RESEARCH AAIMR Y SI S

|l nvestigating stand
French, Ger man and
t hrough the | ens of

Milja Curcin and Beth Black




Acknowl edgement s

We would | i ke tmpedpmlaen kwitthkeo unta nwhose wor k or

would not have been possi bl e:

T all our participants, who devoted a | ot o
this study and share their expertise and
T coll eagues at Ofqual who have helped in d
admin and paper shuffling, analytical sup
and | ast minut eiirne gouaerstti cfuolrarh,elNadi r Zani |

Robin Smith, Btetnh d.va uS ternast, f dvrad , Ri chard Co
Cl ewe s,

19 Jane Lloyd, Alastair Pollitt
and advi ce.

, Stuart Shaw



l nvestigating standards in GCSE French, Ger
the CEFR
AC KN O WI 80 0o Mt S e e e e 2
Li St 0 @ B S 4
T~ T o T O A o I 1 I O = PRSP 5
EX @ C UL T VE Sl Y e e e e e e sert e e e e e e s s s ssntbreeeeeaeeesssnannreees 7
I T o o I U 1 o A o T P ERRTR P 13
Why | ook at GCSE performance and assessment st a
USTi Ng CEFR S Colid Pl S e 13
Why CEFR can be considered appropriate for use
= o T = 0 o 1 o OO PSP PP O PPPPPUPPPRRN 14
Y= S o o Y o PSSR 22
(O R YA T 1 O RPOTPPPTPPI 22
S T o T A T o - T O o T o 1 SRR 23
= T G S O o o N T o O 23
Familiarisat i.on..and. .. t.r.ai.ni.ng. ... 28
COoONtT @NT A PPl 38
Rank ordering of written..and....s.poken.per4d®r mance

Standar d rlegankiimmgg aonfd | i stening c.omp.r.eherddi on as

Dat @ @ n.a.l ). S S e 49
T 0 O - T O OO o 1~ PRSP PRSP 53
= U S A PR 56
Content MapP. Pl 56

Rank ordering of written and spoken..per.édbr mance

Standard |linking of reading and..l..s.t.eni.h4g compr

Qual it at M. .S U L S e 8 8
D I I R U - T o T o [T 95
ST T ST G T o TR o = K T 100



l nvestigating standards in GCSE Fren
t he

L1 st of t abl es

Tabl@CSE to CEFR mapp..ng..f.or..Sp.ani.s.h..11
Tabl@CRE to CEFR nearpmpa.m.g...f.o.r..G.........
Tabl@CSE to CEFR mapp.i.ng..f.or.. . .Erenc.h...11
TablMaxi mum mar k for spec...f..cat..ons...a’hd pape
TablBr écakdopwmmedfl i st backgr.ound.l.r.ol.e..b2Zy3 panel
TablBr dsakdown of A | evel teacher schad4 typ
Tablkeyr features of the judging allocation
AN A | 8 NG .0 . e ——————————————————— 4 2
Tabl@ERBR | evel-lsewalds swded i n..s.t.andar.d4Bi nki ngq

[ERN
[ —

e
d

TablMNumeri cal rati ngCEERI-kaBalk.e.g.0.r.i.es51

Tabl &Nulm@r i cal rati ngCEkRd we.lcaat.e.g.o.r.i.ed 2

Tabl €xbBmpl e frequency table from.whi. & cut s
Tabl €oh2 ent mapping rating.s..f.or..prodbd8tive s
Tabl €oh3 ent mapping rati.ng.s..f.ar..rec.emt8i ve sk
Tabl ©vE4 al | .madel. . . fi.do 61

Tabl &SR5and separ at.i.on..c.o.ef.f.i.cli.ent.s..61

Tabl Mat &/ r a Arke acsrudeer c o.r.r.e.l..a.t..i..ON.S.ienen. 6 2

Tabl Malk points of werd tiinn gt hsec rriapntks...ol.rr@czl ruidn g
Tabl &CBE& to CEFR mappi ng..f.or..Sp.ani.s.h.6vWr i tinc
Tabl &CBE to CEFR mappi ng..f.ar..Ger.man.. @i ting
Tabl &C5&E to CEFR mappi ng..f.ar. . . Erench. .. @r7i ting
Tabl Ma2k points cafi pgmpeakicigdsed in t.hé8r ank
Tabl &CBSE to CEFR mapping .f.ar..Sp.ani.s.h.79peakir
Tabl &CBE to CEFR mapping .f.ar..Ger.man..s’fddeaki nc
Tabl &CBZ£ to CEFR mapping .f.or...Er.ench..sfT@eaki nc
Tabl &CEE to CEFR ®@maampi oy prooduc.t..v.e..s7k3i | | s
Tabl &CE& to CEFR mapping for ..Ger.man..xyr3oduct.
Tabl &CBZE to CEFR mapping for..Ernench.. gr3oduct.
Tabl ¢ CZ8 based on..i.ni.t..al..r.at.i.ngsS. ... 74

Tabl ¢ CZ8$ based gas..f..nal.. . .r.at..n........... 74

Tabl €EFR | evel rating frequency..and..d®bt scor
Tabl &CPFE to CEFR mapping for Spauni.s.h.7rfeadi nc
Tabl &CEFE to CEFR mapping for Ger.man..s78adi ng
Tabl &CFE to CEFR mampoh nrged dirndrc.amp.r.efh% nsi on
Tabl €EFR | evel rating frequency..and...8dt scor
Tabl &CEFE to CEFR mapping for Spaun.i.s.h.8l2i steni
Tabl &CH& to CEFR mapping for Ger.man..I8i3stenir
TdHl eGBBE to CEFR mapping for French..I8id4stenir
Tabl &CEFE to CEFR mapping for..Sp.ani.s.h.8rcbecepti
Tabl &CBEE to CEFR mapping for..Ger.man..r8écepti v
Tabl &CHSE to CEFR mapping for..Erench..8&cepti v
Tabl €#e4 Lt eentoafg t ot al mar ks r equi.r.ed..f.o85 each
Tabl #e42Zentage of tot al mar ks .r.equ.i.r.e8d f or e
Tabl &CSE to CEFR mapp..ng..f.ar..Sp.ani.s.h.96

Tabl &C&£ to CEFR mapp..ng..f.ar..Ger.man..96

Tabl &C&E t o CEFR mapp.i.ng..f.ar.. . Er.ench..96

Tabl ¢ ndlé6 cati ve | inking..at..qgual..f.l.cati9dgn | eve



QO OO 9Q QO QOO

vestigating standards in GCSE Fren
t he

st of figures

uUEst imated qualification | evel .maplp2i ng fo
ulTke2CEFR gl.o.ba.l... S.C.al B 15

uTkbe3structure of the .CEER..des.cr.i.plt8i ve sc
uBegdence of actiexeil.eiss.e.n..t.he..l.i.n2k2 ng
uNat Bre of participant s.a..ex.per.i.enc2eb with
uPar 6i ci pantsdé attitudes to the CEFR and
T 1= T o TP RP 26
UEerpé@&rience of writing reading/listening
Ndar d.. .S Bl il G 27
eTBai ni ng Jepvrad duvacttiiowvne...s.k.i.l.lL.s..................... 31
uTeabBni ng Jerveacd eupattiivoen....s.K.i.l.l.S.coovin, 32
urGConlfOi dence in understanding the distinc
Of t hoe ol DG 33

urFeanlill i ari sation rat.
urFeanmli2l i ari sation rat:.

