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At Farlingaye High School, outstanding teaching and learning in 100-minute lessons is underpinned by a clear vision for developing historical understanding. An enquiry-based curriculum, regular subject-specific professional development and comprehensive planning and preparation combine to ensure lessons are active, engaging and enjoyable. Time is used exceptionally well to explore topics in depth and allow students to develop their historical thinking, knowledge and understanding.
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‘History’s popularity is reflected by high take-up at GCSE and A level, in no small part, due to excellent, dynamic teaching and good results. The school has 1,920 students and introducing the three 100-minute lessons a day was an important part of managing the process of becoming larger. It has provided fantastic opportunities for staff to develop exciting learning and teaching ideas. Students have time to consolidate their learning and to be able to take ideas and develop them in detail. This works particularly well in a subject like history. We have an innovative group of six history teachers who are keen to develop different learning strategies and to support students in achieving those excellent outcomes. The effective use of continuing professional development (CPD), sharing good practice at meetings and “thinking outside the box” in terms of ideas for lessons have all helped to make longer lessons successful. This has been combined with a very caring approach towards students, and excellent examination support and revision opportunities. The school aims to support all this through a clear ethos focused on learning; we also want staff to take on new ideas and try challenging things in the classroom, even if they don’t always work out as planned!’

Sue Hargadon, Headteacher
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Keeping young people engaged for the duration of a lesson is a challenge for every teacher in every classroom in every school. The length of the lesson is a key factor in determining the approach taken to teaching and learning. At Farlingaye High School, there are three lessons in the day and each one lasts for 100 minutes. Such a structure poses challenges and opportunities for teachers and students. For Sue Hargadon, headteacher, the benefits far outweigh the disadvantages. She says: ‘More teaching and learning are possible because time is no longer wasted in [image: image6.png]


transition as students move between single lessons. Students need to prepare for fewer lessons each day and they will have a break between lessons to recharge their batteries. And so will teachers who can be available at the end of a lesson to help students with individual questions or concerns. Teachers don’t need to usher students away because they have to be somewhere else. Above all, a three-period day provides more opportunities to explore subjects in depth and have even more varied lessons’. 

History is a popular subject throughout the school and it is the most popular optional subject at Key Stage 4, with well over 50% of the cohort choosing to take it at GCSE. Results are first rate and the proportion of students gaining the highest grades has been consistently well above average. History lessons are regularly outstanding. Students enthuse about the subject, engage fully in their learning, achieve excellent results and make outstanding progress in their historical knowledge, thinking and understanding. The department was judged to be outstanding on a history subject inspection in 2011.
Four key factors come together to explain the highly successful approach to ensuring outstanding teaching and learning in 100 minutes. They are:
· a clear vision for developing historical understanding

· an enquiry-based curriculum

· comprehensive planning and preparation

regular subject-specific CPD

Of these the most important is the planning and preparation but their success depends on the others. Together the rationale, the curriculum and the training underpin an approach to planning and preparation which ensures highly effective teaching and learning.

A clear rationale which embodies a vision for developing historical understanding in students of all abilities in 100-minute lessons

As part of the Humanities faculty, the history department subscribes fully to the faculty‘s vision:
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Thinking in history has gone further and the department has set high aspirations for teaching and learning. These are to:
· stimulate curiosity, interest and enjoyment in history

· fuel and ignite student passion for history; the challenge, the wonder and the excitement
· encourage open, enquiring minds to challenge their own and others’ opinions bravely
· use the rich and exciting subject of history as a powerful vehicle for transferable skill development
· appreciate history in its wider context; events and themes that do not sit in isolation throughout time
encourage students to develop in-depth understanding through their own enquiries.
The vision and the aspirations underpinning teaching and learning are crucial. Teachers know how to turn these aims into reality because they talk about them frequently and use them constantly in their planning and preparation. They have thought carefully about the curriculum and what they want students to know, do and understand at the end of their history studies that they didn’t know, couldn’t do or didn’t understand at the start. History is successful in this school because teachers ‘stimulate’, ‘fuel’ and ‘ignite’ young people through a curriculum which focuses on well-structured enquires. 

