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RECOMMENDATIONS

Pay Award (Chapter 3)

We recommend:

an increase of 2.5% from September 2006 and a further increase of
2.5% from September 2007 in the values of the main pay scale and
upper pay scale for qualified teachers, the pay scale for unqualified
teachers and the new eighteen point pay scale for Advanced Skills
Teachers;

a slightly enhanced pay increase for certain points on the main pay
scale in pay bands A and B, as outlined in Appendix C; and

that should the average rate of headline inflation for the twelve
months preceding April 2007 (i.e. April 2006 to March 2007) or
April 2008 (i.e. April 2007 to March 2008) fall below 1.75% or
exceed 3.25%, any of the consultees can ask the STRB to consider
the case for seeking a remit from the Secretary of State to review
teachers’ pay!.

Leadership Group (Chapter 4)

We recommend:

an increase of 2.5% from September 2006 and a further increase of
2.5% from September 2007 in the values of the leadership group
pay scale;

that the Secretary of State remit us to look fundamentally at the
leadership group and how its changing role and responsibilities
should be reflected in its future pay structure;

to provide a sound evidence base for that remit, that a
comprehensive independent study be carried out by December 2006
on the roles, responsibilities, structures and reward systems for the
leadership group, looking at both current practice and likely future
deveiopments, and including at least the following issues:

— new models of headship;

— the role and functions of deputy and assistant heads;
— administrative support;

— recruitment planning;

- type of contract; and

- reward.

1 Calcuiations are based on the RPI all items index rounded to one decimal place. The most recent series is based at
January 1987 = 100 (CHAW?} although if this series is updated its successor should be used. For the April 2007
calculation, first calculate an arithmetic average of the 12 monthly CHAW indices from April 2005 to March 2006
and round this to one decimal place (call the result YO). Then calculate the arithmetic average of the 12 monthiy
CHAW indices from Aprit 2006 to March 2007and round this to ane decimal place (call the result Y1). The annual
inflation rate is then the percentage change from YO to Y1, again rounded to just one decimal place. A similar
calculation can be made for April 2008, using averages from April 2006 to March 2007 and April 2007 to
March 2008.

iX



Excellent Teacher Scheme (ETS) (Chapter 5)

We recommend that:

the Excellent Teacher Scheme be reviewed by December 2008 at the
latest and that the results of the review be remitted to this Review
Body for appropriate consideration and recommendation;

the salary for the ETS be a spot salary, as previously recommended;

the spot salary be determined by individual schools and services
within an ETS salary range;

the ETS salary range from September 2006 be £35,000 to £45,000
in pay bands B to D, and extend additionally to £50,000 in pay
band A;

the minimum and maximum of the ETS salary range and ETS spot

salaries determined prior to September 2007 be increased by 2.5%
in September 2007.

Teaching and Learning Responsibility (TLR) Payments (Chapter 5)

We recommend:

an increase of 2.5% from September 2006 and a further increase of
2.5% from September 2007 in the minimum and maximum of the
two TLR ranges;

an increase of 2.5% from September 2006 and a further increase of
2.5% from September 2007 in the value of individual teachers’ TLR
payments.

Special Educational Needs (SEN) Allowances (Chapter 5)

We recommend:

an increase of 2.5% from September 2006 and a further increase of
2.5% from September 2007 in the value of SEN allowances;

that the Department draw up guidance, in consultation with all
interested parties, including BATOD, on how the payment of higher-
level SEN allowances might take account of the enhancement of the
teaching of SEN pupils brought about by specialist qualifications;

Unattached Teachers (Chapter 5)

We recommend that:

the Department investigate the pay and conditions of unattached
teachers (including such teachers in the leadership group) in
comparison with other teachers. The investigation should be
completed in time to inform our next review of teachers’ pay.



Part Time Teachers (Chapter 6)

We recommend that:

the Department undertake further work in association with interested
parties to consider the issues in standardising pay and conditions for
part time teachers and identify possible solutions;

the conclusions of this work come back to this Review Body for
consideration and recommendation.

Teachers’ Professional Development and Pay Progression (Chapter 7)

We recommend that:

the outcomes of teachers’ CPD and, if appropriate, their contribution
to others' development, be taken into account as part of a range of
evidence when schools assess performance for pay progression
purposes; and

the Department require schools and services to include details in
their pay policy about how performance is assessed for pay purposes
and how different factors, including the outcomes of CPD and
contribution to others’ development, are taken into account.

Teachers’ Professional Responsibilities (Chapter 8)

We recommend that:

consuitees consider the fundamental question of whether a
description of teachers’ professional role and responsibilities is
needed (specifically whether it is needed in the STPCD), and present
us with their written evidence and views by the end of August 2006.
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CHAPTER 1

Introduction and Strategic Context

Introduction

1.1 In March, the Secretary of State asked us to review ten matters on
teachers’ pay and conditions of employment and make recommendations by
28 October 2005. This report is our response. We were required to have regard
to a number of specific considerations and to the relevant iegal obligations.
The Secretary of State’s remit letter is reproduced at Appendix A.

1.2 Appendix B describes the way in which we have conducted the review.
We would like to thank all the organisations that made written and oral
representations and highlighted relevant statistical, economic and research
evidence. Throughout this report we refer to such organisations as
“consultees”.

1.3 We are also grateful to the schools, LEAs and other organisations we
have visited, both for their help in organising the visits and for their
willingness to give so generously of their time and experience. Such visits
greatly enhance our knowledge and provide an invaluable context for the
formal consideration of our remit.

1.4  We are conscious of the need to acknowledge the different settings in
which teachers work, such as primary and secoendary schools, specialist
schools, pupil referral units and services managed by Local Authorities. To
keep this perspective to the fore, we often refer to “schools and services”
throughout the report.

1.5 In Part One of our Thirteenth Report, we developed a vision for schools
and services, which we have used to underpin our subsequent work. In this
opening chapter, we take stock of recent developments in teachers’ pay and
conditions, and consider the implications of forthcoming changes for teachers
and leaders. At the end of the chapter we outline the structure of our report.

Our role and vision

1.6 In framing our advice and recommendations on teachers’ pay and
conditions, we aim to contribute to the development of a world-class teaching
profession which:

. attracts excellent graduates;
. retains highly motivated and committed teachers;
. is fairly rewarded;



. is efficient, effective and accountable;
. is encouraged, supported and trained; and
. is trusted, respected and valued.

1.7 In support of these aims, we developed our vision, referred to above, of
schools and services where:

. governors, heads and teachers are comfortable with the concept
of rewards related to performance;

. schools and services are able to make decisions without detailed
rules and guidance;

. high quality performance management and professional
development are available to all teachers to help them to improve
standards;

. schools and services have the confidence and capability to
assess performance and reward staff; and

. performance and reward systems are managed effectively,

transparently and fairly.!

1.8 This vision, which was welcomed by the Department, continues to be
relevant and challenging. It highlights the importance of confident local self-
determination within an enabling, rather than prescriptive, national framework;
and it emphasises the central role of rigorous performance management. We
draw extensively on both of these themes in this report.

Strategic context

1.9 Before we begin our detailed consideration, we should take stock of
where we have reached and where we are headed in the ambitious journey of
cultural transformation currently under way. These reflections inform the
specific next steps we advocate in the recommendations in subsequent
chapters.

1.10 Schools and services are, and will always be, challenging workplaces.
They must meet the high expectations of pupils, parents, Government and
society in their work to deliver high-quality education, safeguard welfare and
provide opportunities for children and young people. The Government is also
pursuing an ambitious programme of reform for the future. As we reflected in
our Fourteenth Report2, the Department’s Five Year Strategy for England is
based on a number of principles:

] personalisation and choice for parents and learners;
. diversity of service provision and new ways of working;
. freedom for and devolution to the frontline, allied with robust

accountability;

1 STRB {2003}, Thirteenth Report Part 1, HMSO (Cm 5987), paragraph 7.18
2 STRB (2005), Fourteenth Report, HMSO (Cm 6430), paragraph 1.5
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. staff development and teacher professionalism; and

. partnership working between schools, with other services and the
wider community3.

1.11 The Strategy made clear that as part of a “new professionalism for
teachers”, career progression and financial rewards would “go to those who are
making the biggest contributions t¢ improving pupil attainment, those who are
continually developing their own expertise, and those who help to develop
expertise in other teachers”*.

1.12 In Wales, schools and services are currently working to deliver the
programme described in The Learning Country, which was based on principles
including high standards and expectations, the interests of learners,
overcoming barriers to learning, parity of esteem between different learning
pathways and narrowing inequalities in achievement®. The Welsh Assembly
Government emphasised that the professional judgement of teachers must be
celebrated, and that policy and programme development would be undertaken
on the basis of partnership, be evidence-based, and make wise use of
resources. In leading specific programmes, for example to improve early years
provision and support to parents, transform provision for 14 tc 19 year olds
and support teachers' professional development, it has taken a distinctive
“made in Wales” approach.

1.13 In their vital role as leaders of teaching and learning, teachers need to
be responsive to changes in the curriculum, assessment methods and
qualifications. They also need continuously to update their teaching, deepen
their subject knowledge and enhance their pedagogy. This is a challenge,
particularly at a time of significant and rapid change. Increasingly, the
emphasis is on personalised learning to help all pupils achieve the best
possible results, to stretch the most able pupils, and to improve the
performance of those who do less well. Many more pupils with special
educational needs (SEN) are being educated in mainstream schools. And
secondary schools will increasingly be working with a range of organisations to
provide wider vocational opportunities.

1.14 Schools also have an important role in safeguarding and promoting the
welfare of pupils. They work in partnership with other services to help meet
the commitments in Every Child Matters to enable all children and young
people to be healthy, stay safe, enjoy and achieve, make a positive contribution,
and secure economic well-being®. In particular, schools must identify children
at risk or with complex needs and take prompt, appropriate action to protect
and help them, often by working closely with specialist services.

3 DIES (2004), Five Year Strategy for Children and Learners, HMSO (Cm 6272)
4 |bid, DfES, Five Year Strategy, Chapter 5

5 National Assembly for Wales (2001), The Learning Country

8 HMT {2003), Every Child Matters, HMSO (Cm 5860)



1.15 The Department has set the goal that within five years all schools in
England will be providing a range of extended services, including childcare,
parenting support, opportunities for arts, sports and study support activities,
community access to facilities, and other services’. Schools will provide
services directly or in partnership with organisations in the public, private and
voluntary sectors. In Wales, schools are being encouraged to become more
community-focused®. These developments will require each school to look at
the expertise it has available and allocate responsibilities appropriately for its
total workforce.

1.16 In the Children’s Workforce Strategy the Government described its
vision for a world-class workforce in children’s services®. Professionals and
practitioners from different services would work in multi-disciplinary teams
and share common assessment methods. Health, social and youth services
would increasingly be co-located in schools. The Government proposed
changes intended to create more opportunities for people in the children’s
workforce to develop and progress their careers across different services,
including education. These included:

. a common core of skills and knowledge — including effective
communication, children and young persons’ development,
safeguarding and promoting welfare, supporting transitions,
multi-agency working and sharing information — to be built into
standards for all key occupations;

. a single qualifications framework for the children’s workforce and
more work-based routes into senior roles; and
. an expansion of the number of professionals working in early-

years settings, perhaps by creating new professional roles similar
to roles existing in other countries.

1.17 As acknowledged in Youth Matters, secondary schools in particular
provide, directly and through partners, good advice, information and guidance
for young people on the curriculum and on pastoral matters such as healith,
careers and wellbeing!®. In addition to reinforcing the need for schools and
other services to help young people at risk or facing disadvantages, the paper
emphasised the need to:

. help pupils make the transition from primary to secondary school;

) help pupils select GCSE subjects and understand their options
for post-16 education;

. encourage and provide opportunities for pupils to do voluntary
work; and

. support young people at risk, working closely with health and

social services.

7 DIES (2005), Prospectus for Extended Schools

8 Welsh Assembly Government (2003), Community Focused Schools
9 DfES (2005), Children’s Workforce Strategy

18 DES (2005), Youth Matters, HMSQ (Cm 6629)



1.18 Schools and services’ success in achieving high standards are assessed
by OFSTED in England and ESTYN in Wales. Under new accountability
arrangements in England, tc be introduced between September 2006 and
September 2007, there will be more emphasis on the provision of high-quality
information about the school for parents and others, and on self-evatuation by
schools!t. Challenge and support for head teachers will be provided by
accredited School Improvement Partners through a “single conversation”.

A new short-notice inspection system has also been introduced.

1.19 The structure of schools’ funding, organisation, capital and workforce is
also changing. In England, the Department is introducing a ring-fenced grant
for schools, the Dedicated Schools Grant: schools will receive a two-year
budget settlement in early 2006 to cover the financial years of 2006/07 and
2007/08!2, Three-year budgets for schools will be introduced from April
2008. These changes will give schools in England greater certainty about their
resources and enhanced scope to manage their own finances. In Wales,
funding for education is not ring-fenced and is distributed annually by Local
Authorities,

1.20 Some schools and services are working under new organisational
arrangements, becoming specialist schools, Academies or joining federations.
There is also an ongoing programme of capital investment in buildings, facilities
and equipment, including information and communications technology.

1.21 In recent years, teacher numbers have increased whife pupil numbers
have started to decline. But the biggest workforce change has been the
significant increase in the number of support staff, including teaching
assistants, administrative staff and technicians. Between 1998 and 2005 the
number of teaching assistants more than tripled in secondary schools, doubled
in primary schools, and increased by 40% in special schools in England!3. In
2005 there were over 257,000 support staff working in schools in England, an
increase of 83% since 1998. Between 1998 and 2005, the ratio of pupils to
adults (including teachers and all support staff in schools except
administrative staff) in schools in England decreased from 17.8 to 13.4 in
primary schools and 14.6 to 12.2 in secondary schools!?.

1.22 The changing composition of the workforce and implementation of the

National Agreement have stimulated significant changes in working practices.
The Department has stated its intention that this process should continue and
encouraged schools to continue to transfer to others in the team any work that
does not require teachers’ professional skills and judgement.

11 DIES and OFSTED (2005), A New Relationship with Schools

12 Jacqui Smith, MP, House of Commons (2005) Official Reports (Hansard), 21 July 2005, Column 129WS

13 DFES statistical evidence to the STRB; and DfES (2004), Statistics of Education: School Workforce in England
14 |bid. DIES, Statistics of Education: School Werkforce in England
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1.23 As we finalised this report, the Department published a White Paper
announcing further changes1®. We were not able to consider the Paper and
take account of it in this report, but we note important linkages with the core
themes of this report.

Implications for teachers and leaders

1.24 As consultees have highlighted, and our own visits to schools have
confirmed, the impact of increasing public expectations and the ongoing
programme of reform is clearly being felt in schocls and services. Some
changes, such as those to working practices, are well under way, while others,
notably the extended schools programme, are in their early stages.

1.25 Leaders and governors are at the forefront of meeting these challenges
and are accountable for the results their schools and services achieve. To
manage this successfully, school leaders need broad and deep professional
skills, either personally or drawing on those of others in their teams. Areas that
consultees have drawn to our attention include:

. leading teaching and learning;

. managing people and resources, including delegated capital and
other budgets;

. leading work to safeguard the weifare and promote the well-being
of pupils;

. managing information systems;

. managing and evaluating organisational performance;

. communicating well with a range of local stakeholders, including
pupils and parents;

. building strong links and effective working relationships between
the school and other agencies providing wider children’s services;
and

. leading change and engaging staff, pupils, parents and the local

community in shaping the school’s services and ways of working.

1.26 These weighty and changing demands require flexible arrangements in
schools and services and dynamic and responsive styles of leadership. Leaders
will need to demonstrate skill and confidence in taking decisions, for example
on workforce remodelling, performance management and professional
development. And a crucial challenge will be to exercise their flexibility and
discretion over teachers’ pay and conditions. Pay will need to become more
clearly and directly linked to performance, with reward for teachers more
dependent on outcomes achieved and less on inputs or time in post. This may
well result in increased variability in reward.

15 DFES (2005), Higher Standards, Better Schoois for All, HMSO (Cm 6677)
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1.27 Success will require focus, discipline, courage and the wise use of
resources. It will also require the ability to take, and stick to, decisions for the
long term. All of this will take place against a background of questioning and
scrutiny from an ever-increasing number of individuals and organisations with
an interest in the school or service. Responding to the changed and changing
needs of stakeholders will not be an easy task, and it is difficult to over-state
the importance of leaders rising to the challenge.

1.28 The changes will also have a substantive impact on teachers. Workforce
developments, especially the significant increases in the number of support
staff, are enabling teachers to focus on work that requires their distinctive
professional skills and expertise. Views from consultees and other parties
highlighted a number of factors that wil! be critical for success, most of which
are already part of teachers’ experience but whose importance will increase.
These inciude:
. ongoing development of individual professional practice,
including maintenance of subject expertise, improving pedagogy,
and incorporating new technology;

] working in close collaboration with colleagues, including other
non-teaching professionals, within and beyond the school or
service;

. management skills, and the ability to achieve results through
others; and

. contributing positively to the school’s wider goals, including

acting as agents of change.

1.29 As professionals, it is important that teachers pro-actively manage their
careers to develop and progress. There are now a number of career avenues
open to teachers, whether as an Excellent Teacher, Advanced Skills Teacher, or
member of the leadership group. Where appropriate, teachers shouid be
encouraged and enabled to develop coaching and mentoring skills to support
their colleagues’ development.

1.30 A key issue is the development of the extended schools programme and
other work to provide better services for children and young people. At the
moment it is unclear to what extent leaders and classroom teachers will be
required to refocus their responsibilities or take on new ones. The Department
and the Welsh Assembly Government have emphasised that the developments
need not add to the workload of teachers: schools will need to lock at the
expertise within the school and allocate responsibilities appropriately®. Many
consultees have, however, expressed concern about the potential impact on
workload.

1.31 In this report, we will look at the implications of all these developments
for specific aspects of teachers’ pay and conditions.

1€ DFES (2004), Every Child Matters: Change for Children in Schools; op.cit. DFES, Prospectus for Extended Schools;
op.cit. Welsh Assembly Government, Community Focused Schools.
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Structure of this report

1.32 In our recent reports, we made recommendations to help put in place:

. a robust, coherent structure of pay progression, focused on
teaching and learning and rewarding excellence;
. broad and attractive career opportunities for teachers, in

recognition of the different ways in which teachers contribute to
delivering high-quality education; and

. tools for leaders to manage reward as part of their HR strategy
and practice, within the parameters of the national pay system.

1.33 OQur Fourteenth Report rounded off that substantial phase of work. As
the preceding analysis makes clear, we are now beginning a further substantial
phase of wark, partly to make the changes recently introduced a reality, partly
to tackle the new challenges of embedding in schools and services the
principles of new professicnalism and a culture of continuing and continuous
professional development.

1.34 Chapters 2 to b of this report concern pay matters. In Chapter 2, we
examine the evidence on the labour market for teachers and analyse the key
factors that bear on our consideration of teachers’ pay. In Chapter 3 we apply
this analysis in reaching our recommendations on the pay award for teachers
from 2006.

1.35 Chapter 4 looks in detail at the leadership group. The scale of change
described above, and the centrality of first class leadership in delivering it
successfully, mean the time is right to prepare the ground for specific,
detailed attention to this group. We are not yet in a position to make detailed
recommendations on major change to leadership pay and conditions, but the
chapter sets out our analysis of the position and our views on the way forward.

1.36 In Chapter 5 we address further pay matters. The most substantial is
the Excellent Teacher Scheme, where we review developments since our
Fourteenth Report and put forward recommendations accordingly. The chapter
also looks at the new teaching and learning responsibility (TLR) payments; at
speclal educational needs (SEN) allowances (which are linked to the position
of unattached teachers); and at the scope for movement towards more locally-
determined pay. We also respond to a pay matter highlighted by a consultee.

1.37 In Chapter 6 we consider four specific groups of teachers: feachers of
mathematics and science, with particular reference to secondary Advanced
Skills Teachers of these subjects; teachers on the Fast Track scheme; part-
time teachers; and teachers working in challenging schools.

1.38 Chapter 7 looks at teachers’ continuing professional development (CPD)
and how it should be recognised in pay progression. We consider embedding a
culture of CPD and continuous improvement in schools to be a challenge of
fundamental importance.



1.39 Chapter 8 addresses the question of whether the professional duties of
teachers need to be revised to take account of the changes summarised in the
present chapter.

1.40 Finally, Chapter 9 takes a forward look and links our conclusions to the
key challenges for schools in the years ahead.



CHAPTER 2

Labour Market Context

Introduction

2.1  This chapter describes consultess’ and our own views about some key
economic and labour market factors that are relevant to our remit.

2.2 Many of the consultees referred to statistical, economic, academic and
research evidence in their written representations. Several, including the
Department, the Welsh Assembly Government, TDA, NAHT, SHA and NEOST,
also provided statistical data. This was very helpful. We have carefully
considered this evidence and the points consultees made. In the summaries
below, it should be noted that RIG made a joint submission and that some of
its members (the Department, ATL, NASUWT and NEOST) also made
individual representations.

Representations from consultees

Teacher numbers, recruitment and retention

2.3 Consultees commented extensively on teacher numbers, recruitment
and retention, and factors influencing the supply of, and demand for, teachers.

2.4 No-one dissented from the view that pay was an important factor
influencing recruitment, retention, morale and meotivation; but many
consultees emphasised that other factors were also important, for example:

. workload;

. pupil behaviour;

. the intrinsic nature and benefits of the job, notably the
professional satisfaction gained from teaching;

. the public perception of teaching as a profession;

. the scale of change, including that arising from Government
initiatives;

. funding for schools and services, including capital investment;

. the quality of leadership and management;

. career progression and development opportunities;

. pensions;

. cost of living, e.g. travel, housing; and

. the availability of flexible working opportunities.
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2.5  The Department provided statistical evidence. It said that recruitment
and retention strategies continued to have a positive impact on the number of
teachers and other staff in schools, particularly in key areas. Total vacancies
had fallen between January 2004 and January 2005. The vacancy rate in
January 2005 was 0.7%, the same as it had been in January 2004 and down
from 1.4% in 2001.

