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Family and community engagement will: 

 Support a more continuous child development process 

 Strengthen the quality of parenting and the home learning environment 

 Help to mitigate any  negative effects of family back ground 

Early intervention will: 

 Support ‘school readiness’ in terms of children being confident, curious and independ-

ent 

 Identify gaps and address early help where needed 

 Foster children’s health, safety and well-being which are increasingly known to impact 

on later outcomes  

Dissemination of good practice will: 

 Promote inspirational teaching which is highly responsive to children’s needs and  in-

terests 

 Build  links with local preschool providers 

 Share expertise across the MAT/locality 

 Enhance staff training and professional development which will be key in retaining and 

sharing high quality provision 

The Early Years curriculum across Nursery and Reception will have a strong emphasis on outdoor 

learning with a ‘free-flow’ indoor/outdoor environment. Outdoors is a hugely attractive and enabling 

environment for young children. The outdoors environment will be carefully planned and used daily 

to ensure all children learn and develop within a safe but stimulating area. 

Access to open-ended materials and highly skilled staff will enable children to use their own ideas, 

make links in their learning and develop resilience, persistence and confidence in their own 

abilities.  

Reception children will also be offered access to before and after school clubs and suitable 

enrichment activities.  
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1 See Studies by Clayton M Christensen and his researchers “Innovator’s DNA” 

2 See studies of Professor Howe and Dr Jane Davidson at Exeter University, and “Genius Explained” by 

Professor Howe, Cambridge University Press (June 4, 2001).   

 

observing, questioning, using imagination, networking within and beyond the peer group 

and drawing out associations across the subject areas through project-based learning 

(PBL).  

The creative curriculum is therefore based on the notion that by teaching the National 

Curriculum in a way that focuses on the key behaviours above, in pupils and teachers, by 

underpinning this with the latest research and the focus on building character and a 

Growth Mindset in pupils and teachers, excellence in all areas of academics, sport, arts 

and the enrichment programme can be achieved. Evidence suggests that this also 

significantly narrows the gap.  

 Creative Teaching and Learning - Teachers and learners use their creative skills to 

continually progress and innovate. 

 Creative Environment - The indoor and outdoor environments inspire creativity. Key 

features being indoor and outdoor stages to support and inspire performance as part of 

the creative curriculum. 

 Creative Improvement - Creativity is used to drive excellence in the school, not just in 

education but also in systems, administration and strategy.  

 Creative Beacon – An exciting, enriching and welcoming place for all. Families are reg-

ularly welcomed into school as an essential part of each child’s learning journey. Con-

stantly looking for new and creative ways to engage with the wider community, the ulti-

mate aim is for the school to be a source of inspiration for its peers. 

A centre of excellence in demonstrating how the National Curriculum can be taught in a creative, 

innovative and exciting way, the school will contribute to and follow a joint CPD programme 

across the MAT. 

Through an innovative and exciting curriculum and approach, pupils and staff will become confi-

dent, creative individuals with a thirst for learning. Pupils will develop the ability to approach their 

learning in a creative way and then apply this approach in their daily life and on into the working 

world. Through both memorable and challenging learning experiences they will gain resilience 

and confidence and have high aspirations for their future regardless of their socio-economic 

background.  

The entire community will feel the excitement of learning. Pupils will always have an answer to 

that typical question ‘What did you do at school today?’ …their response will never be the stand-

ard ‘nothing’ but they will always be able to recall, with excitement and enthusiasm, a learning 

experience from their day.  
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Principle 2: Excellence in English and Maths 

In addition to the discrete, rigorous, subject teaching of English and Mathematics, the pursuit of 

excellent outcomes for every child will be achieved through the application of these subjects 

being embedded throughout the creative and dynamic curriculum.    This will ensures that chil-

dren practise their core skills and also demonstrate relevance to all other areas of learning. 

English 

Ofsted’s research into schools that fit with the creative profile demonstrated the greatest positive 

impact on achievement; 

‘Schools in challenging circumstances - those with a higher than average proportion of 

pupils eligible for free school meals, low attainment on entry and high rates of pupil mo-

bility  ̶  showed the greatest improvements in: pupils’ ability to draw discerningly on a 

range of data and work collaboratively to solve problems; their reading and writing; their 

speaking and listening; and their personal development.’i 

The school will promote a passion for reading and the profound impact that enjoyment of reading 

can have on an individual’s engagement with learning and their understanding of the world. The 

individual reading scheme will be of high quality books ‘banded’ to the Reading Recovery ‘book 

bands’. The books will be engaging, relevant and regularly updated; children will have  access 

to an outstanding library and free choice of books within their allocated band. Children’s home 

reading will have a high profile and they will develop reading skills in whole class sessions, small 

groups and individually.  

The ‘Fast Phonics’ scheme will be used for phonics and spelling. This is a very structured and 

fast-paced program which systematically develops children’s knowledge and application of 

knowledge of all ‘44’ phonemes in our complex sound system. 

Incorporated within this program is the teaching of key and tricky words. Children rapidly become 

familiar with the structure and pace of these sessions and research within current settings has 

produced significant results. 

Regular assessments (See Section D2) will ensure that children progress at their expected level. 

Where children are above or below their expected attainment range, additional sessions will be 

provided in Independent Learning times. 

At the beginning of Year 2, children will progress onto the ‘spell it, read it, spell it’ program. This 

program extends and consolidates phonic knowledge and applies this to spelling whilst continu-

ing to develop the reading and spelling of key and tricky words. 

At Key Stage 2, children will continue to have phonic warm ups but then move on to the system-

atic teaching and learning of spelling lists for Years 3, 4, 5 and 6. 

Children’s grammar skills will be taught directly using the correct vocabulary from Year 1. The 

teachers will use the ‘Sentence Toolkit’ as developed by Babcock Devon. 
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Handwriting will be valued in assisting children to remember the shape of the word in spelling 

and children will be encouraged to take pride in their written work.   

