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This good practice example has been withdrawn as it is older than 3 years and may no longer reflect current policy.

Initial teacher education brings benefits for all: The University of Durham
URN: 70021
Region: North East, Yorkshire and Humber
Remit: Schools
Provider background
The University of Durham is a long-established provider of initial teacher education. It has been training teachers since the 1830s. Along with partner schools that have an increasing and significant role in the training, it provides three full-time programmes leading to qualified teacher status (QTS). These are: the three year BA (Hons) degree in primary education with QTS; a one-year primary PGCE; and a one-year secondary PGCE. The BA course is taught at the University’s Queen’s Campus in Stockton-On-Tees. Both post-graduate courses are based at the main campus in the city of Durham.
Brief description

This is one of two examples from the University of Durham, one for the primary phase and one for the secondary, which identify how an outstanding initial teacher education partnership can be mutually beneficial for schools, the University and for teachers progressing into the first years of their careers. Trainees enjoy numerous opportunities to engage with research in their subjects and develop excellent subject knowledge.
This is part of a set of eight examples showcasing good practice in initial teacher education.

The good practice in detail

For over a decade, Durham has been working with schools using a cluster model of partnership. There are two programmes – a three-year BA primary and a one-year PGCE. Each have about 12 clusters in any one year. A cluster comprises a School Training Centre (STC) and a small number of satellite schools – up to 6. Up to 10 PGCE trainees are attached to a cluster for the year. With the BA, up to 10 trainees are attached to the cluster in their first year and usually stay with the cluster through their second and final year. Some clusters can have up to 30 trainees across the three years. 
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Each STC has a key teacher identified as the School Training Centre Coordinator who organises the varied school experiences and placements, and works with the receiving class teachers in the satellite schools (S1, 2, 3…) to monitor and track the trainees’ development against the Teachers’ Standards. The coordinator is a member of a partnership committee which meets regularly to plan and review the programme. The coordinator also has a significant input into the assessment of a trainee’s progress and the writing of their references. 
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To ensure that all trainees receive a similar set of experiences but also receive bespoke training, there is a university tutor who oversees three or four clusters. The tutor supports the coordinators, carries out joint observations and acts as an independent adjudicator if there are any issues or causes for concern within the cluster. 

The key to the success of the partnership is the quality and autonomy of the clusters of primary schools. Once trainees have been selected for the course they are allocated to the right cluster for them and the coordinator places each trainee carefully with a class teacher or in a particular school to match their needs. For example, a trainee with wide experience of working with pupils who have special educational needs may be placed in a school with a high proportion of more-able pupils. Throughout the year the coordinator quality assures the placement and the quality of the training, checks on the progress of each trainee, and organises each subsequent placement. The coordinator ensures that all trainees from within the cluster receive high-quality training that is tailor-made and draws on the expertise of the teachers in the partnership schools. This personalised approach, making appropriate use of skilled teachers from within the cluster, helps trainees to make rapid progress to become good or better teachers. 

Mutual benefit

The outstanding primary partnership is mutually beneficial for schools and the University. Research-informed teaching and participatory research are key elements of the course, but the predominant focus is what helps pupils learn and make progress. There is a high level of frequent communication between the University and its partnership schools. This ensures that all partners work extremely well together. The University benefits from school expertise in how to teach and helps schools improve and enhance their own practice because of the University’s expertise in research and support. 

Benefits to schools

A clear benefit for schools is the steady flow of highly skilled newly qualified teachers (NQTs) into the local teaching workforce: trainees are a source of future talent. A high number of trainees secure first appointments in the region, quite a few in their final placement schools. Headteachers use access to this recruitment pool to good effect. Many Durham NQTs have become middle and senior managers over time. 

Other benefits include:

· good professional development for staff when mentoring trainees

· the sharing of good practice and up-to-date ideas that trainees bring from the University

· opportunities to see things from a different perspective

· refreshing ideas about teaching and learning

· enabling reflection by mentors about procedures and practices

excellent contributions by trainees to lunchtime and after-school events. 

Comments on the benefits of partnership from senior staff in schools who were once Durham trainees include:

· ‘PGCE planning informed by the practice of school colleagues and the professional voice of school colleagues is apparent throughout the documentation and practice.’ – Assistant headteacher in North Yorkshire (PGCE 2005-6)

· ‘Partnerships provide ongoing opportunities for school colleagues to enhance their continuing professional development within the context of the education and mentoring of beginning teachers; beginning mentors are provided particular support. Mentors are also encouraged to offer their expertise to trainees in-house at Durham by means of workshops and lectures.’ – Assistant headteacher in Durham (PGCE 2002-3)

‘Partnerships encourage and provide evidence and theoretically-informed approaches to practice for school colleagues supporting student teachers.’ – Assistant headteacher in Redcar and Cleveland (PGCE 2000-1)

Class teachers’ comments on trainees suggest that many gain professionally from their work with Durham’s trainees:

‘Mentoring has been a great experience for me. Offering my advice to someone else has allowed me to step back and evaluate my own performance. I think this will be a benefit to my own teaching. It has shown me elements of my own practice that I will improve once I am teaching in the class again. I was a little nervous about taking on a trainee at first but now I will definitely welcome trainees in to my class in the future.’ – Primary teacher.