2.6 The Department reported that schools were reviewing their staffing
structures to ensure optimal management, deployment and allocation of duties
and responsibilities across all staff. They were making flexible use of support
staff. These developments, combined with the contractual and legislative
changes following the National Agreement, would result in improvements in
teachers’ working conditions. Workforce reform was contributing positively to
an improving picture in teacher retention, tackiing the factors that teachers
had identified as most likely to lead to their leaving the profession.

2.7 The Welsh Assembly Government also provided statistical evidence.
It noted that the total number of qualified teachers in Wales had increased
between 2003 and 2004. The vacancy rate in maintained schools in Wales
in January 2004 was 0.4%, the same as in January 2003. There had been
increases in the number of Welsh domiciled students on ITT courses. It also
reported that considerable numbers of primary school teachers were having
difficulty obtaining jobs in Wales, and that it had reduced targets for
recruitment to primary teacher training.

2.8 RIG emphasised that considerable work had gone into addressing the
recruitment and retention difficulties of the 1990s, including improving
teachers' pay, addressing workload concerns and providing financial
recruitment incentives, RIG highlighted data and trends in teacher numbers,
entrants to ITT, vacancy rates, wastage and turnover, which it said
demonstrated the positive impact that this work was having. It identified,
however, pressures in England, particularly in key subject specialisms. There
were also regional variations: vacancy rates were higher in London, the South
East and East of England than elsewhere in England and Wales. RIG also
noted that the introduction of variable tuition fees from 2006 could impact
negatively on future recruitment for priority subjects and trainees from under-
represented groups: TDA was considering how to mitigate this.

2.9 RIG considered that there was no room for complacency. Care needed
to be taken to secure the advances that had been made in the light of new
and continuing challenges. Looking ahead, RIG said that the requirement on
schools to review their staffing structures, the introduction of TLR payments
and the Excellent Teacher Scheme would further improve teachers’ working
conditions and recruitment and retention. Attracting and retaining good
support staff would also be essential if schools were to make improvements in
teachers' working conditions.

2.10 NEOST provided its 2004 survey of resignations and recruitment, which
it said showed a generally improving picture.
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2.11 TDA provided statistical evidence and analysis on applications and
recruitment to teacher training. It said that there had been year-on-year
increases in entrants to training, but recruitment targets were challenging and
it was stretching to fill all training places in priority subjects. It considered
that competing to recruit good graduates was, and would continue fo be, a
common chailenge for all employers.

2.12 TDA also said that teacher retention in London was a concern. Many
teachers started their careers in London but left when they wanted to buy a
house, leading to a less experienced pool of middle managers in London,
Citing data from OFSTED on its judgement of leadership in schools, TDA
noted that although the quality of leadership in London was rated more highly
than in the rest of the country, middle management, for example subject
leadership, was judged to be less strong. To give pupils continuity, more
teachers needed to be persuaded to stay longer in London,

2.13 NUT emphasised that recent improvements in recruitment and retention
should be considered in the context of substantial problems in the preceding
few years. Citing DfES data on teacher numbers, it said that half of the
increase in teacher numbers between 1997 and 2004 comprised teachers who
were not qualified, regular teachers and that teacher numbers in the nursery
and primary sector were falling. A range of problems with the supply of
teachers remained, which were not limited to a smail number of shortage
subjects. For example, recruitment to teacher training in 2004/2005 was
below target for nine of twelve secondary subjects. A significant proportion

of newly qualified teachers did not enter the profession or left soon after
qualifying. NUT said that problems remained with retention generally and with
recruitment and retention specifically in the leadership group, and noted that
recruitment and retention was particularly challenging in London and the
South East.

2.14 NUT viewed falling pupil numbers as an opportunity to reduce class
sizes, improve teachers’ warking conditions and pupils’ learning: the trend
should not, in its view, be used to reduce teacher posts. The age profile of
teachers meant that many experienced people would be leaving teaching in
the next ten to fifteen years and would need to be replaced. It therefore
considered that further improvements in teachers' workload and conditions
of service were needed to support recruitment and retention.

2.15 ATL stated that, although the overall position on recruitment and
retention showed improvement on historical baselines, the situation remained
extremely fragile. Teachers were leaving the profession prematurely in larger
numbers than was heaithy. Their experience was lost immediately and replaced
only over time. ATL said that it was crucial to consider the future.

2.16 NASUWT said that teacher recruitment and retention were moving in
a positive direction. Improvements in the pay system and teachers’ working
conditions had supported this and the process of improvement needed to

continue. Factors impacting negatively on recruitment and retention had not
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all been resclved completely, and it was not yet certain whether current
recruitment and retention levels could be sustained in the longer term. Hot
spot locations and difficulties attracting graduates to certain subjects
remained.

2.17 UCAC said that many teachers were leaving the profession, in the main
because of workload, but also because of pay.

2.18 NASG said that while there had been a dramatic and welcome rise in
the number of people coming into the teaching profession, retention was still a
challenge: drop-out rates from teaching were high.

2.19 In oral representations, we heard from several consultees that the
predicted fall in the number of school-age children in the next ten years and
beyond had started to affect primary schools.

Morale and motivation

2.20 RIG said that the 2004 DfES Stakeholder Tracking Survey
demonstrated that just over a quarter of teachers planned to leave the
profession permanently. These teachers tended to be in the older age bracket,
reflecting retirement plans. In RIG’s view, the survey demonstrated that the
proportion of respondents who felt that the teaching profession was less
respected than other professions was 56%, compared to three-quarters

in 2002,

2.21 NASUWT said that although the survey showed some improvement, the
findings referred to in the preceding paragraph were a cause of concern. It
said that the Government’s programme of reform was set to continue
unabated; that the increasingly rigorous inspection regime placed demands on
teachers to sustain a high level of performance; and that low-level disruption
by pupils was a growing problem. Added to this there was anxiety and
uncertainty about the future of the Teachers’ Pension Scheme.

2.22 ATL highlighted that pensions matters were causing uncertainty and
great concern for teachers.

Teachers' earnings

2.23 The Department highlighted that 53% of classroom teachers benefited
from annual pay progression, for example 8% for classroom teachers on the
main scale, in addition to any general inflation rises. When taken across all
classroom teachers, the average earnings growth through progression was
estimated to be 3.6%. In addition, over 50% of teachers currently received
management allowances. Opportunities would shortly exist for teachers who
had reached the top of the upper pay scale to access the Excellent Teacher
Scheme.

2.24 The Department estimated that once account had been taken of
wastage and replacement of experienced teachers with new entrants, the salary
drift in an average school would fall to a level between 0.23% and 0.28% in
the 2006/07 financial year and between 0.15% and 0.20% in 2007/08.
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2.25 The Department reported the Government’s view that over the medium
term, the growth in individuals' earnings for the whole economy would be
around 4.5% to 4.75%. It considered that in the medium-term, growth in
public sector pay should be broadly in line with sustainable earnings growth
for the economy as a whole, whilst recognising that this may not be an
appropriate level for all sectors: it may be appropriate for earnings growth to
be above or below these levels, depending on the recruitment and retention
needs of the sector and labour market conditions more generally. The
Department stated that if teachers received a 2% pay award in 2006 and
2007, the average earnings growth of teachers who remained in the same
grade (nat the whole teaching profession} would be 5.6% in each year.

2.26 The Department stated that in recent years considerable strides had
also been made in the real-terms value of teachers’ salaries. It gave examples
of increases in real-terms in individual teachers’ pay in the period from 1997
to 2005. It noted that there had been a greater overall improvement in real
terms for teachers in inner London, reflecting the more competitive labour
market conditions and the cost of living pressures in the capital.

2.27 The Department also said that teachers’ average pay compared
favourably relative to the pay of all non-manual workers and graduates, except
in London and the South East. Real-terms improvements in teachers' pay in
recent years, through above-inflation pay awards and structural changes, and
the improvements being made to job quality through workload reform, had
improved the competitiveness of the teaching profession with other graduate
professions. The Department cited AGR data on average graduate starting
salaries in winter 2004 and compared this with the salary for new entrants to
teaching after one year of teaching in September 2005. It said that with the
exception of mathematics and science, there were clear signs that it was
offering pay “at the right level to attract and retain some of the brightest
talent available in the labour market”.

2.28 RIG considered that the pay awards and structural changes of recent
years had resulted in significant real terms increases in teachers’ pay. It gave
examples of percentage increases in average pay for certain groups of
teachers. RIG noted that incremental pay progression could add up to an 8%
pay increase for some teachers. In addition, some teachers received
management allowances, special educational needs allowances and/or
recruitment and retention incentives. The improvements in teachers’ pay and
the improvements being made to job quality through workforce reform had
improved the competitiveness of the teaching profession with other graduate
professions. RIG referred to the AGR data on graduate starting salaries.

2.29 RIG also said that pay was no longer the top priority for teachers.
Teachers now placed workload above pay in their list of priorities and attached
greater importance to job quality and quality of life.
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2.30 TDA said that improvements in pay and enhanced job quality had
improved the attractiveness of teaching as a career. It stated that the
competitiveness of teachers' salaries should be judged against a number of
factors, including salary levels in sectors recruiting graduates from the same
pools, and placed in the context of the whole customer offer of teaching,
which included financial incentives, salaries, conditions, intrinsic benefits and
professional development. It said that, at present, pay was helping to attract
people to teaching. It also noted that financial incentives to enter teaching
(bursaries and golden hello payments) compared well with similar incentives in
other sectors.

2.31 NEOST said that improvements in working conditions and comparative
pay levels in recent years had significantly contributed to teacher recruitment
and retention. Projected earnings growth for the whole economy should not set
benchmarks for particular groups of employees.

2.32 Consultees representing teachers did not think that it was appropriate to
take pay progression into account in considering teachers’ pay awards. NUT,
NASUWT and ATL emphasised that pay progression was not automatic but
earned. Many teachers, such as those at the top of the main and upper pay
scales, would not progress every year. The three unions said that teachers
would not support the view that incremental movement up the main and upper
pay scales should be regarded as part of their pay award.

2.33 NUT said that as well as increasing in real terms, teachers’ pay needed
to keep pace with earnings increases in the rest of the economy, citing data on
increases in average earnings and settlements. Teachers’ pay and career
progression had to be as attractive, if not more attractive, than in other
professions, and growth in teachers’ earnings should compare with growth in
average earnings in the whole economy. Citing IDS data, it said that teachers
started at a major disadvantage compared with other graduates in their starting
pay. This pay gap widened due to slow rates of pay progression in teaching in
comparison with other occupations. In NUT's view, at present teachers’ pay
compared poorly with salaries in other professions and with teachers in
Scotland. It also said that in recent years, pay in the teaching profession
relative to other occupations had declined because the Department had frozen
teachers’ pay in real terms. NUT considered that this was a significant
contributory factor to recruitment and retention problems.

2.34 NASUWT said that teachers’ salary levels were moving in a positive
direction. There had been significant improvements in the pay system. There
was still much to be done, however, to achieve pay and conditions that
reflected fully that teachers were highly skilled professicnals whose
contribution was fundamental to securing high standards of education.

2.35 ATL acknowledged recent improvements in teachers’ pay. It stressed
that it was important that the pay award in 2006 and beyond ensured
continued improvements in teachers’ standard of living.
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2.36 NASG said that there had been a substantial improvement in the
relative position of teachers’ salaries in the last few years. If any proposal to
index-link teachers’ pay emerged, NASG would wish to see it linked to
incomes rather than prices.

Our analysis

2.37 The main sources of evidence drawn to our attention in consultees’
submissions were:

. the Department’s statistical evidence to the STRB, including a
range of relevant data on the maintained schools sector in
England and Wales;

® statistical information provided by the Welsh Assembly
Government in its submission;
. statistical information on recruitment to teaching in 1998 to

2005 provided by the TDA in its submission and separately;

. 2005 TDA research findings on the impact of financial
incentives on recruitment;

. NEOST 2004 Recruitment and Retention Survey;

. the Department’s 2004 Stakeholder Tracking Survey;

. academic reports by Smithers and Robinson!;

. 1998 to 2005 AGR Graduate Recruitment Surveys; and
. 1998 to 2005 IDS Graduate Starting Salaries Surveys.

We also considered the following evidence:
. TDA 2005 Performance Profiles Aggregate Dataset;
. ONS 1998 to 2004 Annual Surveys of Hours and Earnings;
. the Department's Statistical Release on Sickness Absence;
. STRB Teachers’ Pay Survey September 2004; and
. STRB Teachers’ Workloads Survey March 2005,

All this information is publicly available from the respective organisations’
websites.

2.38. Our analysis covers each of the following areas in turn:

. recruitment;

. retention;

. morale and motivation;

. vacancies;

. financial incentives for new teachers; and
. teachers' earnings.

! Smithers, A. and Robinson, P. {2005), Teacher Turnover, Wastage and Movements between Schools, DfES Research
Report RR640; and Smithers and Robinson (2003), Factors Affecting Teachers’ Decisions to Leave the Profession,
DfES Research Report RR430
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Recruitment

2.39 We note recent increases in recruitment to initial teacher training, as
illustrated in Figure 2.1. These increases are clearly being maintained and in
some cases built on further.

Figure 2.1: Number of trainee teachers through all routes in England,
1998 to 20052
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2.40 We particularly welcome the increase in the number of career changers
entering the teaching profession, currently making up more than 30% of all new
entrants to training, bringing their diverse experience to the role. Conversely, we
understand that some people will choose to move from teaching into a different
career: some of these might later re-enter the profession.

2.41 We note that the data from TDA show that in the 2003/04 academic
year the proportion of trainees successfully completing teacher training and
entering the profession within six months of completing their training dipped
from 81% in 1998/99 to 77% in 2003/04 for primary courses and increased
from 79% in 1998/99 to 83% in 2003/04 for secondary courses.

Retention

2.42 In looking at the retention of teachers, we have considered each of the
main sources of wastage from the profession as set out in Figure 2.2, The
number of full-time-equivalent teachers leaving the profession has increased in
recent years. The main drivers of this increase are an upward trend in the
number of teachers retiring and in the number of teachers moving from full to
part-time working (akin to the loss of part of a full-time-equivalent teacher).
The number of teachers resigning, but not retiring, from the profession has
been broadly constant in recent years.

2 Op.cit. DIES, School Workforce in England Statistics
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Figure 2.2: Wastage of full-time equivalent teachers in the maintained sector
in England and Wales, 1998 to 20043
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2.43 Figure 2.3 shows that the upwards trend in the number of teachers
retiring is set to continue, with a large number of teachers approaching
retirement age in the next five to ten years.

Figure 2.3: Recent changes in the age distribution of full-time teachers®
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2.44 The retention situation is thus less encouraging than the recruitment
situation. This needs to be kept in view, particularly with the large number of
teachers moving towards retirement age. The overall number of qualified
teachers working in the maintained sector has continued to increase. Hence,
while the balance between the supply and demand of teachers does not
currently appear to be problematic, the situation needs to be monitored.

3.4 DFES statistical evidence to the STRB
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Morale and motivation

2.45 We have also examined the evidence on teacher morale and motivation,
whilst accepting that these factors are always more difficult to assess than
others.

2.46 The usual proxy measures for morale and motivation are sickness
absence and wastage due to resignations. Data from the Department’s
statistical release on sickness absence show that the proportion of teachers
taking sickness absence, and the number of sick days taken per teacher, have
remained broadly constant over recent years, fluctuating within the range 55%
to 57% of teachers and 5.3 to 5.4 days per year respectively. As noted above,
wastage from the profession due to resignations is also stable at present.

2.47 The Department's Stakeholder Tracking Survey points to teachers
holding an increasingly positive view about the profession and a general view
that pay levels have stabilised rather than deteriorated or improved.

2.48 The academic research by Smithers and Robinson suggests that of the
five main factors found to influence teachers’ decisions to leave the
profession, workload had the greatest influence and pay had the least
influence. This is borne out from our experiences visiting teachers in schools
in different parts of England and Wales.

Vacancies

2.49 We welcome the continued downward trend in vacancy rates, as shown
in Figure 2.4. There is, however, an absence of hard evidence on the extent to
which local vacancy problems are masked by coping strategies employed by

schools, and particularly the extent to which these occur in localised hotspots.
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Figure 2.4: Vacancy rates in England and Wales 1998-2005°
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Financial incentives for new teachers

2.50 At present, many entrants to the profession in Engiand and Wales are
eligible for training bursaries and/or golden hello payments. Research carried
out for the TDA has found that the current levels of incentives have a positive
effect on recruitment to teacher training and are considered particularly
important to people changing careers®. Of the 2005/06 intake to secondary
post-graduate initial teacher training, 68% of trainees were eligible for
financial incentives. Financial incentives to join the teaching profession
compare well with those offered by other employers.

2.51 Figure 2.5 illustrates trends in median starting salaries for graduates
since 1998. The two main sources of this information, the AGR and IDS
surveys, include data on salaries in a wide range of size and type of
organisation. Both include a preponderance of large private sector companies,
which tend to offer high levels of pay. For these reasons, whilst the two
surveys provide a consistent benchmark against which to judge movements

in starting pay over time, in our view it is the trends in the differentials
between teachers' starting pay and starting pay more widely that are
significant, not absolute pay levels. While no strong messages emerge from
these data, we see:

° a narrowing of the differential between teachers' starting salaries
and the IDS median between 2001 and 2005 (although there
was some widening earlier in the 1990s); and

. a broadly constant differential between teachers’ starting salaries
and the AGR median.

5 DFES statistical evidence to the STRB

& In 2004/05 mathematics and science teacher trainees in England and Wales received a training bursary of £6,000,
or £7,000. After completing an induction year, new secondary teachers in priority subjects received a golden hello
payment of £4,000: mathematics and science teachers received £5000.
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Figure 2.5: Graduate starting saiaries since 1998’
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2.52 The pay system has undergone a number of changes in recent years
including:

. the introduction of the upper pay scale to promote excellence in
the classroom (September 2000);
. shortening of the main pay spine to aid recruitment, help address

the historically higher levels of wastage early in teachers’ careers,
and to reflect the view that most teachers are fully competent and
ready to apply for the threshold after five years {September 2002);

. changes made to the inner London pay scale to attract and retain
good teachers and middle leaders in inner London schools
(September 2003).

2.53 In addition, there have been increases in the number of AST posts and
funding made available by the Department for schools to reward good teachers
in the leadership group with pay progression.

2.54 Figure 2.6 illustrates the position of teachers’ earnings relative to
earnings in the wider economy. The above changes have led to the average
earnings of the teaching profession rising more quickly than recent increases
in the basic rate of pay would suggest. The benefits of the changes, which
happened alongside initiatives to tackle the wider factors influencing retention,
in particular workload, are clearly reflected in the current positive recruitment,
retention and vacancy situation and the overall number of teachers.

7 Data from AGR, IDS and STRB reports.
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Figure 2.6: Full-time teachers' average earnings relative to full-time earnings
in the wider economy?®
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2.55 The first cohort of teachers reaching UPS3 in September 2004 marked
the end of the bedding-in of these structural changes. In future years,
increases in teachers’ average earnings, and hence changes in their relative
position in the labour market, will come mostly from the pay award. This is
clearly illustrated in the Department's estimates of pay drift in future years®.

2.56 Recent changes to the pay system, along with other initiatives such as
the Excellent Teacher Scheme and work to improve pupil behaviour, provide
teachers with satisfying jobs and reduce teachers’ workloads, should help to
produce positive results over the next few years. We are convinced by the
evidence that workload remains critically important to both recruitment and
retention and hope that the signatories to the National Agreement and others
will continue to build on their achievements.

2.57 In summary:

. the recruitment situation is currently positive with increasing
numbers of entrants to teacher training and the profession;

. the retention situation is less encouraging, particularty with the
large number of teachers approaching retirement age;

. the overall number of qualified teachers and data on vacancies
are generally encouraging;

. there is no evidence to suggest that teachers’ morale and
motivation are worsening;

. there are no distinctive signs that there are problems with the

level of starting pay; and

8 ONS (2005), Annual Survey of Hours and Earnings 2005

9 In its written representations, DfES estimated that pay drift would be between 0.23% and 0.28% in 2006/07 and
between 0.15% and 0.20% in 2007/08 (financial years).
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recent structural changes to the pay system have led to increases
in teachers’ earnings, but these have now come to an end and
salaries will now rise broadly in line with teachers' pay awards.
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CHAPTER 3

Teachers’ Pay

Introduction

3.1 This chapter concerns changes to classroom teachers' pay from
September 2006. The Secretary of State asked us to consider for
recommendation:

whether teachers’ pay should increase and if so the appropriate
increase, taking into account in particular the factors identified [in the
remit letter]. | am looking to the STRB, in line with our proposed school
funding reforms and the availability of affordability evidence, to make
recommendations on an award which runs from September 2006 to
August 2008. You should, as part of your enhanced strategic focus,
consider how fo maximise the advantages and minimise the risks of
such an approach.

Context

3.2 In 2003 we recommended a multi-year pay award for teachers for the
first time, starting from Aprit 2004, along with a review mechanism to provide
protection against unforeseen, major changes in inflationl. We note that
inflation has remained relatively stable over the period of the pay award and
that the review mechanism was not triggered in 2005.

3.3  We also recommended that the implementation date for changes in
teachers’ pay scales be changed from April to September. Teachers' pay scales
are now increased in September each year. From September 2006, the
Advanced Skills Teacher pay spine will be reduced to eighteen points with
values parallel to points one to eighteen of the leadership group spine.

3.4 In July 2005, following a consultation on funding for schools, the
Department announced that the financial years 2006/07 and 2007/08 would
be a transitional period, after which new funding arrangements, including
three year budgets for schools in England, would be introduced. A Dedicated
Schools Grant would be introduced from 20062. Under a minimum funding
guarantee, in 2006/07 and 2007/08 every Local Authority would receive an
increase of at least 5% per pupil above its spend in 2005/06. The Department
would announce provisional allocations for Local Authorities in autumn 2005.
[t remained the Government’s intention to move school budgets to an
academic year basis, but the Department did not announce a timescale for
the change.

! Op.cit. STRB, Thirteenth Report Part 1, Chapter 4
2 Qp.cit. Jacqui Smith MP, Officiat Reports (Hansard), 21 July 2005
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3.5 In previous reports, we have looked closely at the differentials between
pay for teachers working in or very close to London and teachers working
elsewhere in England and Wales3. Our strategy to help address historic
recruitment and retention difficulties in the more competitive London labour
market has been to align differentials in pay between teachers in London and
elsewhere with similar differentials in the wider labour market. There are now
four separate pay bands.

