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MUSTER is focused on generating new underdandings of teacher education before,
during and after the point of initid qudification as a teacher. Its concerns incdude
exploring how new teechers are identified and sdected for training programmes, how
they acquire the skills they need to teach effectivdly, and how they experience training
and induction into the teaching professon. The research incdludes andyticd concerns with
the dructure and organisation of teacher education, the form and substance of tescher
education curriculum, the identity, roles and culturd experience of tranee teachers, and
the cogts and probable benefits of different types of initid teacher training.

MUSTER is desgned to provide opportunities to build research and evaudion capacity
in teacher education in developing countries through active engagement with the research
process from desgn, through data collection, to andyds and joint publicatiion. Principd
reseerchers lead teams in each country and are supported by three Sussex faculty and
three graduate researchers.

This series of discusson papers has been created to provide an early opportunity to share
output from sub-sudies generated within MUSTER for comment and condructive
citiciam. Each paper tekes a theme within or across countries and offers a view of work
In progress.
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ABSTRACT

This sudy focussed on the characteridics of the firsg cohort of student teachers who
entered the Nationd Teacher Traning College in Lexotho to teke the Diploma in
Education (Primary), and used a combination of quantitative and quditative methods. A
questionnaire collected data on their backgrounds and experience, along with ther
perceptions and expectations of teaching and the teeching professon. A smdler sample
of dudents wrote autobiographica essays about their memories of primary school. The
findings show, inter dia tha mogt dudents ae femde, most come from rdaivey
humble backgrounds and very few have good grades & COSC.  They bring with them
powerful memories and images of primary schooling, mosily of a traditiona kind, which
seem likdy to pesg in their own practice It is suggested that the College must
recognise more dearly what kinds of dudents are recruited, what ther drengths and
weeknesses are, and what they bring with them, so tha the curriculum can be designed to
acknowledge their idess and perceptions while dso working to challenge and change
them.



CHAPTER 1

INTRODUCTION

This is a report on one of the MUSTER! ab-studies focusing on entry characteristics of
the Diploma in Education (Primary) (DEP) sudent teechers The sudy amed a finding
out the characterigics of new teechers. It was undertaken in the very early days of the
DEP gdudents entry into the College It was assumed that Sudent teachers opinions
and/or perceptions on a number of issues investigated in this sudy had not been affected
much by the College teaching a thet time.

1.0 Rationale

The Nationd Teecher Training College (NTTC) compiles data on the background of
dudents it admits into its programmes. The daa is drawvn from academic cetificates
ubmitted by gpplicants as wdl as from information provided by the gpplicants during
interviews conducted prior to admisson. This data might serve various purposss for
which it is intended. For example, from the collected deata, the College should be in a
podtion to monitor sudents performance basng itsdf on, among other things, whether
or not a paticua dudent entered with high or low grades. The idea of collecting
information on Sudent characteristics ssemsto be astep in the right direction.

However, the data collected is not comprehensive @ough to use for purposes other than
adminigraive ones For example more often then not, paticulaly in the Lesotho
context, it is common to have in a group of goplicants two categories (@) those who have
a teaching experience and (b) some without such an experience. Additiondly, a known
fact is that prospective teachers enter training colleges with some idea about life in a
school dlassoom. Data focusng on experiences among other things does not seem to
form pat of the daa currently collected a the NTTC. Such information, if properly
documented and made available to teacher educators and prospective teechers themsdlves
in a refined manner, could be usad in the college for many purposes. Most importantly,
through invedigating entry characteridics regularly, the College will gan knowledge
about the traneess it deds with and that knowledge can be usad in informing the planning
of programmes and a classroom levd too.

! MUSTER (Multi-Site Teacher Education Research Project) is a collaborative project co-ordinated from
the Centre for International Education at the University of Sussex Institute of Education, UK. Financial
support for the three year project was provided by the British Department for International Development
(DFID).



11 ThePurpose of the sudy

The main purpose of the dudy was to invedigate the entry characteridtics of new teacher
trainees into teecher training in terms of prior experiences about teachers and teaching,
attitudes hed towards and/or perceptions about teachers and teaching, their motivationd
levels to become teechers and their future intentions about teaching. Furthermore, the
sudy was desgned to lead to an understanding of how these characteridics are related to
the trainees own culturd context.

1.2 Research Questions

The sudy amed a answering the following questions

(& What ae the academic and professond qudifications brought by the tudents into
teacher traning?

(b) What are the prospective teechers perceptionsof “ateacher”?

(c) What images of teechers and primary schooling do new entrants bring to teacher
education programmes?

(d) What rdlevant experiences do student teachers bring into teacher education?

(e) What are the sudent teechers future plans?

1.3 Theoretical Context

Much concern has been rased from different quarters, regarding how beginning teachers
are soddisad into teaching. As obsarved by Bullough, Knowles and Crow (1991) some
reviews of the teacher socidisation literature indicate that there is inadequate information
about the actud process of soddisdion in the pre-savice training period. However,
those who have written about teacher education focusng on issues of socidisation rase a
number of issues on thistopic.

One of these issues is dluded to by FemanrNemser (1990). The author argues that the
concept “learning to teach”, is mainly understood through the different ongoing processes
and practices that revolve around the teacher’s training and later hisher teaching life. No
direct definition of the topic exists S0 far, except through piecing together facts from a
vaigly of the processes of learning how to teach. Feiman-Nemser further suggedts that
before teachers dart their forma pedagogica work, they have dready had consderable
informd prepardion for teaching. The agument bang posed here is tha ealy life
experiences and influences from parents and teechers have a great effect on sheping
people into becoming teechers, and that education has little power “to overcome the
impact of ealy experiences’. In agreement with Feiman-Nemser (1990), Caderhead
(1987) says student teachers often have fixed conceptions of what teeching is, a Stuation
that might influence what they gain from their professond experiences



Ancther issue concarns those who join the teaching professon. They are those who might
have been pushed into the professon due to crcumstances such as not getting admisson
in firg place of their choice. Bal and Godson (1985) refer to this group as “wanderers’.
They date that once in college, such teachers eventudly earn a qudification that is non-
negotiade, hence they end up teaching. They continue to say “some of these wanderers’
findly drop off, while others undoubtedly acquire a more pogtive orientation to their role
as teechers. They find stisfactions in new chalenges or new aspects of their work or, in
relaionship with colleagues. Thus, two groups or more might emerge out of those who
join teaching by default: the group that will remain committed to teaching and that which
might opt out of the professon. Sugrue (1993) observes that identification with teaching
& a professon is an important fird sep for intending sudent teachers. Such
identification is particulaly important when primary teechers continue to enjoy socid
datus and respect within the community, particularly in rurd aress

Therefore, even though people may land into teeching by mistake there is a drong bdief
that an individud has in one way or ancther, been influenced to become a teecher
through any one of the various life experiences. It is further beieved that once people go
for traning and become teachers, there are opportunities for supporting them in ther
work of teaching. It is, therefore, up to formd teacher preparation ingitutions to modify
their notions of teachers and teaching if they are to have any impact, snce kills do have
aplacein teaching but they cannot replace idess.

There is no doubt that the idess tha dudent teechers bring into teacher education
programmes are vauable and that therefore they ought to be tapped by those who train
teachers. These idess might help teecher educators improve their ddivery mode in that
they can hdp sudents rdae ther learning a the college to the school Stuation. Unless
these ideas, some of which might be good while others might be bad, are debated at the
college levd, they might remain with dudents even ater they qudify from ther training.
The underlying message for engaging in student experiences and perception is to ensure
that teacher education makes a difference. Otherwisg, itsimpact will be hard to observe.



CHAPTER 2

RESEARCH DES GN AND METHODS

2.1 Theresearch design

Both quantitative and quditative ressarch methods were used to collect data for this
dudy. Theseincluded asurvey, interviews, and autobiographical essays.

2.2 Target Population

The target populaion was the cohort of student teachers who had enrolled in the new
Diploma in Education (DEP) programme in 1998. They were 104 in number. There was
an intention to have a samdler group of sudent teachers to participate a a second leve to
provide more in-depth data  Moreover, views from the public were sought through

representatives of parents of school-going children.

2.3 Data-cdllection methods
Three indruments were used to collect data

1. Questionnaire. A quedionnare was used to collect informetion on the entry
characteridics of the new Diploma in Education (Primay) a the point of entry into the
College. It had both closed and openended questions and was divided into three sections
> Section A sought data on sudent biographical and socid backgrounds, asking
quesions on gender, parents educationd background and occupations. It dso
asked for information on the student teechers grades obtained in the core subjects
of English, Mahemaics and Scdete a the Junior Cetificate (JC) examination
and at Cambridge Overseas School Certificate (COSC).
> Section B sought ther views on teeching, teacher education and schooling.
Student teachers were to respond to a range of Likert-type satements indicating
the extent to which they agreed or disagreed with the given datement. They were
a0 invited to give reasons for their answers
> Section C asked openended questions. For example, there were questions that
required students to share their worst and best memoaries of primary schooling and
of teecherswho teach & thislevd.