dFséncbhbhuBédadi nf
dFséencbutishentf |

«©« Q
n n

..................................................................................................................................... 36

urFeanmib i ari sation ratings dbpani bbtreadbph

..................................................................................................................................... 37

urFeani6l i ari sation ratings db5pani bbtibateh

..................................................................................................................................... 38
uriel f7ound rank ordering 4electroné48 file
urkex aln8p | e -m@afr Ko m.a.S.K.S..oo e, 4 6
urbBex alndp | e onhia rak mtual. stk 47
urSep azndi sh wr i t+inngdirvaindku aolr dsecrr.i..p.t...me6a3sur es
urGer2rMan wr i t i fnigndriavnikd uoarld esrc..r..i..p.t....meb6ads ur e s
urkFer e2n2c h wr idae+ngdranbklual s.cr.i.pt..me@gdures
urSep a2n3i sh wr i t +anvge rraagnek gorraddeer b oun d.a6rS5y scr i
urGer2nlan wr i ti nagv erraangke ogrrdaedre b ound.aréy scr i
urkFer e2nsch wr i ti-ageragk grdde bounda6y scri
urSep azni sh speaktinmgdirvainku aolr dsea.r.i.p.t..feBasur e s
ur@er2ntan s pe akidegn diamikdual s.cr.i.p.ti..Basur es
urkFer e2n8c h speaki-ngdif ankluat ds.c.r.i.pt..mg@aAsures
urSep a2n9i s h speakirawe rraagnek @rradcka boundd&ry scr
urGer3m®an speaki ngv eraangke ogrdeede bounddry scr
urkFer e3nlch speaki-ageramgle graee bounda2y scr
urSep a3n2i shngeadmpr-ahengiidrut i oh evfel GERRdsub

1)

)

el S e a e e e e e e reaaaes 75
urGer3nBan reading -dompmelbansiosnofel GERRdAsub

B = T SRR 7 6

urfFer e3nrdch reading-ciognpriethetniso#wevfel GERR s ub
L PRSP UPPRPTPPPRPP 76

urSep a3nsi s h eadi n gl GCSnkp rgerhaednes itoon C.EFFRF mappi
ur@Ger3nban readi ng Tc@O®pEr eghreandsei otno C.EF/RB mappi
urkFer e3anfch readingi GG68prghadei ba CEER9mappi

® D =

5



l nvestigating standards in GCSE French, Ger
the CEFR

Figur&pa3n8 sh ¢ompeahadyiss tommi buti oh eovfel GERRdAs ub

I S RSP 80
Figur@Ger3m®an | i steni ngdicsotnrpirbeuhteihasdh eoanfe | GERR d

I T P EERPTR P 80
FigurFerednOch | i stenindisompbeheonsieovfel GERRdAsub
Y = T PP PPPR 81

FigurSpadnli sh | i steni hGC8B mpmr &dhe ntso oQAEBR mappi
FigurGerdn2an | i steni ngGCO 9Epgredaeeast @«onCEBR mappi
FigurFeredn3ch | i steni ngGCSEmMmMralen 4i00 CEF&RA mappi
Fi gurkEstdidmat edi qqruallevfaelcamapping for ..ed®d8h | anc



l nvestigating standards in GCSE Fren
t he

Executive summary

Whil e smakte howebdkedsagree that modern foreign |
valuablteopathe curriculum, there is general
taking GCSEs i these subjects. There is a p
are more diffi I't compared to other subject
declining -spba tsetakeary and university | ev
consistent pat rns in statistical evidence

n
c
e
t
GCSEs a rade more severely than other GC
' t
[

u
c
e
d
anal ysreasg emalyo wenrd igcraatdee oonu tacvoeme s

Cc o n csuer raennatl oyasneosa i hm&k vt | Nt beaccou

factors related to (lpheseepoulods
, demand, et ura&l lodc atsisems sonf t ea
ces, motivation of students, eff
c. (Coe, 2008; NewtoWw ng@aiz, ROd
7 Graham, p2002; KI|lapper, 2003; e

rt of a pr oagararmmed odutr elsye a®@fcchu a l

its pol i deci sion of whether to intervene

GCSE qualifications in French, German and Sp
des hbtewmmae of performance and assessment st
usi h 0 noeft alhaen gCwangreoh Eur opean Fr amewor K
Il an (CEFR), an internationally widely

abi ia a common 6écan dod scale, allowin
and ficati g@mo.vipdheetdao rmm wfacsr ta mor e prin
di s n a®@®IBE Nt bemance standards and c
gr a tandards are appr,oprri atre fiard etelde 9 e ¢

e do no

l earnin
Macar o,

2
This wasd
C

believe that possi bl & diosmruengamdiie
anguage competence and | anguage use as desc
ommunicative | anguage competence and use ma
ssessed at GCSE | evel, would in itself 1inva
FLs inofteCGEMsSR descriptors. We would argue t
ntention of the MFL GCSE curriculum and d
E

woul d

QO™ o T <

u p
ppear to be the case a
atadbidonfyi dentcloy and 0
writing, conveyin
Jon in terms of th
el pful

S a
Adevel op |l earmmu r5i0 ¢
speakers n speech a
accuracyo (DRE,dexCI5
appropriate, but al s

e
FRand thi S,
[ 0 ta h e
i n d w h
pt E
o]

c
g
3 e C
h

However, Iwieevdeo tbhheat it i s i mportant to be aw
MFL GCSEs, as it may account for occasional
and GCSE assessments/ performances that are o
an awar eness eopfantchieesse cdoiuslcdr be hel pful for i
|l anguage pedagogy and assessment methods whe
achieve the goal of communicative | anguage ¢
the phase of education at which they are

Because this study was designed as a piece o
research questi on;blroanhdri ntkhanng asst uad yf,ulilt c o1
some potenti al l i mitations in scope and gene
t he efxiprisitcit attempt to | ink GCSE MFL qualiif

7



QSO0 WnmWDdDODOSAASOD

Er—rom—::r—rm——‘
wWoOSOLUTOocS<O

T owo M Q@S T s T T ToH
nu -0 FT< T TO0OO0TnLOWL S
noo0KQ 9 TS Cwvwo

oD
OO0

>S5

D

o

wn o

vestigating standards in GCSE French, Ger
the CEFR
ommended methodol ogy, and so we consider
ol vement and endorsement of other relevan
cation, exam broeasrodusr)c,e sg,r efautret her r ef i ne me
met hodol ogy and | inking of specification
essary to conduct a linking study where t
resent an AdAofficiahodi hgesknegd TbebefbDOreat
entially descriptive and indicative Havi
duct this linking study according to best
results should be reesbnabtyonsbastwhbch
perfor med
this study, ey @amaondGCSEr #Fdesch, Ger man
the summer 2018 tests were notionally | in
pimge., relatidgcotheesbnsovecaganof the C
carried out f or eexapcenn tsGUEAS]Beucbtj ebcyt ae xQpEeFrR .
sequently, panels of elx3peerxifpdeghesr (Eduwd atdii ;m
j ect Aex meeatlcsher s and ezxsaemthbavds)yepaeried
| owing activities for each subject:
For writing and speaknnger mhegf rané&r alrildeq
of GCSE performancéspdndgrapgess®d with p
previiouwde yenbdeenmtak g d on the CEFR saml e. Th
overall performance quality scale on whic
and CEFR performances waseldatedmpeefior mad
standards ,at7 gamddle4ap®l ated from this.
For readstmgniamg domphehweonsndadastaddard | in
exercise using the 6Basket Methodd to rat
terms of the CEFR |l evels. CEFR | evel cut
ratings and7gazedad el tertimse ¢ ipmmap Krst i on
on the test needed to achieve each.
The Iinking results at component | evel we
gual i fliecvadli oensti mate of the mapping of ea
results of the | inkhkbwg ah daempermethttbe8e
GCSE grades to the CEFR | evels across con
very consistent, with productive skills b
eptive skills. French mappi e ipartéys duen
ues with the CEFR exemplars for productiyv
tening comprehension paper (described in
|l d suggest that the | inkingthfeorotFhreerncthwo s
guages. The patterns are broadly consi ste
able exception of grade 7 for productive
de 4 for receptive skills (highest standa
ure hddklaws vie | inking at qualification | e
raging acr oslsevtenles GWHFR ostupponent s. |t appe
ndards between the 3 |l anguages are reason
pite somel ecvoesiposéest encies. The results su
und high A1 | evel for Spanish and mid Al
around mid A2 | evel and grade 9 around | o
ords with the repuhgs whithdaadgprpaaine dhapf
E MFL specifications assessed most of the



bet we

o un —
o =
(@)

