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Application checklist

Name of task

Yes

1. Have you completed the pre-application registration form?

[]

2. Have you established a company limited by guarantee?

[]

3. Have you provided information on all of the following areas:

Section A: Applicant details

Section B: Outline of the school

Section C: Education vision

Section D: Education plan

Section E: Evidence of need

Section F: Capacity and capability

Section G: Budget planning and affordability

Section H: Premises

4. |s the information in A4 format using Arial 12 point font, includes
page numbers and is 50 to 100 pages (excluding annexes) in total?

5. Have you fully completed the budget plans?

6. Independent schools only*: have you provided a copy of the last two
years’ audited financial statements or equivalent?

7. Independent schools only*: have you provided a link to your school’s
most recent inspection report and completed a self-assessment form
describing how your school would perform against the Ofsted Section
5 criteria

) O X XXX X XXX XX
L OO g og ) ojd

8. Reapplications only. If you are reapplying after being unsuccessful in
a previous round, have you changed your application in response to the
written feedback you received?



https://form.education.gov.uk/fillform.php?self=1&form_id=jHf1s573utr&1

9. Have you sent an email (of no more than 9 MB in size**) with all X (]
relevant information relating to Sections A to H of your application to:
special.fsapplications@education.gsi.gov.uk ? (See guidance for dates
and deadlines).

10. Have you sent 2 hard copies of the application by ‘Recorded & D
Signed For’ post to: Free Schools Applications Team, Department for
Education, 3" Floor, Sanctuary Buildings, Great Smith Street, London
SW1P 3BT? (See guidance for dates and deadlines).

*Independent schools include existing alternative provision and special school
institutions that are privately run

** If your application is larger than 9MB please split the documents and send two emails

Section | of your application

11. Have you sent: |E D

= a copy of Section A (tab 1 of the Excel template); and

= copies of the Section | Personal Information form for each member,
director and principal designate that has not submitted one of these
forms within the past 365 days; and

= alist of those members, directors and principals designate who
have submitted Section | forms within the past 365 days

by a guaranteed method such as ‘Recorded Signed For’ post to: Due
Diligence Team, Department for Education, 4t Floor, Sanctuary Buildings,
Great Smith Street, London SW1P 3BT?

(See guidance for dates and deadlines)



mailto:special.fsapplications@education.gsi.gov.uk

Declaration

**This must be signed by a company member on behalf of the company / trust**

| confirm that the information provided in this application is correct to the best of my
knowledge. | further confirm that if the application is successful the company will
operate a free school in accordance with:

the requirements outlined in the ‘How to apply’ guidance;
the funding agreement with the Secretary of State;

all relevant obligations and requirements that apply to open academies (e.g.
safeguarding, welfare and bullying) — this includes statutory requirements (those
that are enshrined in legislation) and non-statutory requirements (those contained
in DfE guidance); and

for non-statemented pupils, the School Admissions Code, the School Admissions
Appeals Code and the admissions law as it applies to maintained schools. Any
child where the school is named in the child’s statement must be admitted. 16-
19 applicants do not need to follow these codes but must have admissions
arrangements and criteria which are fair, objective and transparent.

| have fully disclosed all financial liabilities and the full extent of each/any debt for which
the company, trust or existing school is liable.

| confirm that | am not and have never been barred from Regulated Activity within the
meaning given by the Safeguarding Vulnerable Groups Act 2006. | further declare that
all current Members and Directors of the Company have confirmed to me that they are
not and have never been so barred, and that if it comes to my attention whilst  am a
Member or Director of the Company that | or any other Member or Director are or have
been so barred | will notify the Department for Education. | and all other Members and
Directors of the Company understand that the Company’s free school application may
be rejected if a Member or Director of the Company is found to have been barred from
Regulated Activity.

| acknowledge that this application may be rejected should any information be
deliberately withheld or misrepresented that is later found to be material in considering
the application.

Signed:

Position: Chair of company

Print name: [N






communication, has a positive impact on attainment - schools using these approaches
had better outcomes for their students than schools that were not.

Our school will be one where students with autism can access a full, engaging and
challenging curriculum that will allow them to achieve what they are capable of but in an
accepting, understanding and ‘autism friendly’ environment. The AET states “..that the
very wide variability in outcomes for individuals with autism may, in part, be associated
with variable support, ineffective interventions and lack of knowledge by professionals
working with the children.” Our autism specific setting will promote the highest levels of
understanding and professional knowledge from our staff. We propose an educational
setting that also centres practice on early therapeutic intervention and nurturing
resilience and offering continuity, progression and extended appropriate support
throughout their education to prepare them productively for adulthood It will be an
accepting environment that seeks therefore to prevent the mental health issues for
students that nationally affect one in three autistic young people. In this way it will aim
to counteract national norms of:

e Poor outcomes: The NAS estimate that only 15% of students with autism actually
remain in education employment or training post 16.

e High levels of exclusion: the NAS show that 1 in 5 children with autism are excluded
from school. Many of these children are excluded more than once. In the same
piece of research into the education of young people with autism the NAS found
that over 50% of parents of young people with autism nationally were convinced
that their child was not in the right school to support their needs appropriately. A
survey conducted by Ambitious about Autism, 43% of parents reported their child
with autism had been formally excluded within the previous 12 months; only a
quarter of these exclusions were one-off occurrences. Moreover, the same charity’s
survey says that students with a statement of SEN are 9 times more like to receive
a permanent exclusion for a mainstream school, (School Report 2012).

The London Borough of Haringey’s SEN section data shows that in the past year they
are aware of a total of 6 autistic students working at age expected levels in mainstream
who have been placed on fixed term exclusions, two thirds of these are secondary
students and most of them have been fixed term excluded on more than one occasion.

The key issue remains the lack of autism specific strategies within either mainstream or
more general special schools.

Our proposal would offer significantly better value for money than expensive out
of borough provision. The proposed school would provide 84 11-16 places matching
the number of pupils currently incurring higher costs through out of borough and
independent school and other placements plus 20 post 16 places providing for a need
which is largely unmet at present. The cost of the out of borough provisions currently
used by the LA has three schools in the top range charging £68,940, £59,410 and
£49,500 respectively.

Finally, our provision is supported by local parents, the LA and local schools. So
far parental support from both parents of students currently at Heartlands and parents of
children in other schools in the borough has been overwhelming. We have held 4
consultation events in our school and the local community groups of parents of young
people with autism in the borough of Haringey. Following those meetings,all our existing
parents have said they would wish their children ot transfer to the new school if
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approved. In addition, 29 parents from settings other than our provision give formal
feedback to consultation. Of those 29 responses, only 3 parents said they would not be
interested in a place as they were happy with current provision, and one parent said
they were unsure as their child would already be nearing the end of secondary school.
There has been a clear indication, when meeting with parents, of frustration that this
kind of provision doesn’t already exist (we have had some more detailed emails from
parents outlining this). The consultation revealed that many parents feel quite
disillusioned with the education system they feel has ‘let down’ their children, and say
their children feel the same. This proposal offers them a clearly differentiated and high
quality choice and meets current under-provision.

Heartlands Community Trust-New School for Autism

The Heartlands School for autism will be a school that caters for a broad spectrum of
need. This will include students working below age related levels that have complex
needs and students that are working at age related levels with complex need. These are
two distinct areas of need and by including both within the same school we ensure that
the autism specific strategies that we develop will be applied to both sets of students.
The High Functioning students that will benefit the most from our new school will be
those with very challenging behaviour who have struggled to make a success of primary
or secondary school.

To cater for the differences in need between these two groups of students we will locate
two departments together to share resources and expertise. One will be focussed on
high functioning students while the larger of the two will meet the needs of low
functioning students. This allows us to support effectively two distinct groups of
students with different needs. There will be a strong ethos underpinning both
departments from the Trust’s core values inspiring excellence, accepting difference and
supporting change and of generating a common autism appropriate environment in
which education can be pursued productively. Additionally we shall gain considerably in
cost effectiveness from being able to share educational and specialist professional
autism staff and support resources.

The curriculum will help children to make the best possible progress. For some this will
be in comparison to national averages although for many of low functioning students the
targets derived from their IEPS will be more meaningful. For all, the curriculum will
promote students’ self -management of their autism, understanding their environment,
strategies for managing sensory integration difficulties, learning strategies for emotional
regulation, developing and extending functional communication, interpersonal and
social skills.

