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Inspirational leadership at all levels has created an exemplary learning community at Woodside School which continues to grow and develop. Every opportunity is taken to improve the performance of leaders, teachers and students. Personal and professional development are given the highest priority and pervade all aspects of the school’s work. This is one of 12 case studies about the schools featured in the report Getting to good, published by Ofsted in September 2012.
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‘The key to driving improvement is the constant focus on developing teaching and learning alongside rigorous monitoring and evaluation of progress. I have never believed in the myth of the “superhead”. The journey from a category to outstanding has been about the "superteam"; every member of the school community plays their part in improving attainment, sharing their skills, working together, and being relentlessly optimistic about what is possible.’

Joan McVittie, headteacher
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Joan McVittie took on the leadership of Woodside High School (formally White Hart Lane School) in January 2006. The school was failing its students, aspirations were low and the challenging circumstances were an excuse for poor performance. In October 2006 the school was given a notice to improve. By November 2007 it was a satisfactory school and in January 2011 it was judged to be outstanding. This remarkable journey of improvement is the result of the dedicated and highly focused leadership of Joan and her team. Consistency lies at the heart of this school’s success. Whole-school policies, procedures and systems are adhered to by all members of the community and leaders rigorously check that this is the case. Students are now making outstanding progress. GCSE result have risen year on year as a result of a relentless focus on improving teaching and learning linked to high aspirations and a positive ethos where poor performance is not [image: image9.jpg]


tolerated. 

First things first; what do our students want?

Many of the students wanted things to change and were themselves instrumental in the rebranding of the school including the new name and more formal uniform. Joan was determined to give the students an effective voice. She quickly set up a school council where representatives from each form-group feed their views and concerns to council members. Students’ influence has continued to develop and now there is much competition for positions of responsibility including prefects and mentors to younger students. Older students remember a time when taking responsibility in the school would be an invitation to mockery or bullying. Now students take a pride in their school and the part they play in its success. The curriculum too has developed as a response to what students want. Subject ambassadors support the learning of their peers in subjects in which they excel. Students appreciate and understand their targets which are referred to and reinforced during lessons. Displays celebrate students’ movement from one target to another. 

Initially there was a focus on vocational courses to ensure greater success for students. However, the curriculum balance has shifted since to a more traditional offer in response to students’ requests. Students have higher aspirations as a result of improved confidence in their progress. The 2011 Ofsted report found that: ‘When students join this school, they embark on a remarkable journey, where they encounter a tailor-made learning programme provided by staff who will exhaust every available resource to ensure that no student “slips through the net”.’
What are the data telling us?

Five years ago, assessment data were poorly used. Each department had its own system and information was not shared or routinely used by teachers to plan lessons. A whole-school tracking system was introduced and staff were trained in order to use the information effectively and so that every member of staff can be held accountable for students’ progress. 

A coherent assessment cycle is now embedded and the senior management team is responsible for teaching and learning alongside assessment to ensure that data are an integral part of the evaluation of teaching and learning. A detailed assessment, recording and reporting calendar is in place which provides a focus for key points in the year when students’ progress is reviewed and interventions agreed. A summer-term exam review informs an in-depth analysis looking at lessons to be learned, for example, ‘near misses’ and action points for the forthcoming academic year. Similar reviews are held after mock exams. Targets are set for all students and are moderated and agreed with class teachers. Groups of students with similar needs are identified and additional support is provided and assessed for impact. Strategy and line management meetings are timetabled with fixed agendas firmly focused on reviewing progress and the impact of interventions for every year group. Clear lines of accountability at every level and challenging professional discussions ensure that there is no complacency and high expectations are maintained. It is the quality and detail of the assessment information coupled with consistently challenging discussions which are making the difference at this school. Systems are robust and all leaders demonstrate a rigorous approach to improving the progress of individual students. The whole community knows that in order to raise attainment, no student can slip through the net. Students themselves have a very clear understanding of their targets for improvement and appreciate this tight focus on addressing specific areas of weakness.