The quedionnaire was pilot-teted with the Naiond Universty of Lesotho (NUL) firg
year education sudent teachers.



2. Autobiographical essays. .In writing ther autobiographies, sudent teachers were
guided in that they were to respond to four questions. The firgd question sought factud
information about their age, whether they taught before being admitted to the NTTC, and
the primary schools they atended. The other questions chdlenged them to share ther
perceptions and/or views concerning the following (a) a good teacher that they liked mogt
during their primary school education. (b) the worgt teacher they came across during their
primary schools education, and (c) they were to describe the kind of teacher they would
like to be after graduating from the College.

3. Interviews. Sami-dructured interviews were hdd with membes of the Parents in
Education Asociation.

2.4 Sdection of the samples

Although the plan was to involve dl the DEP student teachers in the survey, only 90 out
of the 104 were avaldile a the time and this became the sample For the
autobiographicd essays, a drdified sample of 32 of these 90 survey respondents was
chosen, after they had completed the quedtionnaire, usng the following variadles high or
low grades & COSC in mathematics scdence and English, the location from which
sudent teachers came, gender, age, and home didrict. Three members of the Parents in
Education Asocidion were purpodvely sdected to paticipate in the dudy, on the
assumption that their views would be representative of the wider public.

25 Data collection procedure

Data collection focusng on dudent teechers was underteken in two dages In the firdt
place, the questionnaire was adminisered to dl the sudents avalable, in a lecture thegire
during two teaching periods. For the second stage, the sdected students were invited to
write their autobiographicd essays. Only 27 students responded, as some lad trandferred
to another course.



CHAPTER 3

DATA ANALYS SAND INTERPRETATION

This Chapter presents findings based on data collected through the gpproaches described
in Section 2.
31 Age

The dudy indicates that the mean age of sudent teachers who participated in the study
was 21 yearsold. The ages ranged from 18 — 30, but most were between 20 and 24.

Figure31  Agesof sudent teachers
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3.2 Gender

Responses to the question on dudent teechers gender indicates that there were 64
females (71.1%) who enrdlled in the DEP programme in 1998 and 26 (28.9%) maes.

3.3 Denominational Affiliation

A dgnificant number of the Lesotho nationds is made up of Chridians and a large
number of schools belong to the churches. Of the student teachers who responded to the
guestion on denominationd ffiliation, 36.7% were members of the Roman Catholic
Church (RCC), 33.3% were from the Lesotho Evangdicd Church (LEC), and 15.6%
belonged to the Lesotho Anglican Church (ACL) while the rest 14.4% were members of
other churches. Table 1 presents the findings.



Table 1: Religious Affiliation

Religious Affiliation Frequency Per cent

Roman Catholic Church (RCC) 3 36.7%
Lesotho Evangdlica Church (LEC) 30 333%
Anglican Church of Lesotho (ACL) 14 15.6%
Other Churches 13 14.4%
Total 90 100%%

34 Occupation and Educational Qualification of Parents of Student Teachers

Student teachers were asked to indicate ther parents occupation and educaiond
background.

3.4.1 Occupation of Parents of Sudent teachers

Of the dudent teachers who responded to the quedion indicating ther parents
occupation, only 2.2% indicated that their fathers were teachers while 21.1% indicated
that their fathers were faamers. The largest percentage (48.9%) did not respond to this
question. When student gender was cross - tabulated with parents work it was found thet
51% femde and 43% of maes responded with “not applicable’. Other responses reveded
that a few fathers worked as mine workers (8.9%) while some were not working (4.4%).
Others were civil servants (3.3%) and others gill were drivers (2.2%). The last categories
which condtituted 1% each were those of Iabourer, soldier, businessman and carpenter.

Responding to the same quedtion and focusng on mothers, regponses indicated that their
mothers were housewives (21.1%) while others reported that ther mothers were
employed as teschers (17.8%). Other than this, 35 (38.9%) student teschers did not
regpond to this question and 5 (5.6%) gave a “not applicable’ response. A smdl
percentage (5.5) of sudent teachersindicated their guardian rather than their parents.

3.4.2 Educational qualification of student teachers parents

Student teechers were requested to indicate the level of education of their parents. Table 2
shows the various categories of parents, those who have some education and those who
do not. According to this Table 24% of the mothers and 17% of the fathers had no
education. Although the difference was not that big, more mothers compared to fahers
had primary education (38%y), secondary education (14%) and college education (16%). It
may be assumed that mog holders of college certificate/diploma are teachers. On the
contrary, there were 3 fahers (3.3%) who hdd a universty degree while none of the
moathers had these academic credentias.




Table 2: Parents Educational Qualification

Qualification Father Mother

Did not go to school 20 (24%) 15 (17%)
Primary school education 23 (27%) 33(38%)
Junior Certificate 10 (12%) 12 (14%)
Cambridge Overseas School Certificae 5 (6%) 5 (6%)
College CertificagDiploma 3 (35%) T4 (16%)
Universty degree 3(35%) 0
Not gpplicale 20 (24%) 8(9%)
Total number of respondents 84 (100%) 87 (100%)

3.5 Location of Schoolsand Yearsof Attendance of Primary school

The quegtion on the location of schools in which student teachers obtained their primary
education was divided into two categories with the first one focusng on the didrict and
the second on ecologicd zone. Table 3 shows that overdl, most sudent teachers came
from schoals in three out of the ten Lesotho didricts. These were Maseru (25.5%), Leribe
(19%) and Mafeteng (17%). The college had admitted very few student teachers from

other didricts.

Table 3: Digrictswhere Respondents Attended Primary School

District Frequency Per cent

Maseru 23 255%
Leribe 17 I9%
Mafeteng 15 17%
Quthing 8 9%
Berea 6 %
Mohae Hoek 6 %
Mokhotiong 5 5.5%
Thaba-Tseka 5 5.5%
Qacha s Nek 3 3.3%
Butha-Buthe 2 22%
Tota no of respondents 90 1I00%

On the issue of ecologicd zones, student teachers were asked to indicate whether their
primay schools were in the foothills lowlands or mountan locations Responses
indicated that overdl, sudent teachers who were admitted into the DEP programme had
attended schools in the lowland regions.




3.6 Number of yearsin School

Student teechers were asked to indicate the number of years they spent in school. Table 4
shows vaiations of the number of years that Student teechers spent in schooling. 45%
reported 11 years, 35% indicated 12 years and 15% reported 13 years. A smdl percent
(5%) reported 14 years of schooling. As the norma number of years for ataning pre-
college educdtion is 12 years, it would seem that a large percentage of the respondents
finished schooling one year ealir than is normdly expected. Perhgps the schools
awarded students promation in some grades.

Table4: Number of Years Student Teachers Spent in school

Number of years Frequency/per cent

1T 36 (45%)
i 78 (35%)
13 12 (15%)
14 4 (5%)
Total number of respondents 80 (100%)

3.7 Performance at Post-Primary School
3.7.1 Performancein English

It would seem that the student teachers who participated in this sudy did not do wdl in
English a ether JC or COSC, with none reporting A grades.  Performance in English a
JC was dightly better than & COSC for most student teachers. As indicated in Tables 5
and 6, 38% got good passes (6% B, 32% C) a JC, but the figure was lower (3% each for
B and C) a COSC. While a JC 30% of those surveyed got an E or below, at COSC
62% had E or below.

3.7.2 Peformancein Mathematics

In Maths, the range is dightly wider, but the overdl results are worse. At JC, one student
had an A grade, and 22% were in the B/C bracket, while just over hdf got E or beow, the
Es forming the largest sngle group. By comparison, & COSC there were no As, 14%
got B/C, and two-thirds got E or below, most of these baing Fs.

3.7.3 Peformancein Sience
Performance in Science a both exams was rather better, but ill indicates weaknessss at
COSC. In JC, 4% of sudents got an A, 10% a B, and 29% a C, with less than a third

(30%) getting E or bdow. At COSC there were no As, though 13% got B, 20% C, and
39% had E or below.

10



Table 5: Pass symbolsat JC in English, Mathematics and Science Examination

Vaue English Mathematics Science
Frequency | Percent Frequency | Percent Frequency | Percent

F 7 7.8% 19 21.1% 14 15.6%
E 20 22.2% 28 31.1% 13 14.4%
D 25 27.8% 19 21.1% 21 23.3%
C 29 32.2% 12 13.3% 26 2895%
B 5 56% 8 6.9% 9 10.0%
A 0 0% I 11% 4 4%
No response 4 4.4% 1 11%

Tota 90 100.0% 90 100.0% 90 100.0%

The average COSC results which the College uses in admitting candidates into the
Diploma programme show thet the most Sudents have D grades or beow in the core

ubjects. Using these symbols, it becomes difficult to accept the notion that the cdibre of
sudent teachers for the new diploma programme is better than those who entered the old

PTC programme.