We will help all students to develop social skills, independent living, working capabilities
and resilience. This will develop their ability to successfully manage their autism. This
part of the overall offer will be constructed by a multidisciplinary team of professionals
such as speech and language therapists, an occupational therapist, a psychotherapist
(possibly in conjunction with drama, art or music therapy services) and a careers
advisory service that specialises in supporting young people with ASD. This will be
achieved by extending and sharing the careers, advice and guidance service already
available within the mainstream school in the Trust and there would be sharp focus
upon ensuring these students accessed further training, higher education or work at the
age of 19 as appropriate to their ability.
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Our approach to pedagogy and teaching and learning with all students would be centred
on building strong relationships between the students and teachers. We would seek to
avoid unnecessary rotations of staff working with a student. In managing their autism
young people will be nurtured; able to manage the sensory emotional and social
demands of a small classroom without severe behavioural episodes.

We will ensure an outstanding quality of teaching and learning in the school through
using Ofsted criteria for learning, autism-specific strategies, use of TEACCH (Treatment
and Education of Autistic and Communication Handicapped Children), PECS (Picture
Exchange Communication System), Sl (Sensory Integration), , SCERTs (Social
Communication Emotional Regulation and Transactional Support), teaching of basic
skills — reading, writing and communication and the use of ICT (Information
Communication Technology).

Department 1 Students performing below age-related expectations (low
functioning) The 5-19 framework of the school will ensure continuity of approach, ethos
and environment; particularly in relation to therapy and support for developing life skills.
Students will learn how to manage their autism effectively. The students will be taught
in groups up to 8 with a teacher supported by two teaching assistants. Where there are
students with more complex needs there will be three teaching assistants.

The curriculum across both EYFS, Primary and Secondary will be largely topic led
learning which will suit the interests and learning styles of the pupil population and will
be appropriate to their age and level of need. This will be supplemented with
extracurricular activities, physical education, development of life skills and opportunities
for off-site learning in the community; including opportunities for sharing appropriate
activities in mainstream education settings. In addition, the students will have access to
the specialised skills offered by a multidisciplinary team comprised of speech and
language therapy, sensory integration approach occupational therapy and arts
therapies.

Students will have a range of spaces for their daily activities that will include classrooms,
extensive outdoor space (to include horticultural experiences and sensory gardens).In
addition; there will be a working office in the school to give students experience of a
world of work. The school will have access to the latest technology to support the
learning of students with ASD and associated learning difficulties.

Department 2 — Students performing close to or above age-related expectations In
total there will be 20 places for such students. Students will be educated within small
groups accessing an age appropriate subject based curriculum. Staffing will be an
average of 1 teacher plus two learning support assistants for every 4 students, Whilst for
other high functioning autism pupils mainstream education with support may be
appropriate, for the SEBD profile of need we intend to meet, a principal challenge is
enabling effective and significant learning for children whose autism is so severe that
they find significant interactions with numbers of other students or adults totally
dislocating to effective learning activity. The high level of staffing will enable us to work
flexibly and with skilled staff to progress effectively both their learning and their
management of their autism. The LA has endorsed the higher level of costs involved
based on their experience in seeking to place such children normally at greater
expense.
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The autism specific nature of the school will ensure a continuity of approach, ethos and
environment, particularly in relation to therapy and support for developing life skills and
skills to manage autism.

At primary level the focus will be on developing a commitment to learning and acquiring
core curriculum skills including numeracy and literacy and attainment at or above
national expectations. The curriculum approach will be significantly project and topic
based and tailored to individual needs.

At secondary level, the focus will be on matching national progression expectations year
on year and on securing excellent outcomes in 5 or more GCSEs in a highly
personalised curriculum. The needs of these students will be met with opportunities for
1:1 tutorials, small group teaching and master classes to supplement their knowledge.
Students would be expected to study English, Maths and Science and computing and
then follow courses that supplement this core.

Our approach would allow for sustainable schooling for this group of students, where
they would be able to access regular and consistent learning because the demands
upon their autism are not too great. High expectations of what they can achieve will be
supported with strategies to ensure that learning can take place effectively. Students will
be taught skills to manage wider social interaction in a structured and developmental
way. Opportunities for integration into mainstream activities will be sought at every point.
The strength of this approach is the commitment of the Heartlands Community Trust to
inclusion. The close structured links between the schools and Heartlands High School
will ensure that where it is best for them students will be integrated into a mainstream
environment. For example, if students benefit from mainstream PE then we will have the
capacity to do it.

Educational Vision

The Heartlands Community Trust aims a school that is judged outstanding, by external
evaluation, that is oversubscribed and where students with autism to achieve
outstanding outcomes. Our school will be governed by the core values of the Trust:

e creating a commitment to learning in all of its students and accelerating progress

e operating with a strong moral purpose and upholding a commitment to equality
and diversity

e being outward facing and seeking partnerships with others

e helping students to operate as effective, responsible and active citizens

e building leadership in students and staff

Our vision is for a school that will;

e develop the required skills that students will need to help them to progress through
education and achieve challenging academic targets through accredited courses

e provide a nurturing and stimulating environment where students learn the skills
required to lead a successful independent life

e grow to be a hub of excellence within Haringey and London delivering training and
research into the education of young people with autism

Our students will develop the required skills that students will need to help them
to progress through education and achieve challenging academic targets through
accredited courses.

Our expectation of students is high. We know that our students will have a medical
14



diagnosis of autism and that they will be severely enough affected by their autism to be
unable to manage in a mainstream school setting. We want them to make as much
academic progress as they possibly can, but we know that we need to address their
autism impairments and allow them to achieve a calm-alert state in which they are able
to learn before we can push them forward in their academic and social learning. To
address this, each child will have an Individual Education Plan (IEP) which sets them a
challenging target in terms of their communication skills, social skills, approaches to
learning ability to manage change and sensory development.

We will measure academic progress using “B Squared Small Steps Programme” for low
functioning students. We will also use the “Progression Guidance” to analyse our Key
Stage achievements of all of our pupils in one particular Key Stage or age group. We
will feed our assessment data into Comparison and Analysis of Special Pupil Attainment
(CASPA), which will enable us to analyse data and use it to plan future targets and
developments. It will also allow us to compare our children with children from other
similar schools who are starting from similar points, to ensure that we are aiming for all
of our children to make expected or above expected progress.

For students with high functioning autism we would expect rates of progress to be at
least in line with, and in many cases better than, national expectations. The demands on
the autism of these students will be greater at the beginning of their school career.
However, we aim, through ensuring a consistent therapeutic approach and a consistent
approach to teaching and learning, to ensure good rates of progress
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Academic Targets

KS1 KS2 KS3 KS4 KS5
High Functioning Students
All students will | Students Reading ages in | 100% make 3 Level 3
achieve gt least atheve a Level | line with . levels of 100% Grade C
alevel 2in 4 in English and | chronological progress and and Above
English and Maths by the ages 50% make 4
Maths age of 11 and levels of

some will progress

achieve a Level
5o0r6.

Reading ages in
line with
chronological
ages

Reading ages in
line with
chronological
ages

Low Functioning Students

Students that
are a P5-P7
make three
levels of
progress. P8
and above
make 2 levels of
progress.

Students that
are a P5-P7
make three
levels of
progress. P8
and above
make 2 levels of
progress.

Students that
are a P5-and
above make 2
levels of
progress

At least one
level of
progress and all
to achieve entry
level
qualifications in
English, maths
and
Personal/Social
Development

Most students
working towards
level 1

Our school will provide a nurturing and stimulating environment where students
learn the skills required to lead a successful independent life. This will include:

e a varied curriculum with a range of ways to access learning supplemented with lots
of practical life skills and training opportunities.
e capitalising on the students’ strengths and individual interests to create a sense of
success, enjoyment for learning and respect for individual needs, catering for a wide
spectrum of need in the school
e a range of therapeutic approaches woven into a topic based syllabus to support the

demand of our students’ autism.

e a built and furnished environment that is low arousal, flexible and highly adaptable to
individualised need.

Our school will grow to be a hub of excellence within Haringey and London
delivering training and research into the education of young people with autism

We want our staff and families able to access a wide range of training opportunities in
order to understand autism and how it can affect the lives of people diagnosed. We

want our students to understand how their autism impacts upon them and find ways to
celebrate its benefits and overcome its barriers.
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The Trust has a strong commitment to continuous training and development for its staff
and to linking widely externally to learn from research and best practice. We aim
similarly for our autism school to link to other schools and institutions. We have already
established links with the Institute of Education and Centre for Research into Autism
Education (CRAE) (see letter of support in appendix) to look at creating an ASD specific
teacher training module and provide placements where teachers can work alongside
outstanding practitioners in their field and would wish to pursue possibilities for an MA
staff development programme with a university. We wish to be a centre supporting
Initial Teacher Training in relation to autism. We wish our staff to link with other schools
learning and sharing best practice.