= 0mWOSn T ODO< —*tm® S
® D w —+C

- o

O TSI SSMD®SWm
(@]

3egs~o0 T T

<

® S Xxy>S — oOn mo —~+ —

—~ O3~ TOH QDO
—

OS> OO0 <I OO ~*F"M~—>5 =
maodo 200V =0 0O OO TTYODDd

O -

stigating standards

rni

i n GCSE F
t

some aspects of | anguage comp&heheeaass
e consistency achbhbesexlpacgeadggs viesa p ¢
sments are supposed to be developed bas
nably aligned in terms of content and i
n why we should expect tretpgrrfadreman me t
ct | aligned across | anguages This ren
en even quite related subjects involves
pretation.
ver in addition to the | imibataons disc
rtant fAhealth warningo regarding the int
I d borne in mind that the | imitations
ent mapping and in discussion with panel
sment of interaction and integrated ski
rpretation based on these assessments th
Il . This is because the assessments thems
sSkielnlt $ a¢sfor communicative | anguage co0mg
ge i meani ngf ul I nteraction. Il n a sense
all, candidates achieving each of the GC
skil lesd gpgen dr &konwimwled of the CEFR | evel ass
e this is also true of A2 |l evel to some
repancies relate to where assessments ap
cases assestmennstwerexpant to which th
skil s relevant for Bl | evel to be demon
gned to different grades could be seen a
icularly for Blxtewtl|lfobuA2al Bloi $ oslsouwmled
ny discussions about whether A2 or Bl | e
grades
l inking study dealt with describing the
i fications and maecstes, asn wellimsaofpehkeolCE
current GCSE grading standards to the CE
cation of where GCSE assessments are pit
dards are represented by |dinfgfueargentofGQG Sk
descriptors. Therefore, this Iinking 1is
dard should be, but an approxi mate descr
ssment/ grading standard currently appear
¢noir f the CEFR
GCSE MFL assessments reviewed in this st
dence of certain linguistic skills that n
of ommunicative | anguage c o mmpveetsetnicgeat el
ues further and explore ways in whi
effective in assessing these important
e arneftsfeosantbuatnonsalexpressing the
ompltissshkksngof di fferent natures, it would
putonserecotion of meaning (through inte
and assessment process.
results are offered to stalkehadelhedeconftemt
performance standards and assessment den
E grades are appropriate given the purpos



l nvestigating standards in GCSE French, Ger
the CEFR

and nature of the curriculum, and the curren
teachimhgr instance, i f the relevant stakehol
speaking, a mid A2 |l evel of performance is t
provide rationale to support a change to gr a
this rewbubdahet be based on statistical evid
compar ab laed déevdadl ubeet ween di fferent subjects, |
understanding of what an appropriate perforn
students can do, is ori shionml|l MIFbe flbe mealche gr
We would suggest, however, in the spirit of
appropriateness of | anguage performance and
consider important aspects of the context of
CEFR (Council of Europe, 2018: 28) suggests
real |l ife communicative needs, with conseque
teaching and assessment. As North (2007a) po
al ways talkd adheowmreteds and abilities of the
concerned Norms of performance need to be d
realistically be expected, rather than rel at
intuitive ideal d s( Qloasrik s1 A&7 empb6).i ceH basi s
standards I f used appropriately, the CEFR c
GCSE MFLs in Engl and.

10



|l nvestigating standards in GCSE French, Ger man
Tabl@GCSE to CEFR ®@aamislg for
Writing Speaking Readg Li stenin
GCSE CEFR CEFR CEFR CEFR CEFR CEFR CEFR CEFR
grad su-bev | eve su-bev | eve su-bev | eve su-bev | eve
4 Mi-di g Al Loani d Al Loami d A2 Lowni d A2
Al Al A2 A2
7 Lowni d A?2 Lowni d A2 Mi-di g A2 Mi-di g A2
A2 A2 A2 A2
9 Loamni d B1l Loamni d B1l Lowmi d B1 Lowwni d B1l
B1 B1 B1 B1
Tab2@CSE to CEFR Gampmamg for
Writing Speaking Reading Li stenin
GCSE CEFR CEFR CEFR CEFR CEFR CEFR CEFR CEFR
grad su-bev | eve su-bev |l eve su-bev | eve su-bev | eve
4 Lowi d Al Mi d / Al Hi g h- Al/ A: Hi gh- Al/l A
Al l ow / | ow ¢/
7 Mi-di g A2 Hi gh A2 Mi-Hi g A2 Mi-di g A2
A2 A2 A2
9 Lowi d B1 Low E B1 Lowni d B1 Lowi d B1
B1 B1 B1
Tab3@CSE to CEFR MFae@mdimg for
Writing Speaking Reading Li stenin
GCSE CEFR CEFR CEFR CEFR CEFR CEFR CEFR CEFR
grad su-bev | eve su-bev |l eve su-bev | eve su-bev | eve
4 Hi g h- Al/ 2 Lowwni d Al Hi g h- Al/ A Lowmni d Al
Low £ Al l ow / Al
7 Lowi d B1 Hi g h- A2/ B Mi-di g A2 Hi g h- Al/l A
B1 l ow I A2 | ow ¢/
9 Loamni d B1 Mi-di g B1 Lowmi d B1 Hi g h- A2/ B:
B1 B1 B1 | owB.

11



l nvestigating standards in GCSE F
t

ENT USE

Cl

PROFI

NDEPENDENT USEF

C USER

BASI

n

d wri
count s
m/ her
ffere
nmpe x si

C2

>
o

w o o

C1

—TOQ SO+ TOTOTTOQLO TTTOS oD
—~ c —h X T~

S<K<TOMWXTWS3ISQAS -SO0M®<3XS
QMW Dd®SO0OO0 —TwWooc -

—_—" OnwW +To T T cCcwmw —un =

oODO® T Tm®Mm®D T T

B2

DTV OV OD®DOOO
(op

oo s

— 0@
—— =0 o0

>

o~ —3>5~ -

QT OO X 0N

B1l

PSTTVOOYDOTI QOO ONVT *TOTONOQATY®D® =)

X OD!LWOoOO SO X —09D S

00T
OO wmwL®o
DCOD TSSO "0 CITYL ™~ -SC-SCO-OM 0 TTnC

_—— —

e
e
r
n
e
n
€s

>
o

n
expressi
mo st i
and ami
emp |
t ask
i nfo
desc
i mme
i mme
Can
and
need
and
per so
he/ sh
simpl e
clearly
glEsti mated

A2

mat
i be

f

0
S
r

r

d
d
u
v
S
0

Al

under st and
ad.s LCmmar i
tten
sel
nti

tuat.i

r
n
e
S

(0]
e
e
S
r

(0]

«

n
e
c
f

S

re

(0]

mmed i

yment) .
requir

way

a

with ease \
se information
sources, recor
a coherent pre
f spontaneousl vy,
ating finer shac
ons.