Representations from consultees

3.6 Many consultees presented their representations on increases in
teachers’ pay together with their views and analyses of the labour market
situation, as described in the previous chapter. Paragraphs 2.3 t0 2.36 are
therefore also relevant. In the summaries below, it should be noted that RIG
made a joint submission and that some of its members (the Department, ATL,
NASUWT and NEQST) also made individual submissions.

Multi-year award

3.7 The Department proposed that teachers should receive a multi-year pay
award, with the same pay increase in September 2006 and September 2007.
Unexpected fluctuations in inflation could be managed using a review
mechanism similar to the one in place for the 2004 and 2005 pay awards. it
envisaged, however, that the Secretary of State could consider representations
on the case for a review.

3.8 RIG said that a multi-year pay award, linked to the introduction of
multi-year budgets, would provide schools with a degree of certainty and
stability in their forward financial planning. A multi-year pay award and the
jevel at which it was set would be central to the development of the new
professionalism agenda. Schools had henefited from the stability provided by
the 2004 and 2005 pay award, which had also given the Department scope to
take forward reforms on workforce remodelling and the structure of the
teachers' pay system. Another multi-year pay award would be significant in the
light of new school funding arrangements, including schools having increasing
responsibility to manage their own budgets, and of the transition arrangements
for the introduction of TLR payments. Subject to the STRB’s recommendation
on the headline pay increase and the Secretary of State's response, there
might be a need for a review mechanism.

3.9 Several other consultees, including the Welsh Assembly Government,
TDA, governors’ organisations and NAHT, welcomed the prospect of another
multi-year award and highlighted the need for a review mechanism.

3 Op.cit. STRB, Thirteenth Report Part 1; STRB (2004), Schooi Teachers' Review Body Thirteenth Report Part 2,
HMSQ (Cm 6164); and op.cit. STRB, Fourteenth Report
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3.10 NUT did not consider that the STRB process was the right way to
determine pay awards of more than one year: a multi year award would most
appropriately be part of a collectively agreed package of improvements in pay
and conditions. In its view, there was economic uncertainty. It considered that
the review mechanism for the 2004 and 2005 pay award did not recognise
the problems for teachers caused by increases in inflation during that period.
NUT therefore proposed that the STRB recommend a pay increase for 2006
only. In the event that a multi-year pay award was recommended, it would be
important to protect teachers from unexpected increases in inflation. NUT
proposed that the review mechanism should be invoked immediately when
inflation (as measured by RPI) reached a certain point. It should also include
consideration of other relevant matters, such as recruitment and retention.

Pay award

3.11 The Department said that any pay award needed to take into account
the impact of inflation, the real value of teachers’ salaries and the cost
pressures on school budgets in the years ahead. It reported that the Bank of
England target was that the base rate of inflation {(CPI) should be 2%, which
would be valid for the lifespan of the 2006 to 2008 pay award. The
Government believed that the STRB should make its recommendation within
this context. It also emphasised that the pay award should be seen in the
context of structural and non-pay reforms which schools would be working
towards over the period of the pay award.

3.12 Referring to its representations on recruitment and retention, teachers’
earnings, the economic climate and affordability, the Department proposed a
2% increase in teachers’ pay in September 2006 and a further 2% increase in
September 2007, except for teachers on the first point of the main pay scale
(M1) who it proposed should receive 2.25%. It considered that a differential
pay award for M1 would help attract new entrants. It also commented that
serving teachers would benefit from pay progression in addition to the

pay award.

3.13 RIG proposed that the pay award needed to be affordable and take
account of the improved position in recruitment and retention, of the need to
maintain this position, and of economic and pay-related indicators. The pay
award needed to reward teachers fairly and provide a climate that boosted
teachers’ morale and motivation.

3.14 The Welsh Assembly Government explained that because teachers' pay
and conditions in Wales were not devolved, it would not make representations
on pay matters unless it considered that changes might have a
disproportionately adverse impact on Wales or proposals on pay were linked
closely with wider wark where responsibilities were devolved. It observed that
the case for a pay increase in 2006/07 and 2007/08 in line with domestic
price inflation seemed strong. It did not specify a particular measure of
inflation.
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3.15 TDA stated that teachers’ salaries, particularly starting salaries, should
remain sufficiently competitive in relation to the overall graduate market to
attract large numbers of able and committed participants into teaching. Citing
AGR data, it said that graduate salaries were beginning to increase at a faster
rate than in the recent past. In TDA's view, the AGR data suggested that
should salary levels for teachers stay static in comparison with inflation over
the lifetime of the pay award, teachers’ salaries couid lose competitiveness at
a time when employers were finding it increasingly difficult to recruit and were
responding in a market-driven manner. With affordability in mind, TDA said
that the pay system needed to be fine-tuned to reward competence and
performance, adjust to market pressures and provide appropriate rewards for
different job roles and weights.

3.16 NEOST said that the pay award, together with other workforce and
structural reforms being developed, must be such to recruit, retain and
motivate teachers in sufficient numbers and of sufficient quality to continue
the drive to raise educational standards.

3.17 NUT said that it had for many years called on the STRB and the
Department to make substantial improvements to teachers pay structure and
levels to support the achievement of a first class education service and
recognise teachers’ central role. In addition to helping to address problems in
relation to a number of labour market factors (summarised in the previous
chapter), the pay award would send a signal about the value accorded to
teaching by society. Teachers were valuable to society and central to the
education system.

3.18 NUT proposed fundamental structural changes to the pay system, which
it said were necessary to support the achievement of competitive pay levels in
teaching. It proposed a system in which teachers moved up an incremental
salary scale solely on the basis of increased experience, and pay progression
was not linked to any measure of performance or professional development.

In its proposed system, teachers would not be required to take on duties in
addition to classroom teaching unless responsibility allowances were paid, The
basic scale would be sufficiently high to recruit, retain and motivate teachers
and remove the need for divisive individual payments. As part of assimilation
to its proposed new pay structure, NUT proposed that all teachers’ pay be
increased by £2,500 or 10% in 2006, whichever was greater. It further
proposed that there should be an inner London allowance of £6,800, an outer
London allowance of £4,550 and a fringe allowance of £3,400.

3.19 NASUWT proposed that the pay award be substantial, above inflation
and reflect: the importance of maintaining and securing continued
improvement in recruitment and retention; the inherently demanding nature of
teaching; the high degree of challenge and professional commitment the
Government'’s agenda of reform would continue to require from teachers; and
the need to continue to improve teachers’ morale and motivation.
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3.20 ATL considered that an increase in pay in fine with but not above
inflation would send a message to teachers that current salaries were, in the
Government’s view, at their proper levels, at a time of change and of
uncertainty about pensions. This would be perceived negatively and could
quickly lead to an increase in the number of experienced teachers leaving the
profession. It urged the STRB to recommend a pay award significantly in
excess of the expected value of inflation.

3.21 UCAC proposed that teachers should receive a 5% pay increase in
2006 and a further 5% in 2007. This would ensure that teachers’ pay was an
incentive to recruitment and retention. At present, pay did not adequately
compensate for teachers' workload.

3.22 BATOD said that teachers’ pay should be sufficient to become a real
recruitment and retention incentive.

3.23 NUT, ATL and UCAC all noted that teachers who currently held
management allowances (MAs) had not had an increase in the value of the
allowances since April 2003, and that this had affected their earnings. it
would take time to introduce the new TLR payments, which would further
extend the freeze on this element of teachers’ pay. in this context, ATL said
that if the pay award did not significantly exceed the expected value of
inflation, arguments about rewarding teachers undertaking important
responsibilities would become more acute.

3.24 Governors’ organisations proposed that pay increases should be at least
in line with inflation, as measured by the retail price index (RPI).

Measures of inflation

3.25 The Department explained that the Consumer Price Index (CP1) was the
measure reflected in the Bank of England’s inflation target. In the
Government’s view, CPl had clear strengths for pay purposes. It was a better
measure than the Retail Price Index excluding mortgage payments (RPIX) of
the average amount needed to keep people as well off as before. It also took
account of consumer behaviour in terms of substitution away from more
expensive goods and brands. The Department acknowledged, however, that the
STRB was free to consider all available measures of inflation.

3.26 The Department said that the STRB should make its pay
recommendations in the context of an anticipated base CPI rate of inflation of
2% per annum from September 2006 to August 2008. It provided projections
for RPI of 2.5% per annum in September 2006 and 2.75% per annum in
September 2007.

3.27 NUT highlighted that the CP| excluded a number of items that made up
a significant proportion of living costs, in particular increases in housing costs.
It said that RP1 was a familiar and credible inflation measure for pay purposes.
The same view was expressed by several cther consultees during oral
representations. Other than the Department, none of the consultees that
expressed a view on this matter considered that CP| was an appropriate
inflation measure for pay purposes.
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Affordability

3.28 The Department explained that from April 2006, funding for schools in
England would be allocated mainly through the Dedicated Schools Grant,
which would be ring-fenced and distributed directly to schools by Local
Authorities. The Department had committed to increasing the Grant above
2005/06 funding levels by at least 6% in April 2006 and a further 6% in
April 2007. The Treasury would undertake a Comprehensive Spending Review
to determine funding across Government after March 2008. The increase in
funding for schools for the aggregate academic year from September 2007 to
August 2008 might be lower than the increase in the financial year from April
2007 to March 2008. So, any pay increase for the academic year 2007/08
might need to be affordable within a lower funding increase.

3.29 The Department highlighted that there would be significant variation in
the amount of funding that schools received on the ground. Formulae were
used to direct resources to schools that most needed them. It needed to make
sure that the pay award was affordable for ail schools. There therefore needed
to be “a significant gap, as in previous years, between cost pressures and the
overall funding increase”.

3.30 The Department wanted to give schools greater stability and
predictability in their budgets. It planned to give schools three-year budgets
starting in April 2008. It had no immediate plans to align school budgets with
the academic year. It would make changes to Local Authority allocations
gradually in order to avoid some Local Authorities having to face rapid
reductions in funding.

3.31 The Welsh Assembly Government explained that funding for schools in
Wales was allocated mainly through the Revenue Support Grant to Local
Authorities. It did not ring-fence specific levels of funding for schoois or
specialist services, and Local Authorities had discretion to distribute
resources. The Welsh Assembly Government planned to increase the Revenue
Support Grant above 2005/06 levels by 3.95% in April 2006 and a further
4.3% in April 2007, but these plans could be subject to change.

3.32 RIG noted recent and forthcoming increases in spending on education
in England. It said that the Government's considerable investment in schools
had been critical in tackling significant supply-side pressures and securing
teachers and other suitably qualified adults to work in schools.

3.33 NEOST said that teachers’ pay must be affordable from the Dedicated
Schools Grant. Local Authorities should not be expected to supplement school
budgets.

3.34 BATOD was concerned about funding for specialist services.
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Cost pressures

3.35 The Department provided information on the cost pressures on funding
for schools in England. The STRB requested further information and
clarification about this prior to and following the Department’s oral
representations, and the Department responded with further written
submissions. The Department emphasised that teachers’ pay was by far the
biggest spending item for schools. Without taking into account any new pay
increases, the total teachers’ pay bill would increase because of salary drift,
which it estimated at between 0.23% and 0.28% in 2006/07 and 0.15% and
0.20% in 2007/08. At local level, there would be differences in costs or
savings due to salary drift, depending on the profile of the teaching staff and
changes in staffing over time.

3.36 The Department stressed that teachers’ pay was not the only cost
pressure faced by schools. Another significant area of pressure was pay for the
growing numbers of school support staff, including teaching assistants and
people with expertise in HR, finance, health and social services. Increases in
the pay bilt for support staff were expected as a result of Local Authorities
implementing the 1997 single status agreement on the harmonisation of pay
and conditions for comparable posts of Local Authority employees and
increasing employer contributions to pensions. Costs would vary between Local
Authorities, but, making certain assumptions, the Department estimated that
increases in the pay bill for support staff could result in a 1% cost pressure on
school budgets.

3.37 The Department emphasised that increases in funding were intended to
bring real improvements in standards, provide help for schools in challenging
circumstances and improve all pupils’ iife chances. For this to occur, there
needed to be room for real growth in provision. It was important that the
teachers’ pay award left schools with adequate budget headroom to deliver
improvements.

3.38 The Department further stated that schools in England would face other
costs as they continued to implement Government policies, including:

. ongoing provision for workforce reform, including the contractual
changes introduced following the National Agreement. The
Department estimated that workforce reform would cost about
£70 million in the 2006/07 financial year, though it emphasised
that there was funding to meet this cost pressure in school
budgets;

. embedding and supporting the Every Child Matters agenda, in
which it was looking to schocls to help achieve more joined-up
support for children and young people;

. developing and sustaining extended schools;
. greater personalisation of teaching and learning across the
curriculum;
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. delivering the proposals in the 14 to 19 White Faper, including
a broader range of learning opportunities with more vacational
options?;

. the new professionalism agenda, which would require teachers to
take their continuing professional development (CPD) very
seriously and participate fully in building a more open culture of
coaching and mentoring;

. engagement of learning mentors; and
. pay rewards for teachers who took the toughest jobs.

3.39 The Department did not quantify these cost pressures, which it said
were difficult to model at school level. Costs would be borne from schools’
normal budgets. It also reported that there would be a White Paper in autumn
2005, which would include some specific proposals that would impact on the
school system and affect the need for resources during the period covered by
the forthcoming Comprehensive Spending Review.

3.40 The Department said that for schools with typical wastage rates, a 2%
per annum pay award plus salary drift should be affordable within an envelope
of a 6% increase in the school budget. It would, however, be much less
affordable for a school with zero wastage. It acknowledged that it was difficult
to predict accurately the number of schocls that would be subject to zero
wastage from 2006 to 2008.

3.41 Most of the consultees who commented on the point expected that the
replacement of Management Allowances with TLR payments would represent a
neutral or even downward pressure on teachers’ pay. The exceptions were
NAHT, UCAC and BATOD.

3.42 NAHT considered that the change to TLRs would give rise to costs in
the short and medium term due to the safeguarding provisions.in the STPCD.
It said that schools needed adequate funding to make genuine choices about
structures. It went on to say that the sustainability of changes arising from the
National Agreement was a cost pressure. Schools were managing significant
changes, largely as a result of Government policies, and the related cost
pressures were considerable, Its members had reported that funding was a
major problem in Wales.

3.43 UCAC said that budgets needed to include flexibility to meet staffing
and pay requirements and cover increases in expenditure such as threshold
payments, TLR payments and the Excellent Teacher Scheme.

3.44 BATQD highlighted that budgets would need to cover a range of cost
pressures, including salaries for support staff, contractual changes following
the National Agreement, equipment, training and development and the
introduction of the Excellent Teacher Scheme, BATOD also expressed concern
about the potential effect of three-year budgets on specialist teaching and
support services, since pupil populations for these services could fluctuate in a

4 DFES (2005), 14 to 19 Education and Skills White Paper, HMSQ (Cm 6476)
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short space of time. Members in special schools had reported that up to 95%
of their budget was being used to pay staff and that they were having difficulty
meeting pay and contractual requirements without reducing the quality of
service provision.

Qur views and recommendaftions

Multi-year award

3.45 We note that the majority of consultees support a two-year award with
pay increases in September 2006 and September 2007 and it is clear that a
substantial level of confidence now exists in the principle of multi-year awards.
Many of the consultees highlighted that an award over the two-year period
would provide certainty about a key cost pressure for schools and services.
This certainty is one of the advantages of multi-year awards. Another is that
fixing pay levels for longer than one year potentially releases time and
resources to devote to other matters. At a time of significant change for
schools and services this is an important consideration.

3.46 We currently appear to be in an environment of low and relatively stable
inflation and note that the Treasury's average of independent forecasts
suggests that inflation indicators are likely to converge around the Bank of
England’s targets over the two-year period within which the pay award will
apply. Taking this and the benefits of multi-year awards highlighted above into
account, we see merit in endorsing a two-year pay award.

3.47 A drawback with multi-year pay awards can be uncertainty about future
changes in the economy, particularly levels of inflation. This is particularly
pertinent, given that we are making recommendations on teachers’ pay in
October 2005, ten months before the pay award takes effect and with an end
point that is nearly three years into the future. This requires us to put in place
arrangements to protect all parties from unexpectedly high or fow levels of
inflation.

3.48 As with the teachers' pay award for 2004 and 2005, we have
concluded that the pay award for 2006 and 2007 should be subject to a
review mechanism. In considering the appropriate mechanism, we have taken
into account forecasts of inflation, outlined below, and the degree of shifts in
inflation that would be significant enough to warrant consideration of a review
of teachers’ pay.

3.49 It is important that the review mechanism should remain independent
and command the confidence of consultees and other interested parties. If
inflation goes beyond the specified boundaries, our view is that any of the
consultees should be able to approach the STRB. We would then consider the
case in the light of both inflation and the labour market situation and, if
convinced that a review of teachers’ pay was necessary, seek a remit from the
Secretary of State to that end.
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Pay award

3.50 In reaching our views on the pay award for September 2006 and 2007,
we have taken into account consultees’ representations and analysis on the
labour market outlined in the previous chapter, relevant statistical and
ecanomic information, the need for our recommendations to be affordable and
the other considerations specified in the remit letter. We also acknowledge
that the Government’s objective in pursuing pay reform and modernisation is
o ensure that the highest pay rewards go to the teachers who contribute the
most, a direction that we firmly support.

3.51 As outlined in Chapter 2, we are encouraged by the positive recruitment
situation and the overall numbers of qualified teachers in the profession, but
less sanguine about the retention situation, where, despite relatively stable
wastage rates, a large number of teachers will be retiring in the next five to
ten years.

3.52 As we have said, levels of morale and motivation are always more
difficult to judge. The usual proxy measures of sickness absence and wastage
due to resignations suggest that both factors appear to be stable, while the
Department’s survey of stakeholders, cited in the previous chapter, suggests
the situation might be improving. The academic research cited in the previous
chapter suggests that at present pay is less of a concern to teachers than
workload, pupil behaviour and the pace of change, which we have also found
during our visits to schools. Motivation, however, is always likely to be fragile
during times of substantial change, such as the present, and it is important for
teachers to perceive that they are being treated fairly in such circumstances.

3.53 The Department has emphasised that pay increases for classroom
teachers arise from pay progression as well as pay awards (see paragraph
2.23). We note this, but emphasise that progression-related increases are an
inherent feature of any incremental pay system and are intended to reflect
factors such as employees’ increased skills and experience. We estimate that
each year around half of classroom teachers will receive both an increment
and a general pay award, whilst the other half will receive only the general pay
award®. Averaging increases for all teachers obscures this crucial dichotomy.

3.54 The correct positioning of the teachers’ pay structure relative to the
wider market is important and reflects the competitiveness of elements such
as starting salaries and the market rate for the job. Positioning the pay
structure too low relative to the wider labour market could create problems in
the medium to long term with recruitment, retention, morale and motivation.
Conversely, positioning it too high would not be an effective use of school
funding.

5 Op.cit. STRB, Teachers’ Pay Survey September 2004
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3.5b The movement of teachers within the pay structure can impact on the
overall size of the pay bill. This comes from any imbalance between the cost
of awarding increments to some teachers and the savings made to the system
as experienced teachers leave the profession to be replaced by new entrants.
As ali of these movements occur within the pay structure, however, they will
not change the relative position of the structure with the wider market.

3.56 The main factors that impact on the relative position of the teachers'
pay structure are the annual pay award and the effects of any restructuring of
the pay system. Consequently, when setting pay awards, while it is important
to consider the gverall impact of increments when looking at affordability, over-
emphasis on the increases received by some individuals within the pay system
could lead to the pay structure as a whole becoming misaligned with the wider
market.

3.57 Previous structural changes to the system have now bedded in and
balance is being restored between the cost of increments and the savings
outlined above. Consequently, in this remit, the main driver of change to both
the overall pay bifl and the relative positioning of the teachers pay structure is
the pay award. This view is suppcrted by the relatively low levels of pay drift
expected over the period of the pay award, as estimated by the Department
(see paragraph 3.35). A careful balance therefore needs to be struck between
the affordability of the award and the direct impact that the award will have on
the relative positioning of the pay structure within the wider market.

3.58 We note that the Government considers CPI to be the most appropriate
measure of inflation in the context of pay determination. Most other
consultees, and commentators more widely, suggest that RPI is the measure of
choice for pay bargainers in the wider economy. In our view, each of the
different measures of inflation reflects different things and has its strengths
and weaknesses. We have not relied on any one indicator and have taken into
account changes and predicted changes in each of the main inflation indices,
alongside other indicators including average earnings and settlement levels.

3.59 Inflation in the year to September 2005 was 2.5% per annum (CPi)
and 2.7% per annum (RPI). According to IRS, in the three months to July
2005 median settlements were at 3.0% in an inter-quartile range of 2.5% to
3.3%. The Treasury's average of new independent forecasts for October 2005
suggested that inflation would ease to 1.9% per annum (CP1} and 2.4% per
annum (RPI) in the fourth quarter of 2006 (October to December), around the
anticipated time of the first pay increase of the new pay award. We also note
that the Bank of England’s target for inflation is 2.0% (CPI).

3.60 There are no forecasts for pay settlements, but commentators tend to
assume that median settlements will broadly follow RPI. Given current
forecasts that RPI will move downwards, it follows that median settlements
may also fall from their present levels.

3.61 The levels of pay award sought by consultees for 2006 and 2007
ranged from 2% (DfES), tc above and significantly above inflation (several
consultees), 5% (UCAC) and 10% (NUT, 2006 only).
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3.62 In reaching our view on the appropriate level of pay award, we consider
that the recruitment situation and the balance between the supply of and
demand for teachers are encouraging. We are conscious, however, of the need
to consolidate the improvements made in recruitment and to retain good
teachers at a time of significant change. A major factor in this will be earnings
in the teaching profession as a whole relative to others in the labour market.
Since salary drift will be low for the period of the pay award, this relative
positioning will depend substantially on the pay award, as noted above. Taking
these factors together, the evidence points to a figure above that sought by the
Department but does not justify an award of the order of the higher figures
proposed. :

3.63 In the light of our analysis, we conclude that a pay award of 2.5% in
September 2006 and 2.5% in September 2007 would be appropriate. This
leve! of award should also maintain the competitiveness of teachers’ starting
salaries. We see no case for altering the differentials between the four pay
bands at this time, but have observed that some points on the main scale for
bands A and B (inner and outer London) are out of line with differentials
across the rest of the scale. We therefore consider it appropriate to give a
slightly enhanced pay increase to those points to improve consistency within
and between pay bands.