Part of our vision is for the school to develop as a hub of excellence in autism education.
The school will -provide an extensive education and therapeutic programme. This will
include courses and support for families and continuing support for students to
understand and self-manage their autism.

We will aim to share our expertise with as many others as we can. We aim to reach out
to other schools and institutions by working directly with students or indeed providing
training to staff and to play a leading role in the PAN London autism.

Section D: Education plan — part 1

The high functioning students are reflected in resourcing elements of our proposals at a
staffing ratio of 1 teacher plus 2 learning support assistants for every 4 students. As
most high functioning students will start in the mainstream we have anticipated normally
taking in students from Year 5 once assessments have taken place.

With such small numbers in each year group the numbers are indicative rather than
specific admissions targets for each year group and there will be variations according to
need. For example for high functioning primary students, the numbers are all shown
against KS2, but that does not mean that there may not from time to time be KS1
admissions.

The start-up numbers are higher proportionately compared to final rolls for low
functioning than high functioning because the former is planning to build on the existing
secondary low functioning unit

(Please note brackets are high functioning students included in the totals)

Current number of | 2016 | 2017 | 2018 | 2019 | 2020 | 2021 | 2022

pupils)
Reception 0(0) | 0(0) |[1(0) |2(0) |2(0) |2(0) |2(0)
Year 1 1(0) |2(0) |2(0) |3(0) |3(0) |3(0) |3(0)
Year 2 1(0) [2(0) |3(0) |3(0) [3(0) |3(0) |3(0)
Year 3 3(0) |4(0) [4(0) |6(0) |6(0) |6(0) |6(0)
Year 4 4(0) |4(0) |5(0) |6(0) |6(0) |6(0) |6(0)
Year 5 4(0) [4(1) [5(1) |6(1) [6(1) |6(1) |6(1)
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Current number of | 2016 | 2017 | 2018 | 2019 | 2020 | 2021 | 2022

pupils)
Year 6 40) [4(1) [4(1) |6(1) [6(1) [6(1) |6(1)
Year 7 5 8(0) |8(0) [8(2) |8(2) |8(2) |[8(2) |8(2)
Year 8 7 8(2) |8(2) |8(2) |82) |82 |82 |82
Year 9 1 92) |8(2) [8(2) [8(2) |8(2) [8(2) |8(2)
Year 10 4 8(0) |9(2) [8(2) |8(2) |8(2) [8(2) |8(2)
Year 11 400) |80) |9(2) 812 [8(2) [8(2) |[8(2)
Year 12 0(0) |5(2) [8(2) |9(2) |8(2) [8(2) |8(2)
Year 13 0(0) |0(0) [5(2) |5(2) |8(2) |8(2) |8(02)
Totals 45 68 93 104 | 104 | 104 | 104

Section D: Education plan — part 2
D1 The Curriculum

Our key aims in designing a curriculum to meet the needs of all students with autism are
to:

e provide a nurturing and stimulating environment where students are explicitly taught
how to manage their autism effectively

e develop the required skills that students will need to help them to progress through

education and achieve challenging academic targets

accredit learning through recognised schemes

promote equal opportunities

promote a successful transition to adult life

help students develop the requisite skills to lead a successful independent life.

Our curriculum is also designed to promote our pupils’ spiritual, moral, social and
cultural development in order to prepare them for the opportunities, responsibilities and
experiences of life outside school. Opportunities for learning will be embedded
throughout the curriculum. Our pupils will develop their understanding of right and
wrong, their appreciation of the beliefs of others and their respect for the environment in
which they live. We believe that every student has the right to develop their own sense
of self with dignity and autonomy, and that in so doing a curriculum will provide
opportunities to develop their self-esteem and emotional well-being.

Our curriculum delivers a highly personalised approach to accelerate progress and is
based upon pedagogy that draws on good practice seen in some of the best schools
across the country. We have agreed practice in terms of the planning, delivery and
assessment of the curriculum and all areas of the curriculum are evaluated regularly by
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senior staff. We lay this knowledge and practice over an undercarriage of up to date
autism knowledge based in research from our scientific partners such as CRAE. We
believe that it is this accountability that keeps our teaching at an outstanding level and
enables pupils with autism to learn at a fast pace in an adapted and yet stimulating
environment. We focus on TEACCH (Treatment and Education of Autistic and
Communication Handicapped Children), PECS (Picture Exchange Communication
System), S| (Sensory Integration) SCERTs (Social Communication, Emotional
Regulation and Transactional Support), teaching of basic skills — reading, writing and
communication, use of ICT (Information Communication Technology), results in
consistency of approach and improvement of practice. We believe that it is this process
that raises standards and ensures that our students are making outstanding progress.

We support students in being able to cope with change through opportunities for
therapeutic elements embedded across the curriculum that supplement the offer for
students to further support their development as young people with ASD. During
teaching times in class, students will have an opportunity to work as a whole class
group, in smaller breakout groups and for parts of their day 1:1 with an adult.

Our curriculum will be designed to meet specifically the therapeutic needs of the young
people in our care. As well as our teaching team, we will have a highly skilled ASD
specific multi-disciplinary team comprising speech and language therapy, occupational
therapy, educational psychology and drama/music therapy. This team will be very much
part of the planning for and delivery of the daily programme for every student. The multi-
disciplinary team and teachers will work in tandem to create IEPs, behaviour support
plans and individual pen portraits for students.

The School Day: Outstanding outcomes will be delivered through a school day that is
full of rich learning activity, whether in a formal lesson setting or during a break or lunch
time. Our school day will run from 09:00 — 3:00 which is the equivalent of 30 hours per
week. The later start allows for transport and supports parents to manage the
challenges of transitioning their child between home and school. Lunch times and break
times have also been included in the curriculum time as these are considered to be
teaching times for students. They are supervised and instructed by teaching and
support staff who work directly with students daily - for example, structured social time
and functional learning opportunities such as ‘comic club’ at break or an occupational
therapist leading cutlery sessions for a targeted groups of students at lunch time.

Reading Interventions: The school will use the Accelerated Reader scheme to make
sure that students catch up quickly where they are behind. Reading will be carefully
targeted to make sure that books they have the appropriate amount of challenge within
them. The school will have a targeted set of interventions based on targets derived from
accelerated reader and students will enjoy the challenge of reading for at least 20 min
every day and succeeding in the appropriate quiz. Reading interventions will be sharp
and focussed. Our previous experience in implementing such a scheme will be shared
between the schools in the Trust.

PSHE: We ensure that our students are ready for the world outside by implementing a
comprehensive PSHE scheme. Students will access a high quality PSHE curriculum
through a coordinated number of drop-down days in parallel with the mainstream
school. These days will be coordinated where possible with the mainstream school so
that where appropriate autism students can be included in mainstream activities,

19



including enterprise days, personal safety and careers fairs. Similar integrated practices
drew praise from Ofsted in the most recent inspection of the mainstream school.

Good Practice in Teaching and Learning for Autism

Lessons will be structured around the Heartlands Principles for learning. Lessons
should be:

« data led

e engaging

« built around assessment for learning
« supportive and challenging

« positive and valued

« progress focused

In all lessons students will be encouraged to make choices to improve motivation.
Teaching will support learning without mistakes and ensure that mistakes are not
reinforced. Visual support such as text with picture symbols will be used as an aid to
teaching and learning and reinforced in classroom display. Teachers will plan
meticulously with all resources to hand, relevant to the task, bright, clean, laminated and
well prepared. There will be regular change of language, communication or
conversation partners to allow the child to generalise communication strategies and
build positive relationships with adults and peers with sensory integration embedded
throughout. Ear defenders, wobble cushions, weighted equipment will be as accessible
to students as necessary so that independence is promoted at all times. TEACCH
supports will be differentiated according to the child’s cognitive ability, e.g. schedules in
nursery with objects of reference or photos. Staff teams will work together to ensure
individual and group activities run effectively. Session structure will be shared with
students to reduce anxiety for young people who are unable to predict next steps and to
manage smooth transitions

Visual resources such as in lesson schedules, timers and ‘first and then’ boards will be
used to ensure that tasks are predictable. Visual support systems such as ‘voice-o-
meters’ will be displayed and referenced in the environments

Social stories (visual stories written to develop specific areas of understanding) will help
as an aid for students understanding of social, functional and behavioural expectations
and to support students to manage changes and transitions.

