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Annex C: ‘Bold beginnings’
This is a technical document to accompany the report ‘Bold beginnings: the Reception curriculum in a sample of good and outstanding primary schools’. 
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Sampling approach

As part of the research reported in ‘Bold beginnings: the Reception curriculum in a sample of good and outstanding primary schools’,
 Her Majesty’s Inspectors (HMI) visited 41 primary schools across England during the summer term 2017. 

The schools in the sample were judged to be among the highest performing primaries in more deprived areas. Due to this, we expected them to illustrate the findings of long-term research into the importance of high-quality, early education. We did not intend that this sample would form a representative cross-section of schools overall.  

We initially used the following definition to define ‘high performing’ and in turn select schools to include in this study:
i. Judged good/outstanding for overall effectiveness at their previous inspection.
ii. In quintile 4 or 5 for the income deprivation affecting children index (IDACI).
iii. Had a cohort size of at least 30.
iv. Percentage of children achieving a good level of development in the early years foundation stage profile (EYFSP) at least equal to national average.
v. Percentage of disadvantaged children achieving a good level of development in the EYFSP at least equal to national average for non-disadvantaged children.
vi. Percentage achieving the expected level in reading, writing and mathematics at EYFSP at least equal to national average.
vii. Percentage of disadvantaged children achieving the expected level in reading, writing and mathematics at EYFSP at least equal to national average for non-disadvantaged children.
viii. Percentage achieving phonics expected standard in the phonics screening check at least equal to national average.
ix. Percentage achieving the expected standard at key stage 1 in reading, writing and mathematicss at least equal to national average

x. Percentage working at greater depth at key stage 1 in reading, writing and mathematics at least equal to national average.
xi. Percentage of disadvantaged pupils achieving the expected standard in reading, writing and mathematics at key stage 1 at least equal to national average for non-disadvantaged.
xii. Percentage of disadvantaged pupils working at greater depth in reading, writing and mathematics at key stage 1 at least equal to national average for non-disadvantaged.
xiii. Percentage achieving the expected standard at the end of key stage 2 in reading, writing and maths at least equal to national average

xiv. Percentage achieving the higher standard at key stage 2 in reading, writing and maths at least equal to national average

xv. Percentage of disadvantaged pupils achieving the expected standard at key stage 2 in reading, writing and maths at least equal to national for non-disadvantaged

xvi. Percentage of disadvantaged pupils achieving the higher standard at key stage 2 in reading, writing and maths at least equal to national for non-disadvantaged.
The definition was so specific that only six schools nationally met these criteria. All of these were subsequently visited in this study. However, to establish a sufficiently large sample we developed a wider definition of ‘high performance’. We focused on where disadvantaged children were doing well. This definition was:

i. Judged good/outstanding for overall effectiveness at their previous inspection.
ii. In quintile 1,2, 4 or 5 for IDACI.
iii. Percentage achieving a good level of development in the EYFSP at least equal to national average.
iv. Percentage of disadvantaged pupils achieving a good level of development in the EYFSP at least equal to national average for non-disadvantaged.
v. Percentage achieving phonics expected standard in the phonics screening check at least equal to national average.
vi. Percentage achieving the expected standard at key stage 1 in reading, writing and mathematics at least equal to national average.
vii. Percentage of disadvantaged pupils achieving the expected standard in reading, writing and mathematics at key stage 1 at least equal to national average for non-disadvantaged.
viii. Percentage of disadvantaged pupils working at greater depth in reading, writing and mathematics at key stage 1 at least equal to national average for non-disadvantaged.
The approach that schools were expected to be using for teaching was not a criteria for inclusion at any stage of this process.

This expanded definition identified 169 potential schools. 

We then reviewed the sample frame to remove all schools that had either received an inspection during the six months leading up to the study or that were expected to be inspected in the six months following. 

We chose the final 41 schools for visits to ensure coverage of the following:

ix. Different levels of deprivation (i.e. IDACI quintiles 1,2,4 and 5).
x. Urban and rural locations.
xi. Local authority maintained schools, standalone academies and academies which were part of multi-academy trusts.
xii. Geographic spread, i.e. coverage in each of Ofsted’s eight regions.
xiii. Faith and non-faith schools.