3.64 Bearing in mind the Secretary of State's direction on affordability (see
Appendix A), we note the Department’s commitment to increase funding for
schools in England in the Dedicated Schools Grant by 6% in 2006/07 and
again in 2007/08, and its guarantee that, as part of this, atl Local Authorities
will receive a funding increase of at least 5% per pupil in each year. We also
note that the change to academic year budgeting wilt not be made during the
period of the pay award and that no information is available on funding for
schoots after April 2008 because of the forthcoming Comprehensive Spending
Review.

3.65 We estimate that the pay award set out below will result in a cost
pressure of approximately 1.5% on the Dedicated Schools Budget in England
in 2006/07 and 2007/08. This should allow ample headroom in the budget
for the other cost pressures identified by the Department, though we cannot be
more precise on this point, since the impact of other cost pressures was not
quantified.

3.66 It is more difficult to judge affordability in Wales, since funding for
schools is not ring-fenced. We note the Welsh Assembly Government’s planned
increases for the Revenue Support Grant in 2006/07 and 2007/08 and
consider that the pay award we are recommending should be affordable within
these increases.

3.67 We estimate that the minor changes to the London pay scales will cost
an additional £5 million in 2006/07 and a further £5 million in 2007/08.
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3.68 The Department asked us to pay attention to the impact of the award on
schools with zero wastage. This is problematic, as we have not been provided
with evidence that would allow us to consider affordability at the level of the
individual school, and we understand that such evidence would not be readily
available. It is the Review Bedy's responsibility to look at the pay structure as
a whole and we think it is right that our consideration of affordability shouid
be at the national level. it is the responsibility of the Department and Local
Authorities to ensure appropriate local funding.

3.69 We recommend:

an increase of 2.5% from September 2006 and a further
increase of 2.5% from September 2007 in the values of the
main pay scale and upper pay scale for qualified teachers, the
pay scale for unqualified teachers and the new eighteen point
pay scale for Advanced Skills Teachers;

a slightly enhanced pay increase for certain points on the main
pay scale in pay bands A and B, as outlined in Appendix C; and

that should the average rate of headline inflation for the twelve
months preceding April 2007 (i.e. April 2006 to March 2007) or
April 2008 (i.e. April 2007 to March 2008) fall below 1.75% or
exceed 3.25%, any of the consultees can ask the STRB to
consider the case for seeking a remit from the Secretary of State
to review teachers' pay®.

8 Calculations are based on the RP! all items index rounded to one decimal place. The most recent series is based at
January 1987 = 100 (CHAW) although if this series is updated its successor should be used. For the April 2007
calculation, first calculate an arithmetic average of the 12 monthly CHAW indices from April 2005 to March 2006
and round this to one decimal place (cail the result Y(). Then calculate the arithmetic average of the 12 monthly
CHAW indices from April 2006 to March 2007and round this to one decimal place {call the result Y1). The annual
inflation rate is then the percentage change from YO to Y1, again rounded to just one decimai place. A similar
calculation can be made for April 2008, using averages from April 2006 to March 2007 and April 2007 to

March 2008.
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CHAPTER 4

Leadership Group

Introduction

4.1 The leadership group merits separate discussion in this report. We
summarised in Chapter 1 the profound process of cultural and organisational
change that is under way in schools. We have emphasised that transformation
on this scale cannot succeed without first class leadership, and that a dynamic
and responsive style of leadership will be required. Meeting this challenge is
one of the most important priorities facing schools and their leaders.

4.2 The leadership group is included in the Secretary of State’s request for
recommendations on a pay award for teachers. We were also asked to consider
whether any further modifications are required to the pay arrangements of any
particular categories of teacher.

Representations from consultees

Leadership group pay

4.3 RIG noted that head teachers’ average pay had increased by 34% since
1998. RIG did not, however, make any specific proposals on the treatment of
leadership group pay. In its separate submission, NEOST proposed that
leadership pay increase by the same percentage as classroom teachers’ pay.

4.4  NAHT provided three separate submissions on leadership group pay.

It said that leaders’ pay had fallen substantially behind that of external
comparator groups, and was also less attractive internally as differentials with
UPS, AST and Excellent Teacher pay had eroded considerably. In addition,
heads were finding that their headship time was being eroded by the need to
provide Planning, Preparation and Assessment time for other teachers. As a
result of all these factors, NAHT considered that increasing problems of
recruitment and retention were becoming apparent. In NAHT's view, the
discretions in the STPCD to help address recruitment and retention problems
were not being used.

4.5 NAHT therefore proposed substantial increases in leadership pay, linked
to a major restructuring of the leadership spine. Its proposal involved removing
seven points from the bottom of the spine in September 2006 and a further
two points in September 2007, with additional points being added on top.
After phasing in, the spine would start at £41,550 and finish at £133,770.

It also proposed that the differential between the highest paid teacher in the
school and the lowest paid member of the leadership group should in future
be based on UPS3 rather than UPS1 as at present.
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4.6  SHA said that the leadership group should receive a differentially higher
award, highlighting increasing difficulties in recruitment and retention, as well
as areas of additional responsibility, which it saw as having added to the
burden on school leaders. In its view, there were few public services where
leaders had such a wide-ranging and challenging agenda. SHA also proposed
that differentials between the leadership group and the highest paid classroom
teachers should be based on UPS3 rather than UPS1. It accepted that
relevant bodies had considerable discretion in setting leadership pay, but said
that many did not exercise this discretion.

4.7 SHA pointed to factors such as schools being put into special
measures, expectations on progress which it saw as unrealistic, and the new
OFSTED inspection regime, all of which were leading to an increasing trend
for head teachers to be dismissed. It was aware of at least twenty-four heads
being forced to resign in the last academic year and noted that this was over
6% of all secondary heads leaving their post. SHA said that this increased
vulnerability cught to be reflected in higher overall levels of pay and in more
generous compensation arrangements.

4.8 NUT noted the increasing level of re-advertisements for head teacher
vacancies, but did not argue for a differential award, since the leadership
group would be covered if its proposal for all teachers' salaries to be increased
substantially (see paragraph 3.18) was implemented.

4.9 BATOD said that differentials between the pay of teachers receiving
SEN and TLR payments and teachers in the leadership group must be
maintained. It stated that further guidance was required on the status of and
pay for leaders in specialist services.

4.10 NASG stated that there were recruitment and retention issues in the
leadership group. While the explanation could lie in such issues as workload, it
said that further consideration should be given to pay differentials for

school leaders.

4.11 In oral representations, one consultee said that small differentials
between the pay of classroom teachers and the leadership group were
discouraging teachers from applying for promotion. Another said that many
deputy and assistant head teachers did not wish to become heads because the
additional pay rewards were not sufficiently attractive and the workload was
much greater. Another consultee said that workload and insecurity were the
main factors causing difficulties in recruiting to the leadership group.

Other issues concerning the leadership group

. 4.12 Consultees also made points concerning the leadership group in their
submissions on teachers’ professionai responsibilities, which in many cases
went wider than our specific remit.
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4.13 RIG raised peints in three main areas concerning the leadership group.
The first was continuing professional development (CPD), where RIG put
forward the view that the duties on CPD should be amended to reflect an
expectation that the leadership group, like other teachers, should be engaged
in effective, sustained and relevant professional development throughout their
careers. It proposed that head teachers should additionally have a duty to
embed CPD in the school’s culture and to help create a positive learning
environment.

4.14 Secondly, RIG stated that it was necessary to consider head teachers’
role, responsibilities and duties more generally. RIG said the review should
include:

. whether and how new partnerships and organisational
arrangements would increase head teachers’ responsibilities;

] whether the existing duties presented potential obstacles to head
teachers taking on wider leadership roles;

* whether there was sufficient scope in the STPCD for head

teachers to be rewarded for taking on wider leadership roles or
whether head teachers should have a separate contract for this;

. giving head teachers an ongoing duty to advise and assist
relevant bodies in relation to reviewing and changing the school
staffing structure.

4.15 Finally, RIG said that work should be done to consider whether different
potential models of school leadership might be appropriate, including
separating management from the leadership of teaching and learning. The
work could consider whether the head teachers’ role should be that of a lead
practitioner of teaching and learning and/or the leader of the management and
administration of the school.

4.16 NAHT said that it had been its view for some time that head teachers’
professional duties were in need of review. It viewed the existing duties in the
STPCD as the product of a period of industrial unrest in schools, not a modern
professional contract. Despite helpful changes since the National Agreement,
there was still some way to go before the benefits of changes in the schoois
workforce, including enabling head teachers to spend time on leadership, were
fully realised. It noted that there had not yet been a significant increase in the
number of professionals supporting head teachers with leadership and
management, including managing change, and was concerned that head
teachers did not receive enough support to deliver their responsibilities in
these areas. NAHT therefore concluded that it was premature to make further
changes to duties that would require significant work on the ground.
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4.17 NAHT had particular concerns about the pay and conditions of head
teachers undertaking wider leadership roies. It considered that the best way to
reflect head teachers’ wider responsibilities, for example in relation to
extended schools, was to amend the STPCD to cover them. It did not support
head teachers having separate contracts for their wider work. NAHT proposed
that working groups of interested parties be established to examine the duties,
taking account of TDA's work to revise professional standards for teachers.

4.18 Most other consultees agreed that the professional responsibilities of
the leadership group needed to be reviewed.

Our analysis

4.19 The main sources of evidence drawn to our attention in consultees’
submissions were:

. the annual Howson reports on the state of the labour market for
senior staff in schools!;

. earnings growth and salaries by grade 1997-2003 (Figures 1 and
2 of the RIG submission to the STRB);

. the Department’s statistical evidence to the STRB, especially
Tables 10, 29, 35, 36, 42 and 43:

. turnover rates by salary grade (NEOST submission to the STRB,
Table 7);

. National Assembly of Wales Statistical Directorate data on
teachers in service, vacancies and sickness absence in Wales in
January 2004;

. Hay Group Pay Data.

4.20 We aiso considered the following additional evidence:
. GTC {England) survey of teachers 2005;
. STRB Teachers’ Pay Survey September 2004;
. STRB Teachers’ Workloads Survey March 2005.

! Howson, J. (2000-2005), Annual Reports on the State of the Labour Market for Senior Staff in Schoois in England
and Wales, Education Data Surveys
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4.21 Looking at this body of evidence as a whole, the main messages that

emerge arec:

. From the Howson report:

smaller primary schools receive lower numbers of applications
per head teacher post than other schools;

in recent years there have been noticeable increases in the
proportion of recruitment exercises for head and deputy head
teacher posts that were unsuccessful;

there is a clear downwards trend in the number of applications
per head and deputy head vacancy in secondary schools;

there are signs that the proportion of leadership group
teachers taking age and early retirements is increasing.

. From the Department’s statistical evidence:

in spite of the above, vacancy rates for leadership group
members have been falling in recent years;

there is evidence of a slight upwards trend in the number of
schools appointing temporary head teachers.

. From the STRB Survey of Teachers’ Workioads:

primary school deputy heads have seen a statistically
significant increase in hours worked since 1994 and a
decrease in the amount of time teaching since 2000;

secondary school deputy heads have seen a statistically
significant increase in hours worked in the last year, though
this follows several years of decrease;

primary school head teachers have seen a statistically
significant decrease in hours worked since 2000 and a
decrease in the amount of time teaching in the last year;

some other members of the leadership group have seen
increases in the headline number of hours worked, though
these are not statistically significant.

4.22 Figure 4.1 compares the age distribution of leadership group members
in 1999 and 2004. In both cases the distribution is skewed, unsurprisingly,
towards the higher age ranges. But the shift further in this direction in 2004
shows a greater proportion of leaders approaching retirement age and indicates
clearly that the leadership population has been ageing in recent years.
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Figure 4.1: Recent changes in the age distribution of leadership
group members?
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4.23 Figure 4.2 sets out more detail on the age distribution of leadership group
members. As noted, it shows a skewed age distribution with 60% of head
teachers and over 40% of deputy and assistant heads aged over 50 in March
2004. This has longer-term implications for the profession, since not only is the
large body of head teachers moving towards retirement in the coming years, but
there is a similar picture for those who would normally be the main source of
replacements.

Figure 4.2: Age distribution of heads, deputies and assistants,
March 20043
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2 DfES (2000), Statistics of Education, Teachers in England; DfES statistical evidence to the STRB.
3 DFES statistical evidence to the STRB.
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Our views and recommendations

Leadership pay

4.24 |n Part One of our Thirteenth Report, we were not convinced that there
was a case for a higher pay award for the leadership group*. Comparing the
labour market situation this time, there is no absolute deterioration as
measured by vacancy rates. The other evidence summarised above does,
however, suggest that there may be problems of recruitment and retention
building up for the future.

4.25 The underlying causes of this situation are not clear. It could be that
the salaries at this level are misaligned with the relevant market, or it could be
that non-pay aspects are making the leadership role less attractive, or possibly
a combination of the two. All of these positions were put to us by consultees.
We also note from Howson that advertisements for leadership vacancies tend
to be clustered in the first three months of the calendar year, and that this
may be making it hard for some schools to attract a reasonable field of
applicants (particularly in primary schools)®.

4.26 The non-pay aspects deserve attention. Factors which were cited by
consultees include:

. pressures on the leadership group as responsibility and
accountability are increasingly devolved to schools;

. a claimed increase in dismissals of head teachers;

o the fact that the leadership role is changing, and likely to change

further with the advent of extended schools, children’s centres,
and the chiidren’s agenda more generally;

. workload pressures (borne out by our most recent Teachers'
Workloads survey, as noted above).

4.27 We recognise the force of these points, which chime in many respects
with what we have seen in our visits to schools. A consistent theme from our
visits is that deputy and assistant head posts are seen as unattractive, a
serious issue as these posts are the major gateway to headship. Whilist pay is
cited as a factor, it is the responsibilities and expectations of deputies and
heads that are the biggest source of dissatisfaction to job-holders and the
most significant deterrent to aspiring leaders. We suspect there may be issues
about job-design that are particularly pressing on these grades at this point of
transition.

4.28 The analysis above also highlights a striking demographic consideration,
in that a considerable number of heads, deputies and assistants will be
coming up to retirement in the next few years.

4 Op. cit. STRB, Thirteenth Report Fart 1, Chapter 6
5 Op. cit. Howson, Eleventh Annual Howson Report, paragraph 1.4
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4.29 These important considerations lead us to the conclusion that there are
some fundamental issues about the changing role of leadership that need to
be addressed. We would like to work towards recommendations in this area,
though we are not yet in a position to do so, for reasons we will set out below.
It would be premature to make major changes to the salary structure for the
teadership group before the fundamental questions have been considered, not
teast since the current system already provides considerable flexibility in
setting the level of remuneration. We therefore consider it appropriate for the
leadership group to receive the same pay award as ciassroom teachers in 2006
and 2007.

4.30 |f we are to give the fundamental issues the wide-ranging attention they
deserve, there are a number of areas that particularly call for consideration.
Several of these were raised by consultees. In all cases, however, we lack an
adequate evidence base on present practice and likely future developments.
Bearing in mind our experience in looking at teachers’ workload in 2001, we
see a need for a comprehensive study to address these issues. Qur list is not
exhaustive, but we would want a detailed picture on at least the following:

. new models of headship — it will not necessarily be viable simply
to graft additional responsibilities onto traditional models of
headship, and we note that some schools are experimenting with
dual headships, having an academic and an administrative head,
making the role of the bursar more significant in running the
school, and other alternatives. New types of establishment, such
as extended schools and Children's Centres, also create demands
for new approaches. The current and potential range of
alternative models needs to be systematically considered and
evaluated for its applicability to the challenges faced and for its
suitability in schools of different sizes and types;

. the role and functions of deputy and assistant heads — as noted,
there appear to be issues with these roles, particularly in terms
of the administrative burden they bear. Amongst the questions
that arise are: whether both functions are still needed or whether
a flatter structure would be better; what type(s) of leadership
support to the head add most vaiue to the school; how these
roles sit in the light of school staffing reviews and the
introduction of TLRs; and whether more of the current loading on
deputies and assistants could be passed on to administrative
support staff;

. administrative support — as well as the preceding point, we have
noted comments that there may be scope for schools other than
formal federations to share resources, particularly in the
administrative and back office areas;
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recruitment planning -the desirability of looking at ways to avoid
the bunching of advertisements in the first three months of the
calendar year, and whether schools need to take a more
structured approach to succession;

type of contract — at the moment, leaders’ responsibilities are
listed in great detail in the STPCD (see Chapter 8 on teachers’
responsibilities). Other approaches, such as personal contracts
for leadership group members, need to be evaluated for their
effectiveness in capturing the changing role of leadership and
reflecting new responsibilities {such as the requirement we
identify in Chapter 7 to foster a culture of CPD in the school or
service); and

reward — in addition to providing evidence about current practice
and market comparisons, consideration needs to be given to how
the pay system should incentivise and reward excellent
performance, how to reflect appropriately the risks faced by
leaders (including the risks of dismissal), and whether
incremental scales are still appropriate. It would also be helpful
to understand the factors which appear to be inhibiting the use
of current flexibilities in rewarding leaders.

4.31 We envisage a study of this nature being shared with all stakeholders,
as with the previous study on workload®. It could then form the evidential
basis for consideration by the STRRB as part of a remit. It could also inform
thinking about the development and support the leadership group will require
going forward, and the type of qualifications structure that will best support
them in meeting this demanding and changing agenda. The report should be
ready for publication by December 2006.

4.32 We therefore recommend:

an increase of 2.5% from September 2006 and a further
increase of 2.5% from September 2007 in the values of the
leadership group pay scale;

that the Secretary of State remit us to look fundamentally at the
leadership group and how its changing role and responsibilities
should be reflected in its future pay structure;

to provide a sound evidence base for that remit, that a
comprehensive independent study be carried out by December
2006 on the roles, responsibilities, structures and reward
systems for the leadership group, looking at both current practice
and likely future developments, and including at least the
following issues:

— new models of headship;
— the role and functions of deputy and assistant heads;
— administrative support;

& PricewaterhouseCoopers (2001), Teacher Workload Survey, OME
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— recruitment planning;
- type of contract; and
- reward.

Other issues

4.33 NAHT and SHA highlighted two additional issues. The first is the
differential between the highest paid classroom teacher in a school and the
nearest member of the leadership group. The associations have said that, as
more teachers reach UPS3, the basis of the differential should shift from
UPS1 to UPS3, as the current basis means that leadership roles are becoming
increasingly less attractive to classroom teachers. This issue has also been
raised by deputy and assistant heads during our school visits.

4.34 In the light of the changes under way in schools, we question the need
for a prescribed differential on the current model. Depending on how schools
restructure themselves and the job weights they assign to, say, a highly
experienced head of a major department and a newly appointed assistant
head, it does not seem axiomatic that the latter must be paid more than the
former. The leadership group is no longer the only route to higher reward in a
school, and it would simply be perpetuating an old and inflexible model to
insist that senior classroom and junior leadership pay should never overlap in a
school. What is most important for junior leadership roles is that they are
sensibly designed, fairly rewarded for the responsibilities undertaken, and
prepare incumbents who wish to progress for higher levels of responsibility
and reward.

4.35 It has been put to us that leadership pay will become increasingly
misaligned with the market if it is left to local discretion, since leaders in
schools are often reluctant to ask for higher pay, and their governors often do
not want to be seen to be allocating scarce resources to senior salaries. We
recognise these pressures, but reiterate our vision of schools being comfortable
with the concept of rewards related to performance, able to make decisions
without detailed rules and guidance, and confident in differentially rewarding
staff. We do not see it as a role of the STPCD to insulate heads and governors
from the challenging decisions that are integral to their functions.

4.36 We are not persuaded at present that a prescribed differential should be
maintained in the arrangements introduced following the comprehensive
review recommended above. In the meantime, we underline that the STPCD
only prescribes a minimum differential in salary. If the circumstances warrant
it, schools already have significant flexibility to give leaders higher pay. We
therefore see no case for amending the relevant sections of the STPCD until
the conclusions of that review are known.
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4.37 We were also asked to comment on the levels of compensation paid to
dismissed head teachers. We do not think this lies properly within our remit,
though we observe that the levels of compensation cited by SHA do not seem
out of line with practice elsewhere. The broader issue is how reward should
take account of the risks faced by the head teacher. This will be covered by
the reward section of the comprehensive study we have recommended.
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CHAPTER 5

Further Pay Matters

Introduction

B.1 This chapter concerns further pay matters: the Excellent Teacher
Scheme (ETS), Teaching and Learning Responsibility (TLR) payments, Special
Educational Needs (SEN) allowances (which is closely linked to the posttion of
unattached teachers), and the scope for movement towards more locally
determined pay. We also respond to a pay matter raised by a consultee. The
Secretary of State asked us to consider for recommendation:

what the appropriate spot salary for Excellent Teachers should be in the
respective pay regions, following your recommendations in your
Fourteenth Report;

whether the Jevel of special educational needs (SEN) allowances and
the nationally applicable maxima and minima for the value of teaching
and learning responsibility (TLR) payments applicable in England and
Wales (currently subject to statutory consultation) should increase in
line with any general pay award recommendations;

whether in the light of the investigations you have aiready made and the
evidence you have taken in the light of those investigations, there is
scope for movement towards more locally-determined pay.

Excellent Teacher Scheme

Context

5.2 The Excellent Teacher Scheme wiil be introduced in September 2006.
In our Fourteenth Repoert, we considered and made recommendations on the
scope, access criteria and salary level for the scheme following a joint proposal
from RIG!. As we note below, a number of our recommendations were not
accepted and others have been deferred for future decision. We are therefore
having to make salary recommendations for a scheme which is markedly
different in important respects to what we envisaged when we provided an
indicative figure in our last report.

