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This good practice example has been withdrawn as it is older than 3 years and may no longer reflect current policy.

Principles that develop outstanding secondary teachers: University of Birmingham
URN: 70001
Region: West Midlands
Remit: Schools
Provider background

The University of Birmingham is a long-established provider of ITE. It offers primary and secondary teacher education courses. Successful trainees gain qualified teacher status (QTS) and are awarded a masters’ level Postgraduate Diploma in Education with 120 credits. At the time of the inspection there were 217 trainees on the secondary courses, covering a range of subjects.
Brief description

The University of Birmingham is an excellent example of how consistent application of the principles that develop outstanding secondary teachers can deliver outstanding teacher training. The University of Birmingham was judged to be outstanding in its secondary phase partnership in 2012-13. The foundation of this very high quality provision is a common, single-minded principle that underpins all of the training provision, and characterises the qualities of trainees, namely providing high quality development feedback. It is rare to find such careful, expertly-led teacher training that so effectively models this common pedagogical idea. The theory is backed by excellent practical course arrangements, with seamless integration of centre-based and school based training.
This is one of two examples for the University of Birmingham’s ITE provision.
The good practice in detail

The summer 2013 inspection identified in detail the many outstanding features of the University’s secondary teacher training programme. Given the variety of subjects, large cohort size and high number of partnership schools, the high-quality outcomes for trainees led inspectors to a deeper look into why this University’s initial teacher training (ITE) has been consistently outstanding over time.  

Developmental feedback
Developmental feedback is the common thread running throughout all of the secondary training courses. It is the key pedagogy that drives good learning for trainees and their pupils. The methodology is grounded in the research and scholarly review of the Education faculty as a whole. In every training activity, every practice lesson, every trainee-mentor dialogue, and in the University’s own self-evaluation and review, developmental feedback is consistently and exclusively used to determine the next learning step, for the trainee, for their pupils, and for the trainers and mentors in partnership schools.

This leads to newly qualified teachers who have first-hand experience of the value of careful developmental feedback in promoting good learning, because that is how they have learned how to teach. Consequently, their own teaching of pupils in their practice schools, and subsequently their employing schools uses that approach, leading to the delivery of consistently good and often outstanding teaching. Schools in the region know this, and actively seek to recruit new teachers from the University because they understand the importance and effectiveness of this approach to teaching.

So the message is simple:

· use research to establish the characteristics of teaching that brings about good learning 

ensure that trainers consistently model this pedagogical approach to developmental feedback in their training throughout the whole partnership. 

Carrying this out, however, is far from easy. The leadership necessary to bring this about is exceptional; all leaders, managers and training partners have ‘bought in’ to the programme. At all levels, their feedback to leaders, and the resulting improvements that follow, further reinforce the effectiveness of developmental feedback and of what everyone is doing; all the partners are themselves learners, including those responsible for centre-based training. 

Evidence-based research

The importance of using evidence-based research in driving up training standards is critical to the School of Education’s development. For example, they are setting up their own secondary phase ‘Free School’ on the campus, which will extend the scope for research and testing of effective learning strategies. By repeatedly feeding back to trainees what it is about their teaching that makes it effective, and what they need to do to further improve, trainees and their mentors can explain why they are good at teaching. Even more importantly, these new teachers know how to improve further, and know by experience that good developmental feedback is essential for good learning. 

The importance of leadership

The outstanding leadership with its well-oiled management systems ensures that the entire infrastructure of centre-based and school based training knits well together.
· Trainee progress is tracked and supported through good administration of the necessary paperwork.

· Accurate evaluation of trainees is trusted by the schools that subsequently employ them. 

· The whole secondary course, across all the contributory subject strands, is well-designed to fit the purpose of teacher training to the highest standards.
Outstanding centre-based training in professional studies is seamlessly integrated into school-based professional studies at the partner schools. This ensures trainees see the relevance of the formal input on ‘whole school issues’ with their own teaching practice; it all fits together so that trainees can practice their new theoretical learning systematically and quickly. 

One very clear impact of this is that promoting good behaviour in lessons is not a concern for trainees, because they have been consistently well-prepared and consistently well supported in schools to develop their class management techniques. Trainees’ subject knowledge is very high, because not only are trainees well-qualified by their first degrees, there is also an on-going programme of subject knowledge enhancement driven by trainees’ self-evaluation and monitored by mentors. Mentors take responsibility for ensuring that gaps in trainees’ knowledge are closed. Employing schools are confident that newly qualified teachers (NQTs) from Birmingham are well trained, know their subject and can teach it well.
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The good practice case studies that Ofsted publishes highlight specific examples of practice that providers of education, learning and children’s services have used to achieve successful outcomes. 


For education, the case studies do not recommend a single particular approach to teaching and learning. Ofsted has no preferred lesson structure or teaching style. We showcase and share a wide range of approaches that providers have found work well for them in achieving good outcomes for children, young people and learners.


Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�. 


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�.


If you would like a copy of this document in a different format, such as large print or Braille, please telephone 0300 123 1231, or email � HYPERLINK "mailto:enquiries@ofsted.gov.uk" �enquiries@ofsted.gov.uk�.
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