stand a wi
d recogni s
I f fluent |
earching f
andoef kgt i
nall
d,

i n

ran
i mp |
and
expr
atg mi
- Car
t ext
gani se

o

tn —-

r
v
S
d
S

&ixn tiec
topi
fioe
gree of
ul ar interaction
wiotrh ceu tt hsetrr giamr tfy
tailed text on a
vi ewpoint on a
s and disadvant a
stand the main p
ar matters regul
ei sure, etc. Can
whil st travellin
Liamp lpee cd @mddre t e X
familiar or of
es and event s,
l' y give reasons

Lo S U o W 7 o W

d

M S TS ot/

;

sntteemdc es and freq
ns related to ar
ate relevance
y information,
Can communi
ng figmp lo ¢
miliar
e terms
me nt and

S
C

8

on
in
en

a

A =N A M T /M

<s5— o©
—“Qowno ST

=~ a ® @S

PN I 7 N B B
o o

pr
nd i
gual.i

nw oY TS O aa T T

=~ T

mapping fo

12



l nvestigating standards in GCSE Fren
t he

| ntroducti on

Whil e smakte howebdkedsagree that modern foreign |
valuable part of the curriculum, there is ge
takG@§Esn these subjects. There is a persist
are more diateidctulot otdhmp subjects. This is of
declining spbaecsetakeéary and university | ev

On th
noti o
Howev
when

face of it, consistent patterns in st
that MFL GCSEs araen @rtehceed GRSrEe ssueby eerce
, whil e tatistical analyses may i ndi
ntro for priee anadopneremtr rteankte aitn
a ude of factolrtsy reddtceamamd ( p
u fecti demamde, nature of asses
d other resources, motivatio
teaching and | earning, etc.
017; Wingate, 2018; Macaro, 2

>S5S O DS O

r S
o] Il 1'ing
t mul t it
c d bsub
i n i me n
ti eness f
wt on,; 200ulf5f |
03;) .etc.

S

n
u [
e oul u
teaching t a
c ven 0
2

wasdyart of a pr ogararmmed odutr elsye a®fccu a l

policy decision of whether to intervene
qgualifications in French, German and Sp
hbenature of performance and assessment
t he Onoeft alhaen gCwangreodn Eur opean Framewor Kk
ages (CEFR), an internationally widely
ty vi@aa nabsdcoammonal | owing broad compari sao
ual i fi cati qnmeo.vipdeetdao rmm wfacsr tada mor e prin
ssion aG®B MNMHAlkLt bemance standards and c
ng standards are appr,oprri atre fiord etelde 4 e ¢

=

y |l ook at GCSE perfor mance
andar ds o ngrraediantg osnevier i ty
scriptors

assessment i nstruments and test s p
a particular way, by including cert
rking criteria and quesmamas oI dad vyl
for Education subject content (DfE, 20
assessments. However, in the absence o
)
t
d
h

374 QO wm

descriptors for differehitslgraletshern tt

are appropriately o6pitchedd ton test

Current

a
I ther GCSEs, the gradi
using th I ®

o]
y, as in
e e outcomes aq@aupded

0
comparahb

1Before the reformed GCSEs were sat for the first tinm

senior examiners from exam boards, developed grade de
A g 0 1 K ) NG pgpousbed Biacd@etd ns/ grade

The aim of these grade descrlptlons was to give teact

performance. They were set shbaerddedstbnbehaestedrso neyv

intention was to review them once the new qualificatd.i


https://www.gov.uk/government/publications/grade-descriptors-for-gcses-graded-9-to-1
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reationship for the cohort between Key stage
clarity as to what it is that students at di
can actually do with | anguage. 't is also di
tédmsel ves are pitched at an appropriate | eve
under stood or accepted amongst stakehol ders
realistic level of demand for this qualifica

t herd aicsk aof clarity with respect to what di i

be appropriate requirements and performance
(cf. the results of stakehol der surveys pres
this thakibofy i s probably due to the difficul
performance standards in the first place
This is primarily whati whuerr estQCISyE tarsiseeds stnoe net s
pitched and what perfor mancei fsftarnadmtr dGC 3 eg rr
A very usekglktabdhdsweldl|l tool for articulating
| anguages is the CEFR. This framework is 1int
met al anguage for description of | anguage con
performance standards that are expected at d
whet her that | evel i's appropriate for the cu
teaching, given the spirit and nature of the
GCSE®r fdifferent stakeholders, etc.

We are conscious that, while the CEFR is int
description of | anguage competence, it is no
and without regard to |l ocamscfpeaseexbebod foca
details on this) In this study, we took <car
CEFR application to the context of GSCE asse
underspecifies certain aspects ofel s ngwhislt e c
fully according with other aspects. These wi
caveats highlighted in reporting the results
di scussions regarding the appropriate perfor
|l t mpesrtant to emphasise that this study deal
of GCSE MFL specifications and tests, as wel
CEFR, and relating current GCSE grading stan
a stat ewteantt tofe standard should be, but an a
the performance and assessment/ grading stand
the | anguage and descriptors of the CEFR.
Furthermore, we should emphasi sag ttehmptt etdh @ nGC
this study can be considered exploratory and
l inking, being |Iimited in scope to a subset
research exercise, carried outesoafaaonti gantad
severity, rather than with official i nking
' imitations are discussed at some | ength in
Di scussion.

Why CEFR can be considered a
the dxonobé GCSE MFLs i n Engl &

The CEFR aims to describe whatamsy u[dEewnmntesp €eam]
|l anguage, noadjiddtereEmgl| compatceélneswell € vef s
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Can understand with ease rveiardt.u adalny
summari se information from differer
C2reconstructing arguments and accour
expre hi m/ herself spontaneousl vy,
di f fe tiating finermesmhadesmmplfexmes
Can rstand a wide range of deme
i mp | meaning. Can express him/t
c1 Wi th much obvious searching for
and gcfiov social, academic and |
prod cdteraugt wredd, detail ed text
cont ed use of organisational p e
Ca r st aindde atsh eo fmacioompl ex text o
ab topics, including technic
s p sation. Can interact with
B2 ma gul ar interaction with atanta
fo r party. Can produce cl ear
an in a viewpoint on a topice
di ages of wvarious options.
st
e

PROFI CI ENT
~® >

t
Cc
e

DS oOO0OPSOS W

-~
C
-~
C

Ca and the main poinitlsi af n

re ncountered in work, schc

S i s |likely to arise whilst t
Bl sp Casii pplo@ducennect avhitcéaixtare@n f

of onta.l Can edescri be experience

an itions and briefly give reasc

p | .

Ca understand sentences and freque

areamoof i mmedi at e. rwdrew almaxi d epagr s

i nformation, shopping, | ocal geogr e
A2 simple and routine tasks requiring

i nformation on familiar and routi ne

aspechisslioier background, i mmedi at e

of i mmedi ate need.

Can understand and wuse familiar eve
rases aimed at the satisfaction
m/ her 9 ¢herandnd can ask and answe
tails such as where he/she |ives,
s. Can interact in a simple way ¢
early and is prepared to help.
CEFR gl obal scal e
g
I

=00 T T —O0QA—D=—"—0O0 D0
O—®d®>S—So— o —

oO~*tTQ oS nmWaAaO—T XD®OWw>S

| NDEPENDENT U!
T xXcc

3-S5 < X

o un -

u
[

0
e
u
r

u
r

[

S
e
e
d
u
I

a
e
e
a
S

n

S0 QO

BASI C USER

h
Al |
e
a
I
e

to the CEFR document (Council
y i mpose any standards on the
t
[

n
«Q
[}
=

< OoOba Tososo

proficiency spanni nigé Bfrreoank t Alr o(uBgahsdind tWsex2 ( P
0 Mastiesreye0 )Fi.guCEFR descriptors were -liiniguall |y
environmente] aandni ho 3 foreign | anguages ( En
(Nort h, 1998 ,2ra@dhhea, th@ad7lsl el y witeh referer
second | anguage. Furthermore, they assume th
of young adults at age 16apaprdo parbioavtee, faonrd uasree
context of GCSEs.

of E
ocal

O provide a sftklammlnb axitd ofno ra moefgl «
n teacher education and in the

el a

2See Appendix A for a brief summary of the history of

descriptor scales
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curriculum guidelines, textbooks, examinatio
educational systems. |1t shoul doabkl awdupenst: i
and to si taradien atned tcloei r efforts, as appropr
| anguage | earners in their specific contexts
specific context f use.

