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This example shows how Ellenbrook Primary School emphasises pupil independence and choice, beyond the Early Years Foundation Stage. A well-established enquiry-based curriculum permeates the rest of the school and assists transition. In Year 1, demanding Key Stage 1 objectives, derived via careful formative assessment, are achieved through learning approaches used widely in the Early Years Foundation Stage. Pupils take responsibility, and make rapid progress in their learning. 
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‘We have made explicit the links between the enquiry-based Early Years Foundation Stage curriculum and the rest of the school, starting in Year 1. The Foundation Stage is no longer separate and different. Pupils learn so much about how to manage themselves, sharing and working cooperatively in Nursery and Reception. Learning in the Early Years Foundation Stage is meaningful because the children naturally and unconsciously engage at their own level. In Year 1 we ensure that children have opportunities to ‘discover’ and guide their own learning within the National Curriculum. Then, still higher up the school, pupils are taught how to take responsibility for their own learning. They are consciously competent and expectations are raised. Bringing together the Early Years Foundation Stage and the National Curriculum has made clear the common pedagogy that should exist between all key stages. At one time I would have been wary of saying we use Early Years Foundation Stage approaches in Year 6 but, having seen how rigour can be maintained and how learning can be personalised, I have confidence that it is best practice. We trust the children to engage; we trust learning to happen. They have a lot of “wow” moments and it’s wonderful.’
Wendy Parkins, Headteacher
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How do you ensure that Reception pupils’ hard won independent learning skills are used well when the pupils move into Year 1 and beyond? This was a problem, albeit a nice one, facing newly appointed headteacher Wendy Parkins and her team. Pupils achieved highly in the Early Years Foundation Stage Profile, leaving Reception with excellent skills in independence and concentration. But the practice in Early Years Foundation Stage was separate and different from the rest of the school. Pupils could do so much for themselves without needing immediate adult help. Was a more formal teaching style in Year 1 underusing or wasting that? Wendy thought it might be. So a new approach began. The idea was to teach rigorous, differentiated and demanding Year 1 objectives through the approaches commonly used in Early Years Foundation Stage: enquiry, independent tasks, pupil choice and responsibility. 

What does this look like? 

Essentially the style of teaching remains the same throughout Year 1. It involves some highly focused whole-class teaching, particularly to begin units of work. Commonly, pupils learn and work in groups of six to eight. Typically, the teacher, Charlotte Harrison, teaches a group, as does the skilled Higher Level Teaching Assistant (HLTA), Sarah Jones, while other pupils work together on independent tasks, sometimes outside, covering the broad curriculum. The Year 1 class timetable shows this as ‘continuous provision’, with its roots very much in Early Years Foundation Stage practice.

Examples of lessons
Continuity and change

Although the style of teaching does not change much as Year 1 progresses, the content of lessons and the learning environment do. At the beginning of the year, the classroom has many activity areas to reflect the pupils’ more limited concentration and a familiar emphasis on talk and sharing. As pupils mature, working areas are reduced in number but become larger. Imaginative play becomes increasingly focused on vocabulary, for example adjectives such as castles/palaces – spirals, towers, farm animals – scary, frightened, brave. The organisation of learning becomes more holistic, not in so many disparate areas from which children may choose, but with more demands and depth in each of the areas available. A ‘number den’ enables pupils to work independently and reinforce their mathematical learning. Resources in modelling or building areas become more complex and require finer work. 
The learning objectives in Year 1, taken from the National Curriculum, are rigorous. The dovetailing in practice between Early Years Foundation Stage and Year 1 is tight. Staff work closely together and each understands the requirements of the other’s phase. The Reception teacher, Donna Counsell’s, annotated planning from late in the year shows the individualised tasks and assessments and that some pupils are working towards National Curriculum objectives.

Assessment
Teachers move gradually from Early Years Foundation Stage to National Curriculum assessments and objectives throughout the transition, at different times for different pupils. Important though this is, it isn’t what makes the main difference. Demanding learning objectives come more from close knowledge of the children and the teachers’ judgement about the next learning steps needed for classes, individuals and groups; not a checklist. 

Of course, all this has to be based on high expectations. Hence, it is important to have rigorous formal targets for the end of each term and year and close assessment of phonics. The day-to-day professional assessments, however, are derived from observation of pupils’ learning, looking at their work, and, most importantly, from skilled questioning to clarify and test what they understand and how they think they can learn best. This questioning happens when other pupils are doing independent activities – giving time for the teacher and teaching assistant to engage with groups.
Key factors supporting success

· Strong and clear leadership Through astute staff appointments and an open style, the headteacher has created a trusting professional environment in which staff are ready to discuss key professional issues robustly and learn from each other, and from outside. This learning is practical: focusing, for example, on how to enable pupils to spend longer on tasks, and take their learning independently into more depth through increased scaffolding, as the school year progresses.

· Well-constructed and focused professional development and training for staff in the areas being developed, as well as school supported academic research by some staff. 
· Close knowledge of both Early Years Foundation Stage and Key Stage One objectives and assessment systems by staff across both the stages. 

· The move, as class teacher, in 2011, of Charlotte Harrison from Reception to Year 1. This has helped staff see that a respected early years practitioner could use approaches most commonly seen in Early Years Foundation Stage successfully elsewhere.

· Staff performance management arrangements which reflect the work of the school. For example, most staff have targets related to their management of an independent and interactive classroom, and evaluation of this features in lesson observations. 
· A governing body which understands the school’s direction of travel and holds Wendy Parkins and her staff team to account for the resulting outcomes for pupils. These are well assessed through a robust and self-critical self-evaluation process.

Clarity about future development needs, shown in improvement planning. For example, the school knows it needs to develop further the quality of its work in some foundation subjects.


[image: image3]
Ellenbrook Primary School is an average-sized primary school with a nursery in Worsley, Greater Manchester. It opened in 1996 to serve a new housing development. Most pupils are from a White British background.
Bringing together the Early Years Foundation Stage and the National Curriculum: Ellenbrook Primary School








 





 





Brief description





 





Overview – the school’s message





�If you go very formal you will lose all that independence and motivation. But there's no time to waste in Year 1, there's a lot to do, every minute really counts.�


Charlotte Harrison, Year 1 teacher





The good practice in detail





 





Pupils learned well independently and were very supportive of each other. Their behaviour and attitudes were outstanding. Teaching was clear, well-paced and sharp, showing good understanding of pupils' overall, and often particular, learning needs. The HLTA, along with the teacher, asked good open-ended questions and promoted the set group tasks well to ensure good progress and learning. Pupils progressed well, with their needs known and addressed well through the activities and teaching/questioning. The classroom was organised along Early Years lines, with a role play area, activity areas, accessible resources (used very well and safely by pupils) and interactive displays. Demanding Year 1 learning objectives were achieved through pupils taking responsibility for their learning. It was obvious they had learned to be independent in the Early Years Foundation Stage; this independence was being well used in Key Stage1.








In mid-year, a higher attaining group, led by the HLTA, wrote independent accounts of a school visit using time vocabulary such as 'next' and 'later', while a lower attaining group focused on basic sentence construction guided by the teacher, building in time vocabulary too. While this was going on, other pupils worked well at other practical tasks, often in science and technology, such as model making, entirely independently and productively. Their turn for the expert literacy input came later. The pupils made excellent progress and loved their learning. This required very good understanding by staff of assessment systems, the rigour of Year 1, and most importantly, the children.








The school’s background





 





Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�.


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�
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