ICT throughout the school: The Trust has established excellent ICT systems to
support learning that innovatively uses Google apps and drives to support collaboration
and learning within the school linked with Realsmart, a managed learning environment,
students which ensures as much access to ICT and resources at home as in school.
Every student will have access to a Google Chromebook so that students can to
connect their learning through sophisticated systems in an affordable way.

Extended school programme: Activities will be designed to enable students to develop
physically, emotionally, socially, with an emphasis on independence and enjoyment and
staffed by a consistent team that have a sound understanding of students' needs and
how best to support them towards independence in social interactions and accessing
activities.
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There will be a breakfast club at the beginning of the school day to encourage students
to make a healthy start to the day - selecting and serving healthy breakfasts with an
opportunity to practise making requests and responding to requests of others

After school there will be a range of after school clubs including cooking club, leisure
club, lego club, arts and crafts, film and fitness club.

The Curriculum for Low Functioning Students

We will inspire excellence in our low functioning students through supporting them to:

e manage their autism,

e acquire key literacy and numeracy skills,

¢ have access to a wider curriculum range taught in an accessible topic based way,
reinforced by practical experience and developing their particular interests,
abilities and enjoyment of activities like the arts and sport.

e achieve accredited qualification. such as BTECs ASDAN and City and Guilds

e acquire independence skills

This will be achieved by:

¢ a highly personalised curriculum tailored to meet the individual needs

e topic based learning that allows our students to learn with consistency while
encountering many new skills.

e a curriculum that is age appropriate

e a curriculum that sit in a framework of the National Curriculum that is appropriate
for the students

e giving life and independence skills including provision for qualifications and work
experience.

The curriculum for students with low functioning autism will help accelerate the progress
of students in relation to their specific needs.. All such students in the school will have
additional needs relating to social communication, executive function and sensory
difficulties and all of the associated behavioural difficulties that can impact on
developing independence. We will support our students in tackling these difficulties by
offering targeted support such as specific social skills education to address specific
deficits and a curriculum that is heavily supported by a skilled therapeutic team. Speech
and Language therapists and Occupational therapists will train, advise and support
teaching staff and through collaborative work will devise individual programmes of
support to address the needs of each individual. These will be actioned through IEPs
that set clear and measurable targets with small steps outlined to ensure success.

We recognise our students will be working at very different levels and will be making
very different rates of progress depending on their profiles. However, we will use
continuous assessment using our connecting steps software to ensure that students are
being challenged at all times to make progress in all areas of their learning. We have
considerable experience of developing a curriculum offer such as this and we describe it
as a ‘gentle pressure consistently applied’ in order to ensure students are making
steady progress in all areas. It is difficult to be overly prescriptive about expected rates
of progress for our student population as a whole as we are aware that low functioning
ASD students classically have very spiky profiles of progress. They also often plateau in
their progress when the assessment is based on language and communication, which is
seen in many subjects beyond level 3. We do however expect our students to be
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making progress at all times and their progress will be rigorously monitored using a tried
and tested system based around software called B Squared Small Steps Programme”.
We will use the “Progression Guidance” to analyse our Key Stage achievements of all of
our pupils in one particular Key Stage or age group. Assessment data is analysed
through CASPA to plan future targets and developments and to compare with children
from other similar schools who are starting from similar points. Our aim is to ensure
children make expected or above expected progress.

We expect our students to develop functional skills for living and leading a fulfilling and
substantially independent life. We recognise that for young people with low functioning
autism everything can be a learning experience. Our current secondary student
population in our low functioning autism provision shows us clearly how a traditional
mainstream environment falls short of what these students need. We have students
come to us at year 7 able to read and write and do basic arithmetic but are unable to tell
the time, cross a road, dress independently, toilet without some support. Our curriculum
offer includes ample opportunity to develop skills for life with continuous opportunity for
application in offsite learning sessions. Furthermore, there are key opportunities within
the topic taught to enable our students to develop the skills they need to be as
independent as possible once they leave us at 19. Our ethos of working closely with
parents will also support this.

Our curriculum for lower functioning students will inspire excellence through being
engaging and challenging. In order to do this we will offer a range of ‘real life’ learning
opportunities. We recognize that our students need to learn functional skills not abstract
concepts. For example, we have partnerships with local services such as the library,
public swimming pool and local shops where students can practise making requests,
changing independently or exchanging money in ‘live’ learning experiences rather than
reading about them in class or ‘role-play’ scenarios.

Moreover, we will have selected topics which will be relevant and of interest. Our
curriculum will provide many bespoke opportunities for each student to engage in work
that is linked to special interests, particular areas of strengths and of course 1:1 time to
address areas that require specific input to ensure progression. The topic led learning
(which will be an overarching theme that will tie together NC and life skills/functional
skills subjects) will cover all areas of the curriculum including SMSC which will be
delivered through the PSHEE sessions, assemblies, and through individual programmes
and work with families and support networks. The following topics will apply throughout
the key stages;

Key stage 1 Key Stage 2 Key Stage 3 Key Stage 4 Key Stage
Myself’ Belonging to Getting to Enterprise Business and
My Family know me and initiative- Admin
Marv_ellous Me | my schopl School Office My personal
geﬁggt% Safe community Recreation & Interests
Growing{Jp Where in the Leisure Accessing the
Mealtimes | world-the Community
Teddy Bears Food & Drink wider .
Picnic’ Food, Glorious | community
Food’ In, Out and
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Class Cafe beyond
Food around
the world

The following paragraphs describe content of the curriculum for students in the low
functioning provision. Subjects are woven into the topics described earlier in the
section. This helps students, who do not cope well with change, to see the links in their
learning. Our students have high sensory needs, so the curriculum is specifically
designed to help meet those needs. The combination of discrete and 1-1 teaching
ensures that students become used to working in a range of different ways. Practical
ways of applying learning are essential in ensuring that our students are able to leave
the school ready for the real world and they are woven into the curriculum. The core
methodologies described below for KS1-3 extend into KS4/5. However, once students
go into KS4 and KS5 we will be expecting them to partake in some accredited courses.
However the content of these courses will very much be in line with developing skills for
independent living, development of literacy and numeracy in everyday life as well as
access to work experience and further education, employment and training.

Maths, English and Science: At KS1-3 English and Maths will be a daily part of the
curriculum and Science part of the weekly curriculum. All these will be taught in the
(mainly primary) national curriculum framework. There will be one to one and small
group support daily for such activities as reading and discrete skill support in
mathematics. English (reading, writing speaking listening) will include areas like Poetry,
Narrative and Non-fiction but adapted to learners needs by systems such as Colourful
Semantics, writing with symbols and topic word banks. Visual images such as
photographs of students on trips and completing activities in and out of school are used
as the basis for developing independent writing as well as cross curriculum opportunities
to practise literacy and communication skills. Mathematics will include Using and
Applying, Number, Handing Data and Shape, Space and Measure and use visual
support systems such as Numicon and Base 10 to enable students to access the
curriculum and work independently. . Students will complete 2/3 weekly independent
Maths work that is designed to cement existing knowledge, skills and understanding and
develop students’ confidence in applying these without support. Practical activities like
shopping and cooking sessions will be used to support skills in all areas of Maths with a
focus upon functional application and independence. Science will be taught in topics
under the areas of Materials and their Properties, Physical Processes and Life
Processes and living things but the curriculum is adapted to meet the needs of learners
with an emphasis on experiencing and ‘doing’ to support engagement, understanding
and progress..

In KS4/5 students will work towards AQA Entry Level English Qualification which offers
coverage of NC areas similar to GCSE such as Shakespeare, Media and Reading for
Pleasure that are accessible to learners working at a pre-GCSE level. In Maths,
students will work towards OCR qualification in Entry Level Functional Skills Maths,
which relates broadly to the NC under the curriculum areas of Number, Data Handling
and Shape, Space and Measures. The emphasis of the course is upon the students’
developing ability to use their maths skills functionally and with independence..

Art, DT, Music and Drama At KS1-3 these will be delivered as part of the weekly
curriculum and through out of school sessions, such as theatre visits and workshops,
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will be used develop their range of experiences and enjoyment of the creative arts and
to support other curriculum areas such as Maths, English and Occupational Therapy.
Students importantly develop fine motor skills through engagement in areas such as
craft, construction, modelling, sewing, music and drama. Sensory activities such as
messy play are planned to meet students’ individual sensory needs. Models, props and
pictures and other Art and DT sessions will be used in English to develop understanding
of characters, events and themes in text and to support .understanding of pattern,
shape and measure in Mathematics. These areas and music and drama are also means
of developing individual interests, talents and an outlet for emotional expression and
development. Students will have opportunities to engage in sessions in and out of
school that will develop their range of experiences and enjoyment of the creative arts;
enrichment activities include drama and dance clubs, theatre visits etc.

