest 
ways of 
improving 
something 
with the use of 
success 
criteria. With 
support, the 
child can 
suggest how a 
problem might 
be avoided 
next time. 
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Life Skills  Matrix From Years 4 to 6

Life 
Skill 

Interaction Independent Skills Emotional Intelligence Thinking Skills 

Key 
Skill 

Key Skill 1: 

Communication 

Key Skill 2: 

Independence 

Key Skill 4: 

Work With Others 

Key Skill 5: 

Improving Own Performance 

 

Key Skill 6:  

Problem Solving 

Stra
nd 

A) Communication / Presentation 

Skills B)Independence in 

learning 

C)Personal and Social  

Independence 

D) Empathy: Reading 

Emotions 
E) Handling  Relationships   F)Leadership 

Skills 

G) Emotional 
Self-Awareness 
and 
Management of 
Emotions 

H) Harnessing 

Emotions 
I) Risk Taking J) Information-

Processing 
Skills 

 

K) Reasoning 
Skills/ Decision 
Making 

L) Enquiry Skills M) Creative 

Thinking Skills 

N) 
Evaluation 
Skills 

 

Y4 

 

Pupils are able to counter 
arguments to opinions about 
narrative in a measured way. 

Pupils are usually able to adapt 
talk appropriately to suit the 
purpose, e.g. in a whole class 
debate. 

Pupils develop ideas 
thoughtfully. 

Pupils usually listen carefully 
during 

discussions, making 
contributions and asking 
questions that are responsive to 
others’ ideas. 

Pupils can understand and use 
a variety of ways to criticise. 

Pupils can use the appropriate 
Philosophy Vocabulary during a 
class discussion or debate. 

Pupils can find 
equipment needed for 
a given classroom 
task, and can put it 
away in the relevant 
place. Pupils show that 
they are aware of 
strategies to develop 
and support their 
learning. E.g. by 
independently 
researching or asking a 
friend/ expert. 

Pupils can summarise 
and evaluate their own 
learning effectively e.g. 
via the home learning 
board. 

Pupils follow school 
routines and procedures 
confidently, and support 
peers who may find this 
challenging. 

Pupils identify things that 
may adversely affect their 
progress and learning. E.g. 
by moving away from 
someone on the carpet 
who is irritating them. They 
are able to organise their 
own resources and 
equipment in preparation 
for a task. 

Pupils generally 
understand another 
person’s viewpoint and 
how they might be 
feeling. 

Pupils value and 
respect the thoughts, 
feelings, beliefs and 
values of others. Pupils 
can select the most 
appropriate way to 
support someone else. 
Pupils understand that 
their actions affect 
other people 

Pupils make, sustain and 
break friendships without 
hurting others 

Pupils can be assertive 
when appropriate. Pupils 
resolve conflicts so that all 
feel participants feel 
positive about the outcome. 
They are able to negotiate 
and resolve difficult 
situations. 

 

Pupils can 
share their 
ideas 
confidently with 
others and 
they can 
encourage 
others to follow 
their lead. 
Pupils can plan 
and manage a 
group task with 
relative 
confidence and 
they begin to 
have a vision 
for the ultimate 
outcome. 

 

Pupils 
understand that 
feelings often 
elicit specific 
actions or 
responses from 
people 

Pupils 
recognise when 
and how they 
learn effectively 

Pupils take 
responsibility for 
own actions and 
learning. Pupils 
are aware of 
their own levels 
of confidence 
and strategies 
for developing 
this. 

Pupils express a 
range of emotions 
in ways which do 
not hurt 
themselves or 
others 

Pupils set a goal, 
thinking ahead 
and considering 
consequences for 
self and others 

Pupils break a 
long term plan 
into smaller steps, 
setting success 
criteria as 
appropriate 

The pupil is 
motivated and can 
take a risk by trying 
something new or 
unfamiliar. They 
display a positive 
‘can do’ attitude. 