An enquiry-based curriculum which focuses on key issues

Although the schemes of work at Key Stage 3 are regularly revised, the central focus remains constant, namely that teaching and learning in history is constructed around enquiries. 
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In lessons, teachers make the enquiries clear. As a result, students can explain what they are studying, why they are studying it and why it is important to study it. Overall, they are engaged because they are intrigued by the enquiry issues and the questions which are posed and the ways in which they are encouraged to seek out potential answers. What is taught in this school does not differ markedly from what is common in many other secondary schools. However, how it is taught does differ and it is the intricate planning and thorough preparation which make the difference for the students.
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Comprehensive planning and preparation leading to flexible and dynamic teaching

These are Sue Hargadon’s words and this simple truth is not lost on her staff. For Lisa Snoxell, head of history, and for all the history teachers, planning and preparation are ‘central factors’ in explaining the success of the department. Students are aware of the commitment of their history teachers, as noted by one student in Year 10 who reflected that: ‘history teachers seem to enjoy hard work but that’s great because it means that they know what they are on about and our lessons are just brilliant’.

Success in 100 minutes is all about planning and preparation of the outline structure of the lesson, the teaching episodes, the questions to be asked and when they are to be posed, the learning activities including opportunities for students to debate, discuss and reflect on what they are learning, how progress will be checked, reviewed and reinforced, and the resources to be used. For Lisa, 100-minute lessons offer ‘time to develop students’ learning and thinking – time for them to discuss and explore issues in depth’. Nicola Hetherington, another member of the department agrees. She adds that the time allowance means that ‘students have the opportunity to reason things out for themselves. It actually means that they talk more and we (the teachers) talk less’. Students recognise this and value it greatly. As noted by one Year 8 student, ‘we have to collaborate and work it out for ourselves because we have to come up with the answers’.
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It might appear that extensive planning would lead to rigid lessons in which the tasks dominate the learning. This is not the case in this department because the activities are organised so that learning always takes priority. Opportunities are planned and taken, for example, for students to have time to think and discuss. Activities are flexible and staff have a range of approaches which they can use and interchange as needed. Lessons are divided up so that the students do not remain in the same place for the whole of the lesson. Individual exercises are judiciously intermixed with group tasks, mini presentations, whole-class feedback sessions, and purposeful movement around the room to investigate resources or discuss with classmates in other groups. Information and communication technology (ICT) is used particularly well not least because history has access to a central humanities’ computer area around which the history classrooms are based. This area can be booked for no more than one third of the 100 minutes, thus allowing a number of groups to use the facility throughout a lesson. 

It is in the individual planning for each lesson that teachers ensure that lessons are dynamic and learning is engaging and effective: 
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What makes these lessons so effective is that the teachers had thought carefully about how the lessons were to unfold, prepared their resources well and planned comprehensively a wide range of tasks and activities which brought vitality and variety to the teaching and learning. Teachers are prepared for the fact that students’ questions can sometimes take learning in a new direction. 100 minutes means that these opportunities are not lost but incorporated into the lessons. For Angelo Goduti, a history teacher and deputy headteacher, 100 minutes makes ‘the most of our professional expertise. We can be flexible and react to students’ queries showing them the bigger picture. And that’s good for everyone because it consolidates their learning.’ As a result, students’ interests and fascination are integrated into what happens in lessons. 

Regular subject-specific continuing professional development 

A key factor in all this, though, is the department’s own approach to training which dovetails into and builds upon the school’s whole-staff commitment to teachers’ continuing professional development (CPD). Senior leaders are clear that regular training for teachers on how they might and could improve their practice is central to raising standards and ensuring that teaching and learning are effective and engaging.