North (2007a) poinheedufothatcohéelrectsbabwee
framework such as the CEFR to provide transp
to have |l ocal strategies that provide | earni
The main danger i s a fsitmpd icsdammon nftrearmpewedrak .i
its valid use is for users to appreciate tha
metasystem that is intended as a reference p
without further el aboratimsn asmrccke sa d setea tail s, t
Tayl or, 2004). Accorhceki ng etao i Morftor UZE®ECBb)t,0 tc
activities, competence-st opapsd dpersocfriichieedn ciyn stthe
that are appropriateThe ©&eisdrliGEtBRr ot eanltlexws
t o rbeel ated to the greater scheme of things a
coll eagues in other educational i nstitutions
stakehol ders

Since its launch in 2001, ttd ea CEFRXx ihmat eleye n3
|l anguages It has become the most commonly r
| anguage teaching and assessment has come to
internationally (O6Sullivan, 2015). An examp
( W& Wu , 2010, p. 205), where all nationally

demonstrate a 1Qtnhkert oe xtahnep |IGeESFRo.f | i nking for
| anguageéeéstienxsctisude: Dutch foreign (Bngoabe st e
Ger man and English as foreign | anguages); As
of I talian as a Foreign |l anguage; European C
Attainment i n ModerestLasnguuaGesm@i&ECLENg!l i sh a
foreign |l anguages; Test of German as a Forei
Guilds Communicator examination, etc. (all p
Furthermore, UK Quality 2®@oldse: f70)r aHikgnhoew!| eEddguec
CEFR has become the predominant internationa
Benchmark Statement in this document attempt
to UK higher education, advocating its use a
achievement at different | evels in universit
22) A number of university MFL departments

England have either explicitly mapped their

to thei CEFRscri bing the achievement | evels o
courses.

shttps://www. nottingham. ac-aogkiekv-bmkedbsumdhnt s/ | anguage
https://www. |l ancaster.ac. uk/ s tluadyg/uthrgueesar §8roadd wastt @ /ucd wirr ¢
https://www. city.accoli/ se s Hnypadndgeuangseess / s hor t

https://warwick. ac uk/fac/arts/modernlanguage

https://www.york.ac.uk/ |l fa/lcourses/ |l ong/
hJ_t_p;_LL\AuAL\AL_tLr_i_SJ_o_L.aC.uk/smI/study/uwlp/

a-a lyr ebahd at e/ cour ses/ ger

hﬂ_m;_LLmuuL;mu_mkﬂé_LLqﬁLkJJ_Qngﬂgbandergraduate/appll
@lsp ht mli
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https://www.nottingham.ac.uk/clas/documents/language-achievement-levels.pdf
https://www.lancaster.ac.uk/study/undergraduate/courses/modern-languages-ba-hons-r800/#structure
https://www.city.ac.uk/study/courses/short-courses/modern-languages
https://warwick.ac.uk/fac/arts/modernlanguages/intranet/undergraduate/courseoutlines/r9q1/faq/
http://www.open.ac.uk/courses/qualifications/q30
https://www.york.ac.uk/lfa/courses/long/
http://www.bristol.ac.uk/sml/study/uwlp/
https://www.kcl.ac.uk/study/undergraduate/courses/german-with-a-year-abroad-ba
https://www.brookes.ac.uk/courses/undergraduate/applied-languages
https://www.langcen.cam.ac.uk/culp/culp-general-courses.html
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According to the CEFR document (Council of E
comprehedess vreil ykanwbhage | etac nckko si mhawreder t o |
| anguage forncaemthuwhaeat koowl edge and skills
as to be abl e itno tahcatt .elfdfhegcutagveecd ryi pti on al so
cultural context i AhwhiC&lkrRloangdagpesi $ evetl s ¢
which all ow | etaad nlee sme pgwrgack st ea Al cotrag e go
to thea@FFRprm of | anguage use and | earning
(Council of :Furope, 2001
nguage use, embracing | anguage | earnin
rformed by penrdsiovnsduwhlos aasnd as soci al a
vel op ac onapnegtee nocbepe meamd i n particul ar
mmuni cati ve | angu.agleh ey nipreave nacre st h e
mpetences at their disposal in various

ndi tainadnsundercownartirmu @h gagaen giuna g e
tiviintvicelsainggage procpsseseésce and/ or r ece
Xitrs r el tali @ miews tsopceamdiimcacti vating those
ratehgiebh seem most approptaske for car
be accomplishedheBle amaniotnsr ibryg t dnfe
rticipants | eads to the reinforcement
mpetences.

OT 0N FTYVO OO QT I
OQYQO +TDODOOOODm®OMD WD

Communicative | anguage c cndp atse rcooenpaadanmsilng con
compents: linguistic, sociolingwoimpbdtihe niasnid pr
postul at ed &< oovd mprgies iamgl -& b Wlhles |aanndg ukangoew

|l earner/ userds commueiteacieve sl acgiagwedoen t

of the various | anguage acti viitniteesrsaatnivoonl vi n
medi aé¢(itom particul ar i ntkEaphedfi ntgheoge ttryapmesd ad
possible in relation to tekxhiss iins oguwmmarri svad
Fi g@dr e