Table 6: Pass symbal at COSC in English, Mathematics and Science Examination

Vaue English Mathematics Science
Frequency | Percent | Frequency Per cent Frequency | Percent

F I8 20.0% 413 47.8% 23 25.6%
E 38| 422% 16 17.8% 12 13.3%
D 25 2I8% 14 155% 22 24.2%
C 3 33% 12 133% 18 20.0%
B 3 33% 1 11% 12 133%
No response 3 3.3% 1 42% 3 33%
Totd 90| 100.0% 90 100.0% 90 100.0%

3.8 Teaching Experience

Student teachers were asked to indicate whether or not they taught prior to joining the
College. As Table 7 shows, the mgority (71%) of the student teachers had not taught
before they were admitted into the College. Further andyss shows that of those who
indicated that they had taught 20% did s0 in the pogt primary schools while 9% hed
taught in a primary school. Although the figure is amdl the message is that there are
sudent teachers who had some teaching experience by the time they entered NTTC.

11




Table 7: Whether Respondents Taught Between L eaving School and Coming to
NTTC

Whether Taught Frequency Per centage

Yes 25 28%
No 62 6%
No response 3 03%
Tota 0 100P0

3.9 Perceptionsof Student teachersabout primary schooling

This section of the report presents what student teachers remember as good and bad
things about primary schooling.

3.9.1 Best Thingsabout primary schooling

Respondents were to rate the best things about primary schooling. Table 8 shows theat
some sudent teachers (20) condder lessons as one of the best things about schooling.
Other related school activities regarded as best of the things about schooling were an
opportunity to participate in sports activities, and the persondity or character of teechers.
Other rdated issues indicated by the respondents had to do with academic performance;
reldionships among teschers and among sudents from various villages, leaning to spesk
English as a second language and taking schoal trips.

Table8: Best Thingsabout Primary Schooling?

Best things about primary schooling Frequency

Interest In content of Tesson

Soors activities

Reading and writing

Good caring teachers

Good performance at school

A IXRG IS RS

Total number of responses

3.9.2 Worst Things about Primary Schooling

Student teachers were asked to write about their worst primary school experiences. Most
of these rdaed to corpord punishment, and to large dass sze that did not correspond to
the number of teachers in the school. Some indicated that they were not encouraged to
communicate in English on school campus and that this practice contributed to poor
academic performance, as English is not only a subjedt, it is dso a language used for

2 Tables 8 — 14 have been compiled from responses to open-ended questions. They report the frequencies
of the themes occurring in the data; percentages are inappropriate in such analy ses.
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examination. There were however, contradictory messages on this subject with other
respondents indicating that their schools required them to communicate in English.

Other concerns were on the issue of choosng subjects. Student teachers indicated

concern over lack of opportunities to choose subjects and/or being expected to do Al
ubjects. The mae students expressed concern about having to do home economics for
instance.

Other unhappy memories reported focused on teechers themsdves and peformance in
the primary schools In the firg indance, sudent teechers recdled beng taught by lazy
teechers and/or unsympethetic ones who, among other things could neither supply marks
regulaly nor return scripts on time, yet sudents would pess the end-of-term tests. They
reported that some of the teachers were autocratic in ther way of handling Stuations, for
they were not dlowed to express ther views. In the second ingtance, students indicated
academic performance in the primary school as one of the worst schooling experiences.
They expressed a feding of disgppointment especidly concerning those dudents who
faled to complete primay schoodling. In ther view, one of the causes of poor
performance a the Primary School Leaving Examinaions (PSLE) was the use of English
when doing assgnments where sudents did not understand the English languege.

Other concerns focused on a number of pertinent issues and practices They mentioned
poor school fadilities, long walking digances between home and school, having to gather
wood for cooking school lunch, and being taught in overcrowded dassooms as
additiond bad things about primary schooling. The following are sdected extracts from
reponses by the student teachers.

1. Worgt school practices.
To be beaten when | have got things wrong and when | have made a mistake;
We were not forced to speak English and so when | got to secondary school | took
long timetolearn it.

2. Teachers
Being taught by the same teacher through out the year in all subjects such that if
you do not understand hinvher that was my chance to fail class;
The teachers were few but pupils were many and thus made difficult of teaching;

3. Locations
Rivers were flooded and | was forbidden to go to school on such days;

There ae some unique responses cutting across word and best experiences. These
responses focused specificdly on teachers. Some student teechers reported as one of the
best things, attending school where a parent was one of the teachers. Others expressed

concern over beng taught by the same teacher throughout primary schooling as both the
best and the worst experience. To those sudent teachers who felt that being taught by te

same teacher was good, the process made them know their teacher better. On the
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contrary, if the reaionship was not podtive, there was misundersanding between the
teacher and the pupils.

310 Imagesof primary school teachers

Views about primary school experiences would not be complete without discussng the
teechers that the tudent teachers came across during their primary educaion. In the
essays, dudent teachers were asked to document ther perceptions of bad and good
primary school teachersthat taught them.

3.10.1 Characteristics of Good Teachers

Table 9 presents sudent teachers responses to the question on characteridics of good
teachers. It would seem that most (18) student teachers that responded to the question
looked for competency as one of the best characters of a good teecher. An image of
pastoral care is yet another character that they tend to look for. Other characteridtics of
good teachers are presented in Table 9. Mogt of these do not seem to focus that much on
academic maiters.

Table 9: Characteristics of Good Teachers

Characteristics Frequency

Competent In subject matter/teaching/in explaning

Patient, sympathy and empaihy

Dedication to work

Kind, cam and good

Advised about for futurelife

Varied teaching methods

Parent like

Did not use corpord punishment

Admirable, dignified and well dressed

Punctud

Gaveindividudized atention

Used corpord punishment

FroinN o oS N ol 5 5

Tota no. of responses

An andyss of the sudent teechers images of good teechers reveded that they admired
teechers who cared for the socid and persond development of the pupils. In expressng
ther views, they used words such as “individudized’ atention in teaching, projection for
the future of pupils counsding skills ad sdf-respecting teachers. Parenting by teachers
seems to be one of the most common characteridics of a good teecher. The dudent

teechers used words such as loving, warmhearted, sociable, compassonate, kind,
merciful to desribe friendly and kind teechers The following quotaions bring out other

characterigtics of what student teachers considered or described as the good teacher.
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1. Images focusng on academic matters
The teacher Mrs. M. knew very well how to convey the subject she taught; in
addition she never beat a kid for not under standing the concepts;
He is a man of his words. Although he used corporal punishment - He explained
until the last pupil understood and he sympathized with pupils;

2. Images of ateacher as a guide and counsdlor
He advised me to work hard and choose a marketable course that would help me
get any job | want;
He was a dedicated someone who cared about his pupils learning; whenever one
failshewill ask to see himin front of others. He did not discriminate his students
I liked my headmaster he was a man of encouragement and advice on how to
learn;

3. Images of padtord care
My Science teacher — she wasn't a teacher to us but she was also our friend, our
mother, our strength and our pride— she was optimistic about us;
He was friendly to every student but strict to those who tried to misbehave — not
cruel but counseling and having a constant follow-up for better ment.
She was a serious teacher ... and usually punished pupils who did not do their
work but she would not get angry with them;

3.10.2 Characteristics of liked teachers

Student teachers were asked to write about characteridics of teachers that they liked.
There are many such characteridics. For some sudent teachers socidble, friendly, hepful
and gpproachable are attributes describing teechers they liked most. Other characteridtics
they mentioned were having a sense of humour, marking sudent scripts and returning
them in time having good leadership and dassoom management <kills beng a
disciplinarian ad making dudents enjoy teaching. Responses about characteridics of
liked teachers seem to be very amilar to those of best teechers.

Some examples of comments about “liked teachers’
» encouraging good behaviour;
marking and returning on time;
being motherly/parent like to one' s Sudent;
preparing lessons and never digressing during teeching;
being tidy and well behaved;
being dynamic and usng avaiey of teeching kills
being dways punctud;
never usng corpord punishment;
using corpora punishment for agood reason;
treeting Sudents as equas,
being competent and knowing the content;
challenging and encouraging Sudentsto learn;
accommodeating and tregting individuas according to ability;
a0 teaching vocationd ills;
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The following quotations are examples of aitributes associated with liked teechers
showing a combination of parenta and guidance and counsdlor atributes and the &bility
to motivate:

She had great love over all her students, treated them equally. | always remember
when she helped one of us who was my classmates. The girl had nobody to care
for, [her] relatives had just paid school fees for her and then left her like that
giving her no good food and clothes, but my teacher preferred to support that
poor girl;

He was always ready to offer help either in academic or personal problems to
each child. In my village during those days, people were much concerned about
traditional schools. Some of the schools there could not admit those from
traditional schools anymore, some made them pay for being re-admitted.
However, Mr. — was not of that sort. He welcomed everyone back to school.
Above all he helped children with financial problems;

Mr./Mrs. was the first teacher in my life who ever made me realise my abilities as
far as my studies were concerned;

She motivated the class by marking the class work, giving assignments and tests
and afterwards giving back the resuilts;

3.10.3 Characteristics of Didiked Teachers

Table 10 presents sudent teachers lig of characteridics of teachers they didiked. The
table shows that what students rated worst was being trested as though they were not
humen beings They hated being caned, doing gardening as a form of punishment, and
being pushed out of dass Student teachers dso indicated that drunkennesslexcessive
drinking, as wdl as dwusve language and incondstency were some of the unwecome
behaviour.

