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This example demonstrates how creative approaches to training in initial teacher education support the development of a suitably qualified workforce to meet the growing demand for modern language teachers. 
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‘We aspire for all students to enter the teaching profession as language champions, with an enthusiasm for and a commitment to developing the language learning capabilities of pupils across all phases of education. This vision has inspired us to bring groups of students together from across our primary and secondary, and Undergraduate and Postgraduate programmes, working collaboratively to develop their knowledge and skills. Specialist primary students who teach abroad return with an array of authentic resources and a depth of linguistic and cultural understanding, which is shared with the rest of the cohort and university staff, as well as with children in their classrooms. 
Spreading the values of modern languages to all students and bringing diverse groups of students together to focus on the subject has presented significant challenges, but we have seen the direct benefits for our students, ourselves and our partnership schools. The result of such initiatives can be a ‘virtuous circle’ of learning for all involved, which we hope will resonate with our student teachers as they progress into their careers and enable them to continue to crusade for the value of language learning.’
Bernie Hughes, Jan Rowe, Maria Herrera, course leaders
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Two key challenges for modern language (ML) provision in England centre on the introduction of the subject as an entitlement for all Key Stage 2 pupils in 2002. The first is to address the shortage of teachers who have the appropriate level of language and intercultural understanding to deliver ML in primary schools and the second to ensure effective transition from primary to secondary. The university aims to address both. Ofsted inspectors recognised the strength in training in ML and recommended that ‘to build upon the cross-phase provision in modern foreign languages, the provider should explore the potential of translating this success into other subject areas.’ Developing understanding of ML teaching has since become an entitlement for all student teachers, whether primary, secondary, undergraduate, postgraduate, ML specialist or non-specialist. 

Bringing trainees from different programmes together
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This primary course aims to develop specialist linguists, hoping to become subject leaders and non-specialists with the necessary skills to contribute through their teaching repertoire. Since 2008, all undergraduate and postgraduate initial teacher education (ITE) programmes contain a compulsory ML module. Primary ML specialists organise conference days for their non-specialist peers, demonstrating the role of the primary class teacher in embedding languages within the curriculum and honing their own skills as future subject leaders. 
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Trainees delivering the sessions are clear about the benefits of these events. Comments included: ‘We were going back over methods and specifics. It put us right in the heart of that situation’ and, ‘The challenge of teaching your peers is in itself useful. I was really apprehensive, but doing it gave us confidence and showed us how to make it interesting and engaging’. Those attending the sessions were equally enthusiastic: ‘It gives you the confidence to think “I can do this”. I would certainly give it a go!’ The benefits to the profession are highlighted by the experience of one ex-trainee who, as a non-specialist, now brings Spanish into her teaching with songs and traditional tales and has even taught science in Spanish with successful outcomes for her pupils. She finds imaginative ways to reinforce the weekly ML lesson, such as giving clues in Spanish so that pupils can guess the ‘pupil of the week’.

Opportunities for trainees from different phases to work together improve their understanding of transition and joint discussions of key themes from different perspectives heighten their awareness. For example, discussions about assessment issues allow primary trainees to understand how to create an assessment model that will provide useful information for secondary colleagues. Additional primary experiences for secondary ML trainees which focus purely on ML lessons allow them to understand what even the youngest pupils can do, thereby raising their expectations in their own lessons. Trainees see the primary languages phase as the time to build foundations for later study and to ‘ignite the passion’. 

Course leaders have conducted research into the impact of this aspect of the provision. Based on extensive surveys of trainees across programmes they conclude that: ‘as a result of their training, ML specialists are ready and eager to coordinate provision and train their colleagues while non-specialists have an appetite to continue to enhance their skills’. 
Teaching placements abroad

All primary ML trainees undertake teaching placements abroad. For many these become pivotal learning experiences, with a direct impact on their emerging views of effective pedagogy and practice and cause them to reflect on decisions they make in the classroom. They start to question methods which are quite different in other educational contexts. Among other things, trainees remarked on differences in other countries in pupils’ ability to work in groups, their response to praise and rewards. One trainee commented: ‘It was an eye opener. It made me think about the real basics. It has made me question a lot of things.’ 
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The experience has a positive impact on trainees’ confidence, especially when required to cope with minimal resources, and has a huge impact on their fluency. This is true even for those who had not undertaken degree level language courses, as in the case of the trainee who said: ’I hadn't used my Spanish since A level. It was the best thing I could have done...I just let my instincts take over...I don't over-think things any more, I go for it now!’ Trainees absorb the language of classroom management that is so essential for preparing them for delivering their lessons in the foreign language as much as possible. 
Increased linguistic confidence means trainees are taking the opportunity to deliver other subjects in the ML, such as science and PE. An investigation into the impact of the placement abroad concluded: ‘By comparing two distinct national systems, students articulate for themselves the connections that exist between practice, policy and theoretical principles and are more able to identify the core tenets of their combined training experience in university and school.’ Last but not least, trainees develop an up-to-date and deep understanding of the culture of the country which they can use in their lessons.
Effective partnership working
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Partnership schools are extremely positive about the relationship with the university and feel they can contribute ideas which will be positively received. One senior leader commented: ‘Whatever we ask for, they provide. If we suggest something they try to open doors’.  Schools benefit from hosting confident, creative and experimental student teachers and learn from them in a mutually beneficial arrangement.  

Trainees and headteachers confirm that the training has a positive impact on other areas of primary practice as a result of the many different experiences which trainees take into a range of subjects. The University points to evidence of the positive impact of trainees’ work on pupils’ speaking and listening skills and their ability to concentrate. And working alongside the university tutors has allowed school leaders to develop research skills. Working with the university creates links with schools abroad and with other organisations that enhance provision in partnership schools. Placements which schools offer to native speaker student teachers from partner universities in France and Spain have enabled many to go on to form their own school links. A strong partnership with the local authority further strengthens consistency of practice in local schools. A headteacher whose school has more than once been named as Spanish School of the Year says this was a result of the expertise they can draw on through partnership working with Liverpool Hope. Since introducing Spanish in 2003 many pupils have gone on to gain success in the subject, one even completing the circle by becoming a trainee on the modern language course.
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Liverpool Hope University is a well-established provider of initial teacher education, working in partnership with over 500 schools in Liverpool and in the surrounding local authorities. As an ecumenical provider, the university works with both faith and non-faith schools. Training is provided for those wishing to teach in primary or secondary schools through a range of routes, including some flexible part-time provision and covers all age ranges from Early Years Foundation Stage to the end of Key Stage 5. The courses comprise a primary undergraduate course and primary and secondary postgraduate courses, both full time and part time, all of which lead to qualified teacher status. 
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Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�.


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�
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