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This case study explains how Lipson Community College provides outstanding spiritual, moral, and social development for its students. The school’s strong moral philosophy, together with its adherence to underlying principles of democracy and cooperation determine every decision that is made. 
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‘This is a school where students say they are listened to and everyone is known well as an individual. The principles of co-operative learning and the values of co-operative education are used consistently so that students are comfortable with working together in groups throughout the school day and are tolerant of one another. The values and principles of the International Co-operative Alliance give us the drive and moral imperative to create highly effective social interaction. 
The innovative “specialist guild” system for pastoral care encourages students to use tutorial time to develop a wide range of skills in groups with a common interest. These mixed-age groups provide effective opportunities for older students to act as mentors, guides, teachers and role models for younger ones. This is replicated in lessons where students gain skills in positive interdependence, equal participation, individual accountability and social interaction.

The democratic Co-operative Trust membership is consulted regularly to elicit opinions about the quality of learning and provision. Constant dialogue between stakeholders, students, staff, parents and carers and the community enhances the collective understanding about the aspirations of the college. It offers a basis for practical decision making, creating a sense of purpose and has an exceptional impact on the self-esteem and self-responsibility of its members. It enables a secular school to develop a value-driven curriculum that delivers outstanding spiritual, moral, social and cultural development.’










Steve Baker, Principal
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It is evident from the start of the day that the atmosphere in this school is unusual. The tutor period starts right on time at 8.30am; students in the music room have come in early to be ready with their instruments so they don’t lose a minute of their ‘Big Band’ practice time and two Year 11 students have come into school to join in, even though GCSE examinations are over. One says it’s because ‘I like to start my day with this’ and ‘it gives me energy and the younger ones need my help’. Elsewhere, others are in their kit ready for a game of football. In the dance studio, another group are already practising. Students say that this innovative approach means that ‘we all belong – everyone has a place and no-one is left out’. 

Constant dialogue about how best to implement the values of self-help, self-responsibility, democracy, equality, equity and solidarity means that students and staff describe the school as being ‘a family’. Ethical values – honesty, openness, social responsibility and caring for others – underpin relationships. As a result, each member of the school community is treated as an individual and takes responsibility for their own and others’ learning, behaviour and wellbeing.
So what has been done to create this positive atmosphere where students show such maturity, strong motivation and positive attitudes? 

Creating a sense of belonging – a place for everyone
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The curriculum and staff expertise underpin pastoral care and academic mentoring. Every student belongs to a specialised ‘guild’ and for 20 minutes, three times a week, mixed-age groups are involved in activities in which they have a shared interest – such as singing, sport, solving science or mathematics problems or learning another language. Their tutor is part of the session and as a result knows each individual, and often their families, very well. Sometimes students take responsibility for teaching others. Once a fortnight they run a ‘circle time’, where problems can be aired and sorted out, and even the youngest feel confident to speak because older students model how the system works. Older students also model behaviour; they mentor, buddy and occasionally correct younger ones, providing security and support. The tutor monitors academic progress and underachievement, and with support from guild staff, deals with pastoral issues. Students say that if they have a problem, they can share it with those who are older and their tutor is always available to help. The guild system gives students an identity and provides a stronger circle of friends of all ages through shared activities.

Effective leadership – developing consistent philosophy and practice
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Decisions are driven by a clear philosophy and set of values that are made explicit and are implemented by the whole school community. It is a co-operative trust.
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Recruitment, training and the induction of new staff into the ‘Lipson way’ are critical to the co-operative’s success. The principal’s message is clear: ‘Building self-esteem is not enough. We need rigorous teaching and learning, not therapy and kindness.’ He also talks of the need for ‘10,000 hours of training’ to develop excellence – hence the focus on using tutorial time to develop skills in those areas that students most enjoy. Priorities for professional development are informed by current educational research into what works, and focused on finding solutions to barriers to learning. Staff are encouraged to carry out their own research and study for higher qualifications. Teachers share their knowledge and provide professional development for one another. Buddying, observation and mentoring over a full year are all used to support new staff in implementing the principles and values that underpin the school’s work. 
Co-operative teaching and learning leading to high motivation, tolerance and understanding of others’ needs
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The principles of co-operative learning are implemented consistently and ensure that, in every lesson, students work in carefully structured groups with each student taking a specific role based on Kagan structures. Students work in small groups, developing social skills through teambuilding activities. Activities are planned to provide sufficient challenge for students of all abilities to ensure that there are neither ‘hogs’ – who dominate – nor ‘logs’ – who rely on others to make the effort for them. Students expect everyone to make a useful contribution and relish the opportunity to be the ‘lead learner’ in the group. Constant dialogue with each other and the teacher means that they have the confidence to share ideas and expertise, so that when the ‘work’ begins they can use the knowledge and skills they have gained in the learning process. As a result, motivation is high, the wish to learn well is the norm and students take pride in and responsibility for their own learning. Even the youngest students have a vocabulary which allows them to reflect on the quality of their learning, and the emphasis on group work means that assessment for learning is fully embedded into teaching. Students have dedicated planning and improvement time, construct a ‘best work’ folder, and are provided with feedback against clear success criteria. In some subjects, particularly English, unusually creative use is made of innovative software. For example, Prezi and Google Docs allow several students to work on a document at the same time and YouTube allows them to work with a global audience. 
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The consistent application of this approach in every lesson means that students are exceptionally tolerant of one another because they understand the difference between equality and equity. They recognise that each of them is different so some may need different approaches and more attention and help than others. Students and staff say that the need to resolve conflict is rare because students are taught mediation skills, and they take responsibility for one another’s behaviour.