Table 10: Student -T eacher s Responsesto the Question of bad and didiked teachers

Characteristics Frequency

He/she used corpord punishment and abusive Tanguage 26
Not committed, never punctud, Tazy, not smart and moody 14
Helshe was a drunkard 11
He was not approachable/not concerned about dow learners 11
Could not ddiver/poor teaching skillghated baing asked 17
He treated students unfairly 5
He was an easygoing type of person 5
Dressed very poorly/ dressed glamoroudy 4
Total number of responses 93
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The following ae some of the examples of characterigics of bad/didiked teachers
submitted by the student teachers themsdves. These quotations reved a wide range of
things that student teechers did not like about their worst teachers. There are concerns
about not teaching and therefore not benefiting dudents Others refer to teachers
behaviours thet were not exemplary.

1. Images of unacoeptable behaviour
He was a drunkard, the worse part of it, he used to come to class drunk, during
those situations he would not teach — the only thing he would do was to set some
questions and would beat usif we got it wrong;

| met a teacher who was not behaving like other human beings. She was more or
less the same as wild animals. The worst thing was bringing her family problems
into the class. Once if she had a misunderstanding with a parent, the child of that
parent was going to suffer the consequences. Sometimes she came to class late
because the previous day she was Jsiting friends or relatives or she was drunk.
Hey, that lady was a good drunkard,;

When going to school he would just wear clothes which were not ironed. On the
head it was as if it was a home for ticks. He would never polish his shoes;

2. Images of poor teaching
In class, she could not explain, pupils made unnecessary mistakes. When a
teacher failsto explain, pupilswill obviousy make mistakes and therefore fail;

| did not understand his teaching method. The worst thing was that | could hot
have a chance to tell what | did not understand because always when he entered
in the class he used to say ‘if you do not know what you're here for, it's up to you.
Otherswho were dow learnerslike me were bored.

3.10.4 Related Experiences Gained Prior to College Education

Student teachers were asked to write about their own teaching experiences before being
admitted into the College and then to rdae those experiences to the requirements of
teaching. On the firg issue, sudents experiences included working as a teacher, working
with children with dissbility and working in a pre-school. Student teachers responses to
the second issue showed that those who taught before enjoyed teaching and that through
this experience they had learned to become tolerant. They also pointed out that sdf-
expresson and confidence in addressng many people made them redize tha teschers
should be caing, loving, patient and avalable to answer students questions Other
dudent teachers argued that helping others to learn to sng a school, being a school
prefect, and learning through helping others with ther homework were experiences that
related to teaching. The following quotationsillugtrate their point of view:
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| used to help other students who had problems in some subjectslike development
studies. | found that these problems were coursed (sic) by the teacher teaching

themand | have just come herein order to have more knowledge so that | can go

on helping those that have problems,

I normally encountered pupils with educational problems and this challenged me
a lot so | can help those kidg...] good behaviour and dedication to work are

important.

311 FuturePlansand Expectations

3.11.1 Type of teacher that student teacherswould like to be

Part of the essay concerned the type of teacher student teachers would like to be. It would
seem from the kind of responses (see Table 11) that sudent teachers gave, that they

would like to emulate attributes of good teachers and perhaps those they liked.

Table 11: Type of teacher student teacherswould liketo be

Type of teacher aspired to Frequency

Good, exemplary, responsible and a role modd I7
Help dow Tearners and encourage students o redlize tharr potentia 15
Caring and supportive 15
Innovaiive and hep Sudents enjoy my teaching 2
Approachable, patient and flexible 10
Committed, know content, prepare Tessons and be punctua 9
WEI behaved, respect mysdlf, avoid having affairs at school 7
Motivate sudents through giving rewards 5
Attend to Iindividud needs especidly for those with disability 5
Avoid usng abusve Tanguage and punishment 4
Enforce responsbility, devotedness and commitment 3
Tota number of responses 102

3.11.2 Reasons for studying in teacher education

Student teachers reasons for studying in teeching can be grouped into three themes
Thee wee professond  deveopment/further  education, nationd/country/patriotic
reesons and having been mativated by others. The latter reasons “having been motivated
by others’ does not provide the exact reason. It suggedts that such a large group of future
teechers is not yet dear about the reasons for joining a teaching career in the fird place.
According to Table 12, the most popular reason that sudent teachers gave for studying in

teacher education isto futher ther education.
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Table 12: Reasonsfor studying in teacher education

Reasonsfor sudying in teaching Frequency
Further education 20
Motivated by others 18
Other persond benefits 15
Professond development 14
Nationd reasons 15
Tota number of responses 82

The quotaions below daborate on the reasons given by student teechers for sudying in
teacher education:

1. Patriotic reasons
| want to help in improvement of education in the country as well as Africa in
whole;
I would like to relp other people get educated for them to have brighter future
because without education thereisno life;

2. Professond reasons
| want to be a professional teacher with enough experience in dealing with

pupils
3.11.3 Thevalue of training teachers

Student  teachers were asked to comment on the vdue of undergoing training. Those who
were of the opinion thet there is need for training fdt that training ensures trainees
acquire teaching methods, learn the psychology of education, learn how to teech children
with different characterisics, and learn the content of the subject they are to teach. In
their own words, some student teachers had thisto say:

If they (student teachers) are not trained they will end up teaching wrong things
to the children.

Have to know exactly what they are talking about and also to support their ideas.
We will be taught how to approach students of different abilities.

3.12 LifeintheCollege

The sudent teachers were asked whether or not life at College was good, and to provide
reesons for ther answer. Ther responses on this question can be grouped into two
caegories These were academic and socid life a the College. Comments on academic
related reasons were on issues such as learning to practise becoming a teacher and on the
freedom to dudy what one wants. On the second category, respondents indicated thet
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they learned to become responsble, had an opportunity to participate in sports and in
music. Other reasons were on culture of the college whereby freedom of speech was
acceptable as wdll as absence of corpord punishment.

Table 13: Reasonsfor Stating that Life at the College is Good

Lifein the Collegeis good Freguency

Good Tearning, Sports and boarding Tacilities

Soaid life

Freedom to study what one wants to learn

We tran Iin academic education

All students follow the same course of study — teaching

Sufficent time given for training

21

16

o

We cooperaie with otherstudy Tn groups 7
§]

3

4

©b

Total number of responses

Life in the College was perceved by some dudent teachers as beng difficult, both
academicaly and socidly. On the academic dde, they indicated that they have to sruggle
to pass dl subjects because faling one means repedting that subject for the entire year
before one could proceed to the next leve of sudy. Other difficulties included being:

Required to do all subjects, regardless of whether or not one had prior knowledge
of such a subject;

Responsible for own class attendance and performance;

A day scholar and not having as much access to library facilities as is the case
with those who stay on campus and finally

Taught through a lecture method.

Other difficulties mentioned related to issues of too much freedom, shortage of boarding
fadlities, and different persondities resulting in unacceptable behaviour. The respondents
regarded the bureaucracy a the College as being unacceptable, including lack of access
to the College Director. Student teachers dso mentioned poor relationships between old
and new entrants as problematic. In their own words, they had thisto say:

Unsystematic method of getting meals resulting in starting some classes later than
the allocated time. Moreover, some foods cause general illness among students.
Sometimes we get our meals through fighting; old students treat us like daves yet
we have come for the same purpose at the college;

A lot of things though good and helpful have to be stored in one’s head. We have
to study even when we are tired.
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3.13 Becoming a teacher

3.13.1 Advantages of becoming ateacher

Student teachers were asked to comment on what they considered to be the advantages of

becoming a teacher. Ther responses are presented in Table 14. These advantages range
from academic to socid matters.