Pupils can 
identify 
patterns in 
results and 
they can begin 
to give 
possible 
reasons for 
this. Pupils 
begin to 
identify which 
information is 
relevant to the 
task. Pupils 
can make 
comparisons 
between 
results. 

Pupils provide 
explanations 
and examples 
which support 
their thoughts. 
They are able 
to make a 
decision by 
evaluating all 
outcomes in a 
situation. They 
can identify the 
pros and cons 
in a decision 
making 
situation. They 
use Y4 
Philosophy 
Vocabulary to 
reason their 
argument. 

Pupils,, ask 
questions leading 
to an enquiry. They 
can suggest and 
test their own ideas 
and ideas 
suggested by 
others fully. 

Pupils consider 
the skill set of 
people needed 
to achieve 
desired 
outcomes. 
They think of 
varied and 
creative 
solutions to 
problems 
including 
resources and 
ideas. Pupils 

begin to develop 
alternative, 
creative ideas in 
a situation .They 
are able to test 
group and 
individual ideas 
in order to 
further 
strengthen them. 

Pupils 
suggest 
how the 
enquiry 
might be 
improved 
and 
elements 
which are 
successful 
by using 
success 
criteria. 
With 
support, 
recognises 
some of 
the 
limitations 
of their 
idea/work. 
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Y5 

 

Pupils are able to talk at length 
about a narrative and  present  
a balanced view , justifying their 
opinion. 

Pupils are able to adapt talk to 
suit the purpose when giving a 
presentation to a small or large 
group. 

Pupils are able to describe 
events and convey their 
opinions clearly. 

Pupils use some of the features 
of Standard English, vocabulary 
and grammar. 

Pupils can listen carefully and 
make relevant notes during 
discussion, making contributions 
and asking questions that are 
responsive to others’ ideas. 

Pupils can respond to criticism, 
using appropriate language and 
behaviours, e.g. seeking 
clarification, adjusting ideas. 

Pupils can vary their language 
according to the different 
context and purpose of use. 

 Pupils can use the appropriate 
Philosophy Vocabulary during a 
class discussion or debate. 

Pupils begin to make 
judgements about 
choosing the best 
equipment for a given 
task.  

Pupils begin to justify 
their reasons for 
choices made. Pupils 
can identify the way in 
which they learn best 
and they use this 
information in order to 
strengthen their 
learning. They can also 
recognise elements 
which are having a 
negative impact on 
their learning and they 
seek to find a solution 
for this. 

Pupils follow school 
routines and procedures 
confidently, remembering 
to bring the correct 
equipment to school with 
them. 

Pupils identify things that 
may adversely affect their 
progress and learning. E.g. 
by moving away from 
someone on the carpet 
who is irritating them. They 
are able to organise their 
own resources and 
equipment in preparation 
for a task. 

Pupils understand that 
their actions affect 
other people and can 
make them feel better 
or worse. Pupils can 
read a range of 
emotions and they 
understand ways of 
supporting someone 
else to overcome them. 
Pupils value and 
respect the thoughts, 
feelings, beliefs and 
values of others. Pupils 
can select the most 
appropriate way to 
support someone else. 
Pupils understand that 
their actions affect 
other people 

Pupils solve problems by 
thinking of all options, 
identifying advantages and 
disadvantages.  They can  
listen effectively to the 
views of others and they  
act upon the advice given. 
They are highly capable of 
dealing with an opposing 
viewpoint and reaching a 
mutual understanding. 
They actively contribute to 
the team and they are 
aware of their role within it. 

Pupils can 
innovate and 
create original 
ideas in a 
group situation, 
leading, 
directing, 
guiding and 
managing 
others in order 
to make their 
vision happen. 
The child can 
accept 
responsibility 
and be 
accountable for 
the decisions 
made. 