4The skills of writing and speaking are wusually refer
of listening and reading comprehension are usually re
sAcecaing to Council of Europe (2018: 81), Il nteracti or
ceconstructing discourse, is central in the CEFR sche
considered to be the origin of | amgduaganswaict hoinmat er pe
I nteraction is also seen as fundament al in |l earning.
this with stcaakliensg,f ocrootpuerrnati ng (coll aborative strateg
sAccordi nQE RR ttehxet (i bid.: 14), written or oral medi af
bet ween persons who are unable to communicate with e:
interpretation, a paraphrase, summary oonrec¢omad, pr o\
source text to which this third party does not have
expands on this definition to state that in mediatior
creates bridge and hgl meanhongonsbomaett mes wbohhen the
someti mes from one | anlgiumgguei sttoi ca nmoetdhieart i(ocr)o.ssThe f ocu
| anguage in processes |ike creating the space and cor
coll aboranshgutd new meaning, encouraging others to
and passing on new information in an appropriate forr
cultwural, linguistic or professional.
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Overall
Language
Proficiency
[
[ [ | |
Communicative Communicative Communicative
General |
competences anguage Iangqqge Ianguage
competences activities strategies
— Savoir — Linguistic — Reception — Reception
— Savoir-faire —  Sociolinguistic — Production — Production
— Savoir-etre — Pragmatic — Interaction — Interaction
— Savoir apprendre — Mediation — Mediation
Figd8Tfke structure of the 7CEFR descriptive sc
According to Council of Europe (2018: 28), s
the | anguageimgeaancorideamwnth the approach to
suggested by the CEFR, which is that | anguag
enabling | ear nleirfse toi tacdtiong eadxpressing th
accomplishing taskst afmpdiifefse rtehmtt nahteu rteesa.c hli |
process is driven bywraented, thablsb Bsggest
backwards from | earnerso real l' i fe communi ca
between curriculum, t eacthhiengC EaFnRd daessscersi spntei nvte.
and t heoraicgntoend approaobtputtibe o6 meaning
interaction) at the centre of the | earning a
The CEFR scheme is compatible with several a
l earncihgdi nog-btatsee dt aappr oach (al so known as coc
| anguage teaching approach, CLT) (Counci l of
approach emphadiocsaesemeamitreg action in the tar
choice of topics andealkitfievictanensu ntihcaatt iroens,e nibhl
authentic texts and tasks, and a focus on th
2018; c¢cf. Nunan 1991; Mitcshpddt sl 90f4 ;t lSeauvi gn
communi cat i vaep peepapr caaochbhe suggesteidculnumhe GC!
(DFE, 20ussedcddlmtE MFRlaclheng. Bauckham, 2018; W
2018) although it is not entirely clear whet
MFL c¢classrooms in Engl and.
Wingate (2018: 443) gives a uurerfiucdulhun taordy a
teaching approach in England in KS3 and KS4.
rTaken from Council of Europe (2018: 30).
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a foundation subject in the new National Cur
KS4, the first policy document of the Nation
Langesag(DES/ WO 1991), as well as its subsequ
approach. According to this author, although
NC documents, this orientation was obvious
the origdonabmpoticgnd in the associated Prog
first of 8 educational purposes is 6to devel
effectively for purposes of practical commun
cites Mitcheldl ek6B83inl8krfewbocexpb the 19909
that the PoS O6clearly encourage maxi mising |
target | anguage usebo.
The new Department for Education subject con
i bid.: 3) hpgpsas shbjtotl awms and | earning ou
enabl e students to:
T develop their ability to communicate conf
speakers in speech and writing, conveying
Il ncreasing accuracy
T express edmdp déhwughts and i deas spontaneol
T I'isten to and understand clearly articul a
speed
T deepen their knowledge about how | anguage
vocabulary in order for themsteo ainmdcr ease
under standing of extended | anguage in a w
T acquire new knowledge, skills and ways of
understand and respond to a rich range of
material, adapted reonpd iabrei,dged, uads nagpp i t
T devel op awareness and understanding of th
countries and communities where the | angu
1T be encouraged to make appropriate | inks t
enabl e bidl idregewelr dmearning, where the | ang
medi um for constructing and applying know
T develop | anguage |l earning skills both for
for further |l anguage study and wuse in sch
empl oyment
1T deel op |l anguage strategies, including rep
As with the previous versions of the NC, ach
devel opment of communicative | anguage compet
approach. Therefore, Fhe,paddgbobg appGGCSEhIMI
associated assessments, should be compatible
| earner and | anguage | earning process, and t
MFL performance standards and abhse€ERmRBNt st a
It should be noted, however, that available
met hodol ogi es at KS3 and KS4 may not be i mpl
way it was intendedBdauUe.kh.az2nwiL66 yat AccadtiB8Bng to
(20@DP;, <cited in Wingate, ibid.) the adaptati
curriculum for MFL has been accused of repre
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communi cative competence and drawing déon a r
original (Btrbobonkigbega: 20). This ¢épartialdé and
has been bl aememhdoirsionvgrspeaking drills hil
to develop linguistic competence (KIlapper 19
knowl edgenogpbaoguea, llaearner autonomy and interc
2000M) tchell and Martin (1997: 23) found in &
secondary schools that o6l earners were explic
| argely ofphasesad ywkidch were dmemorised and
According to Wingate (ibid.), some of this n
CLT in its strong vtehlrasti oinn g(tcrfu c tSewtha nf, o rle9i8¢pn |
works in the sageawayaagquisrstohanand that |
grammadtircmdt ures implicitly from target | ang
i mpl ementation, second | anguage acquisition
6focus on formd (Lédnfgode®9l)OWnegmmiseg ei bi d.

Based onsaabtmabtudy in KS3 context, Wi ngate

teaching practices may now Hhoarviee nsthaitfitoend afnrdo
currently be dictated bdye mahned agtrtaammmmaneincta It aarcg
While it is unclear whether a similar situat
(al though there are suggestions that this ma
[
I

believe it 1is mportant to Whe@rediamgomiynd nt lEeg
may not be f ol owing the practicessmost wide
We do not believe that possible discrepanci e
| anguage competence and | anguage use as desc
communicative | anguage competence and use ma
assessed at GCSE | evel in itself would inval
MFLs in terms of CEFR descriptors. We woul d
intention of trhhre cGCIEN MMld predagogy i S reasorl
CEFRand this would appear to be the case as,
[l earnersd] ability to communicate confident
speech and writi rmge,y ovamve ytiong awh ani ttha i ncr e a ¢
description in terms of the CEFR may not onl
However, we do believe that it is important
account for occasionalescdirs jpdionts leatdwe&e€rS ECEF R
assessments/ performances that are observed i
awareness of these discrepancies could be he

sWi ngate (ibid.: 444) notes that although CLT has gen
motivates | earners because it offers topic relevance
that this may not be the casglwintdh thei omsMibtdclvad $ 0
carried out in the first ten years since the inceptic
2002) revealed that MFL was the | east popul ar subject
repetitive.00AG: Mig&8&)heddpl(a2 ned, o6the curriculum may b
pragmatic communicative goals, so that insufficient e
i mpact on pupil motivationo Bartram (306b5entbuwdr &he
negative because their use of I anguage was | imited 1t
communicative situations. In a review of the situatic
commi ssioned by the gover n/menctr,i tDecairsiendg tahned I|Kacnkg off2 Oe
content and the fact that 6éthe present GCSE does not
subjects that are of concern and interest to teenagert
mot iovmateiarl y on in KS3, because they are aware of a |
in the target | anguage.
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|l anguage pedagogy and assessment methods whe
acétve the goal of communicative | anguage com
the phase of education at which they are.
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t

Met hod

Overview

The approach in this study was guided by the
procedures i n thel amaghnwaag e feoxra mien aattiionng t o t he
Europe, 2009) (henceforth, the Manual ), and
companion volume (Council of Europe, 2018).
empirical evidence for a |Isiensks nbeenttw esetna npdear rf dosr
French, German and Spani sh GCSE assessments
CEFR.
Foll owing the Manual, the study involved 5 s
1.famil.i risation/training of participants,

a
2.content mapping (i .e., spreuccitf/iccoanttieonnt oorf ri
GCSE to the CEFR),
g

3.l inkin of performance standards for prod

4.1l inking of assessment standards for recep
training/standardisation), and

5.empirical validation and evalwuati on.

Taken tddethersul t® abdsomupgeyvi e an honwi cat i
GCSE performance and grading standards rel at
descriptors

The figure below shows the sequence of key a
of tchda vaties is described separately in mor e

Familiarisation
activity -
receptive skills

Familiarisation
activity -
productive skills

Content
mapping

ENTS
ordering

exercise -
productive
skills

- productive
and receptive
skills

*Carried out by sDay 1 - Reading

*CEFR concepts

*CEFR concepts +Rank order

two and scales and scales comprehension
CEFR/GCSE «GCSE e *GCSE test linking
experts assessments benchmarked assessments *Day 2 - Listening
*Preceded by and CEFR performances and sample comprehension
familiarisation sample <All participants tasks test linking

*Summary and
discussion of
findings and
implications for
GCSE standards

y, *All participants
—

+Task demand
rating

for productive
and receptive

skills

scripts

8 sIndividually, at
ranking

home

FigdBequence of activities in the linking ex

sNote that work from higher tier only was considered
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Speci fications
Three specifications with |l arger entries fro
study:

T AQAGCSEr enc8he58)

T AQA GCSE Ger jnan (86638

1T Pearson GCSE Spanish (1SPO0)
All of these were new, reformed GCSE specifi
i n summer 2018. Therefore, only assessment n
examinatinonwesrees saivoai | abl e for the study. Onl"

consi der ed Thoer tgarbaldee bdel ow shkbws ®wmaxhmum mar
speci fication and paper.