Table 14: Advantages of Becoming a Tescher

Advantages of Becoming a Teacher Freguencies

Itis easy to gef ajob as ateacher 15

Ample time for holidaysfamily time 15

Academic improvement/further Sudy and geffing paid Sudy Teave 11

Contributing towards the country”s devel opment

Improve education of Sudents
Opportunity to meet various persondities and learning to cope with it

Teaching service regulations bulld good and respectable teaching people

Financidl security/sure of a monthly salary

g-b-bO'IU'IU'I

Tota no. of responses

On the negative Sde however, student teachers expressed concerns over a number of
issues. They saw teaching as a highly demanding professon. For ingance, they indicated
that teaching was dressful in that teachers sometimes fal to put theory into practice.
They ae expected to know everything, and tenson may result from poor reaionships
between teachers and parents. They reported that teaching requires them to be patient. In
thelr view, teacher/pupil ratios are high and as a result they have to teach large classes,
meaning that they are to mark many scripts while dso being required to prepare lessons
for other days. They further indicated that teachers cary the blame for sudents who fal
to perform as expected.

Other disadvantages were adminidrative in that in some cases management of schools
was reported as not cooperative. Respondents felt that low teachers sdary dructures,
lack of a pension, being atacked by students and/or being hated by parents, and being
rejected by the society were some d the many disadvantages of becoming teechers. They
a0 reported that sometimes teachers have to work with difficult sudents. They dso
indicated that too much is expected of them. Such expectations include having to dways
be decent as they are supposed to be role modds for their sudents irrespective of
Sudents varying persondities.

Interviews with a group of representatives of “Parents in Education Associdion” do
confirm the student teachers fears and anxieties The group expressed concerns about
lack of credtivity on the pat of to-day’s teacher. In the group’'s view, teachers do not
foder inquistive minds in thar sudents and they (teachers) do not chdlenge students
adequatdly.
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3.13.2 Career ambitions and expectations

Asked about career ambitions and expectations, a large number of student teachers (60)
indicated thet they would like to teach with the intention of promoting dandards of
education and dso focusng on dow learners. Another group (24) was of the view that
there is need to further ones dudies. Taking this issue further, Sudent teechers were
asked to comment on other possble avenues in the education system. Their responses are
shown in Table 15. Over a third of dudent teachers (36%) indicated that they would like
to teach in a primary school. Ther reasons for preferring this level were that they are
being traned for this level of teaching and that they had dways wanted to teach smdl
children with a view to giving them a srong foundation. There was dso an opinion thet
children in primary school are of a young age and that they are obedient and therefore
pleasant to teach.

It seems dso that ther next highest preference was becoming a college lecturer (32%). In
support of the choice to be a teecher training college lecturer, respondents showed that
they wanted to train teachers and thus reech one of the highes carears in the teaching
professon. They saw progpects of furthering their education and getting a high sday
when they are teacher educators. They dso saw teacher educators as professonds who
do not have heavy workloads, when compared to teeching at other levels of the education
sysgem, expecidly the primary school levd. This agument was supported by an
elaboration on one of the lecturers teaching drategies whereby sudent teachers have to
seach for information and discover things for themsdves This was interpreted as
making for light teaching loads. Another observation was tha college lecturers demand
respect from their sudents.

Other avenues of professond advancement were seen as becoming a primary  school
head teecher (31%), or becoming a Ministry of Educaion officid (20%). The reasons
advanced for becoming a primary school head teacher induded supervisng teacher
performance, and contributing to the improvement of school regulations such as ensuring
that each dtakeholder plays his or her role in the school development activities It is
aurprising that student teachers did not see becoming a didtrict resource teecher as one of
the possible avenues as this is one of the possible career options for teachers.

Student teachers were asked to dae what they thought would hep them redize thar
ambitions. Forty-nine (49) student teechers indicated that further education would help
them redize their ambition. Twelve (12) were of the opinion that money would hep them
achieve tha god. However, they dso saw a number of possble problems that might
dfect ther plans for further career. These were persond respongbilities (22), poor
conditions of service (20) family problems (1) and poor sdaries (1).
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Table 15: Career Ambitionsand Expectations

Type of Career ambitions Frequency Percentage of
sample
Primary school teacher 32 36%
‘Teacher education lecturer 29 2%
Primary school headteacher 28 31%
Ministry of education officid 18 20%
Secondary school teacher 1T 2%
Didtrict educetion officer 11 12%
University teacher 10 11%
Secondary school headteacher 4 4% |
NGO/Deveopment agency T 1%
TotE nuMber Of responses 142 T00%

* Note some of the respondents ticked more than one career options. The percentage Is cculated
out of 90 being the number in the sample.

3.14 Challenges Facing the Teaching Professon and Possible Changesin Education
3.14.1 Challenges

Student teachers were asked to comment on possble chdlenges fading the teaching
professon. The daa indicaes that the teaching professon faces a number of chalenges
or problems These range from classroom experiences such as methods of teaching and of
asesIng teeching, dudet behaviour; competence in udng English language as a
medium of indruction and teaching dl subjects regardless of whether or not one is
competent in teeching such aubjects Other problems were seen as  community
perceptions about the professon, opportunities for in-service education and advancing
one' s career, and poor conditions of work.

3.14.2 The future of education in the next ten years:

Asked to comment on how they thought education would change in the next ten years,
sudent teachers expressed hope that the training of teachers will improve such that every
dudent will be ale to ek English fluently. Peformance in schools will  and,
consequently, education standards as a whole would improve. Moreover, sudent teachers
would acquire ills to handle sudent discipline and therefore reduce/abolish corpord
punishment. Student teechers were dso of the view that improved teaching would enable
products of such programmes to provide education thet is reevant to community needs.

This particular response seems to be an answer to the concern expressed by the “Parents
in Educdtion” asodidion, that education does not produce dudents with inquidtive
minds.

Student teechers dso hoped that teaching fadilities and conditions of teaching service
would improve and contribute to the better standards of education. To the respondents,
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better provison of education would be redized where a sysem of subject teaching as
opposed to classroom teaching would be adopted. This concern tends to suggest and/or
support another concern expressed earlier about having to teach dl subjects regardiess of
whether one is competent in al of them or not. Other views pointed to the need for
professond support provided by the resource teachers and working with committed
teechers. The laiter concern suggedis that teachers saw as an important factor, working
jointly with others to improve the education sysem.

However, some student voices predicted decline in the Lesotho education system. This
group indicated that education has become a busness for some people. People were out
to open schools for purposes of making money more than to offer good education.
Ancther interesing voice referred to too much freedom given to sudents and that such
freedom could lead to tudents rebdling againg teachers. This particular concern tends to
Suggest that some student teachers would rather see punishment maintained.

3.15 Viewsabout teaching and related issues

Student teechers views were gathered by asking them to respond to a number of
daements. There were four possble responsess  Strongly Agree, Agree, Disagree,
Strongly Disagree. For ease of andyds these have been collgpsed into the two categories
of Agree and Disagree. Respondents were aso asked to give thelr reasons for agreement
or dissgreement. This extra data mekes possble further indghts into the <Sudent
teechers thinking at the dart of ther college programme. However, as the results were
not subjected to daidicd andyds for sgnificance, the findings should be interpreted
with caution.

3.15.1 Viewson the Satement that “ Teachers are born and not made”

Responses to the question whether teachers are born not made suggests that 50% disagree
with this notion while a further 50% agree. Thus, hdf the udent teachers agree with the
datement while hdf dissgree. The cross tabulaion as reflected in Teble 16 indicates thet
54% of the femde student teachers and 40% of the made student teachers disagree. In
contrad, there is dso a difference in the percentage of those who agree, with 60% of mde
sudent teachers and 46% of femde sudent teachers agreaing with the Satement.
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Table 16: Leve of agreement with the satement “ Teachersare born not made’ by
Gender

Level of Agreement Gender

Female Male Total
Agree 78 ((46%) 15 (60%) A3 (50%)
Disagree 33 (54%) 10 (40%) A3 (50%)
Total no. of repondents 6l 25 86 (100%0)

Reasons advanced for agreeing were: “ although some trained (teachers) produce good
result, those not so much educated still produce good results’ ; “ made (trained) teachers
do not last in the job, cannot handle students and they teach for money” . [It] does not
mean that they know everything, its out of choice from COSC and ability to transmit
knowledge”. Those who indicated that they disagree advanced reasons such as “that’s
why there are teaching institutions’ ; “ students go to NTTC because of not knowing that
todo” and “ aslong as one can further studies you can be a good teacher” .

3.15.2 University education versus Teacher Training College

According to Table 17 the level of disagreement (76%) indicated that they were not o
enthusadtic about going to universty. “‘NTTC produces quality teachers, we must have a
good foundation before university degree”. Other student teachers indicated that they
disagree because they ‘intend to teach and build a good foundation at primary level”.
There is a condgtency about going back to teach in the primary schools throughout the
different sections of this sudy where sudent teachers had to comment about their future
plans. The cross tabulation though shows tha more femde dudent teechers (27%)
compared to ther mae counterparts (19%) agreed tha they would rather be a the
universty than a the college. Among the reasons advanced were “ NTTC is waste of time
if you want to do a degree, peer pressure as well as examination results especially
English, | am forced to do subjects that | do not like, for example Mathematics’. Those
who disagree suggest that if it were possble to have got a good pass they probably
would have gone sraight to universty.