Inspector profiles

Lee Owston is one of Her Majesty’s Inspectors (HMI) and Ofsted’s specialist adviser for early education. He is a qualified teacher and holds post-graduate qualifications in educational leadership and management. Before joining Ofsted, Lee held senior leadership positions in schools, local authorities and national organisations. He has worked as an adviser for the Department of Education, contributing to national publications on English, phonics and assessment and as a senior lecturer in initial teacher education. Lee has also been a chartered educational assessor and was extensively involved in the writing and development of national curriculum tests over the past 10 years. He regularly leads school inspections. Lee’s particular areas of expertise are in early years, English and assessment. 

Marilyn Mottram is an HMI of schools and a specialist adviser to Ofsted’s quality and inspection policy team. She is a qualified teacher and, prior to working for Ofsted was a senior school improvement adviser in a large, urban local authority. She has been a senior lecturer in education and head of primary English in a university education department. She contributes to national surveys, evaluations and the Chief Inspector's Annual Report. She is an experienced lead inspector of schools and provides support and challenge for schools that are inadequate or require improvement in the West Midlands region. She also inspects initial teacher education. Her particular areas of expertise are English and assessment.

Mark Cole HMI is a qualified teacher who has many years of leadership experience in a wide range of schools, including as an executive headteacher. His leadership experience includes primary, early years, children's centres and autistic spectrum disorder specialist provisions. Mark has both the National Professional Qualification for Headship and a masters in educational leadership. He has led improvement at local authority level and has a wide training portfolio, including school governors.

Michelle Winter HMI is a qualified teacher and, prior to working for Ofsted, gained extensive experience as the headteacher in large primary schools. Her responsibilities include leading a team of Her Majesty's Inspectors in London. She also oversees Ofsted’s inspections of initial teacher education, early years and provision for pupils who have special educational needs in the London region. Michelle leads inspections of maintained and independent schools, service children’s education, initial teacher education and local authority school improvement services.

Belita Scott HMI has considerable leadership experience in education as a headteacher of an outstanding school, as a local authority school improvement partner and as a member of the management committee of an outstanding provider of school centred initial teacher training. Belita’s particular area of expertise is in school improvement, particularly in those schools facing the most challenging circumstances. She has post-graduate qualifications in international educational leadership. Belita is Ofsted’s national lead for governance.

Kate Rowley HMI has 15 years of headship experience, including a role as an executive headteacher. During this time she also worked in partnership with a local authority and a teaching school alliance as part of the school improvement partnership team, supporting other schools.

Lesley Butcher HMI has qualified teacher status. Lesley holds the national professional qualification for headship and is a Master of Education. Lesley has extensive experience as a teacher and senior leader and has held headships in three very different schools. Lesley has worked as a school improvement partner for a local authority. She has been a professional partner and regional leader for the National College and a leadership development adviser for a national training organisation.

Mark Lindfield has been an HMI since 2007. He is a qualified teacher and regularly leads inspections of mainstream and independent schools and children’s centres. Prior to joining Ofsted, Mark held senior management positions in schools including nine years as headteacher. He has also been a university lecturer in primary education. He has particular expertise in children’s centres, early years foundation stage and in special educational needs. Mark has made a significant contribution to the development of new inspection frameworks and inspector training. 

Julie Winyard HMI was previously a county adviser with Suffolk County Council Workforce Development and Planning Team, where she worked in a multi-professional team. She had county responsibility for support staff training (including learning mentors), well-being, international training opportunities, safeguarding liaison and producing a workforce development strategy for children and young people’s services. Prior experience includes work as an associate adviser for schools, a headteacher and a school improvement partner. Julie inspects schools, independent schools, initial teacher education and provision for looked after children and care leavers. Julie is currently lead trainer for schools and induction working as part of the central training team in Ofsted. Julie leads the training of new Ofsted inspectors and HMI. 
Bradley Simmons HMI became Regional Director, South West in January 2014. His previous work at Ofsted focused on school improvement and on policy and frameworks. He was also a senior inspector in Ofsted’s South East region. Before he was appointed as one of Her Majesty’s Inspectors, Bradley worked as a headteacher, then as a local authority school inspector.

