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This good practice example has been withdrawn as it is older than 3 years and may no longer reflect current policy.
Continuous improvement in a secondary school-centred initial teacher training partnership: Durham SCITT

URN: 70169
Region: North East Yorkshire and the Humber
Remit: Initial teacher education (ITE)
Provider background

Durham SCITT was established to train secondary teachers in a range of vocational subjects. The partnership includes 36 secondary schools in County Durham, six secondary schools in neighbouring local authorities, four further education (FE) colleges, Durham local authority and Durham Education Business Partnership. The lead school is Woodham Academy, Newton Aycliffe. Training on the core and School Direct training routes now covers a range of subjects for students aged 11–16, as well as core health and social care training for students aged 14–19. It was judged outstanding in March 2014.
Brief description

This good practice example shows how Durham SCITT has improved from satisfactory to outstanding, promoting continuous improvement through robust monitoring, incisive evaluation and very effective targeting of actions.
The good practice in detail

Previously known as the Durham Secondary Applied SCITT, the provider was first inspected by Ofsted in May 2007, at the end of its second year of operation, and was judged satisfactory. 
Leaders and managers used these inspection findings to adopt a more systematic approach to improving the quality of training and outcomes for trainees. Clear processes were put in place to allow leaders and managers to monitor the effectiveness of the partnership and to identify areas in need of improvement. Care was taken to ensure that the partnership focused on improvement and could carefully measure the impact of actions taken. 

At the partnership’s inspection in April 2009, its overall effectiveness was judged to be good and capacity to improve was judged to be outstanding, which it achieved overall in 2014. The rigour and quality of improvement planning that led to the rapid improvement in outcomes was identified as a key strength of the partnership. This has continued to shape and drive further improvements. 

Durham SCITT is very responsive to needs – both the changing subject-specialist needs of schools and colleges in its region and to the needs of different learners that must be met. This has resulted in outstanding individualised training and support for trainees, who are snapped up by employing schools and colleges. 
The improvement journey and planning
The partnership has focused on developing a coherent monitoring and evaluation system as an integral part of its improvement journey. Leaders and managers monitor the partnership’s effectiveness extremely well and their evaluation is accurate. This means that they identify both strengths and areas for further improvement very precisely. 
The partnership’s improvement plan has been very well designed to ensure that, for each area identified for improvement, there are:

· clear success criteria
· an initial starting point to measure impact from

· appropriate actions 

· identified resources 

· identified personnel responsible for actions

· identified mechanisms for evaluation and for measuring the impact of actions taken

opportunities to record progress made or the completion of actions in the review column.

An identified actions will appear in detail, for example, in the partnership’s improvement plan.

Durham SCITT’s improvement plan:

· focuses sharply on bringing about measurable improvements in provision and/or outcomes for trainees
· includes actions the impact of which is checked routinely at termly committee and steering groups to ensure that planned improvements are being secured or to determine whether alternative steps need to be taken
· is used as a key working document at meetings and by committees to monitor the progress made by the partnership throughout each year
stems directly from the partnership’s systematic approach to evaluation, monitoring and review, which feeds into the annual self-evaluation document. 
Annual self-evaluation

The annual self-evaluation document (SED) is used to produce the improvement plan for the subsequent year. Both documents are written before the summer holidays so that any required changes to the training programme can be implemented for the start of the next academic year. 

The SED is structured around Ofsted’s inspection framework for initial teacher education (ITE). Ofsted grade criteria are used as questions to which the partnership responds. For example, the outcomes section is broken down into the four sub-sections: 
· attainment
· how well trainees teach
· completion 
employment rates. 
Durham SCITT also cross-references the SED to a set of appendices that include summary and benchmarking data, the minutes of meetings and a variety of other forms of collated evidence.  

Partnership committee monitoring of improvements

Three committees, made up of different members of the partnership that meet three times a year, monitor improvements. 
The membership and purpose of each committee was reviewed to ensure that they could all play a part in the partnership’s continuous improvement. As a result, members of these committees are fully aware of the partnership’s effectiveness and are dedicated to bringing about further improvement. 
	Committees
	Membership

	Course development committee
	Includes both former trainees, current trainees and school mentors

	Quality assurance committee
	Includes school mentors and the partnership’s internal moderator

	Steering group
	Includes membership from the partnership’s schools and the local authority.


Improvement planning is a standing item on each committee meeting agenda and the timing of committee meetings is linked to improvement planning milestones. Emerging issues, however small, are addressed in a timely and effective way to secure improvements that will benefit both current and future trainees. 
The formal process of reporting on the improvement plan to each committee has ensured that all members of the partnership are involved in monitoring the quality and impact of improvements. It has also enhanced the SEDs and further development of the training programme. School-based trainers appreciate this high level of involvement and the fact that their contributions are valued. Leaders and managers are also able to take fully into account the views of current trainees, newly qualified teachers (NQTs) and former trainees when driving improvement.

Members of the quality assurance committee are robust in holding leaders and managers to account. This level of accountability contributes very effectively to sustaining existing strengths in terms of the quality of training and outcomes for trainees and driving further improvement. The committee takes responsibility for the quality assurance of the training, monitoring outcomes for trainees and shaping the partnership’s strategic direction. It analyses a wide range of data and qualitative evidence, including:

· feedback relating to trainees’ performance against the Teachers’ Standards
· trainees’ evaluations of different aspects of their training
· the accuracy of assessment of the trainees 
the findings of internal and external monitoring and moderation processes. 