Table 17: Opinion on the satement “1 would rather have goneto univer sty than
teacher training College” by gender

Level of agreement Gender

Female Male Total
Agree 17 (27%) 5 (19%) 22 (24%)
Disagree A7 (73%) 21 (81%) 68 (76%)
Total number of respondents o4 26 90(100%)
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3.15.3 statement “ | prefer to teach in secondary school than at primary school”

Student teachers were asked to indicate the level to which they agreed with the statement
“1 prefer to teach in secondary school than at primary school”. Table 18 shows that more
made student teachers (46 %) as opposed to 14% of the femdes prefer teaching in
secondary school to the primary school. It would seem therefore that the mae student
teachers are more conscious about the daus than ther femde counterparts or that
perhgps they do not want to teach young children and too many subjects. Those who
would rather teach in the secondary school indicate that ‘there is specialisation at the
secondary school level unlike in primary school where one has to teach all the subjects.
That it is easier to teach at this level because of availability of teaching materials and
that the salaries for primary school teachers are low’. Generdly however, a larger
percentage of the entire population disagree (76%) with the idea of teaching in secondary
school. Perhaps, student teachers fed they are being trained to teach a the primary school
level and that this is the levd that they should remain a. Some of the mgor ressors for
those who disagreed with the datement are that: “Secondary school students are too
naughty for my age — | would rather start at primary school”; “Because of my
gualifications (Diploma)”; “1 want to lay a good foundation and want to be a role
model” and “ small children learn fast” .

Table 18: Opinion on the Statement “1 would rather teach in secondary school than
aprimary school” by Gender

Level of agreement Gender

Female Male Total
Agree 9 (14%) 12 (46%) 21 (24%)
Disagree 54 (86%) T4 (54%) 68 (76%)
Totd no. of respondents 63 76 89 (100%)

3.15.4 Satement “ Teaching isa very difficult job to do well”

Table 19 indicates that dthough more mde than femde student teachers agreed with the
daement “teaching is a vey difficult job to do wdl”, there is little difference in the
overdl amount of agreement. 58% of maes and 51% of femaes agree with the Satement.
Those who agreed were of the feding that there are a number of issues that contribute to
teaching being a difficult job: planning, public expectations and teaching conditions. In
their own words they had these to say “if a teacher does not plan for lessons’ . “Because
you have to be exemplary” and the fact that ‘even if one teaches well pupils still fail
because not all students understand all teachers, some students are fast learners while
others are not”. Another concern was about the fact that “living conditions makes it
difficult here in Lesotho and that teaching requires patience and kindness’. Those who
disagreed indicated that if one intended to be a teacher it shouldn't be a difficult job but if
you are forced into it then one will percave it as difficult. The assumption being thet if
one is motivated, likes the professon and has been trained to teach wel it should not be
that difficult a job to do wdl. Andysed by age, the data showed a dight tendency for
those aged 21 and beow to perceive the job as more difficult than the older trainees did.
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Table 19: Opinion on the Statement “ Teaching isa very difficult job to do wdl” by

gender
Level of agreement Gender Total

Female Male
Agree 32 (51%) 15 (58%) 47 (53%)
Disagree 31 (49%) 11 (42%) 47 (&T%)
Total number of respondents 63 26 89 (100%)
3.155 Satement “ Teaching experience is more important than educational

gualificationsin appointing head teachers’

According to Table 20, both groups of sudent teachers, those who taught before (72%)
and those who did not teech (63%) share the same feding that teaching experience is
most important in gopointing head teechers. Reasons advanced for agreeing were
“experienced teachers can manage the school easily, and or better” whereas those who
disagree are of the feding that “head teachers tend to get more money”. Student teachers
who were of the opinion that teaching experience is more important then educationd
qudifications advanced the following reasons “experienced teachers can manage the
school easily, community and students tend to like and trust a teacher with longer
experience’. Those who disagreed were ¢ the feding that “highly qualified teachers are
better in administration and that they receive better pay”.

Table 20: Opinion on the Statement “ Teaching Experienceis moreimportant than
educational qualificationsin Appointing Head Teachers’

L evel of agreement Teaching experience 1s Important In | Total

appointing head-teacher

Taught before Not taught before
Agree 18 (72%) 38(63%) 56 (66%)
Disagree 7 (28%) 22 (37%) 19 (32%) |
Totd number of 25 60 85 (100%)
responses

3.15.6 Satement “ Teachershave more status than other professionals’

Student teachers were asked to indicate ther opinion regarding the daement that
teechers have more daus than other professonds. It would seem that student teechers
have a pogtive attitude towards the professon for which they are sudying, in tha overdl
sudent teechers agreed that teaching has more datus than other professons. This was
true for both male and femde sudents
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Table 21: Opinion on the Statement “ Teacher s have mor e satusthan other

professionals’ by gender

Level of agreement Gender Total

Female Male
Agree 36 (77%) 18(75%) 54 (76%)
Disagree 1T (24%) 6 (25%) 17 (24%)
Tota number of responses 47 2z 71 (100%)

3.15.7 Satement “ Children-centred teaching tends to lower educational standards’

Table 22 presents the opinions of dudent teachers regarding the statement that “children-
centred teaching tends to lower educaiona standards’. It would seem that of those who
taught before, the mgority of them (59%) tend to disagree that children-centred
goproaches lower the educationa dandards of the children. This response is even more
srongly supported by the student teachers (67%) that did not teech prior to ther entry
into teecher training. The reasons advanced for agreeing are: “not every child is ready to
learn on their own, 90% might be stubborn and naughty and that therefore teachers have
to ensure class control”, that “pupils would not learn well and that they would think that
they know everything”. On the contrary, student teachers seem to believe that “ children
learn more by doing than by listening” and that the method “helps them do things
themselves and sometimes create pride for having discovered something good’. It is
noteworthy that 20 students did not respond, suggesting they might be undear about the

concept.

Table 22: Opinion on the Statement “ Children centred teaching tendsto lower
educational sandards’ by whether or not they taught before

Level of agreement Teaching experience

Taught before Not taught before Total
Agree 9 (41%) 16 (33%) 75 (36%)
Disagree 13(59%) 32(67%) 25 (64%)
Totd number of responses 22 48 70 (100%)

3.15.8 Satement “ Friends think | am fortunate to be training to be a teacher”

According to Table 23, more (77%) responderts from the foothill area of the country then
those (67%) of the lowland regions beieve tha ther friends think that they are fortunate
to be undergoing training in teecher education. Generdly, most respondents (63%) from
various geographical aress tend to agree that ther friends think they are fortunate to be
traning to become teachers. The reasons given indude “some of them have applied
many times to be admitted to the training but still failed to get admission”. “ Because
teachers contribute very much to the development of the nation”. “Teaching is a long
term job and teachers are safe and respected at all times’. Others indicated that their
friends think thet teaching is “an easy job and that teachers have a lot of free time’. Their
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pogtive fedings point to the importance of job security, the persond benefits as wel as
being fortune to get admisson. Those who disagree indicated that ‘teaching is not good
as some students tend to be stubborn and make fun of teachers’.

Table 23: Statement “My Friendsthink | am fortunateto betrainingto bea
teacher” by geographical location

Level of agreement Geogr aphical location

Foothill Lowland Mountain Total
Agree T0(77%) 37 (67%) 9 (56%) 56 (63%)
Disagree 3(23%) 18(33%) 7 (42%) 28 (37%)
Totd number of responses 13 55 16 84(100%)

3.15.9 Satement “ When | qualify as a teacher | should be able to teach where | like’

Table 24 shows that a large proportion of student teachers (64%) from dl geographica
locations seem to agree with the notion of freedom to teech where one wants. This feding
is paticulaly s0 (76%) among candidetes who came from mountanous arees. Perhaps
they would not want to be redricted to the mountain regions. Those who agree were of
the feding that “this will make me apply the maximum effort” and “ there is a shortage of
teachers’. Those who disagree had this to say: “there are a lot of schools where qualified
teachers are wanted” and that ‘there is a shortage of teachers in many parts of the
country” . “ | prefer to teach in the lowland but may be prevented by some situations such
as lack of vacancies or not having a required qualification” . The reasons advanced tend
to suggest that sudent teachers would prefer there to be some flexibility in the placement
of teachers.