Pupils 
understand that 
the same event 
can cause a 
different 
emotional 
response 
depending on 
how an 
individual feels 
at a given point 
in their life. 
Pupils are 
aware of their 
own levels of 
confidence and 
strategies for 
developing this. 

Pupils understand 
that the ways in 
which they 
express 
themselves can 
change the way 
other people feel 
towards them. 

Pupils understand 
that by changing 
the way they think 
about people and 
events, alters the 
way in which they 
feel towards them. 

Pupils alter 
feelings by 
reflecting on past 
experiences and 
considering the 
consequences of 
these. 

The pupil is 
motivated and can 
take a risk by trying 
something new or 
unfamiliar. They 
are beginning to 
see the positive 
and negative 
outcomes of a 
situation. 
displaying a 
positive ‘can do’ 
attitude. 

Pupils can 
confidently 
describe 
relationships in 
information. 
They can link 
factors to the 
results and 
describe/comp
are the 
relationships 
between them 

Pupils 
sometimes 
relate patterns 
in results to 
knowledge 
where 
appropriate. 
Pupils can 
view both sides 
in an argument 
or situation and 
where 
appropriate, 
they are able 
to make a 
decision based 
upon their 
knowledge.  
They use Y5 
Philosophy 
Vocabulary to 
reason their 
argument. 

Pupils ask 
questions and offer 
own ideas for an 
enquiry, and with 
support, they 
improve questions 
to clarify the 
purpose of their 
enquiry. Pupils 
offer highly 
thoughtful and 
meaningful 
questions which 
lead to the 
answers which 
they require. 

Pupils reflect 
on the process 
undertaken 
and suggest 
alterations to 
the course of 
thinking. Pupils 
can think 
creatively and 
suggest 
interesting 
alternatives to 
ideas. 

Pupils 
suggest 
how the 
enquiry 
might be 
improved 
and 
elements 
which are 
successful 
by using 
success 
criteria. 
With 
support, 
recognises 
some of 
the 
limitations 
of their 
idea/work. 

 

 

Y6 

 

Pupils can make a formal 
presentation in Standard 
English, using appropriate 
devices. 

Pupils can change the mood, 
tone and pace of delivery for 
particular effect. 

Pupils can sustain attention and 
listen analytically in a range of 
formal and informal contexts. 

They can listen attentively to 
others and build constructively 
on their spoken contributions by 
clarifying understanding and 
developing ideas. 

Pupils identify and comment on 
the main points of a talk, 
reading or television 
programme. 

Pupils take different roles 
effectively in discussion and 
make different contributions, 

Pupils ask questions and make 
contributions that clarify 

Pupils draw upon past 
experiences to ensure 
that they choose 
relevant tools and 
materials for a given 
task. 

Pupils show that they 
are aware of emerging 
strategies to develop 
and support their 
learning. E.g. by 
independently 
researching or asking a 
friend/ expert. 

Pupils follow school 
routines and procedures 
confidently, and support 
peers who may find this 
challenging. 

Pupils begin to identify 
things that may adversely 
affect their progress and 
learning. E.g. by moving 
away from someone on the 
carpet who is irritating 
them. They respect each 
other and can use their 
peers as a tool for learning. 
Additionally, they can 
identify the best sources 
and conditions for learning. 

Pupils understand and 
accept responsibilities 
towards others. They 
can read any emotion 
in another person and 
they know appropriate 
strategies to support 
this. Even if someone 
else does not share 
their emotions/or has 
conflicting emotions, 
they know how to 
handle this effectively. 

Pupils solve problems by 
thinking of all options, 
identifying advantages and 
disadvantages. They can  
listen effectively to the 
views of others in a team 
and they act upon the 
advice given. They are 
highly capable of dealing 
with an opposing viewpoint 
and reaching a mutual 
understanding. They 
actively contribute to the 
team and they are aware of 
their role within it. 