Development of and contribution to the professional community of teachers

On the BA programme there is a clear approach to make sure trainees are taught how to develop pupils’ wider understanding of mathematics. For instance, trainees are taught how to use a range of visual resources including pictures, diagrams, tables and graphs to extend and deepen pupils’ thinking. The University began a research project through which eight mathematics leaders in schools were trained. The project had a positive impact on pupils’ learning and progress in the schools involved but also extended teachers’ subject knowledge which they could take back to their schools and use in the future. 

Innovative practice is identified by trainees and NQTs, and is fed back into the course to train University staff. An example of this was in mathematics. An ex-trainee emailed the University’s mathematics team to highlight innovative and highly effective practice observed in a local school. The University staff used the teachers’ practice in a session to BA trainees which helped to improve their teaching of mental mathematics. 

Two members of the University teaching staff worked with teachers in Newcastle to show them how to develop digital storytelling in their schools. Teachers learnt how to use different ICT programs to critique and revise stories, and to create their own audio-visual stories. By the end of the training teachers could construct stories from different character’s perspectives through hyperlinks, images, motions and sounds and have started using the materials in their classes. Impact studies indicate pupils are more engaged in storytelling as a result. 

Teaching and learning conferences

Partnership schools are invited to join the annual teaching and learning conferences and learn from regional and national experts on aspects of teaching and learning. As a result, schools learn about research and new developments and are able to take the knowledge back into their schools. 

Newly qualified teachers have access to the Teach Durham website and training day. Similarly, they are invited to University-based training sessions alongside staff from partnership schools. As a result, the University has a positive impact on the continuing professional development of Durham’s teachers. 

Benefits to the University

The most obvious benefit for tutors in the School of Education has been the expansion of the teaching teams to include colleagues from schools who add their expertise. They are involved in all aspects of the partnership’s work, including recruitment and admissions, teaching and assessment and reference writing. 

A second benefit is the security of the partnership placements themselves – while some schools within clusters may drop out of the partnership for a year or two, there is a rhythm to the placements which is planned and organised much more efficiently by the partnership placement teams. 

Less obvious benefits include:

· access to experienced and expert teachers

· access to classes of children 

· involvement in school-level network 

· learning from colleagues in schools about new developments and initiatives

· helping in schools generates new ideas

having school colleagues who are interested in the research academic staff are doing and who are happy to participate in the process. 

BA and PGCE (Primary) trainees’ involvement in local primary schools

BA first, second and third year trainees visit Tilery Primary School in Stockton which serves one of the most deprived communities in the country. The core aim of the partnership and trainees’ involvement in the school was to raise standards of literacy and in particular help pupils to improve their English. 

On each visit, the morning begins with a lecture to the full cohort (around 100 trainees) in the school hall on a key topic in primary English, as part of the module. This is followed by trainees working one-to-one with children on aspects of literacy such as decoding texts, spelling, grammar and punctuation, and writing in a range of genres. 

Tutors observe trainees and children working together and discuss children’s progress relative to their normal progress with teachers. Plenary workshops follow with tutors in which trainees discuss the work they have done and evaluate the challenges it presented. 

Trainees then take away pupils’ work and produce well-presented, typed booklets. These are then returned to the school alongside detailed reports on pupils’ reading. For third year undergraduates these also form part of their English assignment on the teaching of reading.

Exit surveys from trainees have shown considerably higher than usual levels of satisfaction with English, and many comment on the effectiveness of learning how to teach in this way. Additionally, trainees have worked on dramatic arts projects at Tilery Primary School, which has led to two evening performances for children’s parents and carers. The second took place at the Arc Theatre in Stockton. The headteacher reported significant gains in pupils’ academic performance and, often, behaviour and ability to concentrate on tasks. PGCE trainees work in the same way at Sherburn Primary School, Durham.

Other good practice examples in this set

Alban Federation
London East Consortium, University of Cumbria 
Stockton-on-Tees Teacher Training Partnership 
Suffolk and Norfolk Primary SCITT
Two Mile Ash ITT Partnership 
University of Durham – primary
University of Durham – secondary 

Wakefield Regional Partnership for Initial Teacher Training 
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The good practice case studies that Ofsted publishes highlight specific examples of practice that providers of education, learning and children’s services have used to achieve successful outcomes. 


For education, the case studies do not recommend a single particular approach to teaching and learning. Ofsted has no preferred lesson structure or teaching style. We showcase and share a wide range of approaches that providers have found work well for them in achieving good outcomes for children, young people and learners.


Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�. 


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�.


If you would like a copy of this document in a different format, such as large print or Braille, please telephone 0300 123 1231, or email � HYPERLINK "mailto:enquiries@ofsted.gov.uk" �enquiries@ofsted.gov.uk�.
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