Monitoring and tracking trainees’ performance

The system for monitoring and tracking trainees’ performance ensures that:

· leaders and managers can monitor the progress of trainees 
trainees are challenged to be the best teachers possible, through short-, medium- and long-term target setting.

The partnership’s system for monitoring and tracking trainees’ performance is also used to compare the quality of training received and the consistency of judgements about trainees’ performance across the partnership, linking monitoring and evaluation procedures together very well.

Trainees’ progress

Procedures used to monitor and track trainees’ progress

	Assessment point one: January

	School
	Progress check and end of placement review.

	SCITT
	Subject specialist review of progress, moderated by SCITT management team.

	SCITT
	Quality assurance by course director of assessment procedures.

	SCITT
	Data used to identify trainees' strengths and areas for development. Individual targets given to trainees. January training programme adapted to meet trainee needs.

	Assessment point two: April

	School
	Progress check and end of placement review.

	SCITT
	Subject specialist review of progress, moderated by SCITT management team.

	SCITT
	Quality assurance by course director of assessment procedures presented to QA committee.

	SCITT
	Data used to identify trainees' strengths and areas for development. Individual targets given to trainees. June training programme adapted to meet trainee needs.

	Final assessment point: June

	School
	Progress check and end of placement final grading report.

	SCITT
	Subject specialist review of progress, moderated by SCITT management team.

	SCITT
	Quality assurance by course director of assessment procedures presented to external examiner, external examination board, and QA committee.

	SCITT
	Data used to set trainees' NQT targets.

	SCITT
	Data used as part of the self-evaluation process.


Procedures to monitor and track trainees’ progress hinge around three key assessment points. During each placement, mentors complete at least one progress check. Mentors make a judgement on trainees’ progress in each of the sub-standards of the Teachers’ Standards, using all the evidence gathered on placement by the time of the review point from, for example, lesson plans, lesson observations, evaluations and weekly meetings. 

At the end of the placement, the mentor fills in an end of placement progress review. This is similar to the progress check with the addition of targets for each of the Teachers’ Standards. Subject specialists review the trainees’ progress at each assessment point. Leaders and managers check the documentation for consistency. They can then provide additional support and training for mentors, as well as identify the next focus for improvement.

A coherent monitoring and evaluation system
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Leaders and managers have ensured that the partnership has developed a coherent system to evaluate all aspects of its provision and outcomes, including aspects in the diagram below:
Members of the quality assurance committee are robust in holding course leaders to account and this contributes very effectively to sustaining existing strengths and driving further improvement. 
Different aspects of training are carefully evaluated and the views of a range of stakeholders are captured. This has been achieved by:

· looking critically at the format and timing of procedures used to gain feedback from a range of stakeholders

· using alternative approaches to seeking the views of key stakeholders

· reconsidering how partnership committees could be more involved in monitoring improvement

ensuring that robust monitoring and tracking of trainees’ performance takes place.

Reviewing the format of evaluation forms

Leaders and managers review the evaluation forms used to gain feedback from the partnership’s stakeholders by asking the following questions:

1. ‘Are our evaluation forms fit for purpose?

2. Can we collate the information they contain easily for analysis?

3. How can we improve the forms to ensure we can track and benchmark improvements and measure impact?

4. Do the evaluation forms ask the right questions at the right time?

5. How do we expect these to be completed?  

6. How do we respond to the feedback we receive?

7. What other forms of feedback could we use to gain stakeholder views?’
Alternative approaches to seeking stakeholder views

It was clear from a review of the partnership’s evaluation forms that the Durham SCITT needed to think of different ways of getting stakeholders’ views. Evaluation and monitoring now includes not only forms but meetings at the end of each academic year with school-based mentors and trainees. This means the partnership can identify what it needs to amend for the next academic year and can ensure that qualitative discussions involve the school-based members of the partnership, who are then delivering these improvements. 
The partnership conducts individual trainee exit tutorials. The focus at these meetings is to look at the targets set for each trainee’s induction year, but the effectiveness of training received and how it could be improved is also discussed. Leaders and managers have found these tutorials to be invaluable in determining which improvements are required. Trainees have responded honestly and constructively to this more qualitative approach to evaluation. 
Conclusion 
Durham SCITT’s success in moving from good to outstanding has been in large part due to its focus on developing a coherent evaluation and monitoring system and using improvement planning as an integral part of its improvement journey. The outstanding quality of its training and support ensures that all trainees make rapid progress during their training. Outstanding outcomes are evidenced in: 
· consistently high employment rates
· high completion rates that have risen over time 
the proportion of trainees who demonstrate outstanding levels of attainment against the Teachers’ Standards by the end of their training. 
SCITT trainees are highly reflective, strongly committed to continually improving their practice and extremely willing to embrace the wider aspects of the teachers’ role. 
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The good practice case studies that Ofsted publishes highlight specific examples of practice that providers of education, learning and children’s services have used to achieve successful outcomes. 


For education, the case studies do not recommend a single particular approach to teaching and learning. Ofsted has no preferred lesson structure or teaching style. We showcase and share a wide range of approaches that providers have found work well for them in achieving good outcomes for children, young people and learners.


Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Complete our survey � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�. 


Click �HYPERLINK "https://www.gov.uk/schools-colleges-childrens-services/inspections"��here� to see other good practice examples.


If you would like a copy of this document in a different format, such as large print or Braille, please telephone 0300 123 1231, or email � HYPERLINK "mailto:enquiries@ofsted.gov.uk" �enquiries@ofsted.gov.uk�.
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