Pupils can 
innovate and 
create original 
ideas in a 
group situation, 
leading, 
directing, 
guiding and 
managing 
others in order 
to make their 
vision happen. 
They are 
aware of other 
personalities in 
their group and 
they are able 
to adapt and 
lead others 
according to 
their individual 
needs. The 
child can 
accept 
responsibility 
and be 
accountable for 
the decisions 
made. 

As Y5 but can 
use this 
information to 
select strategies 
to manage the 
outcome of the 
emotional 
response 

 

Pupils know that 
it is OK to have 
any feeling, but 
not OK to 
behave in any 
way that they 
feel. 

 

Pupils are 
aware of their 
own levels of 
confidence and 
strategies for 
developing this. 

Pupils can adapt 
the way feelings 
are expressed in 
order to suit 
particular 
situations or 
people 

Pupils can take a 
calculated risk by 
evaluating the 
positive and 
negative 
consequences of 
the situation before 
exploring it. They 
have the 
confidence to try 
something new or 
unfamiliar 
displaying a 
positive ‘can do’ 
attitude as they 
proceed. 

Pupils can 
confidently 
describe 
relationships in 
information. 
They can link 
factors to the 
results and 
describe/comp
are the 
relationships 
between them 

Pupils relate 
patterns in 
results to 
knowledge 
where 
appropriate. 
Pupils can 
view both sides 
in an argument 
or situation and 
where 
appropriate, 
they are able 
to make a 
decision based 
upon their 
knowledge and 
understanding. 
They are able 
to formulate a 
persuasive and 
well informed 
argument in a 
given situation. 

Pupils ask 
questions and offer  
their own ideas for 
an enquiry. They 
improve questions 
to clarify the 
purpose of the 
enquiry. Pupils 
offer highly 
thoughtful and 
meaningful 
questions which 
lead to the 
answers which 
they require. 

Pupils apply 
their own and 
others  
knowledge, 
skills and 
understanding 
in order to 
develop 
desired 
outcomes. 
They can think 
creatively and 
are not bound 
by constraints. 

As Y5 Plus 
Pupils can 
suggest 
criteria by 
which to 
judge a 
piece of 
work. They 
can 
identify 
how much 
to trust 
results and 
hey can 
justify 
reasons.  

Pupils 
evaluate 
work/ideas 
with a view 
to acting 
upon the 
points for 
improveme
nt. 
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understanding and refine ideas.  

Pupils can use the appropriate 
Philosophy Vocabulary during a 
class discussion or debate. 
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Spiritual, Moral, Social and Cultural Development 

 Pupils develop spiritually 
by….. 

Pupils develop morally by….. Pupils develop socially by….. Pupils develop culturally 
by….. 

…..learning 
to value 
themselves 

[] recognising their own inner life 

[] reflecting on and questioning their 
beliefs, values, emotions, feelings 
and interpretations 

[] developing self respect 

[] acquiring an understanding of 
themselves and their responses to 
fundamental questions, including 
questions about God and the 
meaning and purpose of life 

[] living with integrity according to 
what they understand to be right 

[] disciplining themselves to make 
responsible use of their talents, 
rights and opportunities 

[] balancing their rights and 
responsibilities and those of others 
when making decisions about how 
they should act 

[] understanding and being confident 
in the contribution they make to their 
families and to local, national and 
global communities 

[] taking responsibility for their own 
lives 

[] striving with others for knowledge, 
wisdom and understanding 

[] developing a sense of their own 
identity 

[] recognising how they are affected 
by a range of different cultural 
influences 

[] exploring, expressing and 
reflecting on ideas, thoughts and 
feelings through a variety of forms of 
expression; appreciating a wide 
range of cultural contexts and 
aesthetic experiences 

[] participating in a range of cultural 
activities 

…..learning 
to value 
relationships 

[] understanding and appreciating 
love, friendship and 
interdependence as major sources 
of human well being 

[] caring for others, showing they are 
valued 

[] exercising compassion, goodwill 
and commitment in relationships 

[] acquiring and practising those 
skills needed to form and sustain 
good relationships including, where 
appropriate, those involved in good 
marriages and good parenthood 