Developing children’s speaking and listening skills will be an essential component of the success 

of the curriculum. At the core of good classroom practice is a place where what pupils say forms 

a key part of the direction of learning. This also requires excellent active listening. Pupils will be 

taught the importance of good advocacy, both in their school lives and life after school. Using 

drama as part of creative teaching will impact confidence and cognitive development. 

In the all through school setting, progress will be enhanced by the deployment of English spe-

cialist teachers and other support resources between the phases. Furthermore, the school will 

be able to draw on experience and expertise from schools across the MAT.   

 

Mathematics  

In this all through school, the availability of specialist teachers for both primary and secondary 

phase mathematics is a powerful driver for the improvement of outcomes. Secondary phase 

maths specialists will be used to support the development of Maths Mastery at Key Stages 1 and 

2 and extensive, cross-phase, use of resources will be deployed to support children in the 

secondary phase who may have gaps in their learning from much earlier on.   

The school will equip children with sound number knowledge and an excellent understanding of 

key mathematical concepts, by means of a bespoke Maths Mastery programme.  

The Maths Mastery programme will expose children to common content at the same speed, 

allowing them to develop a deep and lasting understanding of the key concepts before moving 

on to new content.   Rapid support will be provided, for children who require it, to grasp each 

concept; the pairing-up of pupils who have a good mastery of a concept with those who are still 

developing will create a fantastic opportunity for both children to deepen their understanding. 

The Maths Mastery programme will bring: 

 An expectation that ALL children are capable of high achievement in mathematics. 

 Differentiation only through depth of knowledge and through individual support and inter-

vention. 

 Methodical curriculum design, well-crafted lessons to form deep conceptual knowledge 

of key mathematical principles.  Informed by drawing on evidence in the classroom, CPD 

and discussion with other teachers.    

 Practise and consolidation using varied methods to maintain interest and build fluency. 

 Precise teaching of key concepts and technical proficiency in tandem. Regular discussion 

in class and precise questioning to test and assess understanding followed by rapid in-

tervention where required. 

 Extra support and intervention when difficulty or misunderstanding is identified – including 

the maths revisit at the end of the school day. 
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 A detailed structured curriculum supported by excellent resources (including Mathletics – 

see further below) with both concrete and pictorial examples. 

 

The outcome will be: 

 All children who are fluent in fundamental mathematical concepts and able to recall and 

apply knowledge efficiently. This is the Maths Mastery goal.  

 Broadly, pupils will move through the material at a similar pace and all children will be 

secure in their understanding before moving on. 

 Pupils who grasp concepts quickly will be challenged with more sophisticated problems, 

deepening understanding, before moving on. 

 

For several years, the Multi Academy Trust has been developing a highly personalised 

approach to teaching and learning mathematics. Through an application, used in the class-

room and at home, the content delivered to each learner is tailored according to data cap-

tured from their interaction with the system. This has already had a very successful impact 

on students’ outcomes and particularly those who are most disadvantaged; its development 

continues. 

As an additional learning platform, the school will subscribe to the Mathletics programme which 

has proved to be widely successful in primary schools across the UK. The University of Oxford 

recently carried out a study which found that the outcomes from schools making regular use of 

Mathletics are significantly better on a range of measures than those that do not use Mathletics 

 

 

Principle 3: Outstanding Staff 

“The quality of an education system cannot exceed the quality of its teachers”.ii 

 

Success will be built on a team of outstanding teachers who are able to maximise opportunities 

for creativity and deliver the school’s vision. Expertise in recruitment, structured induction, 

professional learning and development and performance management will be used to recruit and 

develop a team of outstanding teachers. This process will draw on the shared expertise of the 

MAT leadership which has significant experience of recruiting high quality teachers and using 

their expertise flexibly across a range of school settings.  

 

The staff will be the school’s single most important resource in promoting inspiring learning and 

excellent progress. The recruitment process will aim to find passionate creative practitioners. On 

appointment, staff will be trained on the approach (see Section D3) and subsequently supported 

by their more experienced peers to deliver the creative curriculum. Observations, both formal 

and informal, will be carried out in a positive way with an ‘open agenda’ or ‘specific focus’. Targets 

will be set and then evaluated within the next half term. Each teacher will be appointed a ‘critical 

friend’ and encouraged to build up a relationship of trust around which they can discuss and 
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support one another. Good assessment and feedback can be the difference between success 

and failure.  The school will also be supported by the MAT’s Director of Performance who has 

developed a cross-phase data system to track the performance of schools, departments, micro-

groups of students and individual children. This will enable the school to use data, forensically, 

and intervene early to support individual students as soon as the school is open. This also facili-

tates very effective school to school support which, over time, could extend to other MATs. 

The quality of each teacher’s classroom practice will be judged by looking at a range of evidence. 

Senior leaders will look at teachers’ planning, children’s books, progress children are making and 

will talk to the children about their learning. Teachers will be given clear guidance about what 

they are doing well, and specific targets for improvement. These targets will be evaluated within 

the next half term. 

The Senior Leadership Team will triangulate evidence to support judgements on the quality of 

teaching, including strengths and weaknesses, from a range of school self-evaluation activities 

and relate these regularly to appraisal targets. 

Teachers will be highly trained and will, in addition, be issued with creative resources which pro-

mote and support good creative practice (see Principle 1 above). There is an annual INSET 

programme throughout the MAT focussing on current theories and best practice in teaching and 

learning across all relevant phases and subject areas.  All staff will take part in training alongside 

colleagues from partner schools. 

Careful deployment of staff into senior and middle leadership roles will be focussed on ensuring 

that the school develops outstanding distributed leadership. This will require careful considera-

tion of teachers’ strengths and weaknesses and a commitment to professional development. In-

school training and external CPD including the NCSL’s National Professional Qualification for 

Middle Leadership course. 

The school will have access to the MAT’s wide variety of established external partnerships which 

offer extensive leadership CPD; these include the South West Teaching School Alliance, Exeter 

Teaching School Alliance, PIXL, Challenge Partners and SSAT. Such partnerships will assist the 

school in talent-spotting early and providing bespoke leadership training opportunities. The vari-

ety of schools, phases and settings within the MAT gives staff a wealth of potential career devel-

opment opportunities as evidenced most recently by the development and growth of the Cran-

brook Education Campus.   