The termly CPD programme offers a wide range of one-hour sessions which are held either before or after school. Staff are required to attend a minimum of four sessions throughout the year. Most sessions are provided by Farlingaye’s own staff, including history teachers, who explore with their colleagues the strategies which they have found to make a difference in their classrooms. During this last academic year, sessions have included:

· top tips for supporting students with special educational needs and/or disabilities
· 50 great starts

· boys, girls and learning

· checking progress and creating reflective learners

· 10 practical ideas for the classroom

· using drama in lessons

· strategies to engage boys in the classroom

· 20 alternative ways to engage learners

planning effective extension activities

Support for teachers has been extended by the provision of a ‘Teaching and Learning Box’ for each department, which contains a wide range of generic activities with the instructions and guidance on how they might be used and adapted to suit different subjects. 


‘The ideas bank is part of the overall CPD offered to all staff which is crucial to effective learning in 100-minute lessons’, says Angelo Goduti. What is more, Rebecca Jermy, the school’s Leading Edge Coordinator, has ensured that the weekly briefing to staff includes an ‘Ideas for Teaching and Learning’ page which supplements the already extensive range of approaches available. For Rebecca, it is important that there is ‘a constant dialogue about teaching and learning because 100-minute lessons not only allow for variety, they also demand it’.

History teachers at Farlingaye exploit these resources fully. As Hannah Law, a relatively new member of the history department and the teaching profession, points out, ‘history exemplifies the culture of Farlingaye which is one of sharing and of seeking new ideas to engage students in their learning’. History teachers adapt the ideas to plan and prepare effectively. They collaborate extensively in sharing what works particularly well. Department meetings focus on teaching and learning. Each year history teachers in the school come together on a subject development day to discuss the improvement agenda in teaching and learning. They have a clear rationale and an enquiry-based curriculum; they know what they want to teach, how they are going to teach it and why they should be teaching it. As a result, they use the opportunities offered by 100-minute lessons to deliver inspiring lessons in which teaching and learning are outstanding and through which students make outstanding progress.
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Farlingaye High School is a large, popular comprehensive school which serves the market town of Woodbridge and a predominantly rural area in southeast Suffolk. The standards of students entering the school are close to the national average. Most students are of White British heritage. The proportion of students who receive free school meals or have a statement of special educational needs is low. Some 60% of students join the sixth form on completion of their GCSE courses, together with an increasing number who are attracted from other local schools. The school has specialist status for mathematics and computing, and for creative arts. It is a Leading Edge school and became an Academy in February 2012. 


Outstanding teaching and learning in history in 100 minutes – Farlingaye High School
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Overview – the school’s message





 





The good practice in detail





 





In humanities we aim to develop an enthusiastic, progressive and challenging learning environment for all students, by providing interesting and stimulating lessons and using a range of engaging teaching and learning styles, both inside and outside the classroom. We will enable students to investigate and understand the world’s past and present, to make them better citizens and decision-makers for the future.





For example, students in Year 8 analyse the reasons for conflict through work on the causes of civil war in both Britain and America. They investigate why people leave their homes through work on the movement of people from the countryside to the emerging towns in 19th century Britain. They analyse how tensions arose in society through the difficulties facing the police in dealing with Jack the Ripper by focusing on the social and economic impact of industrial changes in towns and cities. They also explore the significance of the individual in history by studying the impact of such people as ‘Bloody’ Queen Mary, Oliver Cromwell and Martin Luther King.





�You cannot wing it in 100 minutes; you can try in 35 or 40 and occasionally you might get away with it. However, no one can teach lessons in 100 minutes without putting in the preparatory effort�. 








In a Year 8 lesson, students focused on how industrial changes in the 19th century created social and economic conditions in urban areas which made it more difficult for the police to catch criminals, particularly Jack the Ripper. Students investigated a pack of resources which focused them on a range of key questions. Structured activities helped reveal important points for consideration and develop their historical thinking. Individual and collaborative work, a myth-busting task, memory games, a ‘facebook’ task and a version of the television game show ‘Family Fortunes’ all helped to motivate and engage students so that they made considerable progress in their historical knowledge, thinking and understanding.