In KS4/5 these curriculum areas continue supporting further progression of the same
experiential and cross curricular goals building on KS1-3.

RE, History, Geography, PHSCE and ICT: At KS1-3 these will be taught through a
topic based curriculum that has a significant weekly time commitment. Topics might
include, for example, Food from Around the World — involving understanding of where
food has come from (Geography); different cultures in their community (PSHCE); and
research and presentation (ICT).

At KS4/5 this humanities/ICT focussed topic curriculum will be replaced by an
independence preparation curriculum including vocational courses with qualifications
such as ASDAN, BTECS, City and Guilds and work experience. . We will run courses
relating to developing independent living skills and skills that will transfer to the work
environment such as horticulture, hair and beauty, catering. ASDAN’s Employability
qualification will be offered alongside work experience supported by the school, local
businesses and Action For Kids charity.

PE: At KS1-3 this will be in line with the National curriculum will include Athletics,
Gymnastics and Dance and also weekly swimming sessions at a local leisure facility. It
also will include other fitness activities such as bike riding and walks in the community.

At KS4/5 there will be termly blocks of PE and exercise programmes that complement
the PSD curriculum to develop students’ understanding of healthy lifestyle choices,
develop fitness, promote good health and wellbeing and widen opportunities for
accessing services and facilities in their local area, such as swimming at a local pool,
gym, Yoga classes at a local fithess centre and bike riding sessions.

Life skills are taught in the curriculum and at break and lunchtime and through
enrichment activities including educational visits and residential activities. At KS1-3
they will include shopping trips and daily tuck shop (planning what to buy, shopping
lists, managing and exchanging money, finding items in the supermarket); accessing
public transport, road safety and using local facilities, such as the library and swimming
pool, (keep safe in the community, safely getting help self-care skills such — washing,
dressing independently). Sessions will include focus on social communication and
strategies of emotional regulation covering areas such as knowing when and how to ask
for helper or turn-taking. These support students to develop skills that promote positive
social and emotional wellbeing. Students will be encouraged to work independently as
far as possible by using specialist visual supports to fade adult prompts and promote
students’ self-esteem.
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At KS4/5 students will be taught in discrete sessions to work towards ASDAN PSD
qualification which aims to recognise and develop Work Skills and Life Skills, covering
topics such as Healthy Living and Preparing for Work. This will embed learning across
the curriculum and embed the social and emotional development of individuals for their
growing independence. Students working at a lower level will access the ASDAN
Personal Progress Award. Students will also be able to work towards a BTEC Level 1
Award in Home Cooking Skills to develop knowledge, skills and confidence to cook
meals at home, understand how to cook economically | and transfer skills to different
recipes. Students will access Action for Kids ‘Making Choices: Personal Budget’
Qualification. These will be linked to activities to reinforce practical skills such as
running a weekly café in house.

Speech and Language programmes: At KS1-3 these will be individually developed as
part of ‘Communication’, linked to targets in IEPs based on individual observation.
Targets are set on an individual basis and actioned throughout the curriculum
supplemented with small group sessions delivered by senior/specialist staff. Autism-
specific frameworks such as SCERTS will be used consistently to promote opportunities
for developing communication through use of visual and transactional supports that
have independence and emotional regulation as key aims.

In KS4/5 these programmes continue supporting further progression tailored to
individual need.

Occupational Therapy/Sensory integration: At KS1-3 students will have personalised
Sensory Diets drawn up by the Occupational Therapist. Daily ‘Sensory Snacks’ and
exercise programmes are implemented by trained staff. Sensory Integration is included
at set times in students’ daily schedules dependent on individual need. However, staff
will also work with students towards independence in identifying arousal states and
selecting/requesting appropriate strategies as necessary throughout the school day.
Students will also access small group or whole class sessions led by the OT such as
Cutlery Group, Building and Construction, Lego therapy and rebound therapy - to
improve balance, strength, motor skills

In KS4/5 these programmes continue supporting further progression tailored to
individual need.

Subject/ Activity KS1-3 | KS4/5 Mandatory/
Hrs/wk | Hrs/wk Voluntary

English 5 5 M
Mathematics 5 5 M
Science 1 M
Art/DT 1 1 M
Music/ Drama 1 M
Humanities/ICT; Independence skills( Vocational 4 6 M
qualifications and work experience)

PE 3 2 M
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F5 - Education Track Record

The Trust has internal and external school improvement mechanisms that report on teaching , learning and achievement.

It has a round the year programme of progress monitoring against agreed targets and plans that are reported back the Trust at each
meeting and inform future planning.

The school engages annually with partners to externally monitor teaching , learning and achievement and these play a vital role in
moderating internal judgements . Most recently this has been undertaken as an overall review by Challenge Partners. It is conducted
by an Ofsted approved lead and supported by others from leaders in partner schools with a good track record of successful school
improvement. The report this year emphasised that school improvement strategies were robust and rigorous. It detailed that
leadership was strong and showed that senior leaders within the Trust had a detailed understanding of the areas that needed
improvement. The school also engages reviews and investigations of particular areas of its work according to need. It uses an
extensive network local, regional and national partnerships such as PiXL, ASCL and Challenge Partners to identify high quality
resources for such work.

For the new free school provision in the budget has been made for a similar but SEN appropriate rigorous programme of external
quality assurance. This year the mainstream school engaged SEND to undertake an internal review of inclusion in the mainstream. It
found the school to be highly inclusive and suggested that leadership throughout the mainstream school was strong.

The Trust intends that its schools’ share leadership and management of the provision for staff performance management and
development and pupil assessment based on the successful provision already established. Whilst these services will serve the
management needs of the leadership of each school, they will be managed on a common basis directed by the Chief Executive and
provide an important database of common information by which the Trust can monitor progress and achievement.

Common personnel and pupil policies based on the Trust’s existing successful practice, including that of its autism unit, will be
adapted if appropriate to the autism school setting will also underpin commonality and consistency of monitoring of expectation and
outcomes.

The last Ofsted report ( March 2012) for Heartlands High School showed it to be a Good School with some outstanding features
including its autism provision (http://www.ofsted.gov.uk/inspection-reports/find-inspection-report/provider/ELS/135844) The schools
self evaluation based on internal and external monitoring indicates that standards should be assessed to improve by the next
inspection to Outstanding
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Heartlands High School does not have KS4 results as yet as it has built up from year 7 over 4 years. The pupils just entering year 11
will take KS4 public exams in summer 2015.

The school’s KS3 records that show progress ahead of national expectations. Students arrived at the school with an average point
score of 25, well below the national average. By KS3 they had achieved close to National averages. Heartlands High School set itself
the ambitious target of 77% of students achieving 5A*-C including English and Maths. Our predictions currently indicate that the
percentage of students achieving 3 levels and 4 levels of progress is beyond the national average’

I s will of course become a key responsibility of the new headteacher when appointed.

F6 (existing providers and any new applicants seeking to open more than one free school)

Management, governance and planning capability to sustain new development

The Trust has tested and proven capacity to plan and sustain successful development of a new school. It has supported and
sustained the building, equipping and growth of Heartlands High School from its inception to its present position of being one of the
most popular schools in the area which is projecting achievement outcomes well above national averages and in line with its
challenging targets. Its external quality assurance confirms the schools evaluation that it is on track to raise its last OFSTED
evaluation of good with outstanding features to outstanding.

It has achieved this development by a rigorous processes and good governance ||l The key elements of the arrangements
to ensure successful development are:

e Clear and sustained vision of high aspirations and commitment to learning shared throughout the staff, governors/directors and
school community

¢ Rigorous three year and one year planning frameworks that driven the school development plan and budget making and
control and capital investment and development

e Priority given to attracting and carefully recruiting high calibre staff

e Priority given to rigorous performance review linked to staff development focussed on improving teaching and learning
outcomes

e Clear systems of assessment and target setting and review shared throughout the school community which shape teaching
practice and learning improvement
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o Clear frameworks for behaviour expectation and support systems for pupil needs and well-being which are regularly monitored
and reviewed

¢ Wide partnerships to benefit from best practice elsewhere and a rigorous programme of internal and external quality assurance

e A streamlined governance system which focusses its resources on reviewing and challenging achievement, planning and
controlling resourcing and ensuring probity.