The school’s motto, “Explore, Create, Shine”, and the principles enshrined in it, will apply equally 

to its teachers and to its pupils.  
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3 Sherman & Key, 1932  

Principle 4: Character and the Growth Mindset 

The school will adopt an approach for pupils and staff rooted in the Growth Mindset and which 

also explicitly aims to develop eight key character strengths which research shows are the 

strongest predictors of success in life after school that is success as measured in leading happy, 

engaged and successful livesiii.  These character strengths are:  

 Integrity 

 Enthusiasm 

 Determination  

 Self-control  

 Optimism  

 Gratitude  

 Empathy / Social Intelligenceiv and 

 Curiosity  

Character and the Growth Mindset are at the core of the school’s creative ethos. For the children, 

for the adults who support the children and for the school’s excellent staff, the importance of 

building these character strengths and the importance of approaching learning with a Growth 

Mindset rather than a fixed mindset will be infused into every aspect of school-life. 

Character and the Growth Mindset in practice  

The core ethos of character and the Growth Mindset will become a reality in the school by the 

following means:  

 Powerful, excellent leadership: the Senior Leadership Team will be effective academic 

and organisational leaders who subscribe to the character and Growth Mindset ethos of 

the school. All eight character strengths to be fostered in the children will be evident in the 

school leaders and governors who will lead the school by example.  

 Delivery of a challenging and creative curriculum with a focus on excellence in English 

and Maths by highly trained, excellent staff.  This will demand and foster the character 

strengths of Determination Self-control, Enthusiasm and Curiosity in both teachers 

and children alike.  

 High Expectations: “Children develop only as the environment demands that they 

develop.”3 Clearly defined and measurable high expectations are set for academic 

achievement, character and conduct in all pupils. Students, parents, teachers, and staff 

create and reinforce a culture of achievement and support through a range of formal and 

informal rewards and consequences for academic performance, character and conduct. 

 Focus on results, both quantitative measures and qualitative measures. (See Section D2) 

this fosters Determination and Self-control as well as Enthusiasm when these qualities 

lead to good results.   
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 Extending the school day to provide sufficient time to achieve the challenging curriculum 

including time specifically spent focused on learning about the eight key character 

strengths, and providing an after school programme of enrichment beyond the classroom. 

Many of the enrichment activities will be used to reinforce the development of the eight 

key character strengths – e.g. debating, performance, and competitive sports encourage 

Enthusiasm, Curiosity, Empathy, Determination and Self-control.  

 A strong partnership with the local community in and around Exeter. Strong community 

engagement between the pupils and the wider local community will help foster 

Enthusiasm, Optimism, Gratitude, Curiosity and Empathy in the pupils of the School.  

 

The focus on building character strengths and the Growth Mindset is an excellent tool to assist 

in eliminating the gap, as it actively challenges the notion that innate talent leads to success. This 

too often entrenches socio-economic inequalities in the starting points of pupils such as those 

likely to be evident in the expected pupil profile of this school. (See further below: “Eliminating 

the Gap”).  

 It challenges barriers that feed the underperformance of Pupil Premium children. It 

is expected that FSM pupils will comprise up to 24% of our pupils. The approach of char-

acter and the Growth Mindset has reaped success in the KIPP schools in the USA in 

areas where over 80% of pupils are typically eligible for the FSM equivalent.  

 It raises expectations, aspirations and attainment in pupils. This is particularly im-

portant for FSM pupils who perform badly in many local schools.  Research found that 

three times as many pupils trained in the Growth Mindset group showed increased effort 

and engagement in comparison with traditional methods.  

 It is most likely to enable pupils to ultimately complete university degrees, partic-

ularly those from disadvantaged backgrounds. Research from the KIPP Foundation 

found their alumni who completed a first degree showed disproportionately high levels of 

the character strengths of optimism, persistence and empathy/social intelligence. DfE re-

search on degree completion and social mobility demonstrates that the progression from 

a degree into a high-status career is directly correlated with prior attainment at school 

level.  Therefore, setting FSM children on a path to high attainment, throughout primary 

and secondary school, is vital to ensure that they complete degrees and ultimately, in 

adult life, move into high-status professions.  

 It provides a platform for long-term fulfilment for children of all backgrounds.  Ex-

eter is a diverse area with children from a wide range of backgrounds, including some 

very affluent children. Research indicates that these children are likely to suffer anxiety as 

a result of parental expectations and flag when they encounter difficulty.  Providing pupils 

with an understanding from a very early age of the determination required to keep going 

in difficult situations and a clear framework of character development and the Growth 
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Mindset equips them well for setbacks later in life and develops confidence to continue to 

learn.  

Key Performance Indicators in the context of character and the Growth Mindset  

All pupils at the school will be capable of success and the following will be the key performance 

indicators: 

 Pupil performance: (See section D2) 

 Character: all pupils demonstrate a Growth Mindset and the awareness and growing 

development of the eight key character strengths.  

 Enrichment: all pupils will be encouraged actively to engage with after school enrichment 

programme  

 Pupil conduct and courtesy:  (See section D2) all pupils should demonstrate outstand-

ing behaviour as measured by Ofsted ratings for behaviour.  

 Pupil attendance: pupil attendance should exceed national average. Pupil attendance 

is expressly linked to character development, in particular the valued qualities of Enthusi-

asm, Determination, Self-control, Optimism and Gratitude.  

 Eliminating the gap: the school achieves eliminating the gap between FSM and non-

FSM pupil outcomes.  

The ethos of character and the Growth Mindset will help to ensure that all pupils are given the 

maximum chance of success, regardless of socio-economic background, looked after status or 

SEND.  

Parents, staff and pupils will sign up to a commitment in relation to this ethos. The school will run 

parent workshops and training sessions for parents to ensure that all families understand fully 

how to reinforce character and the Growth Mindset at home, and how they can best support their 

children in meeting the high expectations of the school in relation to academic success, conduct 

and character.  