In a Year 9 lesson which focused on General Haig’s tactics and why there were so many British casualties at the battle of the Somme, students had to draw up an initial hypothesis and then consider it in the light of a series of pieces of evidence which were presented to them. At key points in the lesson, students were given reflection time followed by opportunities to feedback in groups and to the whole class in a ‘how far have I come (in my thinking)?’ activity. Step-by-step, students’ understanding of the central issue about British tactics in the First World War and of causation in general was strengthened as the evidence was revealed. What made this such an outstanding lesson was the way in which students’ knowledge and understanding were developed because of planned opportunities for students’ to engage in high-quality thinking and debate.





In a Year 11 lesson which explored interpretations of the cowboys of the American West, students were guided through a series of activities and thinking exercises which enabled them to explore the myths and the reality. Audio extracts from songs and video clips from Hollywood films, together with textual evidence from the period and from historians, combined to reveal the range of interpretations of the cowboys of the American West. By the end of the lesson, each of the students in this GCSE class had a deeper understanding of how and why myths had evolved about cowboys and the reality of cowboy life. They also had a richer appreciation of how different interpretations arise. This had been achieved because of the planning of the activities, the opportunities for ongoing reflection, feedback and consolidation, and the clarity of the structure of the lesson. Students again knew what they were studying, how they were going to do this and why it was important.





The Farlingaye Teaching and Learning Group Ideas Bank


One key element in the box is the ideas bank, affectionately referred to as the pack of cards. On each of the 52 cards are ideas which can enrich learning as starters, plenaries, approaches to questioning, or group work. History teachers have enthusiastically adapted these ideas to strengthen their lessons. Among the most effective ideas are:





Guess the objective (or the six of diamonds)


For Angelo Goduti this is ‘a brilliant way of introducing mystery’ to lessons. For example in a Year 9 lesson, it involved providing students with stimulus materials such as a short video clip and then asking students to guess the objectives of the lesson and note them on a small card. Students then stored these. When the objectives became clear, students consulted their predictions. It was highly successful because it generated a focused yet active discussion about what students thought the lesson would lead them to and then the reality. It was an effective way to help students to contextualise their learning and to consider why they were learning what they were learning.





Quiz-quiz trade (or the seven of spades)


This is an effective way of checking knowledge and understanding with any year group, be it revision in Year 11 or tracking progress in a lesson in Year 8. It involves each student being given a card with a question and the answer. Some students have the same question and answer and they find a partner and in turn ask each other their questions. If a student is unsure their partner explains the answer. Once both questions had been answered, students trade cards and find another partner. For Nicola Hetherington, this is a highly successful activity because students are tested on their knowledge and cannot move on until they have grasped the essential answers. In addition, their knowledge and understanding are reinforced because they come across the same question more than once.





Leave the room (or the three of hearts)


In this activity students work in pairs and are given a list of differentiated questions. Students take it in turns to leave the room (without any resources) and find out information from resources which have been placed outside. When the students return they have to teach their partners what they have learnt and apply the information to the questions before their partner then leaves the room to discover new information. The exercise is repeated until sufficient information has been gathered. As Lisa Snoxell noted, ‘history teachers have used this successfully with all year groups because it is highly effective in developing knowledge and understanding through collaboration. Students work together to apply what they discover to answer specific questions’.





Dingbats (or the two of hearts)


For Nicola Hetherington, this activity is ‘a fun yet valuable way of revising key terms and concepts with all students, including those in the sixth form’. With her Year 12 group she used ‘historical dingbats’ at the end of a unit. From a booklet of 30 dingbats students had to work out the keywords and terms studied over the year and to explain each one in relation to the topics studied. It was highly successful because students were challenged to draw on their learning and consolidated their understanding of key terminology and concepts.





The school’s background





 





Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�.


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�
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