[] respecting the privacy and 
property of others 

[] earning loyalty, trust and 
confidence 

[] understanding and appreciating he 
contribution to human well being of 
a wide range of relationships 
including marriage and the family 

[] accepting and (where appropriate) 
respecting differences 

[] cooperating with others in the 
pursuit of shared goals 

[] understanding how and why other 
people may think, feel, create, 
behave and live differently 

[] learning how a lack of cultural 
understanding can generate tension 

[] learning how to appreciate 
difference and diversity 

[] recognising common values which 
cross cultures 

…..learning 
to value 

[] understanding and appreciating 
the importance of social stability and 

[] acquiring the will and the ability to 
be responsible members of local, 

[] understanding and appreciating 
the legal, social, political and 
economic processes and institutions 

[] developing a sense of belonging 

[] understanding society as a 
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society human well being 

[] understanding an carrying out 
their responsibilities as citizens 

[] cooperating with others in the 
pursuit of truth, freedom, justice and 
peace 

national and global communities 

[] setting aside self interest to work 
for the common good 

[] understanding and respecting the 
rule of law 

upon which communities depend 

[] taking responsibility for their own 
well being and participating in 
democratic processes 

mixture of different local, regional, 
national and international cultures 

[] understanding how cultures 
interact and societies change 

[] making and recognising own 
contribution 

…..learning 
to value the 
environment 

[] understanding and appreciating 
the interconnections of all forms of 
life 

[] reflecting on and celebrating the 
earth and universe as sources of 
sustenance, inspiration and 
challenge to human creativity 

[] accepting habitats, species and 
the environment shaped by 
humanity 

[] recognising their personal 
obligation to promote the well being 
of all, including generations and 
species other than our own 

[] recognising that a sustainable 
lifestyle can best be achieved by 
community action, based on 
consensus, shared values and 
acceptance of necessary trade offs 

[] understanding and appreciating 
the universe in which we live 

[] identifying aspects of the 
environment which act as cultural 
influences 

[] developing the aesthetic sensitivity 
towards the broad cultural 
environment both natural and 
shaped and/or created by humanity 
appreciating the impact of the 
environment on own and others’ 
cultural traditions 
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Outstanding 
 

Much of the teaching in all key stages and most subjects is outstanding and never less than consistently good. As 
a result, almost all pupils currently on roll in the school, including disabled pupils, those who have special 
educational needs and those for whom the pupil premium provides support, are making rapid and sustained 
progress.  

All teachers have consistently high expectations of all pupils. They plan and teach lessons that enable pupils to 
learn exceptionally well across the curriculum.  

Teachers systematically and effectively check pupils’ understanding throughout lessons, anticipating where they 
may need to intervene and doing so with notable impact on the quality of learning.  

The teaching of reading, writing, communication and mathematics is highly effective and cohesively planned and 
implemented across the curriculum.  

Teachers and other adults generate high levels of engagement and commitment to learning across the whole 
school.  

Consistently high quality marking and constructive feedback from teachers ensure that pupils make rapid gains.  
Teachers use well-judged and often inspirational teaching strategies, including setting appropriate homework that, 

together with sharply focused and timely support and intervention, match individual needs accurately. 
Consequently, pupils learn exceptionally well across the curriculum. 

Good  

 

 

Teaching in most subjects, including English and mathematics, is usually good, with examples of some 
outstanding teaching. As a result, most pupils and groups of pupils currently on roll in the school, including 
disabled pupils, those who have special educational needs, and those for whom the pupil premium provides 
support, make good progress and achieve well over time. 

Teachers have high expectations. They plan and teach lessons that deepen pupils’ knowledge and understanding 
and enable them to develop a range of skills across the curriculum.  

Teachers listen to, carefully observe and skilfully question pupils during lessons in order to reshape tasks and 
explanations to improve learning.  

