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At Harris Academy Crystal Palace, an outstanding two-year Key Stage 3 history curriculum secures the integrity of the subject and ensures that strong foundations are laid in students’ historical knowledge, understanding and thinking. Students make exceptional progress and achieve outstanding results at GCSE and in the sixth form.
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‘The Key Stage 3 history curriculum provides a perfect example of an effective subject skills and knowledge framework that has been designed to ensure excellent preparation for history at GCSE. As a result, learning is challenging, engaging and developmental.’
Mr S Kenning, Principal
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The introduction of a new Key Stage 3 curriculum across the academy from September 2009 was embraced by the history department as an excellent opportunity to redesign the history curriculum from the bottom up. The result is a two-year Key Stage 3 curriculum that provides a clear focus on progression in key historical skills and concepts within a thematic structure and a strong enquiry-based approach to learning. 

History has always been a popular subject in the academy but, in the four years since the new curriculum was introduced, the numbers of students who choose to study the subject has more than doubled. History is the most popular optional subject at GCSE and one of the most popular at A level. From above average starting points when they join the academy, students make excellent progress in history and attain examination results in Key Stage 4 and the sixth form which are significantly above those found nationally. 
The key to this achievement is the strong start that students make in Key Stage 3. Four distinct elements combine together to ensure this success:
· Planning for success
· Creative curriculum design

· Effective development of a sense of place, time and period

A relentless focus on high-quality teaching and learning

Thorough planning for success – a clear rationale and an emphasis on continuous improvement
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An excellent rationale for the role that history plays within the academy has been developed. A key reason for success is the skilful way that history teachers have taken the academy’s ethos of ‘academic and examination success for all’ as its bedrock and designed a curriculum which does this while at the same time preserving and enhancing history’s integrity. 
Much thought has gone into the construction of the curriculum from Year 7 through to Year 13 with 'power and protest' and 'changes in ideas, beliefs and attitudes' used especially well as recurrrent themes. The two-year programme of study for Key Stage 3 pupils in Year 7 and Year 8  is taught exclusively by five specialist historians who are all very strong classroom practitioners. The curriculum is supported by a variety and range of assessment which is standardised and moderated across the department. The emphasis on independent learning, speaking and listening, combined with a comprehensive range of visits, enrichment and learning opportunities enables students to make an excellent start to their secondary school history education. 
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A constant drive for improvement sits at the centre of the department’s work. The curriculum is continually refined through timetabled weekly meetings for teachers to collaboratively 'plan, do and review' each lesson. As Amy Lovell , head of department, points out: ‘One of the department’s most significant strengths is this consistency in approach, which energises and invigorates teachers and keeps lessons fresh and exciting. This is because we are able to learn from each other and work together to devise high quality learning activities and experiences for all.’ 

Excellent observation systems, supported by high-quality professional dialogue, are intertwined and used well to improve classroom practice. High expectations and the pursuit of academic excellence are the norm. Self-evaluation is used deftly to continuously improve the work of the department. Analysis of data is first class and based upon sophisticated tracking of student progress, underpinned by rigorous and robust assessment activity. Progress is tracked and monitored rigorously against targets that are aspirational and usually exceeded. Such outstanding tracking systems ensure that teachers effectively use up-to-date information on students' progress to support them and prevent any underachievement. It is characterised by superb analysis of ongoing assessment information and uses unit and question level analysis alongside day-to-day work to inform possible ‘next steps’. Consequently, high-quality individual support is provided quickly and effectively when a student is struggling, and teachers use the information expertly to guide students, tailor interventions and adjust provision. Underperformance is tackled systematically and, as a result, there is minimal difference in the performance of different groups as all perform equally well. 

Creative curriculum design – an effective two year Key Stage 3 curriculum

The two-year Key Stage 3 curriculum is built around a clear thematic structure which provides excellent breadth and offers in-depth opportunities to explore case studies. Each stage of the curriculum is built around an overarching theme that links the units of study. 
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As Matthew Gill, a member of the department, points out, ‘Our Key Stage 3 curriculum is designed to give students two years of top-quality history through a careful blend of enquiry-led themes and content while maintaining a strong focus on the development of key skills and concepts. So if students choose not to continue onto GCSE we know that they will have been challenged academically.’ Enjoyment of the academic challenge and rigour is a theme that crops up regularly. Students describe how they enjoy that, ‘history is messy, not straightforward and sometimes frustrating’ and that they ‘find it hard and challenging because it forces you to think carefully about what you want to say and how you will support your argument – which is the best bit!’
All the teachers have marked papers for examination boards at GCSE and/or A level. This assessment expertise is used to shape assessment at Key Stage 3 through assessment activities which are then standardised and moderated across the department. Half-termly units are concluded with an assessment that tests a particular skill which links to the skills to be developed at GCSE. Consequently, assessment supports a ‘spiral’ development of subject and examination specific skills which are revisited and layered with complexity as students move from Year 7 through to Year 13. 

Thematic days for all Year 9 students include excellent breadth and depth of cross-curricular learning activities which are supported by a range of inspirational guest speakers. Students say how much they value these experiences and how they offer excellent support for their personal development and a greater richness to their understanding of historical issues and their contemporary relevance. As a result, the history curriculum at Key Stage 3 isn’t limited to two years but links effectively with students’ experiences at Key Stage 4.