 

Principle 5: Community Engagement 

Like the Cranbrook Education Campus, the school will be central to, and serve, a brand new 

community and will make an important contribution to the development of cohesion and commu-

nity life.  

Having attracted families to move into this new area of development, the school will be the place 

where they can meet and where opportunities are created for people from different backgrounds 

to connect and build relationships with each other.   

".....most mixing across social groups takes place between children. It is these contacts - 

in nurseries, playgroups, schools and in public spaces - that provide opportunities for 

adults to meet and form relationships. Children provide a common ground and shared 

interest between people in different tenures."v 
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In a new community, social capital is yet to be established.  It is important for the wellbeing 

of the wider community that the school is able to provide a hub for community life, so that 

groups can begin to form and social capital can be built.   

It is important that engagement with families is strong from the beginning and that strong com-

munity relationships are built on the foundation of the school’s good reputation. Sharing space is 

an important part of this so that people feel comfortable with using the school and so that the 

school is able to build community partnerships that will benefit everyone in the longer term. A 

governor will be appointed with the specific remit to support outreach and engagement with the 

community.  

In addition to fostering the eight character strengths detailed above, effective engagement with 

their local community can teach children about social action and values of caring for each other, 

tolerance and acceptance. The children will grow into responsible, active citizens and compas-

sionate and caring adults. (See Section D4)  

The project-based and relevant creative curriculum will provide regular opportunities to involve 

the whole community in promoting the values of respect and inquiry for all and developing novel 

and exciting ways of reaching out to people of all ages and from all walks of life. 

 The LEA is keen for the school to service the needs of the developing community and to have 

a flexible approach.  In particular it is likely to be a hub for families moving to the area and a 

vital asset in servicing their needs. 

‘While the education landscape is becoming more diverse, the important role schools 

play in the wider community remains undiminished. Schools are a focal point for 

communities, especially in rural areas where there is sometimes a lack of community 

infrastructure.’vi 

 

 

The inspiring creative school environment 

The school will benefit from:  

 Well-resourced classrooms to enable teaching to be responsive and spontaneous.  

 Fluid indoor/outdoor environment for all ages with teachers taking many opportunities 

for teaching and learning outside and using the outside environment to inform classes. 

 Inspiring spaces including a purpose built theatre at the heart of the school which will be 

used for rehearsals, theatrical and musical performances, debates and whole school 

gatherings. 
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The classrooms 

As well as the environment facilitating and supporting the on-going learning in our projects, 

specific independent times will be central to the children developing ‘Self-control’, ‘Determination’ 

and ‘Curiosity’. On a weekly basis, primary classrooms will be set up with new ‘challenges’ in 

different areas of learning. In time the children can assist in writing these challenges and 

questions and thus increase their relevance and ownership. Children will have a responsibility to 

manage their exploration of these tasks and have them completed in a set time. 

Central to the creative environment will be the indoor and outdoor stages; constant sources of 

inspiration and motivation as pupils drive towards the presentation of their learning. These stages 

will be used for a wide variety of other activities; the daily Big Sing (a different class leading each 

week), whole school reflections, debating, visiting performances including some from other 

schools, as part of the enrichment program and end of term shows.  

 

Computing and digital skills 

Ubiquitous access to technology will accelerate the productivity of learning. All stakeholders will 

be empowered to make decisions about when and when not to use technology, considering 

efficiency, practicality and above all a focus on improved learning outcomes. 

Administrative and support staff will use technology to bring greater speed and efficiency to their 

daily tasks, teachers will use an ‘about, through and with’ approach – teaching about technology, 

with technology and through technology. Students will have equitable access to the latest tools 

to support and enhance their learning opportunities. Specific and essential digital literacies will 

be developed including e-safety, keyboard skills, effective search techniques and coding. 

The school will utilise an established and successful data analytics system that has been created 

by the MAT. This will give detailed and forensic information about how each student is 

progressing over time which will enable staff to assess and reward using the Growth Mindset 

values.  The system will be set up to ensure consistency throughout all phases of the school. 

 

Creative curriculum overview 

The school will aim to achieve outstanding standards in English and Maths complemented by an 

exciting and ambitious creative curriculum. Developing a Growth Mindset and focusing on the 

eight key character strengths will support good practice and accelerate progress for both 

teachers and pupils  

The creative curriculum encompasses a project based learning approach where pupils’ learning 

and subject coverage is based around one key question/theme. These projects are both creative 

in their design and in the experiences they provide and are always purposeful driving towards an 

end goal e.g. a performance, presentation, exhibition etc. The projects will be relevant to the pupil 

intake and their specific interests and academic needs. By making this curriculum relevant, pupils 
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feel ownership of their learning achieving high levels of engagement and outstanding mastery in 

all areas of the National Curriculum. This process is supported and inspired by an outstanding 

creative environment both physical (ie. learning ‘zones’ in free flow indoor/outdoor classrooms) 

and cultural; learning is explicitly linked to and enhanced by the development of the eight 

character strengths and the Growth Mindset. 

‘Talented people who think their intelligence and abilities are fixed quantities and who 

spend their time 'documenting' rather than 'developing' their intellect, are less likely to 

succeed than those who embrace life-long learning and who work hard to gain what 

education has to offer them: these are the people with a 'growth mindset'.’vii 

 

Creative links - This is the process of investigating one big question whilst developing skills 

and understanding in a number of curriculum subjects (where appropriate including English 

and Maths). Teachers will be supported to develop high quality projects that are exciting, 

challenging and provide broad and balanced creative teaching and learning across a wide 

range of subjects. The coverage of these projects will be mapped and monitored to ensure 

broad and balanced subject delivery over the year and through the school. 