Table 24: Opinion on the Statement “When | qualify asateacher | should be ableto
teach wherel like’" by location of digtrict

Level of | Location of district

agreement Foothill Lowland Mountan Total

Agree 8 (57%) 37 (63%) 13(76%) 58 (64%)
Disagree 6 (43.8%) 22 (37%) 4 (24%) 32 (36%)
Totd 14 59 17 90 (100%)

3.15.10 Satement “ Teachers cannot do much to improve the academic performance of
low achieving students’

Table 25 shows that 87% of those student teachers who had teaching experience and 75%
of those who did not have any, disagreed with the statement that teachers cannot do much
to improve the academic peformance of low achieving sudents, whereas 25% of those
who had not taught before agreed. On the whole, 79% of student teachers think teachers
can do something to improve the academic peformance of low achieving dudents. It
seems therefore that the mgority of the sudent teechers believe something can be done
about dow learners. There probably can be hope that this particular group would be going
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back to teaching with enthusasm about heping dl sudent teachers They for example
fdt that teachers could do much by taking such students one by one and giving them
some tutoria lessons. However, there was a group that agreed that not much could be
done to improve the academic performance of dow learners. The reasons advanced

focused on those teachers who are not committed to the world of teaching but happen to
bein the professon for purposes of earning asdary.

Table 25: Opinion on the Statement that “ Teachers cannot do much to improvethe
academic performance of low achieving sudents’ by whether or not respondents

taught before comingtoNTTC

Level of | Teacherscannot do much Total

agreement Taught before Did not teach before

Agree 3 (12.5%) 15 (25%) 18 (21%)
Disagree 21 (87.5%) 45 (75%) 66 (79%)
Totd 24 &0 84 (1T00%)

3.15.11 Satement “ Young teachers have better ideas about teaching than old ones’

Responses of student teachers to the statement that young teechers have better ideas about
teaching than old ones are presented in Table 26. Two thirds of al age groups (63% of
the younger and 69% of the older) tend to disagree with the notion that young teechers
have better ideas than experienced ones. In essence there seems to be an impression that
experience hdps one to cope with the teaching encounter. In their own words student
teechers had thisto say:

> old teachers know how to handle children with patience,

> old teachers are more knowledgeabl e about teaching, that they can tell good from
bad experience

» Itdependson theindividual teacher. Other teacherslike salaries only whereas
others aim at good results and it is ¢herefore) the qualification and not age that
matters

Those who agreed argued that young teachers “have been taught new methods that would
enable them to do their best”. “Old teachers believe in beating students, causing some
students to drop out of school” and that “young teachers are not lazy to stand in front of
students or to mark them”.

Table 26: Extent to which respondents agreethat “young teacher s have better ideas
about teaching than old teachers’ by age groups

Level of agreement Agegroup

21 yearsand below | 22years& above | Total
Agree 19 (37%) 11 (31%) 30 (34%)
Disagreed 32 (63%) 25 (69%) 57 (66%)
Tota number of respondents 51 36 | 87(100%)
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3.15.12 Satement “ Teaching pupils facts is the most important thing a teacher can do”

The pattern emerging from Table 27, indicates that the mgority (71%) of student teachers
who taught before agree that the mogt important thing a teecher can do is to teach pupils
fects thet they need to know. This high percentage is supported by student teachers (76%)
who had no teaching experience. The concdluson is tha on the whole, sudent teachers,
regardless of teaching experience share the same views. Those who agreed indicated thet
“facts are important to teach for children to understand life and do what isright in their

lives and future’. Those who disagreed had this to say; “ not only those facts but other
facts are not in the syllabus like HIV/IAIDS Teachers must also bring those into teaching
in order to help children understand life better” .

Table 27: Opinion on the Statement “ The most important thing a teacher can dois

to teach pupilsfactsthat they need to know” by whether or not respondentstaught
before entering college

Level of agreement Teaching experience

Taught before Not taught before | Total
Agree T7(71%) 47 (76%) 64 (74%)
Disagree 7 (29%) 15 (24%) 22 (26%)
Tota number of respondents 24 62 86

3.15.13 Satement “ School pupils learn more by listening to the teacher than by asking
questions’

According to Table 28, 78% of the student teachers who had not taught prior to being
admitted in the college disagreed with the daiement that pupils lean more by ligening
while only 60% of those who had a teaching experience shared the same feding. This
uggests experience makes them more didactic. Student teachers who agreed indicated
that “teachers know it all because they have the syllabus,; students do not have (the
document), therefore teachers must teach and students must learn”. Those who
disagreed, the mgority of whom were those who had not taught before, had this to say
“an intelligent pupil is flexible in class. The more he/she asks the better she/he
understands’ and that “listening to the teacher only is not good for learning” .

Table 28: Opinion on the Statement “ School pupilslearn morefrom ligening to the
teacher than from asking questions’ by whether or not taught before entering the
College.

Level of agreement Teaching experience Totd
Taught before Not taught before

Agree 10 (40%) 13(22%) 23(27%)

Disagree 15 (60%) 47 (78%) 62 (73%)

Total number of respondents 25 60 85(100%)
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3.15.14 Satement “ Primary school pupils cannot understand English so teachers have
to use Sesotho”

A large proportion (84%) of the student teachers who taught prior to coming to college as
well as those (79%) who did not have such an exposure tend to disagree that pupils in the
primary schools cannot undersand English so much that teachers have to teech in
Sexotho. On the podtive Sde, sudent teechers were of the opinion that “teaching in
Sesotho leads to failure in examinations since they (examinations) are set in English” .
“not all pupils understand English, so teachers should also teach in Sesotho. It should
not be regular practice to teach in Sesotho”. Those who disagreed with the idea, the
mgority of whom had not taught before, had this to say: “ primary pupils are capable of
learning English from class 1, so teach in English” .

Table 29: Opinion on the Statement “Primary pupils cannot under sand English so
teachershaveto use Sesotho” by whether taught before entering teacher training.

Level of agreement Teaching experience

Taught before Not taught before Total
Agree Z (16%) 13 (21%) T7(20%)
Disagree 21(84%) 29 (79%) 61 (80%)
Tota no. of respondents 25 62 87(100%)

3.16.15 Satement “ Corporal punishment should be available in school”

A large proportion of the student teachers who taught before (80%) tend to disagree with
the notion that corpord punishment should be practised & school, while (72%) of those
without teeching experience share the same feding. This supports findings from other
pats of this sudy that sudent teachers do not like the idea of corpord punishment. One
of the reasons advanced was that “corporal punishment tends to make children become
unnecessarily stubborn and naughty’. Those who agreed fed that corpord punishment
helps learning to take place, but that it should not be excessive. Given the concern over
corporad punishment expressed in other sections of this sub-sudy, it is a bit disurbing
that there are some who bdieve corpord punishment should be avalable in schoal. It
would seem that this trend of punishing sudents will be in the primary school system for
omeime.

Table 30: Opinion on the Statement “Corporal punishment should be availablein
school” by whether or not respondents taught before.

Level of [ Teaching experience Totd
agreement Taught before Not taught before

Agree 5 (20%) 16 (28%) 21 (26%)
Disagree 20 (80%) AT (72%) 61 (74%)
Totd 25 57 82(100%)
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3.15.16 Statement “ Pupils need to be divided into ability groups to be taught well”

Both the student teachers with (56%) and without (69%) teaching experience agree that
pupils need to be divided according to &ability groups Perhaps their underdanding is that
they may be dble to give atention to the various ability groups according to each group’'s
demand. The group thet agreed with this notion indicated thet other pupils learn better
from their group membersfriends than from teachers and tha teachers teech well when
they handle smdl numbersingteed of crowds.

Table 31: Opinion on the statemert “ Pupils need to be divided into ability groupsto
betaught wel” by whether or not respondentstaught before

Level of agreement Teaching experience Totd

Taught before Not taught before
Agree 14 (56%) 472 (69%) 56 (65%)
Disagree 11 (44%) 19 (21%) 30 (35%)
Tota number of respondents 25 61 86(100%)

3.15.17
practice’

Satement “ Teacher education should involve at least a year’s teaching

Both the student teachers who had taught before (68%) and those without experience
(70%) agreed with the statement that teacher education should involve a teaching practice
component. They had this to say “theory will be put into practice through teaching
practice and that teachers get to know the pupils better” . It would seem that prospective
teechers vaue whet they can get out of going on teaching practice, and would prefer it to
be longer than it isat present.

Table 32: Opinion on the Statement “ Teacher education should involve at least a
year’steaching practice’ by whether or not the respondent hastaught before

Level of agreement Teaching experience Total

Taught before Not taught before
Agree 17(68%) 47 (70%) 59 (70%)
Disagree 7 (28%) 18 (30%) 25 (30%)
Totd 25 60 A

33




CHAPTER 4

CONCLUSON

This section draws together the findings of ths sudy, which invedigaed the entry
characterigics of new entrants to the teacher training college. This is the firg dudy of this
nature undertaken a the Nationa Teacher Training College. It may be noted as dready
pointed out, that the College has developed a practice of collecting data on some
characterisics of new entrants by recording the entry qudifications and from interviews
of these qudents prior to admisson. The extent to which the College tutors use this
information beyond admisson purposes could be a subject of another investigation.