Gill Jones HMI was appointed as Deputy Director, Early Education in January 2014. Previously she was a Senior HMI in the East of England, having joined Ofsted as HMI in 2007. She is a qualified teacher and has extensive leadership and management experience as a primary headteacher and local authority inspector. She was a Consultant Leader for the National College of School Leadership and led training for headteachers and local authority school improvement partners. Gill leads inspections of schools, children’s centres and early years settings. She develops inspection frameworks and training for inspectors and is a specialist in literacy, early reading and music. 

Inspections were also carried out by Sara Morgan, Tanya Hughes and Angela Westington. All were HMI at the time of inspection but have now moved on and are no longer in the HMI role.
Questions for evidence capture from inspection visits

‘Bold beginnings’ was primarily based on data collected by inspectors during their visits to schools. This was mainly qualitative and comprised interviews, group discussions and direct observation. The qualitative data was captured in lengthy reports about each school, structured against a very detailed series of questions. The data contains personal information relating to individuals within schools and therefore is not published here. We consider that personal data such as this is exempt from disclosure under the Freedom of Information Act 2000.

The form used to capture this data (‘judgement record’) accompanies this document.

Survey data from schools visited

As part of school visits, inspectors were asked to complete a short survey in each school. This survey summarised whether or not they witnessed a variety of specific themes and content in the curriculum. This information is summarised below.

How do you teach spoken language and comprehension? 

	Which aspects of teaching do schools employ?  
	Schools use this method  
	Schools do not use this method 
	Not known

	Listen and respond appropriately to adults and their peers  
	34
	3
	4

	Follow simple spoken instructions 
	29
	8
	4

	Speak clearly, so that they can be understood by others 
	31
	6
	4

	Maintain attention and participate in talk on a range of topics, taking turns to speak and listening to what others say 
	32
	5
	4

	Listen attentively to a wide range of stories, non-fiction, rhymes and poems 
	33
	4
	4

	Become familiar with a few traditional and modern stories 
	30
	7
	4

	Recognise and join in with predictable phrases 
	29
	8
	4

	Talk about stories they have heard and say which ones they like 
	32
	5
	4

	Recite traditional and modern rhymes and poems 
	28
	9
	4

	Discuss word meanings, linking new meanings to those already known 
	29
	8
	4

	Take part in role play
	31
	6
	4


How do you teach phonics in Reception?  

	Which aspects of teaching do schools employ?  
	Schools use this method  
	Schools do not use this method 
	Not known

	Apply phonic knowledge and skills as the route to decode words 
	36
	1
	4

	Respond speedily with the correct sound to graphemes (letters or groups of letters) taught in the school’s phonics programme 
	33
	4
	4

	Read accurately by blending sounds in unfamiliar words that use only the grapheme-phoneme correspondences that have been taught, including words with adjacent consonant sounds and simple words with more than one syllable 
	33
	4
	4

	Read a small number of exception words, including common words and words of special interest to children, noting unusual correspondences between spelling and sound and where these occur in the word 
	35
	2
	4

	Respond speedily to upper-case letters with the sound that has been taught for corresponding lower-case letters, when required by the programme being followed or by the end of the Reception year 
	27
	10
	4

	Read words without overt sounding and blending once confident in their decoding, but not before  
	30
	7
	4

	Read aloud accurately books that are consistent with their developing phonic knowledge and that do not require them to use other strategies to work out words 
	30
	7
	4

	Re-read books to build up their fluency and confidence in word reading
	31
	6
	4


How do you teach reading comprehension in Reception?  

	Which aspects of teaching do schools employ?  
	Schools use this method  
	Schools do not use this method 
	Not known

	Apply phonic knowledge and skills to decode unfamiliar words accurately, before trying to understand them  
	33
	4
	4

	Use pictures and context to help understanding of unfamiliar vocabulary, once the word has been decoded  
	31
	6
	4

	Expect what they read to make sense and ask for help when they do not understand a word or text 
	30
	7
	4

	Sometimes discuss and answer questions about what they have read, to show they understand  
	34
	3
	4

	Sometimes discuss the content of a text with an adult once they have mastered its decoding, for example, talking about what is happening, how characters feel, or how things could have turned out differently  
	33
	4
	4

	Talk about books they have read and say which ones they like
	33
	4
	4


How do you teach spelling and handwriting in Reception? 