Representations from consultees

5.3 RIG said that the salary for the scheme should reflect the coherence of
the pay system as a whole and the expectations of the Excellent Teacher role.
It asked us to take account of the significant degree of challenge in the role,
the need to attract teachers to these demanding posts, and the minimum of
twelve years teaching experience of most likely applicants.

1 Op.cit. STRB, Fourteenth Report, paragraphs 5.6 to 5.12
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5.4 TDA emphasised that the scheme had to be seen as a gold standard for
classroom teaching and should motivate teachers from an early stage in their
career to aspire to the standards and to invest time and effort over many years.
it had to be a genuinely desirable and credible alternative to the ieadership or
AST route. The spot salary should recognise and reward the competence and
performance of the Excellent Teacher, not job weight. The salary could
enhance both recruitment and retention.

5.5 GTC (England) welcomed the introduction of the scheme, which it said
offered access 1o a career development route for teachers that was
differentiated from leadership roles and recognised the contribution of quality
teaching and teachers’ developing others.

h.6 NEOST said that the ETS salary should increase in line with increases
to pay scales. This was also the position of UCAC, NAHT and two other
consultees in oral representations.

5.7  NUT continued to oppose the scheme. Its view was that it should be
replaced by arrangements alfowing all teachers to progress to higher pay levels.
If, however, the scheme were retained, it said that the salary should increase
by the same percentage as teachers’ pay.

5.8 UCAC and BATOD said they had strong reservations over the scheme.
UCAC questioned its attractiveness given that members could not receive TLR
payments, a point also made by ISCG. BATOD and NAHT were unsure about
how the scheme would work in special schools.

5.9 In oral representations, a number of consultees indicated that they felt
the salary for Excellent Teachers should be higher than the indicative figures
in our Fourteenth Report2. They said that £35,000 would not be attractive in
comparison with alternative career paths for teachers, such as management
roles with TLR payments. Several consultees also considered that the
positioning of the scheme relative to the AST scheme was unclear.

Our analysis

5.10 Figure 5.1 sets out the current position of the indicative ETS salary
relative to pay in all four pay bands for those classroom teachers eligible to
apply for the scheme (using 2005 values in all cases). In each band, the ETS
salary is barely above the level that a teacher can earn if they hold even a
minimum second level TLR payment.

2 {bid. STRB, Fourteenth Report, paragraph 5.52
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Figure 5.1: Relative position of ETS pay3
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5.11 Since the changes to the scheme invite more direct comparison with
the AST grade, the figure also shows how ETS pay compares to the range for
ASTs (shown for simplicity as a single range from the bottom of band D to the
top of band A). Of AST salaries actually paid, the Teachers’ Pay Survey 2004
suggests around three-quarters of ASTs are paid more than £35,000 per
annum and a quarter are paid more than £41,000.

5.12 Table 5.1 describes the estimated actual earnings distribution for UPS3
teachers in pay band D relative to the indicative ETS salary of £35,000. It
illustrates the striking situation that around three-quarters of UPS3 teachers in
primary and special schools are likely to be earning less than the indicative
ETS salary, while a broadly similar proportion of UPS3 teachers in secondary
schools are likely to be earning more,

Table 5.1: Earnings of teachers on UPS3 in 20044

Earning less than ETS Earning more than ETS Total

Primary 74% 26% 100%
Secondary 30% 70% 100%
Special 77% 23% 100%

3 Ranges in Figure 1 are based on September 2005 pay scales, January 2006 maximum and minimum values of
TLR payments and indicative spot salaries for Excellent Teachers recommended in ap.cit.STRB, Fourteenth Report,
paragraph 5.52. See Appendix C for pay hands

4 Figures in Table 5.1 reflect data on management allowances from op.cit. STRB, Teachers’ Fay Survey September 2004
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Our views and recommendations
Structure of the scheme

5.13 We commented in our last report that the joint proposal for the scheme
presented by RIG lacked a distinctive positiocning compared to the AST and
leadership routes®. The scheme as it will currently be implemented is
substantially the model set out in the joint proposal. We must therefore
reiterate our concern on this point.

5.14 The Department has indicated that a number of our previous
recommendations have been deferred pending the TDA's review of professional
standards for teachers and further reflection on the new professionalism
agenda. We regard proper consideration of these issues as fundamentally
important for the success of this scheme. There are also other
recommendations which have been rejected, notably the use of the title once
accreditation has been achieved, the requirement for a sustained record of
CPD, and the openness of the scheme to teachers in any school. The absence
of these elements potentially weakens the scheme as an aspirational gold
standard for the teaching profession, and we believe that these issues should
be revisited in due course.

5.15 In the light of these comments, we recommend that:

. the Exceilent Teacher Scheme be reviewed by December 2008 at
the latest and that the results of the review be remitted to this
Review Body for appropriate consideration and recommendation.

Excellent Teachers’ pay

5.16 A number of consultees said that the salary for the ETS from September
2006 should simply be uprated in line with the pay award. Other consultees
felt that the figures we proposed last time for each of the pay bands were too
low for the responsibilities and expectations attached to the post.

5.17 We continue to believe that the Excelient Teacher Scheme is a sound
concept, that it has the potential to provide a distinctive and attractive career
option for the most experienced classroom teachers, and that it can make a
real contribution in all types and sizes of school. Based on the representations
made to us and the analysis above, there is a case for repositioning the salary
upwards. In the case of secondary schools in particular, there is a risk that the
70% of secondary teachers on UPS3 who already earn more than £35,000
will not find the ETS as attractive as it should be. Simply uprating the present
indicative salaries in line with the general pay award would not materially alter
this position.

5 Op.cit. STRB, Fourteenth Report, paragraph 5.22
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5.18 There are two additional factors we need to consider. One is the fact
that the changes made to our recommendations mean that Excellent Teachers
are now assessed against the same standard as ASTs. Given that Excellent
Teachers must pass through the main and upper pay scales in a way that ASTs
do not, it would be unreasonable for the ETS salary to remain in its current
position, roughly at the lower quartile of AST salaries. On the other hand, we
also need to consider that a substantially higher salary could make ETS posts
too expensive for many schools, particularly primary and special schools where
most UPS3 teachers currently earn less than £35,000,

5.19 We have considered how we might balance these considerations and
maintain our basic position that a spot salary is appropriate for the ETS. Our
solution is based on the principle underlying the new TLR payments, namely
that an individual school should determine the spot salary within a specified
range. In determining the level, and recognising that no two ETS posts will be
the same®, the school would need to have regard to factors such as: the
expectations and standards attaching to the ETS; the requirements of the
specific post; and the status of the post as an alternative to TLRs or to posts
paid on the leadership or AST scales. The school would need to describe a
clear and transparent rationale for its decision in its published staffing
structure and pay policy.

5.20 In setting the range, we have had regard to the range of salaries and
TLRs shown in Figure 5.1 above. A starting point for the range of £35,000
would still represent a step up from UPS3 in pay band D, even when UPS3
is uprated as we propose in Chapter 3. A top end of £45,000 would allow
schools in bands B to D considerable flexibility to set a competitive spot rate
appropriate to the posts they create. For schools in band A, the range should
extend up to £50,000 for the same reason. A range of this nature would
look less anomalous alongside other career pathways, and would still be
appropriate should the scheme in time move closer to the model set out in
our Fourteenth Report.

.

5.21 We recommend that:

. the salary for the ETS be a spot salary, as previousiy
recommended;

. the spot salary be determined by individual schools and services
within an ETS salary range;

. the ETS salary range from September 2006 be £35,000 to
£45,000 in pay bands B to D, and extend additionally to
£50,000 in pay band A;

. the minimum and maximum of the ETS salary range and ETS
spot salaries determined prior to September 2007 be increased
by 2.5% in September 2007.

6 RIG (2005}, Excellent Teachers Scheme: Explanatory Notes for Schools, paragraph 16

52



Teaching and Learning Responsibility (TLR) payments

Context

5.22 Schools and services can begin paying TLR payments from 1 January
2006. The payments will be introduced as schools complete reviews of their
staffing structures. Schools have discretion over what value of TLR to award
within the ranges prescribed in the STPCD. There are two levels of TLR
payment: TLR 2 (lower range) payments have a minimum value of £2,250 and
a maximum of £5,500, and TLR1 (higher range) payments have a minimum of
£6,500 and maximum of £11,000.

5.23 In May 2005, RIG published guidance for schools and Local Authorities
in England on reviewing staffing structures and introducing TLR payments.
The guidance on TLR payments was in the form of amendments to the STPCD.
It covered unattached teachers, but, because not all the provisions of the
STPCD apply to unattached teachers, noted that Local Authorities could
decide what salaries would apply to this category of teacher.

Representations from consultees

5.24 Most consultees, including RIG, said that the value of TLR payments
should be increased by the same percentage as teachers’ pay scales.

5,25 NUT, ATL and UCAC noted that teachers who currently held
management allowances (MAs) had not had an increase in the value of the
allowances since April 2003, and that this had affected their earnings. It
would take time to introduce the new TLR payments, which would further
extend the freeze on this element of teachers’ pay. ATL proposed that, if the
increase in teachers’ pay scales did not significantly exceed inflation, the
Review Body should recommend additional increases to the TLR minima and
maxima and to the value of individual TLR payments.

5.26 UCAC said that few primary school teachers would have oppertunities to
receive TLR payments. it proposed that the value of TLR payments be
increased by a lump sum every two or three years to maintain differentials
between each ievel of payment. NGC made a similar suggestion.

5.27 NUT raised concerns about the requirements and timetable for schools
to review staffing structures. NUT had reservations about the introduction of
TLR payments. It proposed that teachers should not be required to take on
duties in addition to classroom teaching unless responsibility allowances were
paid and that regulations stipulate a minimum number of posts in schools for
specific responsibilities. If TLR payments were retained, it considered that
they should be increased in line with pay scales.
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5.28 NAHT also expressed concern about the requirements and timetable for
schools to review staffing structures. In NAHT's view, teachers had not
received adequate information about the change and would perceive the
introduction of TLR payments as a cut in pay. NAHT members were concerned
that schools could face threats of industrial action over the transition to TLR
paymenis unless greater understanding was achieved. It alleged that some
schools, especially secondary schools, were competing for teachers by
awarding TLR payments to large numbers of staff and assimilating all MAs to
TLR payments.

5.29 NAHT proposed that schools should be able to reward genuine fixed-
term posts with time-limited TLR payments that would cease after the
stipulated time and would not be subject to safeguarding. It also said that
employers should be able to change TLR payments without having to review
their whole staffing structure.

5.30 BATOD said it was very concerned about TLR payments, which could
have significant effects on teachers of the deaf. Its members had expressed
disquiet over how reviews of staffing structures may affect them. BATOD said
that it was crucial that guidance on reviewing staffing structures apply to Local
Education Authority specialist services, delegated and non-delegated unit and
resource base staff and to special schools. It was also concerned about the
affordability of TLR payments.

5.31 ISCG highlighted practical issues about the introduction of TLR
payments. It said that it would be helpful to have guidance on the
applicability of TLR payments to pastoral roies and TLR payments for part-
time staff. It said that the TLR maxima and minima should move in line with
inflation and that governing bodies should have the option of an annual review
of the levels of TLR payments.

Our views and recommendations

5.32 TLR payments have yet to be introduced and we think it best to
minimise changes to the payments in the near future. Our view is therefore
that they should increase in line with the pay award. We are not convinced by
NAHT's proposal for short-term TLR payments, but we do note that there is
now no obvious scope in the system for schools to pay teachers for short-term
or one-off projects. If evidence emerges that the range of pay tools available to
schools is too limited, we could consider the matter in a future review. At this
stage, however, the priority must be making a success of the transition from
MAs to TLR payments.
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5.33 We recommend:

. an increase of 2.5% from September 2006 and a further
increase of 2.5% from September 2007 in the minimum and
maximum of the two TLR ranges;

. an increase of 2.5% from September 2006 and a further
increase of 2.5% from September 2007 in the value of
individual teachers’ TLR payments.

Special Educational Needs (SEN) allowances and unattached teachers

Context

5.34 At present, there are two levels of SEN allowance: £1,773 and £3,507.
The first {lower) level SEN allowance is paid to teachers in special schools and
to teachers in mainstream schools who wholly or mainly teach pupils with SEN
in designated special classes or who mainly teach hearing or visually impaired
children. Schools can also award SEN allowances to teachers in ordinary
schools whose contribution to the teaching of pupils with SEN is significantly
greater than that which would normally be expected of classroom teachers.
Schools and services have discretion to award the second (higher) level SEN
allowance to teachers eligible for the first level allowance with relevant
experience and/or qualifications.

5.35 In our Thirteenth Report, we noted that the Government’s policy of
moving away from special school provision towards inclusion in mainstream
schools had resulted in a wider spread of children with SEN across classes in
schools’. We expressed concern about evidence from BATOD that some
unattached teachers who worked in both special and mainstream schools were
receiving the first level SEN allowance for some but not all of their work.

We recommended that NEOST consider the pay and conditions of unattached
teachers as part of its review of the management of unattached teachers.

We note that estimates from the 2004 Pay Survey suggest that there are now
over 20,000 unattached teachers in England and Wales®.

5.36 We also considered a proposal from BATOD that teachers attaining
specialist qualifications should automatically receive the second level SEN
allowance. We recommended that the Department draw up guidance, in
consultation with the interested parties, on how the payment of second level
SEN allowances might take account of the enhancement of teaching of SEN
children achieved by teachers attaining specialist qualifications.

5.37 The Department accepted our recommendations. It said that discussion
about second level SEN allowances would start once the future of
management allowances had been settled. In our Fourteenth Report we urged
the Department to start the discussions as soon as possible®.

7 Op.cit. STRB, Thirteenth Report Part 2, paragraph 6.16
8 Op.cit. STRB, Teachers' Pay Survey September 2004
9 Op.cit. STRB, Fourteenth Report, paragraph 6.15
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Representations from consultees

5.38 Most of the consultees said that the value of SEN payments should
increase by the same percentage as teachers’ pay scales.

5.39 RIG noted that schools should review SEN allowances as part of their
wider review of staffing structures, so allowances awarded in future should be
better founded.

5.40 NUT said that unattached teachers continued to be disadvantaged
compared to teachers based in schools and did not enjoy the full protection of
the STPCD. It proposed that all interested parties should be included in work
to follow up the investigative work on the position of unattached teachers dene
by the NEOST.

5.41 NAHT said that the pay arrangements for teachers working with SEN
pupils needed careful consideration. At present, there was confusion in
schools about the circumstances in which SEN allowances and/or TLR
payments were appropriate. It considered that the guidance in STPCD could
be improved.

5.42 BATOD highlighted the specialist expertise and distinctive aspects of
the work of teachers in specialist services, particularly teachers of the deaf.
Teachers considered the term “unattached teacher” to be derogatory and did
not feel recognised as part of organised teams with specific budgets, staff
development plan and career structure. It proposed that unattached teachers
should have a framework of pay and conditions of employment equitable to
that of other teachers. It welcomed the STRB's previous recommendations on
unattached teachers, but was extremely disappointed that, in its view, no
positive outcomes had yet emerged.

5.43 BATOD proposed that commensurate with the necessity for well
qualified and motivated teachers to ensure children with sensory difficulties
achieved their potential, unattached teachers should be regarded as part of
organised, cohesive services, not as isolated, “unattached” individuals. It said
that consideration should be given to classing specialist services as virtual
schools and made some specific proposals about funding, standards, staffing
governance and leadership of specialist services that went beyond our
specific remit.

5.44 BATOD said that the first level SEN allowance should be mandatory for
all teachers employed solely to work with pupils with SEN, and that the
second level allowance should be mandatory for all teachers working with
hearing, visually impaired or multi-sensory impaired children and who held
relevant quaiifications. Alternatively, consideration could be given to whether
teachers of the deaf who worked in combined teaching, support and advisory
capacities should be paid on the AST scale. BATOD considered that this would
better support the Government’s policy of inclusive education for SEN pupils.
It hightighted the recommendation in Part Two of our Thirteenth Report
(paragraph 6.17): it had not yet been approached by the Department.
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5.45 UCAC said that SEN allowances should be uplifted by a fixed sum every
few years.

5.46 I1SCG proposed that SEN allowances be reviewed separately from
general pay increases.

Qur views and recommendations
Special Educational Needs (SEN) allowances

5.47 We note that most consultees said that the value of SEN payments
should increase by the same percentage as teachers' pay scales. We agree
with this.

5.48 Looking at the relevant sections of the STPCD, we also agree there
could be scope for confusion about when SEN payments (particularly the
second level) and when TLR payments would be more appropriate and about
how the transition from SEN to TLR (or vice-versa) should be managed. The
guidance could helpfully be clarified.

5.49 We are disappointed that the Department has not yet engaged with
interested parties to discuss the relationship between second level SEN
allowances and professional qualifications.

5.50 Recent changes in the way pupils with SEN are educated and the
introduction of TLR payments suggest that there may be a need at some point
in the future to review rewards for teachers making contributions to teaching
SEN pupils.

5.51 We recommend:

. an increase of 2.5% from September 2006 and a further
increase of 2.5% from September 2007 in the value of SEN
allowances;

. that the Department draw up guidance, in consultation with all

interested parties, including BATOD, on how the payment of
higher-level SEN allowances might take account of the
enhancement of the teaching of SEN pupils brought about by
specialist qualifications;

Unattached teachers

5.52 We are concerned that the pay and conditions of unattached teachers
have still not been fully investigated. Considerable time has now passed since
we first made recommendations on this subject and there continues to be
evidence, for example from the 2004 Pay Survey, that unattached teachers do
not progress up the pay scale and to senior positions as quickly as other
teacherst©,

10 Op.cit. STRB, Teachers' Pay Survey September 2004
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5.53 We recommend:

. that the Department investigate the pay and conditions of
unattached teachers (including such teachers in the leadership
group) in comparison with other teachers. The investigation
should be completed in time to inform our next review of
teachers’ pay.

Locally determined pay
Context

5.54 We have been asked to consider whether there is scope for movement
towards more locally-determined pay.

5.55 The STPCD prescribes national pay and conditions for teachers in
England and Wales. Within this framework, there is, however, scape for
significant local discretion over pay policy and practice, for exampie in
relation to:

. placing new teachers on the main pay scale;

° pay progression in the main and upper pay scales, for Advanced
Skills Teachers and in the leadership group;

. SEN allowances;

. teaching and learning responsibility (TLR) payments;

. recruitment and retention incentives;

* placing teachers on the pay scale when they return to work in the

maintained sector after a break.

5.56 We have examined many of these issues in detail in recent reports. In
Part Two of our Thirteenth Report, we sought views on some potentially
significant changes to the way schools are banded for pay purposes!!. From
the comments received (summarised in our Fourteenth Report), it was clear
that there is some nervousness on the part of our consultees about moving
away from geographically based pay spines!'?. RIG said that any changes to the
present system should:

. help to overcome persistent recruitment and retention
difficulties;

. be affordable within existing funding levels;

. support moves towards greater local flexibility over pay;

. not overcomplicate the pay system;

. not lead to cliff-edges where neighbouring schools in different
LEAs pay teachers differently; and

. not jeopardise the stability achieved over schools budgets.

11 Op.cit. STRB, Thirteenth Report Part 2, Chapter 4
12 Op.cit. STRB, Fourteenth Report, Chapter 6
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5.57 The Education and Skills Select Committee has recently said that
hostility to the use of recruitment and retention incentives in schools appears
to be entrenched. In its view, there is little prospect of their use being
expanded!3. It has proposed that the Department, governors, heads and LEAs
shouild explore alternative ways of rewarding teachers working in challenging
circumstances and of supporting recruitment and retention.

Representations from consultees

5.58 RIG said that it was important to look again at the geographical pay
scales and consider the extent to which further moves in the direction of tocal
pay might be helpful and appropriate. It noted, however, that there were strong
arguments to suggest that the time was still not right to pursue far-reaching
changes:

. some of the changes in differentials between the four pay bands
would only come into force in September 2005, so their impact
could not yet be evaluated;

. it was important to avoid too much change to the pay system in
a short period. Following reviews of staffing structures, many
schools would be entering a transition period;

. the effect of the rising numbers of new recruits into teaching had
not yet fully fed through into the labour market; and
o trends in the supply and demand for teachers indicated that

employers should be able to fill teaching posts.

5.59 RIG noted that relatively little was known about the dynamics of teacher
recruitment and retention at school level. Evidence of local hot spots was
largely anecdotal: there was no reliable information on their number, location
or common features. More information was also needed about recruitment and
retention in the four pay bands. The Department was improving its data on the
school workforce and some useful information should become available from
2008 onwards.

5.60 RIG said that the best way to support the important changes to the pay

system currently under way was to retain a national framework, but encourage

the local use of existing pay flexibilities. Schools needed a system that ailowed
them to respond to local issues like high living costs or shortages in particular
subjects. RIG would like to see schools make more use of existing flexibilities

and planned to monitor their use and impact.

13 Education and Skills Select Committee (2004), Secondary Education: Fifth Report of Session 2004-2005
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5.61 The Welsh Assembly Government said that any move away from national
pay covering England and Wales would be undesirable. It was not the right
time to devolve more pay decisions to the local level. This could increase the
potential for unfair differences in teachers’ pay, place new administrative
burdens on employers, reduce transparency, and lead to uncertainty about pay
which could be detrimental to recruitment and retention. It emphasised that
schools were already handling significant changes to the pay system, including
the introduction of TLR payments and the Excellent Teacher Scheme. It
considered that the effectiveness of existing local flexibilities, in particular the
use of recruitment and retention incentives, should be evaluated to inform
consideration of any future change.

5.62 TDA said that there were regional and local differences in schools’
ability to recruit and retain good teachers. It cited AGR data which it said
suggested that regional differences in starting salaries were reducing, but, as
noted in Chapter 3, said that retention of experienced teachers was a
challenge in London. It agreed with the view expressed in our Fourteenth
Report that the effectiveness of the existing four pay bands and the
flexibilities schools already had should be evaluated before considering further
refinements of the system.

5.63 UCAC was not in favour of any move away from national pay
arrangements unless ail education matters, including pay, were devolved to the
Welsh Assembly Government.