4.1  Student teachers backgrounds

It is difficult to generdise about the student teachers backgrounds, as the response rate
about parenta occupation was 0 low.  But Snce less than hdf the parents weare educated
beyond the primay levd, it is likdy tha many work in subsgence faming or the
informa sector; some were unemployed, and 21% of the mothers were sad to be
housawives. Mog of this paticular group of student teachers could be sad to come
from humble homes. However, 18% of the mothers and 2% of the fathers were teachers,
and it is possble that they encouraged their children to follow them into teaching.

This sudy has reveded that the sudent teechers did not achieve high grades in the Junior
Certificate and the COSC core subjects such as English, Mathematics and Science. It is
possble therefore tha dudents who cannot get admisson in the univerdty but have
moderately good grades would seek admisson a the College. The finding that this firg
group of the Diploma in Educaion (Primay) programme is not paticulaly of high
cdibre contradicts the plan on the part of the Nationd Teacher Training College to admit
a better brand of gtudent teachers into this new Programme. The College experience of
not dtracting the best sudents might suggest that it would have to continue running the
pre-entry course known as the “bridging coursg’, with the purpose of improving the
dudents content knowledge. Otherwise, it would seem that the drde of recaving a the

college and returning to the school sysem poorly qudified candidates would never be
broken.

The other festure of the sudent teechers backgrounds is that the mgority of them are
women. More femde students were enrdlled for the programme Although men have
traditiondly sought work outdde Lesotho, leaving a reddent populaion with more
women than men, it is not clear from the findings of this gudy whether or not the College
is constious about the number of mde and femde gpplicants in admitting potentid
Sudents
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Regarding teaching experience, the results of the study show that very few udents enter
the College with much teaching experience, s0 that the views they have about primary
schooling and teachers are probably based on ther experience of having been sudents a
this levd themsdves Such views however, if invedigated and discussed in college
classrooms, could help relate college teaching to school redlities.

4.2  Imagesof teachers

The andyss of daa from this sudy show that there were very powerful memories of
good and bad experiences of primary schooling, as wel as srong opinions held about
teechers who teach a this leve. Broadly spesking, sudent teechers comments refer
more to persond aspects then to professona ones with regard to the role of a teacher.
Hence the need to have both mae and femde teachersin the school system.

The comments provided by the student teachers tend to portray an image of the teecher as
a parent. Reaed to this image emerged others that are dosdy linked to it. These indude
teechers who ae far, friendly, paient and firm. Teaches who act like parents a this
levd of the education sysem are probably a necessty. The role modd of good parenting
should therefore be built into the college curriculum.

Further grouping of responses suggest that some respondents have an image of a teacher
who appears to act as a socid role model. They used words such as a teacher who is well
behaved, who is polite and a teecher who dresses well. There were in this category of
images other atributes, which could be linked to the socid role. These include a teacher
who is flexible, socidble, thoughtful and rdidble Teacher education should work on this
srong image too. Teachers n our culture have dways played this role of socid worker in
aeaes where one teeches. Rdding to sociely mudt therefore form part of the college
curriculum.

From the student teachers responses it became clear tha in as far as the professond role
of a teacher is concearned, they had an imege of a teacher who is ade to explain the
content clearly. The understanding here is tha such a teacher would be having in mind
the fact tha dudents should undersdand what was being taught. Thee is dso an
indication that a professond teacher is one who pad enough atention to individud
dudents, especidly those who seemed to be dow learners. Interestingly, it became dear
that a good teacher is the one who uses punishment gppropriately.

Rdated to the image of a teecher as a professond is that of a teacher who has an effect
on the learners. There was an indication that a good teacher is one who does something to
or for hisher pupils. Respondents described teachers who hdped their pupils achieve
good results as good and therefore professond teachers. Teachers who had an ability to
encourage their dudents to aspire for further education and advised them accordingly
were described as teachers who had an effect on thar pupils. In essence what seems to

emerge from the submissons about a teacher who tends to influence sudents in pogtive
ways is that good teachers may have contributed to career choices. The career guidance
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coure needs to capture this notion. Teachers need <kills to help sudent in choosing
caexs. The College might demondrate this by inviting guest speskers of different
professona backgrounds to give job talks.

Although images of good teachers indicate very pogtive things about teechers, there
seems to be a gap with regard to the aademic ability of good teachers. Student teachers,
other then jud indicating that good teachers explain well, do not seem to have much to
say about teachers subject knowledge or expertise. That the image of a good teecher as
“expat’ is missng might suggest that a primary school levd, students look for images
of parents more than an expert indructor. It is incumbent upon the College to make sure
that the value of knowing one's content and being an expert teecher is brought to the
dudents attention, epecidly by the content courses as well as the education course.

One impresson emeging from the preceding condudons is tha dudents have a srong
tendency to say they are going to modd themsdves on good teachers who taught them.
The memoaries of good teechers and the desre to emulate them were very powerful.
However, it looked as though the college dso had some soddisng effect, in that
dudents responses indicated that some of them were explictly trying to integrate ther
new knowledge into ther vison of themsdves as future teachers This means that some
college theories are beginning to be absorbed by the student teachers. Additiondly, it was
agoparent tha the persond and the professond characteridics are cdosdy linked in the
Sudent teachers minds. For them, the person you are affects wha you do in dass. Vey
dealy, integrating what gudent teachers enter with into the college curriculum has a
place. It is a maiter of taking advantage of the programme rationde, which advocates
didogue to hdp dudents connect their experiences with the college theories and
practices.

Devdoping themes around imeges of bad teechers proved difficult, in that Sudent
teechers descriptions of such teachers were not as varied as those of good teachers, and
they were more or less mirror-image of the good teachers. However, the main theme was
that of the teecher who used excessive corpord punishment. The best that the NTTC can
do is to “weed out” bad images of teachers. This could be achieved in nany ways. For
example, combining ethica issues in teeching with inviting guest Speskers from centres
uch as the “Thaba Bosu Rehabilitation Centre’ meant for dcoholic inmates could be
built into the programme.

The description of a teacher who was too sociable was captured in persondity traits. The
findings show tha such teachers were known for drunkenness and smoking in the
cdassoom. The desriptions further show that such teechers were unfair, practised
corpord punishment, used abudve language and that they were not particular about

persona appearance.

An image of an unprofessond teacher appears to be that of a teacher who punished
dudents. It would seem tha a teecher who does not explan dealy, who did not hep

dow learners and who did ot dlow free interaction in his dassoom, was conddered, a
poor professond. Rdaed to this imege is the effects on pupils The findings show that
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dudents who were scared to day in school might have been affected by those teachers
who were unprofessiond and perhaps harsh.

On the issue of life & the College, the findings show that the student teachers found the
College fadlities conducive to ther leaning. They expresssd hope that change in
education would aso come as a result of proper fadlities. In other words, the memory
they hed of primary schools was that the fadlities & this levd are poor. That they hed
picked this issue as one of the criticd ones suggests that they would like to work in
improved fadlities

Regarding the sodd context, an andlyss of the public view as evidenced in the interview
with representatives of “Parents in Education Associaion” and as confirmed by the
Sudent teachers themsdves, is that there are many demands on teachers. From the point
of view of parents, teachers are responsible for the type of student that is produced by the
school sysem. Demands as interpreted by the sudent teechers who participated in this
invedigation differ dightly from those of the other respondents. According to the
representative of parents, schooling has to go beyond routine work. The chdlenges in
thar opinion ae of a wide range For example impressons from interviewing the
“Parents in Education Association” are that education Standards are deteriorating mainly
because of the type of teacher education provided by the NTTC. There probably is need
on the part of the college to investigate nationd issues about the type of teacher produced
by NTTC.

4.3 The Future

The findings on the quedtion about ther future suggest that teachers would want to
emulate characteristics of their good teachers. Responses captured the terms they used for
describing good teachers are amilar to those they desribed themsdves in ther future
role as teaches. Mogt importantly, the image of a parent came out very drongly.
Additiondly, they were beginning to use the college jargon epecidly as they described
the effects on learners. Perhgps the college teaching was dreedy influencing ther
thinking. In redity, some of them wee explictly atempting to integrae ther new
knowledge into their vison of themsdves This paticular finding tends to suggest thet
teecher educators might find it ussful to infuse students knowledge upon entry with the
content they are to learn during ther training. Investigating entry characteristics could be
built into the interviews conducted prior to admisson. A bank of ther views might be
used for the teaching.

The sudent teachers expressed their determination to go back to teaching in the primary
schools, but mogt dso indicated they wished to further their dudies. This is an interesting
finding, though one should note that there few opportunities a present for primary school
teechers in Lesotho to upgrade themsdves It is dso important thet as they think about
going back to teach in the primary schoal, they express enthusasm about emulating good
teachers, just as was found by Williams (1998) study, which invedtigated trition rate. A
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netional survey on this issue is of paramount importance as it will inform al concerned
paticulaly the Minigry of Education Planning Unit.
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