Tab4Maxi mum mar k for specifications and pape

Specifi WritiSpeak Readi Liste Tot a
French 60 60 6 0 50 230
Ger man 60 60 60 50 230
Spani s| 60 70 50 50 230

Participants

For each laanneg usa goef, U@Brreex p @tlott g r tWec i pat e.

endeavoured to recruiltepatrtsempamnmami whar hiay
However, this was not possible in all cases.
participants did have some relevant CEFR exp

Eachheapamel s ecdoflEi $i nguafsft sfrom internati ona
orgasations (I As$ti amtaaFSBaEe@ddaai d,nstitut and 11
Cer vanatneds )OQf qual subwietchasexpa&ipless| eaktk or spe
in theACEERel MFfLr d @ alcditelr sst at e and i ndepend
wi t h smoinmei drai ty widiphr €@ heentCeEtFiRes ofamdibj ect ¢
representxtaimv doldoefld partici pants from the | as
necessarily have direct experience of wusing

Tab%Br eakdopwmedfl i st background/role by panel

Rol e Frenc Germa Spani
HEexperts 3 5 5
Il nternational 3 1 1
organi sations

A | evel teach: 4 4 4
Of qual subjec: 1 1 1
Subject associ 1 1 1
Examination b 1 1 1

HEparticipants were recruited via contacts ¢
Bl ack, 2018). On this occasion, however, par
experience with the CEFR.
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The participants from inter mcathitarcale dt evgtai ng
institutional email addresses in the first i
the most suitable person with relevant CEFR
A | evel teachers were recrui tieedh oy fiircietsi alfl v
state and independent secondary school s with
2018 Again, participation ideally required
Tab6Br eakdown eovfel teapdeandc@GBBR foamielli arity
Panel Partici School ty CEFR fam
Frenc JO5 Sixth Form N
JO7 Grammar sc Y
J31 Academy Y
J 33 Il ndepende Y
Ger ma JO04 l ndepende Y
J08 Academy Y
J12 Grammar sc Y
J13 Sixth Form N
Spani JO03 Gr ammar sc Y
J10O Gr ammar sc Y
J15 Sixth Form Y
J16 l ndepende Y
Of qual subject experts were recruited by sen
experts on the Of gwadl] elcitstexwietrhh i sel. e Daaret of t
participation was a reasonable practical exp
Subject associations and exam boards were 1in
each | anguage, where possi kel € EWIRtt h Theme f a mi
representatives of exam boards were either e
all ocated to panels such that the represent a
from that whose specification was the focus
reprndsag i ve attended the French panel, a Peal
Ger man panel, and an AQA representative atte
At the start of their online familiarisation
guestions aboutoft hend @&txtpietru cenx<helt g@mkadws t he
a breakdown of participant CEFR familiarity
The charts show @acsiomisl ahep&8ttia@amguages, witdhth
participants having an interest in the CEFR,
knowl edge of it and some practical experienc
and marking. Over haddchfparmel phad isame ndxp d
using the CEFR in the test or resource devel
few participants had experience of using the
as a foreign | anguage, whilheadt ke pmaj @emictey oif n
the context of teaching the target | anguage
or 2 participants had experience of the CEFR
foreign | anguage
Figébskbows participantsdé attitudes towards th
few exceptions, the participants either stro
CEFR describes dirf feebrielnicteys lienvelesa.r nSi mi | ar a
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the statement that under standi

el pful.

French
13
12
11
10
9
8
7
6
5
4
3
2
1
o]
| have interest in CEFR. | have I have practical | have practical | have practical | have practical
theoretical/academic experience of CEFRin experience of CEFRin experience of CEFR in experience of CEFR in
knowledge of CEFR. the context of teaching the context of the context of English the context of French.
and marking. test/resource as a foreign language.
development.
m None mSome o Significant
German
13
12
11
10
9
8
7
6
5
4
3
2
1
o]
| have interest in CEFR. | have I have practical | have practical | have practical | have practical
theoretical/academic experience of CEFRin experience of CEFR in experience of CEFR in experience of CEFR in
knowledge of CEFR. the context of teaching the context of the context of English the context of German.
and marking. test/resource as a foreign language.
development.
= None mSome m Significant
Spanish
13
12
11
10
9
8
7
6
5
a4
3
2
1
o]

| have interest in CEFR.

| have I have practical | have practical | have practical | have practical
theoretical/academic experience of CEFRin experience of CEFRin experience of CEFRin experience of CEFR in
knowledge of CEFR. the context of teaching the context of the context of English the context of Spanish.
and marking. test/resource as a foreign language.

development.

m None ™ Some m Significant

FigbNature of participantsd experience
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French German
13 13
12 12
11 11
10 10
2 9
8 8
7 7
6 6
5 5
4 4
3 3
2 2
1 1
0 0
n g?nera!’ | agree with how CEF_R: In general, I_th'"k u_nderm"d'"g G(,SE In general, | agree with how CEFR In general, | think understanding GCSE
describes differences between ability standards in relation to the CEFR is describes diff bet bili tandards in relation to the CEFR i
levels. hE|prl|. iescripes aifrerences between a Ilty standards in relation to the 1S
levels. helpful.
W Strongly agree  m Agree  m Neutral Disagree Strongly disagree W Strongly agree  m Agree W Neutral Disagree Strongly disagree
Spanish

13

12

11

10

9

8

7

6

5

a4

3

2

1

0

In general, | agree with how CEFR In general, | think understanding GCSE
describes differences between ability standards in relation to the CEFR is
levels, helpful.

m Strongly agree  m Agree = Neutral Disagree M Strongly disagree

Figé6Participantsodé attitudes to the CEFR and
standards

As part of their online familiarisation for

asked about their expertemcegoftompirtehegsi ead
either panel target | anguage or another | ang
of writing reading or I|istening comprehensio

Fi gudsheows that the majority of participants |
|l east some experience in each of these domai
panel and one i n Spiaencd dfadstsomearek peegtting
tests.

Given that the starting point for the majori
and practical experience of using the CEFR,

and training woudme hted patloegelt wiwereg t hey ca
to the | inking study. I n particular, further
CEFR scales in relation to the standard | ink
comprehension assessocendt af wahe pgtart of each