 

Creative teaching and learning - Learning will be based on carefully constructed key 

questions and pupils engage creatively to find answers and solve problems. The teachers 

will ensure that this learning journey is relevant to the academic needs and the interests of 

the pupils, using their imagination and creative skills to make the process engaging. In turn 

pupils will take ownership of their learning and become active participants working 

alongside the teacher to develop their own ideas and to make suggestions about the 

direction they’d next like to take. Learning will lead to a ‘Grand Finale’ when the pupils and 

teachers share their learning in a creative way with the school community. 

 

Creative use of our human resources - The wider community will be engaged to assist with 

the projects. For example, a governor on the LGB who works in ICT might be asked to talk 

about technology of the future or a visit from a local artist might be arranged to assist in 

making a 3D installation of ‘the Planets’. Staff will work in creative teams (see staffing in 

Section D3) collaboratively brainstorming their ideas which then transfer into exceptional 

classroom practice.  

 

Getting creativity right 

Teachers will benefit from ongoing support and training in being ‘creative’ practitioners. 

Time will be set aside in staff meetings for training in the creative ethos of the school and 

the timetable will be organised so that teachers collaborate and have shared PPA time for 
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planning. They will be monitored around the key components of success and CPD related 

to ongoing research.  This will result in the continuous development of high quality creative 

teaching in which rates of progress are accelerated.  

Teachers will monitor and assess coverage and progression of key knowledge and skills 

across the curriculum as well as hours covered.  

The projects will use the New National Curriculum to support, direct and lead learning. It is 

an expectation that teachers be familiar with the skills and knowledge expected within their 

year group.  

 

The foundations, laid down in the primary phase, will be built on as children move into and 

through Key Stages 3 and 4. Continued recognition of effort before attainment will further 

support the development of resilience and problem solving strategies. The ongoing 

development of character and the Growth Mindset will encourage children to become 

confident independent learners and thus able to realise their full potential as they move 

from primary through secondary school and beyond into further education and training.   

 

Enrichment 

Equality of access, creating opportunities for each child to learn and develop as a person is a 

central part of the ethos. This will be exemplified through an ambitious range of enrichment 

activities offered through the curriculum and a range of after school clubs. Some of these clubs 

will be financed by a small charge to parents but the pupil premium will be utilised to fund these 

activities for those who attract the premium.  There will be an expectation that children attend 

enrichment activities at least 3 times per week. The school will encourage this attendance by 

inviting parents to come and see the range of activities and highlighting the benefits through the 

home-school agreement.  

The surrounding area has a wealth of history, a rich cultural life and a diverse geography and 

ecology - from the National Parks (Dartmoor and Exmoor) to the Jurassic Coast, creating plenty 

of opportunities for educational visits that can build on and enhance the curriculum. 

Music will be a key part of the curriculum. Music develops skills in listening, rhythm, self-control, 

language, reading, vocal skills and can build determination and confidence through performance 

as an individual or as part of an ensemble.  All pupils will have the opportunity to learn an 

instrument as part of after-school activities. This will be supported by musically talented parents 

and teachers and, initially, delivered as whole class teaching rather than individual tuition.  It is 

hoped that the Devon Wider Opportunities programme will help with access to instruments. As 

children progress they will be encouraged to take Associated Board examinations in their chosen 

instruments.  Children will also have the opportunity to be part of the choir. 
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Drama is an excellent way to support the development of language initially through roleplay and 

as the children’s performance skills develop through theatrical work. It will enhance their 

understanding of literature and can be used to develop their understanding and knowledge of 

history.  Drama is an important part of personal development, being able to explore different 

responses and ways of communicating with each other.  The children will be encouraged to 

participate in performances and to take LAMDA awards. 

Dance is a part of physical education as well as a creative form of expression and helps children 

to develop their coordination and spatial awareness as well as their memories and ability to 

sequence movements. The children will be encouraged to be part of Dance Group and to take 

RAD awards. 

Sports activities will be of high quality and inspiring. The school will also be able to utilise strong 

sporting partnerships that have already been developed across the MAT particularly the sport in 

the community programme to vary the range of activities that the students can engage in during 

and outside the school day. Children will be encouraged to take awards where these are 

available. 

 

 

Eliminating the Gap  

The pupil cohort is likely to include a higher proportion of children from disadvantaged 

backgrounds compared with the Devon average. However, other children will be attending from 

more advantaged socio-economic groups.  The educational plan takes measures to ensure that 

the school provides a high quality, creative and rigorous education for all children, to promote 

high aspirations and enable them to progress confidently throughout their education. In this 

context, the mixed cohort from different socio-economic backgrounds, will be a great strength of 

the school. 

As highlighted in the vision, one of the central aims of the school is to eliminate the gap in 

attainment between children from disadvantaged socio-economic backgrounds and other pupils, 

thus reducing the social-economic divide that otherwise impacts at secondary school and on 

future chances of entering university:  

‘In England students from the highest social class groups are three times as likely to enter 

university than those from the lowest social class groupsviii’ 

Research shows that, where schools have outstanding provision which eliminates the gap, the 

following interventions are key to that success - and these will be a feature of the school: 

 An all through school approach to eliminating the gap combining resources across the 

phases to ensure early intervention 
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o ‘Equity of outcomes and provision for all pupils should be part of the whole school 

vision and driven by effective leadership at all levels’ix 

 Excellent leadership and professional development for staff to enable improvement. Ted 

Wragg MAT believes passionately in narrowing the gap.  The school will benefit from 

extensive senior leadership experience, across the MAT in all phases, to narrow the gap 

for the most disadvantaged students and raise aspirations.  Schools within the MAT work 

very closely with Exeter College and Exeter University to support children of all ages to 

continue with their education post 16 and aspire to go to university with real success in 

the last 5 years.  The school will benefit from this work and these established partnerships. 

o ‘Collaboration between schools is vital …… developing effective partnership as 

schools design their own research …..on closing attainment gaps for vulnerable 

children in their own settings’x’ 

 Providing rigorous teaching in Maths and English, including daily opportunities for teach-

ers to assess all children’s learning, allowing immediate intervention where children need 

individual or small group support. The all through school will be very well placed to utilise 

cross phase subject specific expertise to support the most disadvantaged students which 

will enable a far more effective use of resources.  For example, there will be a cross phase 

Mathematics lead who will develop an effective early intervention programme: 

 Giving children regular opportunities to be involved in planning their learning, sharing out-

comes and being a co-participant in their learning at all levels. 

o ‘Put children at the centre of the learning process by involving them in marking 

work alongside the teacher, or enable them to decide upon a stimulus for writing 

or agendas for reading clubs’xi 

 A system of immediate reward for teachers and children to celebrate every small success. 