One new teacher listed differences in students’ attitudes from those in previous schools: they don’t argue about seating plans; they understand how to work together and when they are talking they are on task and ensuring that everyone is involved; they can discuss and reflect on their learning; behavioural problems are minimal because motivation is very high; they understand and respond to sanctions very well and often correct others’ behaviour if is interfering with learning; and they are supportive of new teachers and can explain how co-operative learning works.

Democratic decision making – giving everyone a voice and trusting students to take responsibility

Decision making is underpinned by the values and principles of democracy and cooperation. All stakeholders – students, staff, parents and carers and the community – have a voice and can vote about key decisions, such as changes to the curriculum or uniform. Students and staff feel they are valued as individuals and their opinions are listened to and concerns acted on because the values include creating and facilitating openness. For example, groupings in lessons may be modified after listening to students’ views. Weekly ‘barometer’ groups of students from each year group communicate their concerns to senior staff. For example, a teacher may not be using the principles of co-operative teaching, talking for too long or not providing sufficient feedback. Students report that there is always change as a result of these meetings. There is a good choice of GCSE subjects from Year 9 onwards. Every student studies two ‘short fat’ GCSE courses in foundation subjects each year, and so spends five hours a week on each subject. Students and staff describe this system as very motivating because they get to know each other extremely well by spending so much time together. Results in foundation subjects are above the national average even though many examinations are taken in Years 9 and 10.
Student co-operatives 
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‘The Ruptors’ is a student cooperative that has been operating in the school for several years. The group is led and run by students and creates high-quality street dance productions. They have a constitution, their own budget and fundraising programme. A teacher is present during rehearsals to oversee health and safety issues, but responsibility for the management of the group lies with older students who believe that a critical part of their role is to develop and teach younger ones, the next generation, so the co-operative can continue to thrive in the future. Other co-operatives running on similar lines include the ‘Catering Crew’ who provide food for school events, and the ‘Green School Revolution Young Co-operative’ who raise awareness of environmental issues and sustainability both in school and the local community. Students are highly motivated by these activities. They see themselves as role models for younger students including those in local primary schools and talk fluently about the need to teach respect and being kind to one another in order to generate cooperation.
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The increasing number of students for whom English is an additional language are encouraged to share their cultural backgrounds with others, and say that they are fully accepted and integrated into the school. Muslim students talk confidently of how they have discussed and explained their religious values with both Christian and atheist students. Others talked about the support they receive in lessons, not only from teachers but especially from students in cooperative groups. As a group, they regularly take an active part in the local ‘Respect Festival’. Families are involved too. The website is translated into 27 different languages and English classes for parents and carers are provided on Saturday mornings.

Impact on achievement

All of this has had a positive impact on attainment at the end of Year 11 and on the rate of progress of students in every year group. There has been a rapid improvement from a very low base over the last five years with the proportion of students achieving five GCSEs including English and mathematics at grade C or above, rising from 17% to 42%. In 2011 89% achieved five A* to C grades, with relatively low numbers gaining their grades from GCSE equivalent courses. The school achieved a significantly positive value added score in 2011. Achievement in the core subjects, particularly mathematics, is not yet as strong as in foundation subjects. 
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Lipson Community College recently became an academy. It is a larger than average-sized 11–18 urban comprehensive school working within a selective system. Students’ ability on entry is significantly below the national average. There is a higher than average proportion of low ability students, disabled students and those who have special educational needs and those known to be eligible for free school meals. The number of students joining and leaving the college at times other than the start of the school year is high. Although the proportion of minority ethnic students is low, there are a rising number of students who are at the early stages of learning English, including a small number of asylum seekers. The school is a Co-operative Trust and also a specialist performing arts college with a theatre on site. 
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Raising achievement by promoting outstanding spiritual, moral social and cultural development: Lipson Community College 
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Overview – the school’s message





 





The good practice in detail





 





�This is a family where everyone belongs.�





�Building self-esteem is not enough. We need rigorous teaching and learning, not therapy and kindness.�








�I have discovered that I learn best by teaching others.�








The school’s background





 





Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�.


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�
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