	Which aspects of teaching do schools employ?  
	Schools use this method  
	Schools do not use this method 
	Not known

	Listen to sounds and identify the correct corresponding graphemes (letters or groups of letters), according to those correspondences that have been taught in the school’s phonics programme  
	35
	2
	4

	Sit correctly on a chair at a table when writing  
	30
	7
	4

	Hold a pencil correctly and comfortably using the tripod grip  
	30
	7
	

	Write a corresponding grapheme (letter or group of letters) after listening to a sound  
	35
	2
	4

	Form lower-case letters in the correct direction, starting and finishing in the right place  
	34
	3
	4

	Form capital letters, as prompted by the phonics programme being followed or at least by the end of Reception  
	27
	10
	4

	Spell words by identifying the sounds in the order in which they occur and using their phonic knowledge to represent those sounds with graphemes  
	32
	5
	4

	Write, from dictation, simple English words made up of the grapheme-phoneme correspondences learned  
	32
	5
	4

	Write correctly a few of the common exception words  that have been learned for reading; write their own name correctly  
	34
	3
	4

	Write simple sentences from dictation with words from these two categories, as above, with words spelled correctly; repeat sentences before writing; begin sentences with capital letters and finish with full stops; read them back
	31
	6
	4


How do you teach writing composition (composing sentences and short texts) in Reception?  

	Which aspects of teaching do schools employ?  
	Schools use this method  
	Schools do not use this method 
	Not known

	Participate in class or group talk as preparation for writing 
	36
	1
	4

	Compose and write independently, when they have the necessary skills (see Notes and guidance following), for example captions for pictures, to recount events or about a topic that the class has talked about 
	31
	6
	4

	Rehearse out loud what they are going to write about  
	33
	4
	4

	Compose a sentence orally before writing it  
	34
	3
	4

	Sequence sentences to form short narratives  
	32
	5
	4

	Re-read what they have written to check that it makes sense  
	32
	5
	4

	Read aloud what they have written
	31
	6
	4


Online survey of schools

In addition to the school visits, we invited members of each of Ofsted’s regional headteacher reference groups to participate in an online survey of issues relating to developing and delivering the Reception curriculum. In total, we had 208 responses from 76 different schools. Tables summarising responses to each of the main questions are below.

	Role
	
	

	Answer choices
	Responses

	a. Headteacher
	34%
	69

	b. Early years leader
	47%
	94

	c. Reception teacher
	19%
	39

	
	Answered
	202

	
	Skipped
	6


	Experience of teaching reception-aged children

	Answer choices
	Responses

	a. None
	9%
	19

	b. 1-5 years
	31%
	64

	c. 5-10 years
	21%
	44

	d. 10+ years
	38%
	79

	
	Answered
	206

	
	Skipped
	2


	Does a teacher with current or past experience of teaching Reception sit on your senior leadership team?

	Answer choices
	Responses

	Yes
	88%
	180

	No
	12%
	25

	
	Answered
	205

	
	Skipped
	3


	How many adults typically work in your Reception classes on a day to day basis?

	Answer choices
	Responses

	a. One (typically, just the teacher)
	1%
	2

	b. Two (typically, the teacher and an additional adult)
	58%
	112

	c. Three (typically, the teacher and two additional adults)
	24%
	47

	d. Four (typically, the teacher and three additional adults)
	5%
	9

	e. Five or more (typically, the teacher and four or more additional adults)
	12%
	24

	
	Answered
	194

	
	Skipped
	14


	Does your school have two-year-old provision?

	Answer choices
	Responses

	Yes
	17%
	34

	No
	83%
	165

	
	Answered
	199

	
	Skipped
	9


	Does your school have a Nursery class?

	Answer choices
	Responses

	Yes
	74%
	148

	No
	26%
	52

	
	Answered
	200

	
	Skipped
	8


	When do you consider children to start school?
	
	

	Answer choices
	Responses

	a. Pre-nursery/two-year-old provision (two-year-olds)
	13%
	26

	b. Nursery (three- and four-year-olds)
	46%
	93

	c. Reception (four- and five-year-olds)
	38%
	76

	d. Year 1 (five- and six-year-olds)
	3%
	6

	
	Answered
	201

	
	Skipped
	7


	Do you believe that the early years foundation stage statutory framework (including the early years foundation stage profile) prepares children well for the demands of the National Curriculum in Year 1?