The Growth Mindset and key character strengths approach, will help children to recognise 

these successes and how they can continue to develop. 

o ‘ Schools that established high levels of pupil self-esteem by celebrating even the 

smallest of gains… As were those which concentrated on improving pupils’ 

attitudes to learning.’xii 

 Consistent and effective data tracking to quickly identify which children need support and 

prompt intervention. 

 Offering children opportunities to ‘do’ and ‘get involved’ in their learning. Providing 

experiential, project based, memorable learning experiences which will mean more than 

average progress for students. An example of where a project based learning with 

excellent teaching, rigorous data tracking and targeted support is making the difference 

is School 21.   
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 Opportunities to engage in high quality, inspiring sports and arts activities through our 

enrichment plan.  

A recent report by C4EO recognises that  

o ‘schools that are successfully closing attainment gaps are also broadening pupils’ 

horizons by offering experiences and opportunities that they are unlikely to 

otherwise receive’xiii 

 Developing partnerships with parents and families and ensuring they are invested in their 

children’s education.  We need to capitalise on the fact that families from all backgrounds 

do, in fact, have high aspirations for their children at primary school age: 

o ‘The Millennium Cohort Study shows that the mothers of seven-year-olds have 

almost universally high aspirations for them – for example, 97 per cent of both 

poorer and richer mothers say they want their child to go to university.xiv’ 

Children will leave the school as flexible, resilient, self-confident lifelong learners.  Through the 

broad, balanced and creative curriculum, children will learn to love learning.  Excellent and 

dynamic engagement will mean they move through the phases excited about the challenges 

ahead, knowing they have the skills and ability to meet them. 

The Growth Mindset, key character strengths, creative and aspirational ethos will equip pupils to 

consider themselves able to Explore, Create and Shine as they pass through each phase of 

the school. Consistent exposure to this environment, potentially between the ages of 6 months 

and 16 years, will target and eradicate the lack of self-confidence which can stifle ambition in 

those from disadvantaged backgrounds. The incredible recent success of the London Academy 

of Excellence in Newham, one of the most deprived areas in the country, is testament to what 

can be achieved through a free school which has, at its heart, a culture of high expectations for 

all pupils.  

 

 

Education for All 

SEND, EAL, Pupil Premium 

The school will provide high quality education for all. Expectations for all children should be high 

regardless of gender, ethnicity, religion, socio-economic status or Special Educational Need or 

Disability. The philosophy for SEND extends to include all pupils who are not achieving their 

potential not just those with a specific identified ‘label’ of need.  

Predicted data based on other surrounding schools and the probable school profile suggests that 

24% of pupils will have a free school meals entitlement, 5% English as an additional language 

and 5% an EHC plan; the overall SEN provision is likely to be higher. Both the curriculum design 

and rigorous provision mapping will provide exceptional outcomes for children with SEND. 
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The MAT is passionate about inclusion and ensuring that all its mainstream schools can support 

children with often complex SEND needs.  As it grows, the Trust is developing MAT- wide sys-

tems and support including a designated educational psychologist, senior SENDCo (working 

across schools), specialist support for autistic students and specialist TAs who can provide train-

ing and support across schools. The all through school will have the ability to pool resources to 

provide early intervention and support for SEND students and their families.  The MAT’s experi-

ence at the Cranbrook Education Campus shows that this way of working gives children a far 

greater chance of success as they progress through the school.  The MAT has a proven track 

record of excellent outcomes for children with SEND by ensuring they have a personalised, as-

pirational curriculum along with access to the very best teachers throughout their time at school.  

Transition can be very challenging for a child in any circumstance but with SEND far more so. 

Therefore, the all through school setting will avert disruption to learning and ensure joined-up and 

consistent support for its students as they move through the phases. 

In years 7 to 11 Achievement Coordinators will scrutinise students’ individual data and ensure 

personalised interventions, where appropriate, are applied. Home school workers will work with 

vulnerable families and children to support the development of good work habits outside of 

school. 

The school will be committed to all pupils, regardless of need, leaving with a Growth Mindset and 

key character strengths. With SEN pupils in particular, it will promote independence, determina-

tion and optimism. 

 

Engaging with the Traveller community 

Research shows that the key to increasing the attainment and attendance of pupils from 

traveller communities is proactive and positive engagement. The school will encourage 

parents to come in and share their children’s learning on a regular basis. In addition to this, 

the link governor and Parent Support Advisor will be proactive in establishing strong 

relationships specifically with this group. They will look for positive ways to increase their 

involvement in school life, demonstrating trust and ensuring the community feel welcomed 

and valued as an important part of our wider school family. At a grass roots level, teachers 

will be responsible for establishing strong relationships with these families from the outset.  

 

Provision mapping 

The teachers will be highly skilled in assessment and how to use this to inform their teaching on 

a daily and half-termly basis (See Assessment in Section D2). All teachers must map the provi-

sion in their classes every half term according to both quantitative and qualitative assessment. 

Throughout all four key stages, teachers will assess children’s progress on a daily basis and 

where possible respond quickly by providing additional support. The extended school day allows 

for immediate response for children who may have found certain concepts challenging. In the 

primary phase, ‘Independent Sessions’ free teachers to provide quality interventions, which are 
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SENDCo 

Teachers will be supported by a qualified SEND Co-ordinator. The SENDCo will also be respon-

sible for closely monitoring pupils in Wave 3 and managing specialist interventions. The SENDCo 

will formally monitor the accessibility of the school and inform the Head of any changes which 

need to be made to the school in the short and long term. The SENDCo will be supported by the 

MAT’s Senior SENDCo in addition to the Head, a member of the Governing Body and a Higher 

Level Teaching Assistant.  