The school has built a range of internal and external support resources that give it the management capacity to sustain its systems
and tackle new development simultaneously. This has been the continuous requirement of the past five years. Heartlands High is
now reaching a point of completing its initial development. The Trust’s current development plan prioritises development of an autism
school in partnership with the local authority to meet local needs and developing a sixth form to meet the strong aspirations of parents
and students of Heartland High School. The Trust's management resources can now be turned to these tasks. The Trustisin a
particularly strong position to push forward the autism development as it has significant specialist expertise and experience in
Heartlands High School within its leadership and within the Autism provision.

Financial Capability
The Trust is well provided with financial expertise at all levels:

I < financial history of Heartland High School ( now Heartlands Trust) is that it has had a surplus in each of its years to
date:

2010-11 £42K 2011-12 £55K 2012-13 £181K 2013-14 £305K (to September (converted as Academy May 2013)

The Academies first financial period closed at August 2014. It has assessed its risk management in the light of its future lans and
operational risks it plans to further extend its revenue balance to provide assurance for the proposed development risks.

Heartlands had one audit in 2011 by the local authority which was as a substantial assurance, the second highest rating. A small
number of deficiencies revealed in the audit were addressed by an action plan which was fully monitored and implemented. The Trust
has established internal and external audit arrangements and these will report to the timetable of the first annual report of the Trust by
December 2014.

Planning for viability, value for money and cost effectiveness

The Trust was established as a multi-academy trust last year founded upon Heartlands High School which was converted to academy
status at that stage. The Trust has had, therefore the aspiration to provide for development from its inception based around its core
values and vision.
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The Trust wishes to drive this vision forward in a structured way keeping at the forefront its commitment to outstanding education.
The development of an autism school is a natural immediate step building on its existing outstanding strength in that area and
meeting an important needs gap in existing provision.

The planning for this development is based on the financial viability of each of the schools under its aegis in its own right but capturing
from the development a range of commonly provided services that improve overall cost effectiveness and deepen the management
capacity of the Trust overall to maintain and develop its quality of provision. The Trust intends a structure that keeps a strategic
central grasp on quality, vision and resources and cost effectiveness and which can move resources and support as necessary to
ensure this is maintained in all its institutions. At the same time it proposes clear individual management responsibility for each
schools outcomes supported by oversight of a local governing body which ensures stakeholders’ involvement in overseeing its
progress. The reporting structure ensures good communications between the layers of the organisation.

The division of the centrally and locally provided services for each institution is based on a principal of scalability and growth and the
relationship of the required service need to a particular institution or to overall controlled decisions allowing the development in the
scale of individual institutions or growth in the number of institutions to be progressed without upsetting the arrangements of existing
ones. Each central service area is costed at real costs to seek to ensure that growth and change is not inhibited by hidden
subsidies/costs and ensuring that cost and benefits are identified so that savings are achieved and can be deployed to best
educational advantage.

The Trust is also proposing the early development of a sixth form at Heartlands high school which will further meet its goals for
excellence and reflect demand from over 90% of parents. This will further also develop the financial base and cost effectivenss of the
Trust.

A structured best value review programme and competitive approach to seeking best value in the market-place are built into the
Trust’s standing financial processes.

Capability of Governance and School improvement

The sections above on governance and school improvement indicate the intentions of the Trust to keep all its schools accountable to
the Trust for delivery of its targets for high achievement. Its Chief Executive and the central services support for providing coherent
systems for student and teaching and learning assessment, performance management and staff development will provide the key
engines for managing and reviewing accountability for achievement across all schools. The strategic allocation of resources and
central control of personnel decisions will ensure essential levers for ensuring progress lie with the Trust. The scheme of delegation
will seek to ensure practical decisions are made at a level that encourages responsiveness and initiative and that there is ownership
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at institutional level of development planning and budgeting. The Trust will use internal and external formal review mechanisms to
quality assure its work against the best.

F6(a) Shared services

You must complete a separate line for each person that will be in the central services team. Please include CVs for all named
individuals in the annex. Guidance on what should be included in each CV is in the assessment criteria booklet and a template is
included as an annex to this document.

Name

Role in central service team
by area(s) of expertise (e.qg.
educational, SEN, financial,
etc.)

Other relevant area(s) of
expertise

Hours
per
week

1.0fte

0.4fte

0.4fte

0.4fte

1.0fte

1.0fte

1.0fte

1.0fte

1.0fte

1.0fte

1.0fte

(@)
(]
(]
=
M
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0.5 fte

Total

+ these individuals have a CV form attached but are the lead consultants in wider services. The f.t.e. time allocation is for the
individual but the costing is for the service as a whole from the consultancy indicated

In addition the Trust will buy a variety of services through single contracts for all its schools to achieve value for money. The existing
services, all of which operate to agreed specifications and which have been chosen following an appropriate market competitive
process. Further details are in F1 above.

Legal services — Stone King/Audit Services — MaclIntyre Hudson/Property Maintenance — Kier Services/Health and Safety — to be
retendered/Insurance — Zurich/Personnel management and Payroll - Education Personnel Management/Financial support services —
Education Business Consultancy/Energy — Corporate procurement through SLA with local three borough partnership/ICT support
services Northumberland Park School SLA
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F6 (b) Shared services

Use the table below to provide details about the total running cost of your shared service,
and how this is made up from contributions. Please add additional lines as required.

Name of school | Budgeted contribution to MAT shared service

2015/16 2016/17
Heartlands High | 403K 403k
School
New Autism 100K 100k
School




Section G: Budget planning and affordability
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Section H: Premises

We have contacted EFA who are going to discuss our suggestion below and any other
options with the Local Authority. We are also awaiting a response from the LA property
department. We want the school based in Haringey and preferably as close to
Heartlands High school as possible as this would enhance opportunity for collaboration
and facilitate shared services and inclusion activities for appropriate students.

I Thcre may well be scope to incorporate school site in this major housing and
social regeneration. The timing is not yet clear ||| ]l e hope that the LA and
site developer may be willing to negotiate this provision as part of a Section 106 deal on
the whole site thereby making the development cost effective.

Classroom Spaces-High Functioning

e 1 Primary Classroom
e 3 Secondary Classrooms
e 1 Science Space

Low Functioning

e 4 Primary Classrooms
e 7 Secondary Classrooms

Shared Spaces

e Sensory Space

e Safe Room

e Practical Food Space

e Indoor Gym/Occupational therapy Room
e Office Room

e Hall/Dining Room

e Kitchen

Outdoor Spaces

e Playground with two separate sections
e MUGA

Offices

e Staffroom/Workroom/4 Offices
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SECTION H: LOCATION AND PREMISES

Department
for Education

1. Please fill in details for each of your preferred sites, taking care to complete every section. DO NOT CREATE NEW TABS OR ALTER THIS

FORM IN ANY WAY

2. The text boxes can be made bigger by increasing the row height.

3. To insert a new line in a text box, press alt + enter.

4. Please do not put any site information in the Word form. Additional information about sites should not be attached to your main
application. Instead it should be sent to premises.freeschools@education.gsi.gov.uk. Please put the name of your proposed free school in

Jump to second choice site

Jump to third choice site

Jump to fourth choice site

Jump to section for independent schools

Please describe the location in which you propose to
set up your school being as specific as possible. This
could include the name of the area in which you would
like to put the school, the part of a city, town or
suburb. Please also consider how flexible you are -
how far from your preferred location are you willing to
go? Please include an annotated map as an additional
file and send it to
premises.freeschools@education.gsi.gov.uk if
possible.

We have contacted EFA who are going to discuss our suggestion below and any other options
with thew Local Authority. We are also awaiting a response from the LA property department.
We want the school based in Haringey and preferably as close to Heartlands High school as
possible as this would enhance oppoortunity for collaboration and facilitate shared services
and inclusion activities for appropriate students. We have an interest in a possible large
development site near the school which is earmarked for major regeneration by its owners
National Grid. There may well be scope to incorporatea school site in this major housing and
social regeneration. The timing is not yet clear but there is an exisitng industrial building on
the site whichhas been used previously by Heartlands High School as temporary
accommodation during its development phase and might provide initial accommodation for the
autism school pending the regenretion scheme's implementation. We hope that the LA and
site developer may be willing to negotiate this provision as part of a Section 106 deal on the
whole site thereby making the development cost effective.