5.64 NUT said that there was already a high level of iocal discretion in the
pay system and that this made it hard for teachers to establish a career and
pay path with confidence. It said that the more local discretion employers had
over pay, the more scope there would be for discriminaticn. It had previously
submitted extensive analysis on local pay to the STRB, and remained opposed
1o any move away from national pay arrangements. NUT indicated that
discretionary decisions on pay were often influenced by budgetary constraints,
a point echoed by NAHT and BATOD.

5.65 NAHT was opposed to any move to introduce new elements to the pay
system, including moves towards local pay, until the transition from
management allowances to TLR payments had been completed.

5.66 NASG said that local pay variation would create more problems that it
solved. It would be confusing and could lead to boundary problems. NASG
said that direct action to help teachers become home-owners might be a more
fruitful way to address recruitment and retention difficulties. NGC noted that
local pay was a controversial matter, even amongst its own membership: some
believed that schools should have absolute freedom to negotiate pay against
the local labour market; others said that local pay determination could skew
the market further against schools already struggling, given the significant
local variations in schools’ ability to attract staff. ISCG was opposed to locally-
determined pay in principle, apart from London weighting.
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Qur views

5.67 Our views were clearly expressed in our Fourteenth Report, and we note
that there is still no appetite for major change. We assume that in due course
the Department will evaluate the effectiveness of the present four pay bands
and existing pay flexibilities and ask us to consider change as necessary.

5.68 Despite the limited nature of the evidence, it is clear that there
continue to be hotspot schools with persistent localised problems of
recruitment and retention; though, as RIG has noted, we have little solid
evidence on their location and the precise nature of their difficulties. It is
likely that these difficulties reflect a complex mix of factors, some of which
may be shared with challenging schools (see paragraph 6.39). We welcome the
Department’s work to enhance its data on the school workforce and look
forward to seeing the additional information that results.

5.69 The most pressing matter in relation to local pay is helping schools that
face the most acute problems of recruitment and retention, including
challenging schools. The pay system already contains a range of flexibilities
that allow schools and services to implement recruitment and retention
strategies appropriate to their local circumstances. We are concerned about
continuing anecdotal evidence, as noted by the Education and Skills Select
Committee, that schools and services are not using these tools. As we note
elsewhere (see paragraphs 6.2 to 6.4 and Chapter 9), we nonetheless believe
that local discretion is the right solution and that the wider process of change
and training and support for school leaders will encourage its use on a
significantly greater scale.

5.70 In the light of these considerations, we do not recommend any change
at present. We will, however, continue to urge the use of local discretion as the
principal response to a range of pay matters.

Other matters raised by consultees

Equal opportunities

5.71 The written submission from NUT included a substantial section on
equal opportunities. NUT highlighted the pay gap between male and female
teachers and the under-representation of women, people with disabilities and
ethnic minorities in the leadership group. NUT made some specific proposals,
including that:

. the STRB be asked to provide equality impact assessments for
all our recommendations on pay;
. the Department conduct an equality impact assessment of the

allocation of TLR payments;
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. the STPCD specify what pay progression arrangements should
apply following career breaks; and

. existing local discretions to award points on the pay scale in
recognition of experience outside the maintained schools sector
be replaced by mandatory arrangements in the STPCD.

5.72 NUT also highlighted the principles for pay equality agreed at the
Public Services Forum, which included the stipulation that regular equal pay
audits should be carried out and followed upl4.

5.73 We accept it as a fundamental element of our work that we must have
appropriate regard to equal pay and wider equality matters. A requirement on
us to undertake eguality impact assessments of all cur recommendations
would, however, go substantially beyond our remit. Nor do we regard ourselves
as the appropriate body to undertake equal pay audits: in law these are the
responsibility of the employer. The Department also has an important national
oversight role in this area.

14 pubiic Services Forurm: Pay and Reward Principles, available at
www.cabinetoffice.gov.uk/opsr/news/2005/reward_principles.asp
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CHAPTER 6

Specific Groups of Teachers

Introduction

6.1 This chapter concerns four specific groups of teachers. We were asked
to consider for recommendation: '

whether there should be changes fo the pay arrangements for secondary
mathematics and science Advanced Skills Teachers;

whether any further modifications are required to the pay arrangements
of any particular categories of teachers, including Fast Track teachers;

the extent to which other factors should be taken into account in
determining career and pay progression (for example, prior successful
experience in challenging classroom roles and in challenging schools);

whether there are any particular issues which should be addressed with
regard to the pay and conditions of part-time teachers.

Our approach

6.2  For the first three of the groups discussed in this chapter, we have been
asked to consider measures to address problems or send specific market
signals. As well as the evidence on the individual issues, we are also guided by
two overriding considerations:

. the need to promote the simplification of the pay system, urged
on us in successive remit letters, including the present one; and
. the need for schools to make greater use of the flexibilities

already in the pay system in the self-confident way outlined in
our vision for schools.

6.3 These two consideraticns go together. Schools and services will not
benefit from increased flexibility to make their own decisions and stand by the
consequences if the pay system prescribes every detail of those decisions for
them. Indeed, there is a danger that any attempt tc micro-manage in this way
will actively inhibit the work done to date to reduce dependency and foster
self-reliance.

6.4  Unless there is an exceptional case to the contrary, our general
approach will therefore be to avoid adding complexity to the pay system and
encourage local solutions that exploit pay tools that already exist.
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Secondary mathematics and science Advanced Skills Teachers

6.5 In our last report, we indicated that we would be willing to return to this
subject, but stressed the need for robust evidence on the specific role of pay
and the pay system in supporting any proposed line of action!. We also
expressed the view that action should be framed in terms of shortage subjects
as a whole rather than naming specific subjects.

Representations from consultees

6.6 RIG's submission welcomed the recommendations in the STRB’s
Fourteenth Report and indicated that DfES was in the process of
implementing them. RIG also agreed it had been right to defer the issue so it
could be considered alongside the general pay award this time. It pointed to
continuing problems with recruitment to mathematics and science: initial
teacher training courses in these subjects had under-recruited last year to the
extent of 750 unfilled places. And, while the last two years had seen a
reduction in teacher vacancies in schoois, including those for mathematics
and science, RIG noted that the vacancy rate in these two subjects was still
some 50% higher than the average rate for other secondary school subjects.

6.7 RIG emphasised that these problems were long standing and well-
attested by the Smith and Roberts reports?. The issues to be addressed
concerned quality as well as numbers of teachers. The AST grade was
identified as appropriate for action as it offered new entrants to teaching,
particularly mid-career switchers, the opportunity of early access to high
salaries. RIG did not make specific proposals, but indicated that its aim was a
quotable, eye-catching salary that would send a clear labour market signal to
those considering teaching.

6.8 TDA's submission indicated that recruitment to mathematics and
science teacher training had made significant improvements over the last five
years but would continue to be extremely challenging, particularly as
recruitment targets for priority subjects would not reduce in the same way as
those for other subjects. It pointed to the range of measures it had in place to
address these issues, including increased financial recruitment incentives,
targeted marketing, national roll-out of enhancement courses for mathematics
and physics, and a pilot enhancement programme for chemistry.

6.9 TDA recognised the attraction of higher salaries for mathematics and
science ASTs, but was cautious about any permanent change to the pay
structure. It highlighted the importance for recruitment and retention of a pay
and progression scheme that was competitive and simple, and suggested that
existing flexibilities should be fully explored before considering more radical
options. It would, however, support raising the AST spine maximum so that
any AST could, if their contribution merited it, progress further and faster.

! Op.cit. STRB, Fourteenth Report, Chapter 4

2 Smith, A (2004), Making Mathematics Count: Roberts, G. (2002), SET for Success: the Supply of People with
Science, Technology, Engineering and Mathematics Skills, Her Majesty’s Treasury
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6.10 NUT said that there were particularly severe problems of recruitment to
mathematics and science, but that they were not the only subjects
experiencing problems. NUT considered that targeted payments to particular
groups of teachers were an ineffective solution to teacher shortages: targeted
payments aiready featured strongly in the pay system and had an adverse
impact on the morale of teachers who were not eligible. Shortages could only
be effectively addressed by proper, professional and competitive pay for all
teachers: teaching as a whole needed to offer attractive pay and prospecis.

6.11 NAHT, UCAC and NASG did not support higher pay for mathematics
and science ASTs. NAHT was not convinced that increases in pay for “so tiny
and select a group” would affect recruitment. NASG characterised this as a
quick fix solution that might generate further long-term preoblems for school
management.

6.12 In oral representations, several consultees said that schools were not
making enough use of their existing pay flexibilities, in particular to pay
recruitment and retention incentives and accelerate pay progression. One
consultee considered it might be unavoidable to have to pay teachers of some
subjects more in order to address shortages. Another consultee, however, took
the view that workload and lack of training were the issues, not pay.

Analysis

6.13 A number of consultees cited specific sources of evidence in their
submissions. With the exception of the TDA's material, all of the sources cited
referred to material we had already considered in reaching our conclusions in
our ltast report. More recent figures on vacancies by subject and OFSTED data
on teaching quality in 2004/05 were not available in time for this report.

6.14 From the TDA evidence we note that:
. recruitment to priority subjects continues to be challenging;

. after recent gains in the numbers undertaking postgraduate ITT
(with increases in intake of 69% in mathematics and 24% in
science between 2000/01 and 2004/05} there has since been a
fevelling off (with an increase in mathematics intake of 4% and a
decrease in science intake of 2% between 2003/04 and
2004/5);

o recruitment to modern languages appears to be deteriorating
(while intake increased by 3% between 2000/01 and 2004/05,
it decreased by 10% between 2003/04 and 2004/05);

. TDA's subject enhancement programme for mathematics and
physics has been successful in pilot and will now be rolfed out
nationally, and a pilot programme for chemistry is being
introduced;

. increases in bursaries and golden hellos for mathematics and
science came into effect from September 2005.
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6.15 We also note the other steps which have recently been taken in this
area, including: the appointment of a Chief Adviser of Mathematics; the
imminent announcement on the National Centre for Excellence in Teaching
Mathematics; the programme of significant CPD suppott to improve
mathematics teaching that is being made available this autumn, the
establishment of nine regional Science Learning Centres over the past year;
and the opening of the National Science Learning Centre this autumn3.

6.16 From September 2006, the present twenty-seven-point AST scale will
be replaced by an AST pay scale parallel to the first eighteen points of the
leadership pay scale.

Our views

6.17 No evidence has been presented that has persuaded us to change the
views we expressed in our Fourteenth Report. There remain concerns about
schools’ ability to fill vacancies in mathematics and science with candidates of
the right quality. But the measures in place to attract, re-skill and retain
suitable graduates continue to show impressive results. These measures are
also being significantly reinforced in autumn 2005. The case for making
potentially distortionary changes to the pay structure in favour of two

individual subjects is therefore, if anything, weaker than it was at the time of
our previous report.

6.18 We continue to believe that the tools to tackle these issues already lie

in the hands of schools. The existing pay flexibilities also have the advantage
that they can adapt to changes in the pattern of shortage subjects. We welcome
the fact that the Department will strengthen the messages on the use of
flexibilities in the next revision of AST guidance.

6.19 The maximum salaries payable to ASTs in the four pay bands are
already eye-catching, In September 2005, the maximum AST salary was
£50,553 in pay band D and £56,526 in pay band A. Very few ASTs are paid
near the maximum salary, so there is plenty of headroom within the system as
it stands for school leaders to increase pay for this grade if required?. In
addition, the reduction in the number of points on the AST scale will mean
that each incremental step will from September 2006 be significantly greater.
This will mean more rapid pay progression for ASTs at all points of the scale.

6.20 There may also be another dimension. Individual heads will be aware of
which vacancies they are finding it difficult to fill, but may not have reliable
evidence on whether this reflects locai difficulties or more generic problems
with a particular subject or specialism. The Department and Local Authorities
might therefore consider more systematic circulation of data on the
recruitment and retention position for priority subjects, so heads are better
able to judge the state of the labour market for these subjects and respond
appropriately. The process of refocusing training at the NCSL ought also to
reinforce leaders’ expertise and confidence in applying these fundamental
management disciplines.

3 DIES (2005), Post-14 Mathematics Newsletter July 2005, available at www.dfes.gov.ul/mathsinguiry; and DFES
(2005), science update at www.teachernet.gov.uk/teachingandlearning/subjects/science/sciencelearningcentres

4 Op.cit. STRB, Teachers’ Pay Survey September 2004
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Fast Track teachers

Context

6.21 The Fast Track programme was instigated five years ago. RIG's
submission reported that it had an intake of approximately 700 teachers and
trainee teachers a year, and that there were some 1,800 teachers in total on
the programme as of September 2005.

Representations from consultees

£.22 The RIG submission pointed to recent decisions to reposition the Fast
Track programme as a purely in-service programme and to cease to reimburse
schools for the cost of discretionary incentives to new recruits to the
programme. Schools would still be able to make incentive payments to Fast
Track teachers, though RIG recognised that the change made it less likely that
they would be paid in future.

6.23 In the light of these changes, RIG proposed that it would be helpful if
the STPCD emphasised that relevant bodies could award Fast Track teachers a
discretionary point on the main scale. It noted that the flexibility to award
discretionary points was already covered in paragraph 18.2 of the STPCD, but
suggested that this could be expanded to allow schools to take into account
the leadership impact of Fast Track teachers in awarding discretionary points.
This would apply to current as well as to new programme members. RIG tcok
the view that this incentive would better align with the aims of the Fast Track
programme than the current incentives.

6.24 TDA commented that Fast Track teachers, as with all teachers at any
pay point, should progress more rapidly than their peers only when they were
making a greater contribution to pupil attainment and/or to the development of
other teachers or staff.

6.25 NUT was opposed to the programme, suggesting that the opportunities
it provided should be made available to all teachers and that funding for the
programme could be more usefully deployed on generally available
development opportunities, for example for all teachers early in their careers.
It reiterated its view that pay for all teachers needed to be competitive.
Commenting on RIG’s proposals, it expressed concern about the exclusion of
Fast Track teachers from the working time limitations that applied to other
classroom teachers.

6.26 NAHT was also opposed to the Fast Track programme, as it believed it
served little purpose. BATOD questioned the relevance of the programme to
special schools.
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Our views

6.27 We recognise the intent behind the RIG proposal, but are not persuaded
that there is a case for amending the provisions of the STPCD as it suggests.
Fast Track teachers are by definition high-fliers, and the STPCD already allows
for the award of discretionary points "where the teacher's performance in the
previous school year was excellent having regard to all aspects of their
professional duties in particular classroom teaching”®. This provides schools
with wide latitude and has a welcome emphasis on the primacy of teaching
and learning.

6.28 In considering this issue, we also note the links to ancther area of the
current remit, and suggest that the Department continue to encourage Fast
Track teachers to undertake at least one posting in a challenging school (see
paragraph 6.39). Reinforcing the message that the programme can lead to
different kinds of leadership (curriculum leadership, for example, as well as
traditional managerial leadership) is also relevant to addressing priority subjects.

Challenging schools

Context

6.29 The Secretary of State asked us to consider the extent to which other
factors should be taken into account in determining career and pay
progression, for example “prior successful experience in challenging classroom
roles and in challenging schools”. She also wanted “a new focus on the career
progression of those teachers who succeed in the toughest classroom jobs and
most challenging schools”.

6.30 No consultee drew any other factors to our attention under this remit
item, so we confine our discussion below to the treatment of teachers’
experience in challenging classroom roles and challenging schoois.

6.31 Whilst it was not a consultee in this review, we were grateful to iPPR for
sending us a copy of its recent report focusing on challenging schools®.

Representations from consultees

6.32 RIG said that there should be scope for teachers making a significant
contribution to teaching and learning in more challenging contexts to be
rewarded with accelerated pay progression. It proposed that the STPCD
encourage decision-makers to award an additional pay point to teachers in the
main scale and to progress teachers in the upper pay scale earlier than the
normal two-year minimum, in recognition of the challenging context in which
they had made their contribution to teaching and learning. Performance
management should provide evidence about which teachers should be
rewarded in this way.

5 DIES (2005), School Teachers’ Pay and Conditions Document 2005 and Guidance on School Teachers’ Pay and
Conditions, Section 2, paragraph 18.1.4

& Bush, A. (2005}, Choice and Equity in Teacher Supply, IPPR
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6.33 The Welsh Assembly Government highlighted the existing scope in the
pay system for decision-makers to progress teachers at different rates. If
explicit links between success in challenging circumstances and pay were
introduced, it would be necessary to define “challenging circumstances”
clearly, which could be difficult. It noted that inner-city schools were often
referred to when people talked about challenging classroom roles.

6.34 NAHT, BATOD, UCAC and the governors' organisations did not think
that it would be appropriate for particular types of experience toc be directly
linked to pay progression. Teachers’ experience and achievements were already
taken into account when they applied for jobs, including promotions. There
was existing scope for employers to make discretionary payments to teachers,
including recruitment and retention incentives and accelerated pay
progression. Guidance to help decision-makers to decide when it might be
appropriate to use these flexibilities could be helpful.

6.35 TDA similarly noted that teachers’ learning and achievements from
challenging periods of work should be evident in their performance and could
be rewarded with accelerated progression. There were already schemes
designed to reward and retain teachers in urban areas, for example the
Chartered London Teacher and Urban Leaders schemes. There might also be
scope to reflect particular skills needed in challenging circumstances in
revised professional standards for teachers,

6.36 NUT was concerned about reported high levels of stress and burn-out
among teachers in schools with challenging pupit intakes and those under
OFSTED special measures, 1t wanted the Government to explore this as a
matter of urgency. NUT said that the pressures on challenging schools needed
to be recognised without making invidious distinctions about teaching skills
relative to the degree of challenge in particular schools. It said that there were
strang arguments for increasing the funding and resources available to such
schools, including to reward teachers.

Our views

6.37 As we have said in the past, fair and rigorous performance management
should be the hub of all pay and career progression’. Schools and services can
take account of a range of factors, including the circumstances in which
teachers make their contributions, when taking decisions on pay and
progressian. Prior successful experience in challenging schools is most
appropriately taken into account when teachers apply for jobs. The pay system
also includes focls to help challenging schools to recruit, retain, motivate and
reward teachers.

7 Qp.cit. STRB, Thirteenth Report Part 2, paragraph 3.12
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6.38 Part of our vision is that schools .and services should be able to make
decisions without detailed rules and guidance. Mindful of the considerations
summarised at the start of this chapter, we do not wish to add additional
prescription to the pay system and our preference is to encourage schools to
make better use of the tools they already possess. It would not therefore be
helpful to add new references in the STPCD to specific factors that should be
taken into account in decisions on pay and career progression.

6.39 As a number of consultees have highlighted, working in chalienging
schools puts particular pressures on teachers and leaders, notably in the areas
of heavy workload, pcor pupil behaviour, and uncertainty about the school’s
future and their employment. Whilst it goes beyond our remit to comment on
this in detail, we have noted several areas where action could be helpful, for
example staff welfare programmes, targeted CPD and mentoring programmes
for teachers, and continuing to include placements in challenging schools in
development schemes like the Fast Track scheme.

Part-time teachers

Context

6.40 In 2005, there are 83,700 part-time teachers in England and Wales,
equating to a full-time equivalent (FTE) figure of 44,000. There are 48,100
part time teachers working in primary schools (24,100 FTE, representing
11% of the FTE workforce); 32,600 in secondary schools (18,400 FTE,
representing 7.8% of the FTE workforce); and 2,900 in special schools
(1,600 FTE, representing 11% of the FTE workforce)8,

Representations from consultees

6.41 There was widespread agreement among consultees on the principle
that part-time teachers should be treated equally. There was also a broadly
similar diagnosis of many of the main problems still being encountered.

6.42 0On the basis of a survey it had conducted, RIG had identified
significant variations in the way in which emplayers were interpreting key
provisions on the calculation of part-timer teachers’ pay, for example in
relation to working time. Some of these practices were resulting in
inequalities. RIG proposed that the STRB endorse the principle of a
standardised approach; that RIG then take forward the detailed modelling work
on the most appropriate methodology; and that the Secretary of State’s
subsidiary powers be used to implement the agreed sciution. The Secretary of
State would consult all the statutory pay consultees on any changes proposed.
The intention was that the revised definitions would come into force in
September 2006 and would not be applied retrospectively.

6.43 RIG invited the STRB to recommend that there be a pro-rated cover
requirement for part-timers to rectify an outstanding anomaly in the STPCD.,

8 DFES statistical evidence to the STRB
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6.44 [n addition to these specific proposals, RIG outlined areas of further
work it was considering covering: clarifying guidance on access by part-timers
to AST, leadership and Fast Track posts; aspects arising from the review of the
Teachers’ Pension Scheme; access to CPD; and issues relating to multiple
contracts.

6.45 NUT noted that opportunities to work part time were important to
teachers and supported recruitment and retention. It highlighted the Part Time
Workers Regulations (2000). NUT said that the STPCD did not satisfactorily
define working time for part time teachers and there was wide variation in
practice across England and Wales, particularly on the division between
teaching and non-teaching time. Part-time teachers consistently worked longer
hours than their contract specified. It would welcome a detailed mode!ling
exercise leading to a standardised approach and said it would like tc be
involved in such an exercise. It did not, however, see this as an issue properly
falling within the Secretary of State’s subsidiary powers. NUT suggested that
changes made should be retrospective.

6.46 NAHT supported the proposal to standardise the caiculation of hours
and agreed with the NUT that the exclusion of part-time teachers from the
working time provisions should be ended. It was not, however, convinced by
RIG's proposal for a pro-rated cover requirement for part time teachers.

6.47 WUCAC reported experience from some part-time teachers that their part
time contracts had been spread throughout the timetable, so they had to be
present at the school for the whole week and were unable to undertake any
extra teaching duties at another establishment. UCAC pressed for timetabled
blocks of whole or half days.

6.48 BATOD said that many teachers working with SEN pupils worked part
time. Members had reported difficulty in relation to working time and pay:
guidance was needed.

6.49 In oral evidence, one consultee suggested that part time teachers were
more likely than full time teachers to be on disadvantageous atypical
employment contracts, for example for one term at a time.

Qur views and recommendations

6.50 There was a very large degree of consensus in the submissions we
received on this subject. There was general agreement on the principle that
part-time teachers should be treated equally, and a generally shared diagnosis
of the current problems and inconsistencies in calculating working time.