Reading, writing, communication and mathematics are taught effectively.  
Teachers and other adults create a positive climate for learning in their lessons and pupils are interested and 

engaged.  
Teachers assess pupils’ learning and progress regularly and accurately. They ensure that pupils know how well 

they have done and what they need to do to improve. 
Effective teaching strategies, including setting appropriate homework, and appropriately targeted support and 

intervention are matched well to most pupils’ individual needs, including those most and least able, so that 
pupils learn well in lessons.  
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Reading Book Stage Reading Book Stage Reading Book Stage 
Y1 Reading Level 

Written Maths Level 
Writing Assessment Level  
Phonics Screen data 
Grammar and Spelling 

Reading Level 
Written Maths Level 
Writing Assessment Level  
Phonics Screen data  
Grammar and Spelling 
 

Reading Level 
Written Maths Level 
Writing Assessment Level  
Phonics Screen data 
Non-Core Assessment Level ( Including 
Science) 
Grammar and Spelling 

Y2 Reading Level 
Written Maths Level 
Writing Assessment Level 
Grammar and Spelling 
 
 

Reading Level 
Written Maths Level 
Writing Assessment Level Grammar 
and Spelling 
  
 

Reading Level 
Written Maths Level 
Writing Assessment Level  
Non-Core Assessment Level ( Including 
Science) 
Grammar and Spelling 
 

Y3 Reading Level 
Written Maths Level 
Writing Assessment Level 
Grammar and Spelling 
 
 

Reading Level 
Written Maths Level 
Writing Assessment Level  
Grammar and Spelling 

Optional SATs 
Reading Level 
Written Maths Level 
Writing Assessment Level  
Non-Core Assessment Level ( Including 
Science) Grammar and Spelling 
 

Y4 Reading Level 
Written Maths Level 
Writing Assessment Level 
Grammar and Spelling 
 
 

Reading Level 
Written Maths Level 
Writing Assessment Level Grammar 
and Spelling 
 
 

Optional SATs 
Reading Level 
Written Maths Level 
Writing Assessment Level  
Non-Core Assessment Level ( Including 
Science)  
Grammar and Spelling 
 

Y5 Reading Level 
Written Maths Level 
Writing Assessment Level 
Grammar and Spelling 

Reading Level 
Written Maths Level 
Writing Assessment Level Grammar 
and Spelling 

Optional SATs 
Reading Level 
Written Maths Level 
Writing Assessment Level  
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Non-Core Assessment Level ( Including 
Science) 
Grammar and Spelling 
 

Y6 Reading Level 
Written Maths Level 
Writing Assessment Level 
Grammar and Spelling 
 
 

Reading Level 
Written Maths Level 
Writing Assessment Level Grammar 
and Spelling 
 
 

Reading Level Grammar and Spelling 
Written Maths Level 
Writing Assessment Level  
Non-Core Assessment Level ( Including 
Science)  
Grammar and Spelling 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
See over for Scheme of Delegation 
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Implementation Plan: Poplar Farm Academy 

 

Establishment No: ##### 

URN: #### 

 

 

Date Action Update 

September 
2017  

 Staffing available to undertake strategic role in place: 
Govs 
- Executive Headteacher 0.1 FTE 
- Business Manager/ Finance Team  01. FTE 

 

 Consult with the Local Authority Project Team over the 
build details EHT/PMT 

 Ensure ARK ICT involved in discussion re ICT 
infrastructure PMT 

  



 

188 
 

October 
2017 

 Establish Implementation Steering Group EHT 

 Begin marketing of the new academy  (e.g. creation of 
the website, local publicity, public meeting) EHT 

 Agree Admissions Policy with LCC and EET Trustees 
Govs / EHT 

 Hold open morning at Autumn Park and invite 
prospective Poplar Farm families EHT 

 Consult with the Local Authority Project Team over the 
build details EHT / DM 

 Website developed for Poplar Farm EHT 

  