Effective development of a sense of place, time and period – Personal eXtended studies (PXSs)
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Student voice is used well to inform curriculum development. For example, discussions with Year 7 students revealed they had found it difficult to get a sense of place, period and time, especially when looking at the role of groups or individuals. As one sudent said, ‘I find this difficult because sometimes I slip too easily into looking at someone’s life from my perspective and not from theirs.’ In response, two PXSs are completed for homework as ‘semi-structured’ independent learning tasks in Year 7 and in Year 8. Each PXS effectively supports the history curriculum and the development of independent learning skills and they are highly effective tools in enabling students to develop a more secure sense of time, place and period. Students appreciate the value of such an approach to learning and relish the opportunity to go beyond the content covered in their lessons. They describe them as,  'a great opportunity to choose, plan, research, investigate and take risks'. 
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Focused teaching and learning – understanding and communicating about the past

Teachers’ excellent subject knowledge and pedagogical skills ensure that students learn in a well ordered environment which inspires them. As a result, students are eager to contribute to lessons, make thoughtful comparisons across time, and reflect perceptively on the relevance of the subject. 

Teacher Lucy Moss says: ‘I really like the fact that we work hard to keep the academic rigour of the subject while making it accessible for all. Students recognise that the subject can be tricky but they enjoy the challenge and the way they have embraced the department’s enquiry-led focus and emphasis on producing high quality oral and written argument is extremely pleasing.’  These thoughts were echoed by a Year 8 student reflecting back on his two years of history so far: ‘I am very proud of the way that I have developed my writing skills and really enjoy it when we analyse sources and ‘read between the lines’ in order to use the information to create a balanced argument and evaluative conclusion.’ 

The development of analytical and discursive writing is a strong thread that runs throughout the curriculum and ensures that students begin GCSE knowing how to plan, structure and write high-quality history responses. The department uses a common approach and teaches students to write tightly focused paragraphs that address each question by using a standard ‘point, evidence and analysis’ (PEA) structure for all writing. Students say how useful they find such a structure but also appreciate that it merely offers a framework within which they can be creative and innovative with their writing. A Year 8 student pointed this out when she said: ‘PEA is a great starting point and helped to build my confidence and keep me focused on the question. However, now I understand the basic structure I am able to write in a more complex and sophisticated way and I find this challenging, in a good way, and very motivating’. As students move through the school they demonstrate an increasingly refined understanding of more complex writing conventions. By the time they complete their GCSE almost half of the students are awarded an A* or A grade. This success is due to students’ hard work but is also the result of thorough planning for success, the effective development of students’ understanding of a sense of place, time and period, and focused teaching and learning all linked by a creative curriculum. It is the clarity of what is to be taught which helps to ensure that how it is taught successfully leads to outsanding results. 


[image: image5]
Harris City Academy Crystal Palace, formerly a city technology college, became an academy in September 2007, as a member of the Harris Federation, a partnership of thirteen Harris schools in several London boroughs. It is the lead academy in the federation. The academy is much larger than the average secondary school. Students are drawn from a wide area across the inner city. The sixth form is the largest group within the single post-16 centre which serves four academies in the federation.
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Ensuring foundations for future success in history through a two-year Key Stage 3 curriculum: Harris City Academy Crystal Palace
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Overview – the school’s message





 





The good practice in detail





 





In Year 7, the unit ‘Rulers and the Ruled’ provides students with an insight into power and how it has manifested itself at different times across British and European history. In addition, students investigate the changing lifestyles of different sections of society and explore the relationship between the rulers and the ruled. Year 8 focuses on ‘Britain and the Wider World’ with emphasis on key moments in Britain’s development and explores its changing relationship with other countries in the world.








In Year 7, the first project is to create a time capsule for an ordinary person from a specific time period of the students’ own choosing. Students make, select and bring in items that this person would have left and construct a detailed rationale to justify their choices. This project synchronises well with the study on ‘the ruled’. The best projects have used local history as a starting point and students are encouraged to pose questions themselves about the time period to make their character.





The second project for Year 7 sees each student choose a ‘historically significant individual’ (up to the end of the 19th Century) in order to write and present a speech to the rest of the class. The premise is that they have to explain how and in what significant ways their individual would feel about London and Crystal Palace in 2012. This again serves to engage students in local history and invites them to make links across different time periods. Students were particularly excited when talking about this opportunity and said how much they appreciated the film clip from the comedy film Bill and Ted’s Excellent Adventure that is used to highlight some of the everyday changes and challenges that their character might face.








In Year 8, the students again undertake two projects. The first one is centred on English Monarchs and is an extension of the sequence of lessons on how successful English monarchs were at dealing with European affairs. This project can take any form and students are encouraged to define success criteria themselves in evaluating different monarch’s success and whether their reigns led to genuine popularity at home.








The second project is entitled ‘From Slavery to Presidency’ and provides further scope for developing research skills. Students are taught explicitly how to reference any sources they use and how to hone their research skills. They justifiy the angle and/or focus they have chosen to take, explain what information they have used and why, and finally ascribe significance and evaluate their choices. 





In a 7 lesson, students were investigating working and living conditions for children during the industrial revolution. Resources were set up at various stations around the room and students worked together to capture evidence and draw inferences about the utility of the information against a clearly focused enquiry question. Students remarked how much they enjoy that the subject is presented as one to be ‘investigated and explored’ and that they have to ‘use the information to justify their point of view’. Throughout the lesson, the teacher skilfully employed a range of question types to develop


students’ thinking and reasoning skills. This provided her with valuable information about their understanding which was used well to reshape and refine learning opportunities as the lesson progressed. A strong focus on the development of literacy, through the use of subject-specific terminology, and a strong emphasis on how to construct a high-quality piece of analytical and discursive writing, ensured that students were fully focused on developing a cogent and coherent answer. As a result, by the end of the lesson all students were engaged in constructing a detailed and perceptive piece of writing which outlined the problems with and relative improvement of children’s working and living conditions during the 19th century.





 �PEA is a great starting point and helped to build my confidence and keep me focused on the question. However, now I understand the basic structure I am able to write in a more complex and sophisticated way and I find this challenging, in a good way, and very motivating�.�





The school’s background





 





Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�.


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�
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