If you have not identified a site yet, please tell us the
postcode of a central location in the your preferred
area. It must be a full postcode e.g. SW1P 3BT, not

N8 <Redacted>

Your calculated building space using the EFA formula. |<Redacted>
See section H in the free schools criteria booklet.
Any comments on your calculated building space:
Preferred site
<Redacted>
Full address and postcode. It must be a full postcode
e.g. SW1P 3BT, not SW1:
In which local authority is your preferred location? - Haringey
this information is brought through from section B
If the preferred site is near to the boundary with NA
another local authority, please say which:
If the preferred site is near to the boundary with a third|NA
local authority, please say which:
If the preferred site is near to the boundary with a NA

fourth local authority, please say which:

Please tell us how you found the site:

local knowledge -awaitng discussion with local authority

|Please confirm the tenure:

Other - please explain

|If other, please explain further:




Please Include information on purchase or lease price
if known:

<Redacted>

Who owns the site? <Redacted>
Is the site available/on the market? (please attach Not sure
agents' particulars as an additional file and send it to
premises.freeschools@education.gsi.gov.uk if
available)

<Redacted>
Name and contact details of owner:

<Redacted>

Name and contact details of agent or local authority
representative where available:

If your site is local authority owned, please state if the
local authority have confirmed that your free school
may use it if you are successful:

Please select

What kind of site is it?

<Redacted>

What is the current use?

<Redacted>

If government building or 'other' - please describe:

Was proposed as temporary accommodation for Heartlands High School pending completion
of new build in 2008/9

Why have you chosen this site? What makes it
suitable for your free school?

It is nearby the mainstream school. It offers the pssibility of a relatively cheap option for
adaptation for initial temporary use if the developers are willing to consider the incorporation of
the school in its long term developement plan for the larger site. We have raised this with
them and await an initial response.

If known, how big is the building and the site? Please
attach any site and building plans as an additional file
and send it to
premises.freeschools@education.gsi.gov.uk:

Approximately 1300m2 (estimated from Google earth image). Google earth image and
illustrative (not to scale) drawing of possible usability for first three years attached.

Please comment on the condition of the building.
Please attach photos if available as an additional file
and send it to
premises.freeschools@education.gsi.gov.uk:

Modern - probably water-tight and serviced - may have some internal layout but liely to need
internally refit to be usable. Photos attached.

Second choice site

Full address and postcode. It must be a full postcode
e.g. SW1P 3BT, not SW1:

In which local authority is the site?

Please select

If the preferred site is near to the boundary with
another local authority, please say which:

Please select

If the preferred site is near to the boundary with a third
local authority, please say which:

Please select

If the preferred site is near to the boundary with a
fourth local authority, please say which:

Please select




Please tell us how you found the site:

|Please confirm the tenure: |

Please select

|If other, please explain further: |

Please Include information on purchase or lease price
if known:

Who owns the site?

Please select

Is the site available/on the market? (please attach
agents' particulars as an additional file and send it to
premises.freeschools@education.gsi.gov.uk if
available)

Please select

Name and contact details of owner:

Name and contact details of agent or local authority
representative where available:

If your site is local authority owned, please state if the
local authority have confirmed that your free school
may use it if you are successful:

Please select

What kind of site is it?

Please select

What is the current use?

Please select

If government building or 'other' - please describe:

Why have you chosen this site? What makes it
suitable for your free school?

If known, how big is the building and the site? Please
attach any site and building plans as an additional file
and send it to
premises.freeschools@education.gsi.gov.uk:

Please comment on the condition of the building.
Please attach photos if available as an additional file
and send it to

premises.freeschools@education.gsi.gov.uk:

Third choice site

Full address and postcode. It must be a full postcode
e.g. SW1P 3BT, not SW1:

In which local authority is the site?

Please select

If the preferred site is near to the boundary with
another local authority, please say which:

Please select

If the preferred site is near to the boundary with a third
local authority, please say which:

Please select

If the preferred site is near to the boundary with a
fourth local authority, please say which:

Please select

Please tell us how you found the site:




|Please confirm the tenure:

|Please select

|If other, please explain further:

Please Include information on purchase or lease price
if known:

Who owns the site?

Please select

Is the site available/on the market? (please attach
agents' particulars as an additional file and send it to
premises.freeschools@education.gsi.gov.uk if
available)

Please select

Name and contact details of owner:

Name and contact details of agent or local authority
representative where available:

If your site is local authority owned, please state if the
local authority have confirmed that your free school
may use it if you are successful:

Please select

What kind of site is it?

Please select

What is the current use?

Please select

If government building or 'other' - please describe:

Why have you chosen this site? What makes it
suitable for your free school?

If known, how big is the building and the site? Please
attach any site and building plans as an additional file
and send it to
premises.freeschools@education.gsi.gov.uk:

Please comment on the condition of the building.
Please attach photos if available as an additional file
and send it to
premises.freeschools@education.gsi.gov.uk:

Fourth choice site

Full address and postcode. It must be a full postcode
e.g. SW1P 3BT, not SW1:

In which local authority is the site?

Please select

If the preferred site is near to the boundary with
another local authority, please say which:

Please select

If the preferred site is near to the boundary with a third
local authority, please say which:

Please select

If the preferred site is near to the boundary with a
fourth local authority, please say which:

Please select

Please tell us how you found the site:

|Please confirm the tenure:

|Please select

|If other, please explain further:




Please Include information on purchase or lease price
if known:

Who owns the site?

Please select

Is the site available/on the market? (please attach
agents' particulars as an additional file and send it to
premises.freeschools@education.gsi.gov.uk if
available)

Please select

Name and contact details of owner:

Name and contact details of agent or local authority
representative where available:

If your site is local authority owned, please state if the
local authority have confirmed that your free school
may use it if you are successful:

Please select

What kind of site is it?

Please select

What is the current use?

Please select

If government building or 'other’ - please describe:

Why have you chosen this site? What makes it
suitable for your free school?

If known, how big is the building and the site? Please
attach any site and building plans as an additional file
and send it to
premises.freeschools@education.gsi.gov.uk:

Please comment on the condition of the building.
Please attach photos if available as an additional file
and send it to
premises.freeschools@education.gsi.gov.uk:

For independent school convertors

Please say whether you will be increasing PAN when
becoming a free school:

Please select

if yes, from what to what?

Please confirm the size of your existing site:

Please confirm the size of your existing buildings:

Please confirm the tenure of your site/buildings
including details of any loans or mortgages:




Annexes

CVs

CV template

1.

Name

2.

Area of expertise (i.e.
education or finance)

Details of your last three roles
including:

= name of school/
organisation

= position and
responsibilities held

= length of time in
position

(This should cover the last
four years. If not, please
include additional roles)

For finance only: details of
professional qualifications,
including:

= date of qualification

= professional body
membership number

= how your qualifications
are maintained

5.a

For education only: if you
are in a leadership position in
your latest school (where
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available):

the school’s results for
the years you were in
post — these should
include, as appropriate,
Key Stage 2 results,
5A*-C GCSE including
English and maths
results or, for 16 to 19,
average point score
per entry and per
student for level 3
qualifications

If these results are not
available, set out the
track record of your
school in terms of
developing literacy and
numeracy sKills,
qualifications achieved
and preparing pupils
for later life

school's best 8 value
added scores for the
years you were in post,
if applicable

5b

For education only: if you
are in a teaching or head of
department role in your latest
school (where available):

Your
subject/department’s
results for the years
you were in post,
compared to your
school’s averages —
these should include,
as appropriate, Key
Stage 2 results, 5A*-C
GCSE including
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English and maths
results or, for 16 to 19,
average point score
per entry and per
student for level 3
qualifications

= |f these results are not
available, set out the
track record of your
subject/department/
school in terms of
developing literacy and
numeracy skills (where
appropriate to your
subject and
department),
qualifications achieved
and preparing pupils
for later life

Brief comments on why your
previous experience is
relevant to the new school

Optional: brief comments on
how the role you played
helped to raise standards in
any or all of your three
previous roles.

Reference names(s) and
contact details

CV template

1.

Name

2.

Area of expertise (i.e.
education or finance)
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Details of your last three roles
including:

= name of school/
organisation

= position and
responsibilities held

* length of time in
position

(This should cover the last
four years. If not, please
include additional roles)

For finance only: details of
professional qualifications,
including:

= date of qualification

= professional body
membership number

= how your qualifications
are maintained

5.a

For education only: if you
are in a leadership position in
your latest school (where
available):

= the school’s results for
the years you were in
post — these should
include, as appropriate,
Key Stage 2 results,
5A*-C GCSE including
English and maths
results or, for 16 to 19,
average point score
per entry and per
student for level 3
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qualifications

If these results are not
available, set out the
track record of your
school in terms of
developing literacy and
numeracy sKills,
qualifications achieved
and preparing pupils
for later life

school's best 8 value
added scores for the
years you were in post,
if applicable

5b

For education only: if you
are in a teaching or head of
department role in your latest
school (where available):

Your
subject/department’s
results for the years
you were in post,
compared to your
school’s averages —
these should include,
as appropriate, Key
Stage 2 results, 5A*-C
GCSE including
English and maths
results or, for 16 to 19,
average point score
per entry and per
student for level 3
qualifications

If these results are not
available, set out the
track record of your
subject/department/
school in terms of
developing literacy and
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numeracy skills (where
appropriate to your
subject and
department),
qualifications achieved
and preparing pupils
for later life

Brief comments on why your
previous experience is
relevant to the new school

Optional: brief comments on
how the role you played
helped to raise standards in
any or all of your three
previous roles.