	Answer choices
	Responses

	Yes
	66%
	100

	No
	34%
	51

	
	Answered
	151

	
	Skipped
	57


	Do you believe assessment of the 17 early learning goals is:

	 
	YES
	NO
	Total

	a. manageable?
	67%
	62
	33%
	31
	93

	b. efficient?
	26%
	8
	74%
	23
	31

	c. accurate?
	67%
	14
	33%
	7
	21

	d. reliable?
	38%
	20
	62%
	32
	52

	
	
	
	
	Answered
	149

	
	
	
	
	Skipped
	59


	Do you follow a particular scheme in Reception for:
	
	
	
	
	
	

	 
	YES
	NO
	Total
	Weighted Average

	a. phonics
	87%
	119
	12%
	17
	137
	1.12

	b. reading
	46%
	63
	51%
	69
	136
	1.48

	c. writing
	17%
	23
	80%
	107
	133
	1.78

	d. handwriting
	35%
	46
	60%
	80
	133
	1.55

	e. mathematics
	20%
	27
	76%
	102
	134
	1.72

	If you have selected yes for any scheme, please name the scheme.
	
	
	
	
	326
	

	
	
	
	
	
	Answered
	137

	
	
	
	
	
	Skipped
	71


	Do you believe there is clear and supportive guidance available to you, nationally, about:
	
	
	

	 
	YES
	NO
	Total
	Weighted Average

	a. the statutory requirements of the early years foundation stage
	88%
	122
	12%
	16
	138
	1.12

	b. the Reception year, specifically
	65%
	87
	35%
	47
	134
	1.35

	c. assessment in Reception
	66%
	88
	34%
	45
	133
	1.34

	d. what the ‘expected’ standard looks like at the end of Reception
	67%
	90
	33%
	44
	134
	1.33

	e. what ‘exceeding’ the expected standard looks like at the end of Reception
	36%
	48
	64%
	86
	134
	1.64

	
	
	
	
	
	Answered
	138

	
	
	
	
	
	Skipped
	70


	How much time (rounded to whole hours) in a typical week do you spend teaching each of the following:
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Please select the nearest hour in numbers below
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	 
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total

	a. listening, attention and understanding
	8%
	11
	7%
	9
	12%
	16
	3%
	4
	23%
	32
	4%
	5
	1%
	2
	1%
	2
	0%
	0
	41%
	57
	138

	b. spoken/oral language
	8%
	11
	9%
	12
	10%
	14
	3%
	4
	24%
	34
	2%
	3
	1%
	1
	3%
	4
	0%
	0
	40%
	56
	139

	c. vocabulary development
	14%
	19
	9%
	13
	14%
	20
	5%
	7
	20%
	28
	2%
	3
	3%
	4
	1%
	1
	0%
	0
	31%
	43
	138

	d. reading
	6%
	8
	12%
	17
	14%
	19
	9%
	12
	36%
	49
	7%
	9
	5%
	7
	1%
	1
	0%
	0
	12%
	16
	138

	e. writing
	4%
	6
	14%
	20
	14%
	20
	8%
	11
	39%
	54
	4%
	5
	4%
	6
	1%
	2
	0%
	0
	10%
	14
	138

	f. mathematics
	4%
	6
	9%
	12
	14%
	19
	13%
	18
	40%
	56
	4%
	6
	4%
	6
	3%
	4
	0%
	0
	9%
	12
	139

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	Answered
	140

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	Skipped
	68
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The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to achieve excellence in the care of children and young people, and in education and skills for learners of all ages. It regulates and inspects childcare and children's social care, and inspects the Children and Family Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education and skills, adult and community learning, and education and training in prisons and other secure establishments. It assesses council children’s services, and inspects services for children looked after, safeguarding and child protection.

If you would like a copy of this document in a different format, such as large print or Braille, please telephone 0300 123 1231, or email enquiries@ofsted.gov.uk.

You may reuse this information (not including logos) free of charge in any format or medium, under the terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/open-government-licence, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU, or email: psi@nationalarchives.gsi.gov.uk.

This publication is available at www.gov.uk/government/organisations/ofsted.

Interested in our work? You can subscribe to our monthly newsletter for more information and updates: http://eepurl.com/iTrDn. 
Piccadilly Gate
Store Street

Manchester
M1 2WD

T: 0300 123 1231
Textphone: 0161 618 8524

E: enquiries@ofsted.gov.uk
W: www.gov.uk/ofsted 
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