meeting.
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the CEFR
French
13
12
11
10
9
8
7
6
5
a
3
2
1
o}
| have experience | have experience | have experience | have experience of
writing writing writing standard setting on
reading/listening reading/listening reading/listening language tests using
comprehension tasks comprehension tasks comprehension tasks methods such as
in French. in another language. targeted at specific Angoff, Basket,
CEFR levels. Bookmark, Body of
Work, etc.
m None mSome m Significant
German
13
12
11
10
9
8
7
6
5
q
3
2
1
(o]
| have experience | have experience | have experience | have experience of
writing writing writing standard setting on
reading/listening reading/listening reading/listening language tests using
comprehension comprehension comprehension methods such as
tasks in German. tasks in another tasks targeted at Angoff, Basket,
language. specific CEFR levels. Bookmark, Body of
Work, etc.
m None mSome mSignificant
Spanish
13
12
11
10
9
8
7
6
5
a
3
2
1
(o]
| have experience | have experience | have experience | have experience of
writing writing writing standard setting on
reading/listening reading/listening reading/listening language tests using
comprehension comprehension comprehension methods such as
tasks in Spanish. tasks in another tasks targeted at Angoff, Basket,
language. specific CEFR levels. Bookmark, Body of
Work, etc.
m None m Some mSignificant
Fi guEeperience of writing reading/listening
standard setting
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the CEFR
Fami |l i arisation and training
Prior to undertaking any of the main activit
provided with familiarisation and training t
common undershaeandehgvatthGESFReahdeoGCSE
assessmehhnsesd atio ensure the integrity and qu:
judgement s.
Separate familiarisation and training activi
receptive skills. Participants were contract
hal f ar dpyoductive skills and half a day for
The majority of familiarisation and training
survey tool set up with a range of activitie
materi al s tpsriodve doefd tohue training tool These
copy. Some activities involved ranking or r a
guestions, which were accessed el ectroni al |
training tool T hienicnogn tteonotls, oafl oenagcshi dter athe %
and CEFR scales provi ded etsce nttheed p anr tAipgpiemaln txs
The participants who took part in content ma
familiarisation and traidiogt attcheé viamntesntheha
activities. They completed familiarisation f
content mapping for productive skills. After
receptive skills, foll owedslkiyllcontent mappin
The rest of the participants were first prov
skills, following which they carried out the
bel ow). Given the constraints ofepaotacrpagte
for separdédtbeefacaining and discussion sessio
exercise However, it was hoped that the int
which is typically conducted indoutdually fr
systematic biases and severity/l eniency effe
for absentct&€aot faaening (cf. Black and Br aml
in prep; Jones, 2009) .
Familiarisation for pr odud&Kteiyv ea spkeicltlss i ncl ud
T readi xgeafptess from t he bEwlFRRchdobuimehky (desc
whath@EFR icsoncietpst ual asnguiagmewhadbdti liiltlyustr at i
descriptors are and how to read them
T familiarisation witlrt mdniggiidball CEFR dcead
fromCERRBI obabl e into | evels
T seasdsessment of participantsd own CEFR | e
T familiarisation with overal/l written and
medi ation CEFR scal es
T consideration of examples of written and
CEFR |l evels and deciding on key features
performances at different CEFR | evels
T familiarisation with GCSE specifications
sketching answers to each question paper;
mar ki ng and grading in GCSEs
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ating standards in GCSE F h, Ger
t

arisation with rank ordering writte

ses in ranking written and spoken p
amielcieaprtiisvaet isokni Iflosr was provi ded abol
tings during which the I inking of a
cted. It was conducted individually
Fur t hdeirs couspsoirotnu noft yt feorr el evant CE
thod used for |l inking the standards
tandard | inking exercises, was prov
ession.

ami i eaeptsiave onkiflols included the fo
arisati on wiistam dt hgeu ecsa n coenp tdse noafn dt avssk
e difference between these in the c
g excerpts fromlt)heabOBRRER fdead wmerst t(
comprehension task difficulty
eration of which aspects of text/ au
be mani pul ated to change the | evel
and features of translation tasks
arisation with threshold and fplusbo
hension and what it means for a | ea
arisation with overall reading and
ari sati ecmdwintgh aanddd il tiisareanli nrg compr el
ding correspondence

ding for orientation

ding for information and argument
ding instructions

ntifying cues and inferring (spoken
erstanding conversation between oth
t ng to announcements and instructic
tening to audio media and recording
arisation with aspects of gener al I
nt scales (gener al l i nguistic range
cy, flexibility)

r d thieo mosft salient aspects that di st
et farent CEFR |l evels, using exempl a

risation with rating reading and |
n to thevalseywogquegstioomet @atked durir

omhiixcht he first CEFR | evel describin
aslg correctly?

arisation with GCSE specifications
i on, i ncludimnge akhle tgthe sitgi am spveep esr t
etails on this in gherdesduirptbehowf t he ¢
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l nvestigating standards in GCSE French, Ger
the CEFR
T exercises in rating CEFR exemplars and GC
comprehension tasks in relation to the ab
I n addition to these activities, at the star
was wanaed including,
T clarification of any concepts and issues
T further, more detailed description of the
f di scussion of the ratings collated from t
of this section), including a wider discu
text and question demand, further discuss
standard | i n&nd gwhgaute scadmsnt,i t utes threshol
di fferent CEFR | evels
The CEFR benchmark performances, as well as
tasks, were obtained from the Council of Eur

T Wr i thtntgps. [ | www. coe. int Hemsitwaamm[pg)irltrfgal i o/

The CEFR benchmark speaking performances wer
video files to make them makengomeaftabimanwes
which were only available as audio files.
Whil e some aspects of the training were fAope
encouraged to approach the tasks professiona
enabl e them to deovoatlel daucet iavtitteinetsi.onT hte f i gur
breakdown of participantsd evaluation of the
familiarisation after completing the activit
generally consi deerced vteh @ na chteil wiitnige st heefnf bec o
using the CEFfF® bathethéeipnoductive skills pe
skills assessment demands. The participants
with the statements atbroauitnitrnhge fedrf ercet ®@evpetnievses
nExcept for Spanish writing exemplars, which were obt

avail &abbltepsat/ /|l ondres. cervyantes. es/ en/ default.shtm
30


https://www.coe.int/en/web/portfolio/reading-listening-and-writing
http://www.ciep.fr/ressources/ouvrages-cederoms-consacres-a-levaluation-certifications/dvd-productions-orales-illustrant-les-6-niveaux-cecrl
http://www.ciep.fr/ressources/ouvrages-cederoms-consacres-a-levaluation-certifications/dvd-productions-orales-illustrant-les-6-niveaux-cecrl
https://www.coe.int/en/web/common-european-framework-reference-languages/reading-comprehension
https://www.coe.int/en/web/common-european-framework-reference-languages/reading-comprehension
https://www.coe.int/en/web/common-european-framework-reference-languages/listening-comprehension
https://www.coe.int/en/web/common-european-framework-reference-languages/listening-comprehension
https://londres.cervantes.es/en/default.shtm
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t he
French
13
12
11
10
9
8
7
6
5
4
3
2
1
0
| found the instructions | found the materials and The materials and The materials and
clear throughout. activities easy to find and activities were effective inactivities were effective in
follow. helping me understand helping me familiarise
the meaning of different myself with the relevant
CEFR levels. GCSE paper/specification.
m Strongly agree ™ Agree W Neutral = Disagree ™ Strongly disagree
German
13
12
11
10
9
8
7
6
5
4
3
2
1
0
| found the instructions clear | found the materials and The materials and activities The materials and activities
throughout. activities easy to find and were effective in helping me were effective in helping me
follow. understand the meaning of familiarise myself with the
different CEFR levels. relevant GCSE
paper/specification.
m Strongly agree  m Agree  m Neutral = Disagree M Strongly disagree
Spanish
13
12
11
10
9
8
7
6
5
4
3
2
1
(o]
| found the instructions | found the materials and The materials and The materials and
clear throughout. activities easy to find and activities were effective inactivities were effective in
follow. helping me understand helping me familiarise
the meaning of different myself with the relevant
CEFR levels. GCSE paper/specification.
m Strongly agree  m Agree m Neutral i Disagree m Strongly disagree
Fig@8Teaini ng iepvradduvacttiiovne s ki | | s

CEFR
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French
13
12
11
10
9
8
7
(5]
5
4
3
2
1
o
| found the instructions | found the materials The materials and The materials and

clear throughout. and activities easy to activities were effective activities were effective

find and follow. in helping me in helping me familiarise

understand the meaning myself with the relevant

of different CEFR levels GCSE
for reception. paper/specification.
m Strongly agree  m Agree i Neutral 1 Disagree m Strongly disagree
German
13
12
11
10
9
8
7
6
5
a
3
2
1
o
| found the instructions | found the materials The materials and The materials and

clear throughout. and activities easy to activities were effective activities were effective

find and follow. in helping me in helping me familiarise

understand the meaning myself with the relevant

of different CEFR levels GCSE
for reception. paper/specification.
m Strongly agree m Agree m Neutral = Disagree W Strongly disagree
Fig@Teaini ng fiervead eupattiivoen s ki | | s

The participants were al so askmndebotuandiong c
the distinction between CEFR Fegelre 40 the ws
while the majority were either vérysconfiden
confibdeant ®whe training affording them an und
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