Reference names(s) and
contact details

CV template

1.

Name

2.

Area of expertise (i.e.
education or finance)

Details of your last three roles
including:

= name of school/
organisation

= position and
responsibilities held

= length of time in
position

(This should cover the last
four years. If not, please
include additional roles)
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For finance only: details of
professional qualifications,
including:

date of qualification

professional body
membership number

how your qualifications
are maintained

5.a

For education only: if you
are in a leadership position in
your latest school (where
available):

the school’s results for
the years you were in
post — these should
include, as appropriate,
Key Stage 2 results,
5A*-C GCSE including
English and maths
results or, for 16 to 19,
average point score
per entry and per
student for level 3
qualifications

If these results are not
available, set out the
track record of your
school in terms of
developing literacy and
numeracy sKills,
qualifications achieved
and preparing pupils
for later life

school's best 8 value
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added scores for the
years you were in post,
if applicable

5b

For education only: if you
are in a teaching or head of
department role in your latest
school (where available):

= Your
subject/department’s
results for the years
you were in post,
compared to your
school’s averages —
these should include,
as appropriate, Key
Stage 2 results, 5A*-C
GCSE including
English and maths
results or, for 16 to 19,
average point score
per entry and per
student for level 3
qualifications

= |f these results are not
available, set out the
track record of your
subject/department/
school in terms of
developing literacy and
numeracy skills (where
appropriate to your
subject and
department),
qualifications achieved
and preparing pupils
for later life

Brief comments on why your
previous experience is
relevant to the new school
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Optional: brief comments on
how the role you played
helped to raise standards in
any or all of your three
previous roles.

Reference names(s) and
contact details

CV template

1.

Name

2.

Area of expertise (i.e.
education or finance)

Details of your last three roles
including:

= name of school/
organisation

= position and
responsibilities held

= length of time in
position

(This should cover the last
four years. If not, please
include additional roles)

For finance only: details of
professional qualifications,
including:

= date of qualification

= professional body
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membership number

how your qualifications
are maintained

5.a

For education only: if you
are in a leadership position in
your latest school (where
available):

the school’s results for
the years you were in
post — these should
include, as appropriate,
Key Stage 2 results,
5A*-C GCSE including
English and maths
results or, for 16 to 19,
average point score
per entry and per
student for level 3
qualifications

If these results are not
available, set out the
track record of your
school in terms of
developing literacy and
numeracy sKills,
qualifications achieved
and preparing pupils
for later life

school's best 8 value
added scores for the
years you were in post,
if applicable

5b

For education only: if you
are in a teaching or head of
department role in your latest
school (where available):

Your
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subject/department’s
results for the years
you were in post,
compared to your
school’s averages —
these should include,
as appropriate, Key
Stage 2 results, 5A*-C
GCSE including
English and maths
results or, for 16 to 19,
average point score
per entry and per
student for level 3
qualifications

= |f these results are not
available, set out the
track record of your
subject/department/
school in terms of
developing literacy and
numeracy skills (where
appropriate to your
subject and
department),
qualifications achieved
and preparing pupils
for later life

Brief comments on why your
previous experience is
relevant to the new school

Optional: brief comments on
how the role you played
helped to raise standards in
any or all of your three
previous roles.

Reference names(s) and
contact details
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CV template

1.

Name

2.

Area of expertise (i.e.
education or finance)

Details of your last three roles
including:

= name of school/
organisation

= position and
responsibilities held

= length of time in
position

(This should cover the last
four years. If not, please
include additional roles)

For finance only: details of
professional qualifications,
including:

= date of qualification

= professional body
membership number

= how your qualifications
are maintained

5.a

For education only: if you
are in a leadership position in
your latest school (where
available):

= the school’s results for
the years you were in
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post — these should
include, as appropriate,
Key Stage 2 results,
5A*-C GCSE including
English and maths
results or, for 16 to 19,
average point score
per entry and per
student for level 3
qualifications

If these results are not
available, set out the
track record of your
school in terms of
developing literacy and
numeracy sKills,
qualifications achieved
and preparing pupils
for later life

school's best 8 value
added scores for the
years you were in post,
if applicable

5b

For education only: if you
are in a teaching or head of
department role in your latest
school (where available):

Your
subject/department’s
results for the years
you were in post,
compared to your
school’s averages —
these should include,
as appropriate, Key
Stage 2 results, 5A*-C
GCSE including
English and maths
results or, for 16 to 19,
average point score
per entry and per
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student for level 3
qualifications

If these results are not
available, set out the
track record of your
subject/department/
school in terms of
developing literacy and
numeracy skills (where
appropriate to your
subject and
department),
qualifications achieved
and preparing pupils

for later life
6. | Brief comments on why your _
previous experience is
relevant to the new school
8. | Reference names(s) and _
contact details
CV template
1. | Name
2. | Area of expertise (i.e.
education or finance)
3. | Details of your last three roles

including:

name of school/
organisation

position and
responsibilities held

length of time in
position

(This should cover the last
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four years. If not, please
include additional roles)

For finance only: details of
professional qualifications,
including:

date of qualification

professional body
membership number

how your qualifications
are maintained

5.a

For education only: if you
are in a leadership position in
your latest school (where
available):

the school’s results for
the years you were in
post — these should
include, as appropriate,
Key Stage 2 results,
5A*-C GCSE including
English and maths
results or, for 16 to 19,
average point score
per entry and per
student for level 3
qualifications

If these results are not
available, set out the
track record of your
school in terms of
developing literacy and
numeracy sKills,
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qualifications achieved
and preparing pupils
for later life

school's best 8 value
added scores for the
years you were in post,
if applicable

5b

For education only: if you
are in a teaching or head of
department role in your latest
school (where available):

Your
subject/department’s
results for the years
you were in post,
compared to your
school’s averages —
these should include,
as appropriate, Key
Stage 2 results, 5A*-C
GCSE including
English and maths
results or, for 16 to 19,
average point score
per entry and per
student for level 3
qualifications

If these results are not
available, set out the
track record of your
subject/department/
school in terms of
developing literacy and
numeracy skills (where
appropriate to your
subject and
department),
qualifications achieved
and preparing pupils
for later life
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Support Letter from Institute of Education

124

n pmental Cognitive S
Director, Centre for Research In Autlam and Education
(CRAE) v

Department of Psychology and Human Development

Tel +44 (0)20 7331 5140
Fax +44 (D)20 7612 6304
Emall

29" May 2014

Assistant Headteacher

Heardands High School

Visnal, Pecforming Arts & Media College
Station Road

Wood Green N22 7ST

-

I am very pleased to be able to write to confirm my and our Centre’s support for your DfE
application for a new school for students on the antism spectrum.

One of the aims of the Centre for Research in Antism and Education (CRAE) 1s to promote
the translation of research into practice to ensure that it has direct and immediate impact where
it 1s most needed — in schools, in homes, in the workplace and in communities. Working and
developing partnerships with specialist schools and nnits for students with autism in the
London and Greater London areas, just like your provision and new school, is one way in
which we seek to address that aim.

A partnership between CRAE and your new school should allow your staff to offer ideas and
help to shape and design research stndies — on topics that you feel wonld make a real difference
to your knowledge and practice — and also enable staff and especially postgraduate students at
CRAE to condnct innovative and mumally-beneficial research on antism and edocation with
the stmdents in yous school. I know that our PhD smdents in pacticular will learn so much from
working with you and your staff, incloding ensuring that their research materials are appropriate
for the smdents and that the research mtself is taidored to the realities of their lives at school

I am very much looking forward to working togethes.

Very best wishes,

bttp:/ /crae ioe ac.uk

1
JNiversity

Leading education

of Cducati

a1 Lonaor

wwirice.azuk

and social research
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You may re-use this information (excluding logos) free of charge in any format or
medium, under the terms of the Open Government Licence. To view this licence, visit
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