The school will adhere to the Equalities Act and new SEND Code of Practice. The SENDCo will 

be responsible for ensuring the school is up to date with changes in legislation and will seek 

opportunities for professional development which would support the inclusion and achievement 

of SEN, LAC and EAL pupils in school. 

SEN provision and philosophy will be stated in the SEN Policy which, along with the Local Offer, 

will be clearly laid out on the SEN Information Report in the prospectus and on the school web-

site. All SEN funding will be efficiently and effectively targeted, the outcomes monitored and pro-

gress reported.  

 

Children with EAL 

EAL children are likely to form approximately 5% of the cohort. In accordance with common 

policy, EAL children will be fully integrated into mainstream classes. Where appropriate, within 

Waves 1 and 2, appropriate additional support will be provided (working closely with parents/car-

ers). Detailed assessments will be made so as to ensure pupils’ needs are being met and the 

any additional SEND needs are identified. 

 

Looked-after children  

Looked-after children (and those who have previously been looked-after children) are some of 

the most vulnerable children in society; the school will strive to ensure that their attainment and 

rates of progress are comparable to other pupils.  

To monitor all vulnerable children, including those in school who are or who have been ‘looked 

after’ we will appoint a looked-after children Co-ordinator, to work closely alongside the Safe-

guarding Officer,  and manage the writing of Personal Education Plans (PEPs). They will also be 

responsible for building positive relationships with vulnerable pupils and their families.  

The creative curriculum is designed so that children feel ownership of their learning and develop 

the character strengths and a Growth Mindset. For looked-after children, such an environment 

and learning culture will directly support and feed into the PEP and consequent rate of progress. 

Safeguarding 

The school will appoint a senior designated Safeguarding Officer and there will be a recog-

nised safeguarding team which will include the Executive Headteacher of the MAT along 
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with the Heads of School. All employees, governors, contractors and volunteers will be 

subject to nationally recognised safeguarding procedures prior to their having access to 

children at the school. The school will adopt the relevant MAT-wide policies and practice 

and will ensure that all staff receive regular training and updating according and relevant to 

their role.  

 

Transition  

Pupils from the 0-4 provision will have frequent opportunities to be involved in the wider life of the 

school and will be regular visitors to the Reception environment.  Most children will transfer to 

Reception in the September following their 4th birthday. For some children this can feel very 

premature and transition will, therefore, be considered on a flexible, individual basis. Some 

children may need to be considered for part-time hours or a delayed start to the spring or summer 

term.  

The Early Years teams will develop excellent links with pre-school providers in the area and will 

be a beacon of good creative practice both within the school and learning community.  

For children starting Reception, there will be a home visit as soon as possible after admission 

has been arranged. Such visits provide excellent opportunities for parents, school and child to 

explore practical details and expectations. Staff can find out about any relevant family 

circumstances and special requirements. These visits also provide an opportunity for staff to 

meet the child in a secure place and talk about their welcome to school, and to discuss with the 

family the early learning goals, communication and language. These meetings give an early alert 

for any practical family circumstances that need to be addressed or developmental issues that 

the school could begin to address at the earliest stage. This will be an opportunity to confirm the 

Home School Agreement, ‘Commitment to Excellence’, and discuss how the family can assist 

their child to achieve through the development of the Growth Mindset and the eight key character 

traits. 

Prior to starting, children will have multiple opportunities to ‘stay and play’ in the existing 

Reception classes. Reception teachers will visit children at home and fill out a detailed transition 

document/plan and will also visit children in pre-school settings. 

Being an all through school, it is expected that children will progress automatically from the 

primary into the secondary phase. This will eradicate the negative impact on attainment and rate 

of progress often experienced at the point of transition between schools.  

An annual, three day, transition programme and a summer school will be created to support 

those students who will enter Year 7 from other primary schools. In addition, bespoke SEND 

arrangements will ensure that these children benefit from the best possible experience moving 

between schools. 
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Section F – capacity and capability 

F1 (a) Skills and experience of your team 

 

Ted Wragg Multi-Academy Trust  

The school will be an academy within the Ted Wragg Multi Academy Trust (“the Trust”) 

http://www.tedwraggtrust.co.uk/. Based in Exeter, the Trust is focused on developing 

high performing schools in and around the City. The Trust is a not-for-profit local group 

made up of unpaid trustees mainly from education, Exeter University and Exeter College, 

along with a number of local businesses. Trust members and trustees/directors have 

experience of managing and governing local schools and effecting school improvement.  

The creation of the Ted Wragg Multi Academy Trust enabled this expertise to be 

channelled into supporting Isca College through the transition to Academy status when 

it joined the MAT in 2015. In September of the same year, the MAT opened a new all 

through school, the Cranbrook Education Campus which was joined in April 2016 by St 

James School. It is anticipated that Exwick Heights Primary School will follow shortly.   

The Trust encompasses expertise in all phases of education and education leadership, 

legal and financial professionals and has a comprehensive business infrastructure 

providing shared services.  Each school benefits from the expertise and energy of the 

partners in meeting challenges on the road to outstanding status. In each case, the 

influence of the MAT has had a positive impact on performance. Of the three schools 

which have been assessed under the members’ leadership and management, each has 

improved to an Ofsted rating of good, two with outstanding features.   

The MAT provides strong strategic oversight and support for day to day operations. The  

shared services infrastructure has the capacity to grow as the Trust expands.  These 

central functions are financed by a % contribution from each school’s funding allocation.  

This application meets the criterion of being “a MAT with at least two schools”.  
 
Ted Wragg MAT is a multi-academy trust with three schools presently in its trust, namely 
Isca, St James and the Cranbrook Education Campus.   
 

 has confirmed 

that in his view (and predicated on the continued improvement in results at Isca 

Academy) Ted Wragg MAT has capacity and capability to deliver a new mainstream 

primary Free School with nursery provision. A copy of the RSC’s letter dated 19.02.2016 

is appended at Section F: Annex 1.  
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Who is in charge during pre-opening?  