November 
2017 

 Launch advert to agree logo within local community 
PMT 

 Trustees to establish uniform colour / design Govs 

 Hold open mornings at Autumn Park and invite 
prospective Poplar Farm families re Sep 2018 
admissions EHT 

 Apply for DfE number PMT 

 Apply for DfE Support Grant 25K PMT 

 Consult with the Local Authority Project 
Team/Developers over the build details EHT 

  

December 
2017 

 Consult HR re adding clause to academy contracts to 
ensure employees can be deployed across academies 
within the Trust EHT / PMT 

 Before and After School child care arrangements to be 
established (eg Kid’s Club, local childminders etc) PMT 

 Consult with the Local Authority Project 
Team/Developers over the build details EHT / PMT 

  
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January 
2018 

 Agree logo in consultation with community EHT / Govs 

 Appoint uniform suppliers PMT 

 Website for Poplar farm goes live EHT 

 Prospectus drafted EHT / PMT 

 Sep 2016 staffing structure agreed EHT / Govs 

 Adverts for September 2018 staffing requirements 
drafted and placed EHT / PMT 

 Closing date for admission applications for school 
places  

 Set up new company and bank accounts etc including: 
EHT 

- Inform DfE 
- Agree governance model for Sep 2016.  
- Ensure Articles of Association and funding agreement 

are in place and are current EHT 

- Admissions: draft admissions arrangements submitted 
to DfE for clearance (prior to FA signing); 

- Land: subleases to third parties cleared by DfE (prior to 
FA signing) 

- Land: main lease agreed in principle  

 Consider procurement issues re contracts PMT 
 Consult with the Local Authority Project Team/Developers 

over the build details EHT / PMT 

 Funding Agreement and Articles 
established when MAT was 
formed. 
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February 
2018 

 Job descriptions for all posts and staff in place EHT 
 Consult with the Local Authority Project Team/Developers 

over the build details EHT/PMT 

  

March 

2018 

 Orders placed for equipment with longer lead in times 
eg: furniture, PE equipment, EYFS resources  and ICT 
PMT  / EHT 

 Agree printing solutions required and obtain quotes 
PMT 

 Agree layout and format of letterhead paper  EHT / 
PMT 

 Confirmation of academy budget for 2017/18  EHT / 
PMT 

  

April 

2018 

 Primary School places notified to parents  

 Agree transition arrangements for new starters EHT  

 Hold update meeting for parents EHT 

 Consider insurance arrangements for Poplar  Farm 
Govs / PMT 

 School needs to register with Ofsted for pre-opening 
inspection EHT 

 Policies to DƒE –to support pre-inspection EHT 
 Quote and details to be agreed for phone system PMT 
 Consult with the Local Authority Project Team/Developers 

over the build details EHT / PMT 

  

May 

2018 

 Advertise for mid-day supervisors EHT / PMT 

 Hold parents’ meeting re September  intake EHT  

 Consult with the Local Authority Project 
Team/Developers over the build details EHT / PMT 

  
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June 2018  Implement transition arrangements for new starters 
EHT  

 Order resources e.g. paper; books; pens etc PMT 

 Consult with the Local Authority Project 
Team/Developers over the build details EHT / PMT 

  

July 2018     

August 

2018 

 Final preparations prior to school opening e.g. delivery to 
site of all resources and kitting out All Staff 

 Implement additional transition arrangements to familiarise 
families with the academy 

 Consult with the Local Authority Project 
Team/Developers over the build details EHT / PMT 

  

September 

2018 

 Poplar Farm Academy opens 

 Plan official opening event EHT  

 Consult with the Local Authority Project 
Team/Developers over the build/snagging details EHT / 
PMT 

  

October 

2018 

 Hold elections for parental representative on the 
Governing Board  EHT / Govs 

 Establish Academy Local Governing Body EHT / Govs 

  
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