Robust monitoring 
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The first teaching and learning framework provided a model which dealt specifically with whole school expectations. It set out how students should enter the classroom (meet, greet and seat) and outlined a detailed structure for lessons. As teachers’ skills improved, the framework developed. The current teaching and learning framework makes clear that the quality of lessons depends wholly on the progress made by students. There is a whole-school focus on three main strands; innovation, independent learning and interrogation. The framework also describes seven helpful teaching tips:

· sharp learning objectives

· no ‘dead time’
· active learning

· assessing everyone’s learning

· drawing attention to learning and progress

· teacher choosing (no hands-up policy)

· the students should be working harder than the teacher.

Lesson observations are regular and rigorous. They are quality assured by senior leaders and by external consultants. The quality of teaching and learning is triangulated by examining progress data, evidence from lessons and progress in students’ work together, to give a clear picture of the effectiveness of teaching over time. As a result, the typicality of teaching is captured rather than one-off performances. Published guidance for observations makes clear the processes, roles and responsibilities. Importantly, teachers’ self-assessment is another crucial source of evidence.

Equally straightforward and robust systems are in place to monitor other aspects of the school’s work and its priorities for development. Teachers know if their marking meets the school’s expectations because these expectations are made clear in the work scrutiny forms.

Continuing professional development

Joan and her team were keen to develop existing staff as much as possible and take as many as possible on the journey of improvement. Consequently, staff turnover has been relatively low. Despite the high expectations and rigorous monitoring, staff appreciate that they will grow and learn as teachers at Woodside. The clarity of purpose and the professional development opportunities support teachers very well. The school now has many examples of good or better teaching and a model of coaching, peer and reciprocal observations is continuing to improve teaching term by term. Joan has set the standard for improving the practice and skills of individual teachers when she herself coached and supported an unqualified drama teacher to become an outstanding qualified practitioner. 

The school is a learning community. Ideas to motivate and inspire teachers are explored and when something works it is pursued and maintained. Monday Morning Morsels are ‘bite size’ teaching tips emailed to staff every Monday morning. The idea is to welcome staff to the start of the week and excite them with interesting teaching tips provided by staff that can be easily used in the classroom to promote learning. It is also an opportunity for leaders to drip-feed teaching and learning priorities to staff. The morsels consist of three main sections:

· a teaching tip linked to the school’s focus for independent learning each half term 

· a teaching tip linked to the observation focus for the term (such as questioning) 

· a famous quote linked to learning or teaching. 

Most of the ‘morsels’ will have an attachment with the teaching tips ready to use on an interactive white board. Staff can also access the morsels on the managed learning environment (MLE).

Butterflies, inspired by educator Tim Brighouse, are snippets of intervention or good practice that can make a big difference. ‘Butterfly moments’ occur during weekly morning staff briefings and last for about three minutes with supporting materials. All staff contribute, including newly qualified teachers and teaching assistants. A calendar is in place in order to give staff plenty of time to source and prepare their ‘butterfly’. ‘Butterflies’ are primarily focused on literacy and language to specifically support 80% of the school population who speak English as an additional language.

These examples of on-going learning opportunities demonstrate the school’s commitment to the continuous improvement of teaching and learning. Taken together with highly successful coaching programmes they demonstrate the school’s success in taking teaching from at best satisfactory to consistently good and often outstanding.
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Woodside High School is in the North London borough of Haringey and is slightly smaller than the average secondary school. It provides for a diverse multicultural intake and approximately 80% of students speak English as an additional language. The school converted to an academy in December 2011 and shares an Inclusive Learning Campus with Riverside Special School. 
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Primary schools 

All Saints CofE Primary School
Brookside Primary School
Jubilee Park Primary School
Mendell Primary School
St Benedict Biscop CofE Primary School
St Clement Danes CofE Primary School
Secondary schools

Dronfield Henry Fanshawe School
Ecclesfield School
Highfields Science Specialist School
Highlands School
Stockland Green School 
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Other examples featured in the report Getting to good





 





Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�.


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�
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