 

 

  

   

  

  

The Executive Headteacher and the MAT project team will be assisted by MAT trustees 

and members of the LGB who will be working closely with them on the pre-opening 

phase.  The aim would be for the MAT and the LGB to work towards recruiting a Head 

of Primary to start in January 2018, two terms in advance of the expected opening date. 

The Head will be supported both pre and post-opening by the Executive Headteacher of 

the MAT.  

In addition, as the school enters the opening phase, the leadership structure will be 

further strengthened to include a full-time Deputy Head. Throughout, the school will 

benefit from strategic leadership and management expertise within the MAT and the 

operational capacity of its centralised, shared, business services team. 

 
 
Timeline and plan for the recruitment of the principal  
 

The start date for the Head of Primary School will be January 2018, 9 months before the 

school opens in September 2018. The recruitment process will begin in Spring 2017 to 

allow selection of the successful candidate in early Autumn 2017. This timeline allows for 

the appointee to give notice to their current employer by 31 October 2017.  Recruitment 

and subsequent pre-opening salary costs, expected to be around will be met from 

the project development grant.  

The post will be advertised nationally and the MAT project manager will co-ordinate the 

campaign liaising closely with the  

 

 

  

The selection process would include candidates conducting observed lessons and as-

semblies along with a pupil panel interview. The team would work with one or more of 

the existing schools within the Ted Wragg MAT for this and any other selection process 

elements which involve students during the pre-opening phase.  
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The Head of School will be expected to be an advocate for the vision of the school and 

to believe, passionately, in the ethos and values embodied in it, in particular the five 

principles set out in Section D1 above in this application, which form the bedrock for the 

school.  We would expect the candidate to have excellent interpersonal skills with the 

personal credibility to engage and influence at a senior level, to be passionate about 

education and willing to engage with the young people at a personal level.  

The Head will have been educated to at least honours degree level, be qualified to teach 

in a mainstream school and have a substantial, successful, teaching track record with 

evidence of sustained quality. She or he will possess the NPQH qualification and be able 

to demonstrate success as a senior leader, preferably as a headteacher, in a good or 

outstanding mainstream school. Evidence of continuing professional development relat-

ing to school leadership, management, learning, teaching and assessment will be re-

quired along with the ability to work collaboratively and in partnership with other schools 

and organisations. Analytical and strategic planning skills will be essential as will evi-

dence of effective leadership of data-driven school improvement, ideally in an academy.  

Highly organised, flexible and responsive, the Head will be a strong communicator and 

an effective public speaker. They will show confidence and leadership in their dealings 

with pupils, staff, governors, parents and contractors. Comfortable when challenged by 

members, trustees and the LGB, they will engage with debate, criticism and personal 

feedback; they will lead by example in adopting a Growth Mindset. Personal resilience, 

self-awareness, lack of pomposity and willingness to learn and adapt will be key personal 

characteristics. 

The Head will take primary responsibility for establishing the vision for the school and 

recruiting students and staff. They will work closely with the project manager and the 

MAT team to influence and monitor the completion of the building work and setting up of 

the school infrastructure. Supported by the Trust’s Executive Headteacher, he or she will 

liaise with the MAT Trustees and the LGB to prepare for the pre-opening Ofsted inspec-

tion and for opening the school in September 2018. 
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Annexes 

Section A – Applicant Details 

Section B – Outline of the School 

Section D2 Annexe 1 – Staffing Structure 

Section E1 Annex 1 – Map of Development  

Section E1 Annex 2 – South West Exeter Development 
Phasing 

Section E1 Annex 3 – Capacity of Local Schools 

Section E2 Annex 1 – Information for prospective parents and 
supporters from our website 

Section E2 Annex 2 – Pop up stand and advert 

Section E2 Annex 3 – Postcards distributed to parents 

Section F Annex 1 – letter from RSC 

 

   

   

   

   

   

   

Section G – Budget Planning & Affordability 

Section H – premises (use Excel spread sheet) 

See attached Excel spreadsheet entitled “Section H”   
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Footnotes 

i Learning: creative approaches that raise standards OFSTED 2008-2009 Case study 
ii attributed to the 2007 McKinsey Report, How the world’s best performing education systems 
come out on top. 
iii See the research of Dr. Martin Seligman and the late Dr. Chris Peterson (the “fathers“ of Posi-
tive Psychology) and the approach of the KIPP schools in the USA. http://www.kipp.org/  
iv Social Intelligence is another way of summarising the character strength of Empathy and refers 

to having an awareness of other people’s motives and feelings as well as using this 

understanding to navigate social situations appropriately 

v A good place for Children?  Attracting and retaining families in inner urban mixed income 

communities’ 

Emily Silverman, Ruth Lupton and Alex Fenton, Chartered Institute of Housing/JRF (2005) 

 
vi www.babcock-education.co.uk/ldp/do_download.asp?did=304790  
vii Dweck, Carol ‘Mindset-Effort Matters more than talent’ 
viii https://bso.bradford.gov.uk/content/closing-the-gap 
https://www.gov.uk/government/uploads/system/uploads/attachment data/file/349288/closing-
the-gap-with-the-new-primary-national-curriculum.pdf pp 22ix  
x https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/349288/closing-

the-gap-with-the-new-primary-nation 
xi https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/349288/closing-

the-gap-with-the-new-primary-nation 
xii http://demos.co.uk/files/Two classrooms - web.pdf?1417693373#page=71  A tale of two 
classrooms - What does research indicate actually works in tackling educational disadvantage-
Sam Freedman 
xiii xiii Effective classroom strategies for closing the gap in educational achievement for children 
and young people living in poverty, including white working-class boys. – C4EO – Published 2011 
xiv http://demos.co.uk/files/Two classrooms - web.pdf?1417693373#page=40 - What drives edu-
cational inequality, and how do we get rid of it? Helen Barnard 
xv http://www.preventforschools.org/index.php?category_id=62 

                                            