6.51 We strongly endorse the principle that part-time teachers should be
treated equally with their fuil-time colleagues. Teaching is a profession where
part-timers are particularly well placed to make a significant contribution, and
the move towards a broader curriculum and service offer in extended schools
can only reinforce this. On this basis, we agree that detailed work on the
modelting and methodology should be undertaken.
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6.52 We note that RIG plans wider work on aspects of part-time work,
including the situation of multiple and atypical contracts, access to CPD,
pensions, and to AST, leadership and Fast Track posts. We suggest that this
further wark could also consider areas highlighted by non-RIG consultees, such
as access to TLRs and the Excellent Teacher Scheme and the exciusion of part
time teachers from the working-time provisions of the STPCD. We have been
unable to obtain a satisfactory explanation of why part-time teachers are
excluded from the working time provisions, and, on the basis of what we have
seen, this situation looks anomalous. It requires further exploration.

6.53 These matters raise important matters of principle and national pay
policy, and wilt affect the pay and conditions of a significant number of
teachers. Because of this, it is important that any changes to the STPCD
resulting from the work go through the normal process of consideration by this
Review Body.

6.54 We recommend that:

. the Department undertake further work in association with
interested parties to consider the issues in standardising pay and
conditions for part time teachers and identify possible solutions;

. the conclusions of this work come back to this Review Body for
consideration and recommendation.
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CHAPTER 7

Teachers’ Professional Development and
Pay Progression

Introduction

7.1  This chapter concerns teachers’ professional development. The Secretary
of State asked us to consider for recommendation:

the extent to which participation in professional development activity
(including the development of others through coaching and mentoring,
training and observation and other collaborations) should be expected
to have an effect on pay progression, both in general and at

specific levels.

Context

7.2 In her remit letter (see Appendix A), the Secretary of State highlighted
that the Department's Five Year Strategy included plans for a “new teacher
professionalism” in which “career progression and financial rewards go o
those who are making the biggest contributions to improving pupil attainment,
those who are continually developing their own expertise, and those who help
to develop expertise in other teachers”. The Department wanted “coaching and
mentoring to become a habitual part of school improvement cuiture, with
greater openness by teachers underpinned by focused, and professionally
supported, classroom observation” and for teachers to “take responsibility for
their own development, including the routine extension of their subject
knowledge and improvement in their pedagogy”.

7.3  The Strategy also announced the Department’s intention to refocus
teacher appraisals in England as teaching and learning reviews from
September 2006 and to link these to continuing professional development
{CPD), career progression and pay.

7.4 In September 2004, the Secretary of State extended the remit of the
then Teacher Training Agency (TTA), now the Training and Development
Agency for Schools (TDA), to include the task of helping schools in England
ensure effective development of their workforce. In January 2005, TDA
reported to the Secretary of State on the present state of CPD in schools and
on the way it proposed to fulfil its expanded remit!. It has now initiated
several streams of work, including a revision of teachers’ professional
standards. it will report to the Secretary of State on this latter project by
May 2006.

1 TDA (2005), The Teacher Training Agency's Role in the Future of Continuing Professional Development
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7.5 In Wales, performance management, training and development are
devolved to the Welsh Assembly Government. In 2001, the Weish Assembly
Government stated its commitment to teachers having the training and support
they needed to do their jobs well and progress in their careers, with this
commitment underpinned by a consistent system of performance
management2. in July 2005, ESTYN reported to the Welsh Assembly
Government on how linkages could be improved between CPD, scheol
development plans, performance management and the pursuit of higher
standards3. In July 2005, GTC (Wales) also published a report recommending
that a revised framework of professional standards be established for teachers
in Wales, based on key milestones in teachers’ careers?. STRB members
visited the GTC (Wales) in September 2005 to discuss its work on standards.
The GTC report is currently being considered by the Weish Assembly
Government,

Representations from consultees

7.6 The representations we received went much wider than our specific
remit, reflecting the consultees’ strong interest in teachers’ professional
development. Several consultees, including the Department, TDA and GTC
(England), the Welsh Assembly Government and NUT, helpfully updated us an
relevant work they were doing in relation to CPD.

7.7 Consultees agreed that effective, sustained development of self and
colleagues shouid have a significant impact on a teacher’s success and job
satisfaction, help schools and services to achieve high standards, and
contribute positively to pupil attainment. Several emphasised that CPD was
much more than participation in training courses. A number of underlying
characteristics of professional development were identified, including the need
for personal ownership by the professional, a structured approach, systematic
refiection on practice, and a commitment over time.

7.8 Consultees all wanted to maximise the benefits of CPD for teachers,
leaders, schools and pupils. They also recognised that this entailed time,
money and opportunity costs. There were different views about how these costs
should be met. Consultees also commented on professional standards for
teachers.

7.9 Almost all consultees said that CPD shoutd inform but not determine
teachers' pay progression. Managers should take into account the impact of a
teacher’s CPD and contribution to others’ development in assessing
performance; and performance should continue to be taken into account in
decisions ¢n progression. In its written submission, the Department observed
that there were issues about whether there was sufficient differentiation in
teachers’ pay progression at present.

2 Op.cit. National Assembly for Wales (2001), The Learning Country

3 ESTYN (2005), How linkages can be improved between continuing professional development, school development
plans, performance management and raising standards

4 GTC for Wales (2005), Professional Development Framewaork for Teachers in Wales
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7.10 No consultees were in favour of directly rewarding participation in
accredited training programmes and other specific CPD activities. Several,
including GTC {(England), TDA and the governors’ organisations, said that this
could have unintended negative consequences, not least discouraging teachers
from undertaking other, equaily effective, forms of CPD.

7.11 RIG said that professional development in the context of performance
management should underpin pay progression and progression through all key
career stages. Decision-makers should continue to take into account teachers’
contributions to teaching and learning, the impact of their development
activities, and the delivery of their professional duties. Teaching and learning
reviews, to be introduced in England in 2008, would support effective
professional development and performance management.

7.12 RIG also proposed that references to appraisal, assessment and
application processes in the STPCD be simplified and updated to reflect the
focus on teaching and learning, the introduction of teaching and learning
reviews from September 2006, and head teachers’ role in considering
applications for the Excellent Teacher Scheme. It proposed that these changes
should be implemented through the Secretary of State’s subsidiary powers.

7.13 The Welsh Assembly Government noted that the STPCD encouraged
decision-makers to take performance into account when taking decisions about
pay progression, but did not refer to specific processes such as appraisal. It
said that this was the right approach and highlighted that any requirements for
employers to complete specific processes to inform pay decisions would need
to encompass the different performance management arrangements in Wales.

7.14 GTC (England) said that there was not, at present, a coherent approach
o teachers’ career and pay progression. It said that most teachers were
motivated to develop themselves, but fewer were actively pursuing pay and
career progression. Development needed to be valued as well as progression.

7.15 TDA explained that the national framework of professional standards
would set out the expectations of teachers, including in relation to improving
their own and others’ expertise, competence and performance. It endorsed the
principle that pay progression should be linked to greater challenge for the
individual in a context where teachers were well supported professionally. The
impact of participation in professional development activity as evidenced in
competence and performance should determine the rate of progression through
the pay scale and inform discussion about subsequent professional
development. It was essential that this, not merely participation in professional
development activity, was rewarded. Schools, informed by the national
framework of standards, should use the performance management system,
including Teaching and Learning Reviews, and the school’s self-evaluation to
inform pay decisions, TDA said that much greater use needed to be made of
accelerated pay progression to reward teachers’ contributions.
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7.16 NUT highlighted its CPD programme and the specific proposals on CPD
in its 2004 document Bringing Down the Barriers. This publication and NUT’s
submission proposed that all teachers should have material entitlements to
guaranteed time for CPD within the timetabled working week and to specific
levels of funding. This would enhance teachers’ professional confidence,
morale and learning. NUT said that, at present, many teachers did not have
sufficient time to carry out sustained CPD and there was unacceptable
variation in the time available.

7.17 NUT said that the teaching profession was against linking performance
management with pay. introducing mechanistic links between performance
management, professional development and pay progression, for exampie
through a ladder of professional standards, could be very damaging, potentially
creating pay inequalities and undermining the positive outcomes of
performance management. It proposed that teachers should move up the pay
scale solely on the basis of increased experience and that there should be no
link between performance management and pay. NUT expressed its
disappointment that the Department had not accepted the recommendation in
the STRB’s Fourteenth Report that all the main parties be included in specific
work by DfES and its partners on teacher professionalism.

7.18 NAHT said that the pay system must support and recognise the
development of a professional community. The criterion and factors for TLR
payments could, if properly applied, recognise teachers’ professionalism within
schools’ leadership and management structures. NAHT believed that
progression on the upper pay scale should be informed by similar expectations.

7.19 UCAC said that the present system of performance management in
Wales was an accepted guide and measure of whether a teacher should
progress. Participation in CPD should be led by the teacher: it should not be
mandatory to participate in specific CPD to achieve career or pay progression.

7.20 BATOD said that changes in the education of pupils with special needs
raised challenges for teachers of the deaf and other specialist SEN teachers,
so professional development was important. BATOD members wished to
develop their knowledge and skitls but were hampered by their workload and
lack of funding for CPD. It said that many teachers of the deaf paid for
specialist courses themselves.

7.21 Organisations representing governors emphasised that teachers had both
rights and responsibilities in relation tc professional development. They
expressed the view that teachers should be rewarded for the successful
outcomes of their CPD, such as excellent performance or demonstrable
readiness for promotion, not simply for participation in CPD.
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Our approach

7.22 We see our conclusions on professional development in this chapter
very much in the context of our views on performance management. In
previous reports we have consistently emphasised that fair, rigorous
performance management should be the hub of all pay and career progression®.
Part of our vision for schools is that governors and leaders should manage
performance and professional development well, and have the confidence and
capability to assess performance and reward teachers effectively, transparently
and fairly.

7.23 Achieving this will take time, and progress will depend on the HR
capabilities of governing bodies and the leadership group. Our research,
reinforced by what we have seen in schools and heard in oral representations
over several years, suggests that some leaders and governors either disagree
with performance-related pay in principle or find it hard to deliver in practice®.
There is also a reluctance to make full use of the flexibilities in the pay system
to reward teachers whose performance is excelient. There is therefore still a
need to reinforce the message on the importance of good performance
management, particularly the need for rigorous links between performance and
reward, and to support schools and services in making it a reality.

7.24 There is already extensive work under way in England and Wales to
extend opportunities for teachers’ CPD, to improve the quality of both supply
and demand in this area, to improve performance management in schools, and
to review teachers’ professional standards. We are mindful that our
recommendations on the specific issue of links between CPD and pay should
not cut across these initiatives.

7.25 We note the important distinction between ad-hoc training and
development activities and well-developed CPD programmes. The latter is an
integral part of professional working life, and should be self-managed,
reflective, structured and sustained (as some of our consultees noted).

7.26 We have considered practice elsewhere. We have looked in detail at the
arrangements that apply for teachers in Scotland. We have also considered a
report on the CPD requirements applying in a range of other professions
(management accountants, physiotherapists, electrical engineers, lawyers,
nurses, physicians, surveyors and pharmacists)’. The report identified a
number of important similarities across the professions studied, including that:

. professional bodies regarded CPD, in particular self-assessment,
evaluation, reflection and keeping records of {earning, to be an
important part of professionalism;

5 Qp.cit. STRB, Thirteenth Report Part 2, Chapter 3
6 PricewaterhouseCoopers (2003), Report on Research into Aillowances and Fay Progression, OME
7 |DS (2005), Continuing Professional Development Requirements in Professional Bodies, OME
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. many professional organisations were either in the process of
reviewing their CPD requirements or had recently introduced
changes;

. responsibility for undertaking CPD lay primarily with the
professional;

. professional bodies specified CPD requirements. Some operated
input-based systems whereby professionals were required to
complete a certain number of hours of CPD annually. Others did
not consider that this was an effective approach and focused on
the outcomes of CPD; and

. employers’ support for CPD was agreed locally. Professional
bodies encouraged employers to support professionals’ CPD, but
there were no formal requirements or monitoring of employers’
support.

7.27 From the study, we draw the same conclusion as elsewhere in our remit
on the importance of striking the right balance between national consistency
and local flexibility.

Our views and recommendations

7.28 CPD is integral to professionalism. It follows from this that the prime
responsibility for a teacher's CPD and career development should lie with the
individual teacher. It is a matter of personal professional responsibility to
manage one’s own development and ensure the process is reflective,
structured and sustained. If a teacher has particular skills or expertise or holds
a senior post in the school, they also have a responsibility to support their
colleagues’ development.

7.29 We note some consultees’ suggestions that the STPCD include
references to teachers’ having an “entitlement” to CPD. It is more helpful to
view CPD from the viewpoint of mutual responsibilities. Teachers should be
responsible for managing their own CPD, informed by the context in which
they work, performance management and their professional aspirations.
Leaders should support this, for example by helping teachers identify their
development needs, giving feedback and providing opportunities and resources
for CPD, as part of embedding a culture of excellence, CPD and performance
management. The benefits of supporting teachers’ CPD are evident in its
outcomes, including the improved effectiveness of the school, the skills,
teaching and motivation of teachers, and the learning of pupils.

7.30 We have been asked to consider the extent to which participation in
professional development activity, including the development of others through
coaching and mentcring, training and observation and other collaborations,
should be expected to have an effect on teachers’ pay progression.
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7.31 None of the consultees proposed that teachers should be rewarded
directly for participation in specific professional development activities, such
as accredited programmes of study. We agree with this view. As noted above,
such an approach would be inconsistent with practice in other professions. it
would not necessarily reward the teachers making the biggest contribution to
their school or service, and could unintentionally skew the market for training
and development activities. It could also present significant equal
opportunities challenges.

7.32 In our view, it is the outcomes of CPD on teachers' performance,
assessed by rigorous performance management, that should be rewarded, not
simply participation in CPD. Excellent performance and pupil outcomes are
the ultimate goals. We are pleased to note that the new framework of teaching
and learning reviews is based on the interdependence of performance and
development and we expect this to be a fruitful innovation.

Figure 7.1: Rewarding performance
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7.33 Figure 7.1 illustrates this ocutcomes-based approach, the mutual
responsibilities of teachers and managers, and the links between CPD,
performance and pay progression. Its purpose is to clarify these relationships,
not to prescribe a specific system for direct application in schools. It
highlights the importance of a continuous cycle of performance, development
and reflection, within which teachers systematically apply their learning to
their teaching practice. Teachers’' decisions on their CPD will also be
influenced by factors including the school’s staff development and
improvement plans and by the forthcoming framework of professional
standards. As teachers undertake and learn from CPD, its benefits should be
seen in aspects of their performance. Performance will be assessed through
appraisal and linked with pay progression through the school’s pay policy, in
accordance with the STPCD.

7.34 The pay system already enables linkages between development,
performance and pay. But to release the full power of the process we have
described, certain enablers need to be in place. At national level, these
include professional standards for teachers and support programmes to help
build the required management capacities and embed a culture of
perfarmance management and development in schools and services. At local
level, governing hodies, leaders and managers need to have sound
performance, development and reward arrangements in place, in particular to
evaluate the impact of CPD on performance and assess performance for pay
purposes. Initiatives by NCSL, TDA and others will help, and it would also be
helpful for the Department to encourage schools to embed CPD in the culture
of the school and require them to explain clearly in their pay policies how
performance is taken into account in pay decisions.

7.35 RIG has proposed that certain changes be made to references to
appraisal processes in the STPCD using the Secretary of State's subsidiary
powers. The matters highlighted in paragraph 7.12 seem to be largely
technical and therefore an appropriate use of the subsidiary powers. Care will
need to be taken when referring to specific processes where arrangements in
Wales are different.

7.36 We recommend that:

] the outcomes of teachers’ CPD and, if appropriate, their
contribution to others’ development, be taken into account as
part of a range of evidence when schools assess performance for
pay progression purposes; and

U the Department require schools and services to include details in
their pay policy about how performance is assessed for pay
purposes and how different factors, including the outcomes of
CPD and contribution to others’ development, are taken into
account.
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CHAPTER 8

Teachers’ Professional Responsibilities

Introduction

8.1 This chapter concerns teachers’ professional responsibilities. We have
been asked to consider for recommendation:

the extent to which the professional duties of teachers and the
leadership group should be revised to reflect:

a) the focus on teaching and learning and the new professionalism
agenda of the DfES;

b} the development of extended schools, including increased
flexibilities in schools over opening times and out of hours activities;

c) wider workforce reforms and the modernisation of the school
workforce.

8.2  We prefer to refer to teachers’ professional “role and responsibilities”
instead of “duties”, since this better reflects teachers' professional status.

Context

8.3 The STPCD includes lists of classroom teachers’ and head teachers’
“professional duties” and provisions on working time that have been in place
for many years!. The only significant changes in recent years resulted from the
National Agreement, notably the stipulation that teachers should not routinely
undertake administrative work and the introduction of guaranteed time for
planning, preparation and assessment. These changes were intended to reduce
teachers’ workload and raise standards in schools by enabling teachers to
focus on teaching and learning.

8.4 In Chapter 1 we considered the impact of the current change
programme on teachers. In Chapter 7 we made recommendations to help
embed the principles of professionalism and professional development in
teachers' pay. We have drawn on this thinking in reaching the views and
recommendation described below.

1 Op.cit. DfES, School Teachers’ Pay and Conditions Document 2005, Section 2, part 1X, X, XI and XIl
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8.5 A recent report by OECD highlighted that the pace of social change and
the heightened expectations of schoals have broadened and deepened
teachers’ roles in many of its member states?. Teachers in the countries
reviewed were expected to support the individual development of pupils,
manage learning processes, work with others to develop the whole school as a
learning community, and build connections with parents and the local
community. OECD said that countries benefited from having clear and concise
statements or profiles that captured expectations of teachers’ knowledge and
skills.

8.6 As mentioned in the previous chapter, TDA is reviewing professional
standards for teachers. GTC (Wales) has reviewed and made proposals to the
Welsh Assembly Government on professional milestones and is also
undertaking a consultation on the future shape of the teaching profession.

It pubtished a consultation paper in July 2005 and plans to report to the
National Assembly for Wales in November 20053,

Representations from consultees

8.7 RIG highlighted changes in teachers’ work and in the schocls workforce
in recent years. It discussed the implications for teachers of schools working
closely with other children's services and offering extended services to help
achieve the objectives described in Every Child Matters. It also noted that
schools were increasingly collaborating with other schools or becoming
federations. RIG said that efforts to reduce teachers’ workload following the
National Agreement had released time for teachers t¢ concentrate on their
core task of leading teaching and learning, and given them more scope to
undertake CPD.

8.8 RIG said that it was essential for a clear set of expectations of teachers
to be described in a revised statement of professional duties, complemented
by a coherent framework of professional standards. It proposed a
comprehensive review of the professional duties of teachers to refocus and
streamline them. A revised statement of teachers’ duties would help underpin
the new professionalism agenda by providing a reference point for discussions
on professional development and for decisions on career and pay progression.
RIG invited the STRB’s views on the general approach to reflecting certain
expectations, accountabilities and entitiements in professional duties. It
proposed that the detailed changes might then be implemented through the
Secretary of State's subsidiary powers. RIG would ensure that the revised
duties aligned with the professional standards being developed by TDA.

2 QECD {2005), Teachers Matter: Attracting, Developing and Retaining Effective Teachers.
3 GTC Wales (2005), Professional Development Framework for Teachers in Wales.
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8.9 RIG then described its views on specific aspects of teachers’ duties.
Its principal concern was that any changes should reflect the message of the
National Agreement that teachers should focus primarily on teaching and
learning. The review should also consider whether the duties fully reflected
expectations arising from the Every Child Matters agenda. It said that the
development of extended schools was not intended to increase the working
hours of teachers or head teachers, but that consideration should be given to
whether it would be appropriate tc explore a more flexible application of
working time for teachers within extended school opening times.

8.10 RIG proposed that teachers’ existing duties in relation to professional
development should be amended to provide a clear and coherent continuum of
expectations, with differentiation at each career stage. The duties should set
an expectation that all teachers, inciuding teachers in the leadership group,
should be engaged in effective, sustained and relevant professional
development throughout their careers, including coaching and mentoring,
underpinned by focused, professionally supported classroom observation. Head
teachers should additionally have a duty to embed CPD in the school’s culture
and help to create a positive learning environment. These changes would have
a number of benefits, including stimulating the demand for and supply of high
quality CPD.

8.11 RIG said that it was also necessary and timely to consider whether
existing duties that did not require teachers' professional skilis and expertise
might be remaoved. This would help to secure further improvements in
teachers’ workload and work-life balance. it proposed that the review look at:

. administrative tasks, including decumenting the personal and
social needs of pupils;

. participating in meetings relating to the administration and
organisation of the school;

. participating in arrangements for pupils’ presentation for and
supervision in exams;

. attending assemblies, registering the attendance of pupils and
supervising pupils; and

. providing general guidance and advice on social and career
matters.

8.12 Most other consultees agreed that the duties of teachers were in need
of review. Several consultees, inctuding NUT, NAHT, SHA, BATOD and UCAC,
were concerned about the potential impact of schools becoming extended or
community-focused schools, as well as other changes to teachers’ and leaders’
responsibilities, workioad and work-life balance.
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8.13 TDA said that it would welcome revisions to teachers’ duties that
encouraged their professional development. It highlighted the leading role of
the head teacher in ensuring that training and development for all staff was
central to school improvement. TDA would consider how to reflect expectations
in relation to professional development in its work on standards.

8.14 NUT said that no definition existed of the core characteristics of
practising, qualified teachers. There was a vital need for this definition, which
should be based on the principle that teachers had a range of professional
skills. NUT proposed that regulations should define the work of teachers and,
separately, the work of support staff. it aiso proposed that there should be a
wide and inclusive debate among school leaders and communities about
potential changes to duties in the STPCD. NUT was concerned about the
impact of extended schools on responsibilities, workload and working hours.

It also considered that the Children’s Workforce Strategy included a number of
proposals that could have a profound effect on teachers’ role, particularly the
pians in relation to early years education and the introduction of a single
framework of gualifications and standards for the children’s workforce. It
proposed that the STRB be given a specific remit to review the implications of
the Strategy and extended schools for teachers’ pay and conditions.

8.15 NUT also commented on RIG’s proposals. It said that the
implementation of certain proposals, notably on removing some current duties,
would fundamentally change the role of teachers and undermine their ability
to fully meet the needs of children and young people. NUT said that
distinctions between teaching and learning and the provision of advice on
pupils' personal and social needs were invidious. It submitted a discussion
paper presenting its views on teachers’ core duties and proposing that
regulations clearly distinguish these from the roie and responsibilities of
teaching assistants and unqualified instructors. NUT also commented that the
Department’s intentions regarding the links between revised professional
standards, duties, appraisal, pay and conditions were unclear.

8.16 UCAC stated that it would be sensible for teachers' duties to reflect the
focus on teaching and learning and the new professionalism agenda. It said
that at present there was uncertainty about which teachers should coach or
mentor others and that this needed to be clarified.

8.17 BATOD considered that a review of duties would be sensible in view of
recent and impending changes in schools. |t would also be an opportunity to
consider and better reflect in duties the role and responsibilities of unattached
teachers, including the heads of specialist services and units. It hoped that
any review would fully involve all interested parties.
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8.18 In commenting on RIG's proposals and others' evidence, NAHT agreed
it was important that teachers’ duties focused on their core responsibilities for
teaching, learning and (for school leaders) leadership. It took the view,
however, that RIG’s proposals to consider removing certain current duties were
unrealistic and undesirable, and it expressed sympathy with NUT’s view of a
teacher’s role.

8.19 The governors’ organisations welcomed the prospect of a review. They
hoped that it would recognise the role of governors and the distinction
between leaders’ and governors’ responsibilities. They said that there was not
yet sufficient practical experience of extended schools to gauge their impact
on teachers’ duties.

8.20 Several consultees commented on RIG's proposal that it complete work
in relation to teachers' duties, and that the Secretary of State amend the
duties in the STPCD through her subsidiary powers. Consultees outside RIG
were strongly against this approach, expressing concern that they would not be
adequately consulted on important changes by the Department.

Our approach

8.21 This is the first time we have been asked to review teachers’ professional
responsibilities as a whole, although we touched on certain aspects in 2002 in
addressing teachers’ workload*. As noted above, the broader analysis set out in
Chapter 1 has informed our views in the present chapter.

8.22 In Part Two of our Thirteenth Report we observed that thought needed
to be given to the nature and purpose of the STPCD®. This remains the case.
We are also mindfui of the need to simplify the STPCD and ensure it is
focused on essentials and does not over-prescribe.

8.23 Teachers’ responsibilities have been a contentious matter in the past
and remain so. Debate continues among teachers’ representatives and others
about the respective responsibilities of teachers, teaching assistants and other
staff. This debate is healthy, because although parties disagree strongly on
some matters, they are all focused on reducing teachers' workload and heiping
schools and services to achieve high standards.

Our views and recommendation

8.24 As we noted in Chapter 1, recent changes in schools have significant
implications for teachers. The emphasis on teacher professionalism, the
increase in the number of support staff, new ways of working following the
National Agreement, and closer working between schools and health, social
and youth services all raise questions about the scope of teachers’ role and
responsibilities.

4 STRB (2002), Special Review of Approaches to Reducing Teachers’ Workload
5 Op.cit. STRB, Thirteenth Report Part 2, paragraph 6.49
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8.2b The full impact of these changes has not yet been felt, and further
substantial changes are in the pipeline, including the extended schools
programme and further work to improve services for children and young
people. The overall impact on teachers’ role and responsibilities is not yet
clear, but, as we observed in Chapter 1, we can see a broad direction of travel.
Against this dynamic background, the lengthy, detailed, prescriptive
statements of “professional duties” in the STPCD fall seriously short. As many
of our consultees observed, they are outdated and do not fully encompass
teachers’ role and main responsibilities, even before the impact of recent and
forthcoming changes. Nor do the statements present a positive picture of
teaching. Even the term “duties” seems outdated and inappropriate for a self-
confident profession, hence our preference for “role and responsibilities”
noted at the start of this chapter.

8.26 The very concept of lengthy, detailed and prescriptive statements of
duties militates against our vision (see paragraph 1.7). If schools and services
are to build a high performance culture of continuous learning and
improvement to achieve their goals, they need the scope and capability to
make decisions without detaifed rules and guidance.

8.27 Given the shortcomings of the lists of duties in the STPCD in the light
of recent and forthcoming changes in the teaching profession, we agree in
principle with the majority of consultees that a review of the statements of
duties in the STPCD is needed. We do not, however, consider it appropriate for
work to begin on a revised text, for two reasons. First, some of the substantial
changes for teachers that would need to be reflected in a revised description
of teachers’ role and responsibilities are still in the pipeline. An important
example is TDA’s work on standards, which links closely with this issue and
may highlight areas that need further work and reflection.

8.28 Secondly, there is a more fundamental question that needs to be
addressed, namely whether the STCPD should include a description of
teachers’ professional role and responsibilities at all. Statements of duties
seem inappropriate in a world where local initiative and innovation are ever
more important. We understand that other professions do not have such
detailed descriptions of their roles and responsibilities, and as far as we are
aware none have statutory descriptions. Instead, professions often have a short
statement of professional role and purpose under the aegis of the relevant
professional body. Professionals’ detailed responsibilities and performance
objectives are agreed and described locally in job descriptions and plans, as is
the case in teaching.

8.29 Taking all this into account, there is a case for removing the lists of
duties from the STPCD entirely. This would better reflect teachers’ professional
status, simplify the STPCD and emphasise the mutual responsibiiity of
teachers and leaders in individual schools to agree appropriate job descriptions.
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8.30 The fundamental question needs to be addressed first, and it would be
premature for us to make specific recommendations at this stage on revising
the STPCD to reflect the three areas mentioned in the remit letter. We
therefore propose in the first instance to invite representations from our
consultees on the fundamental question. We will then consider these
representations and, if appropriate, make further recommendations on how
this area of work might best be taken forward.

8.31 We recommend that:

. consultees consider the fundamental question of whether a
description of teachers’ professional role and respornsibilities is
needed (specifically whether it is needed in the STPCD), and
present us with their written evidence and views by the end of
August 2006.
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CHAPTER 9

Forward Look

9.1 Schools and services face many challenges as they continue in their
efforts to achieve world-class standards and services. Teachers and school
leaders are at the forefront of meeting these challenges and the success of the
education service depends on them. In our work on the national framework of
teachers’ pay and conditions, we aim to support and encourage innovation and
self-sufficiency in the teaching profession, underpinned by defined
responsibilities, clear lines of accountability and confident professionalism.

9.2 A coherent national framework is essential, but it must be enabling, not
prescriptive. The STPCD cannct, and should not, try to provide the solution to
every local issue. That responsibility lies with confident and capable governors
and leaders across England and Wales. In this report we have therefore built -
on existing strengths in the national framework of pay and conditions and,
where necessary, proposed improvement in line with our vision. And we have
also sought to reinforce the responsibility of governors, leaders and teachers to
take increasing charge of their own destiny. We have not had time to consider
the Department’s new White Paper, published as we finalise aur report in
October 2005, but we note that this theme appears to be one of its key
messages and look forward to considering this further in the context of our
next remit.

9.3  Against a dynamic background of significant ongoing change and
development, it is important to provide stability. We believe our
recommendation of a two-year pay award of 2.5% in September 2006 and
September 2007 does this. It will provide fair rewards for teachers, leave
headroom in school funding and support the transition to three-year budgets
for schools in England.

8.4 At this point in the journey of transformation, the capabilities of the
leadership group are of fundamental importance. Leaders need to build on
their teams’ achievements, bring about change and make effective use of their
new freedoms. The tools to recruit, retain, motivate, develop and reward
teachers are already available to school leaders and governors. It is vital that
they make full, effective use of them, and are courageous and rigorous in
rewarding teachers in line with their performance. This requires people of the
right calibre in the leadership group. We have noted some warning signs about
workload, recruitment and retention and the impact of recent changes on the
leadership group. We therefore think the time is right for a fundamental look
at the whole package of responsibilities, structures and rewards for the
leadership group and we have highlighted some specific matters where
evidence is needed.

88



9.5 Alongside leaders, teachers need coherent, attractive opportunities for
career and pay progression. The Excelient Teacher Scheme, to be introduced
in 2006, should be the gold standard for classroom teachers and complement
the existing career paths of management, leadership and Advanced Skills
Teacher posts. The intention with all of these career pathways is to provide
attractive professional opportunities and appropriate rewards. Schools will have
to make decisions as to whether an Excellent Teacher post is right for them,
but the option must be attractive both to teachers and to schools of all types
and sizes. We have therefore recommended a range within which schools and
services will be able to set spot salaries for their Excellent Teacher posts that
fit the contribution they require from post-holders.

9.6 In other areas, we see scope for the national framework of pay and
conditions to evolve over time, and have flagged up issues that need to be
addressed, such as local pay and equal treatment for unattached and part
time teachers. it is important that the pay system should not be unnecessarily
complicated or duplicate existing flexibilities, as this runs counter to the key
principles of clarity and local discretion. This has shaped our views on remit
matters concerning specific groups of teachers.

9.7 Crucial to shaping the future teaching profession will be teachers taking
personal responsibility for their continuing professional development. We have
highlighted the impartance of this and reinforced the centrality of performance
in determining pay rewards. We have also raised the question of whether
teachers any longer need a detailed, prescriptive list of their role and
responsibilities in the STPCD. In both cases, the underlying principle is the
need to recognise the professional status of teachers.

9.8  Our remit in March 2005 marked the beginning of a new ar¢ of work to
embed the principles of professionalism in the structure of pay and conditions.
We have carried this out in the spirit outlined above. But this is a journey. In
some areas we have proposed specific solutions, in others we have opened up
questions that will need to be addressed over a number of years to come: we
lock forward to pursuing these with our consultees. The work on the leadership
group, on continuing professional development, and on teachers’ role and
responsibilities is particularly significant in this regard.

9.9 We conclude by emphasising that our role is to advise, recommend and
enable, acting as a catalyst where appropriate. The real change will be brought
about at local level by inspiration, dedication and application in every school
and service in England and Wales. The tools are substantially in place, and it
is now for schools and their leaders to rise to the challenge.
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APPENDIX A

Sanctuary Buildings Great Smith Street Westminster London SW1P 3BT
tel: 0870 0012345 dfes.ministers@dfes.gsi.gov.uk
Rt Hon Ruth Kelly MP

Bill Cockburn CBE TD

Chairman

School Teachers' Review Body

Office of Manpower Economics

Oxford House

76 Oxford Street

LONDON

W1D 1BS /0 March 2005

,DCN Bl
STRB REMIT:; MATTERS FOR REPORT

I am writing to set out issues on which the Government seeks recommendations, or
further recommendations, from the School Teachers’ Review Body (STRB), and a
timetable for reporting on these.

Within the framework of previous, and in particular the latest, STRB
recommendations, and in consultation with stakeholders, we are looking to bring in
a range cf important changes in teachers’ pay arrangements in the coming months
{(subject to the complietion of the due statutory processes). These include the
introduction of Teaching and Learning Responsibility (TLR) payments, the new
Excellent Teacher Scheme, and new principles for safeguarding. | am most
grateful to the STRB for their thorough investigation of and reports on these
matters. :

We are now looking towards the next pay award period for England and Wales; and
also to the critical steps needed to support the establishment of the new teacher
professionalism proposals in England, in accordance with the DIES five year
strategy. The first multi-year pay award, following your November 2003
recommendations, was crucial in helping tc establish a sound and predictable
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framework for the largest element in schools’ budgets, and provided both a fair and
an affordable pay award for teachers running up to August 2006. The STRB's
constructive and positive recommendations were a key element in the drive to bring
about stability in school budgets. It is vital that we build on this in the next pay
period.

The DfES five year strategy makes a number of important proposals covering
England. In particular, we have made clear our intention that schools should have
three-year budgets that are aligned to the school academic year to enable them to
plan ahead with confidence. We are in the process of consulting on our proposals
to make that a reality. The proposed alignment of school budgets with the
Spending Review cycle means that when schools receive their first multi-year
budgets early in 2006, they will cover the period up to August 2008. Our aim is for
schools and local autherities to have information about the recommended changes
in teachers' pay rates for that period when we announce the first allocations of the
Dedicated Schools Grant, so that they can see the impact of teachers' salary levels
on their budgets. We are looking to the, STRB to help us in this aim.

The five year strategy also includes important plans for a new teacher
professionalism in which career progression and financial rewards go to those who
are making the biggest contributions to improving pupil attainment, those who are
continually developing their own expertise, and those who help to develop expertise
in other teachers. We want coaching and mentoring to become a habitual part of
school improvement culture, with greater openness by teachers underpinned by
more focused, and professicnally supported, classroom observation. We want
teachers to take responsibility for their own development, including the routine
extension of their subject knowledge and improvement in their pedagogy. And we
want a new focus on the career progression of those teachers who succeed in the
toughest classroom jobs and most challenging schools. The STRB wiil play a vital
role in recommending how this should key in to teachers’ pay and professional
duties.

In parallel with these developments we will be working with others on the refocusing
of teacher appraisals as teaching and learning reviews. These must have a proper
focus on classroom performance and ensure there is an informed professional
dialogue about the specific development activity an individual teacher will undertake
and how this relates to future progressicn. The Teacher Training Agency will also
help with the development of a coherent framework of career standards to underpin
professional development activity. As you know, technically, these matters are not
for the STRB, but you will want to see them as context in taking forward the remit.

You will be aware that there are similar developments underway in Wales (where
these mafters are devolved) in respect of the expectation that teachers will take
responsibility for their owh continuing professional development, the role that
performance management reviews play in providing a focal point for establishing
teachers' development needs and the mapping of a career framework for teachers.
In respect of pay and conditions, however, | am asking the STRB tc make
recommendations for England and Wales equally, as has generally been the case




on matters on which the STRB has a duty to make recommendations. As teachers’
pay and conditions remain non-devolved, | would be concerned if there were
recommendations that could produce inequities in delivering pay and conditions
hetween the two countries.

The purpose of this letter is to seek the Review Body's recommendations on a
further set of important issues. These directions are given under my powers in
section 120 of the Education Act 2002 to refer matters to the STRB and to set out
considerations to which you are to have regard, matters on which you are to make
a recommendation and the time within which you are to report. As the Act requires,
1 shall arrange for your report to be published.

Considerations to which the STRB is to have regard
The considerations should include the following:

I the need to make all recommendations affordable within a context of a
requirement for responsibifity in all public sector pay settiements,
taking account of low inflation levels and the need for education
funding to meet a range of priorities linked to school improvement;

ii. the Government's commitment to three-year budgeting and the need
for schools and jocal authorities to be able to ptan ahead, in which a
multi-year teachers’ pay award will be key,

il the principle that pay progression should continue to be linked to
greater challenge for the individuat {in a context where teachers are
well supported professionally); ’ ‘

iv. the need to ensure consistent and reasonable pay arrangements
which encourage teacher professionalism together with enhancing
recruitment and retention;

v. the importance of promoting the simplification of the pay system.
It is also essential that the review body give due regard to the relevant legal
obiigations, particularly anti-discrimination legislation regarding gender, race, sexual
orientation, religion and belief, age and disability.
Matters for recommendation

| refer to the STRB the following matters for recommendation:

i whether teachers’ pay should increase and if so, the appropriate
increase, taking into account in particular the factors identified above.
| am looking to the STRB, in line with our proposed school funding
reforms and the availability of affordability evidence, to make
recommendations on an award which runs from September 2006 —
August 2008. You should, as part of your enhanced strategic focus,




vi.

vii.

vii.

. the focus on teaching and leaming and the new professionalism

consider how to maximise the advantages and minimise the risks of
such an approach;

whether the level of SEN aillowances and the nationally applicable
maxima and minima for the vaiue of TLR payments applicable in
England and Wales {currently subject to statutory consultation)
should increase in line with any general pay award recommendations;

what the appropriate spot salary for Excellent Teachers should be in
the respective pay regions, following your recommendations in your
Fourteenth Report;

whether there should be changes to the pay arrangements for
secondary mathematics and science Advanced Skills Teachers;

whether any further modifications are required to the pay
arrangements of any particular categories of teacher, including Fast
Track teachers;

whether, in the light of the investigations you have already made and
the evidence you have taken in the light of those investigations, there
is scope for movement towards more locally-determined pay;

the extent to which participation in professional development activity
(including the development of others through coaching and
mentoring, training and observation, and other collaborations) should
be expected to have an effect on pay progression, both in general
and at specific levels;

the extent to which other factors should be taken into account in
determining career and pay progression (for example, prior
successful experience in challenging classroom roles and in
chalienging schools);

the extent to which the professional duties of teachers and the
leadership group should be revised te reflect:

agenda;

. the development of extended schools, including increased flexibilities

in schools over opening times and out of hours activities; and

. wider workforce reforms and modernisation of the school workforce;

whether there are particular issues which should be addressed with
regard to the pay and conditions of part-time teachers.




Timescale for report

These are important issues and it is essential that maximum time is available for
consultation, discussion and preparation before implementation of any changes.
Your report should therefore be with me by 28 October 2005.

| must stress again the need for affordable recommendations.

I am most grateful to the Review Body for its work and look forward fo receiving its

report.
\/M S

ek

RUTH KELLY




APPENDIX B

Conduct of the Review

B1. In March 2005, the Secretary of State for Education and Skills asked
us to review ten matters on teachers’ pay and working conditions, including
whether teachers’ pay should increase, and make recommendations by 28
October 2005. We were required to have regard for a number of
considerations. The Secretary of State’s lefter is at Appendix A. We reviewed
the matters from March to October 2005.

B2. In March 2005, we gave the following organisations the opportunity to
submit written representations and evidence on the matters:

Governmental Organisations

Department for Education and Skills (DfES)

General Teaching Council for England {GTC)

Office for Standards in Education (OFSTED)

Teacher Training Agency, now the Training and Development Agency for
Schools (TDA)

Weish Assembly Government

Association of Local Authorities
National Employers’ Organisation for School Teachers (NEQST)

Organisations Representing Teachers

Association of Teachers and Lecturers (ATL)

British Association of Teachers of the Deaf (BATOD)

National Association of Head Teachers (NAHT)

National Association of Schoolmasters Union of Women Teachers
(NASUWT)

National Union of Teachers (NUT)

Professional Association of Teachers {PAT)

Secondary Heads Association (SHA)

Undeb Cenedlaethol Athrawon Cymru (National Association of the
Teachers of Wales) (UCAC)

Organisations Representing Governors

National Association of School Governors (NASG)
National Governors’ Council (NGC)

Information for School and College Governars (ISCG)
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Others

Agency for Jewish Education

Association of Foundation and Voluntary Aided Schools (AFVAS)
Catholic Education Service

General Synod of the Church of England Board of Education
Education Office of the Methodist Church

Foundation and Aided Schools’ National Association (FASNA)
The Free Churches' Council-Education

National Primary Schools’ Association

B3. DfES, NEOST, SHA, ATL, NASUWT and PAT are members of the
Rewards and Incentives Group (RIG). RIG was given the opportunity to submit
evidence and representations as a group and its members were additionally
invited, if they wished, toc submit evidence and representations individually.

B4. We invited consultees to respond in writing by 9 May 2005 and asked
that all written representations and evidence be copied to the other
consultees. We allowed consultees who wished to do so to submit
supplementary representations and evidence and/or comment on other
consultees’ representations and evidence by 15 June 2005.

B5.  On 27 June 2005 we received written representations about Fast Track
teachers from RIG, and we invited other consultees to comment in writing by
5 September.

B6. The following consuhltees submitted written representations and/or
evidence: ATL, BATOD, ISCG, the Department, GTC (England), NAHT, NASG,
NASUWT, NEOST, NGC, NUT, RIG, SHA, TDA, UCAC and the Welsh Assembly
Government. The following consultees submitted supplementary written
representations and/or evidence: the Department, NAHT, NUT, SHA and UCAC.

B7. We requested further information and clarification from the Department
about cost pressures for schools in England. On 20 June the Department
provided further written representations and on 21 July the Secretary of State
wrote to the Chairman with further information.

B8. The following organisations were invited to make oral representations to
the STRB: ATL, the Department, NAHT, NASG, NASUWT, NEOST, NGC, NUT,
PAT, SHA, TDA, UCAC and the Welsh Assembly Government. The members of
RIG informed us that they wished to make oral representations as a group.
Eight meetings were held in June, July and September at which the following
organisations made oral representations: RIG (including the Secretary of State
and Minister of State for Schools), NUT, NAHT, UCAC, TDA, NGC, NASG and
the Welsh Assembly Government.
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B9. We carefully considered the consultees’ representations. We examined
relevant statistical, econemic, sccial research and other evidence provided by
and drawn to our attention by the consuftees. We also identified and examined
other evidence, including:

. The STRB Teachers' Workioads Survey March 2005 and the
STRB Teachers’ Pay Survey September 2004. Reports of these
surveys are available on the OME website at
http://www.ome.uk.com/review.cfm?body=7.

* Two studies commissioned by OME from iDS on long-term pay
awards and continuing professional development requirements of
professional bodies. The studies are available on the OME
website at http://www.ome.uk.com/research.cfm.

. A paper commissioned by the OME from Professor Peter Dalton
on the labour market for teachers, published in late 2004. The
paper is available on the OME website at
http://www.ome.uk.com/review.cfm?body=7.

B10. Other sources of evidence are highlighted in relevant chapters of
this report.

B11l. In total, the STRB had 21 working mestings between 10 March 2005,
when the remit letter was received from the Secretary of State, and
28 October 2005, when our Fifteenth Report was submitted.

Visits and Meetings

B12. In May and June 2005, members of the STRB visited the following
areas:

. East Riding of Yorkshire

. Carmarthenshire
] Telford and Wrekin
. Poole

. Edinburgh and West Lothian

B13. Nine schools were visited in these areas: four primary schools, four
secondary schools and two special schools. Members additionally visited East
Riding of Yorkshire and Poole LEAs.

B1l4. Between May and September 2005, members of the STRB visited the
Scottish Executive, the National Remodeliing Team {NRT) and GTC (Wales),
and met OFSTED and NCSL,
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