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TEENAGE RELATIONSHIP ABUSE

A TEACHER’S GUIDE TO VIOLENCE AND ABUSE IN
TEENAGE RELATIONSHIPS
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Teenage Relationship Abuse

A teacher’s guide to violence and abuse in
teenage relationships
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Introduction

Nearly 75% of girls and 50% of boys have
reported some sort of emotional partner
abuse (NSPCC and the University of Bristol
2009). It is therefore likely that there are
young people in your school who are
experiencing relationship abuse.

It is important for all school staff to
understand that this needs to be
taken seriously.

One survey reported that 77% of young
people feel they do not have enough
information and support to deal with
physical or sexual violence. Schools‘m
provide this in a safe environment.

™

It is perfectly possible to talk to children
and young people about interpersonal
and domestic violence; indeed, there is
a great need to do so.

and want to lear
and young peop
violence, or are

EAD this leaflet and learn about
teenage relationship abuse

EAMAIL ai schoo staff with this leaflet

and mention it in staff meetings

BUPPORT young people who

choose to talk about their experiences
(see pages 9-10)

EROMOTE information on support

services (see page 20)

BNGAGE the whole school to stop

teenage relationship abuse (see page 8)

H ECK out the campaign education

pack (http://thisisabuse.direct.gov.uk)

EACH a lesson on teenage

relationship abuse (see accompanying
Expect Respect lesson plans)
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What is teenage relationship

abuse?

Research has shown that some teenagers * 33% of girls and 16% of boys reported
have worryingly high levels of acceptance some form of sexual abuse.
of abuse within relationships and often

* 25% of girls (the same proportion as
justify the abuse with the actions of the adult women) and 18% of boys

victim, e.g. because they were unfaithful. reported some form of B
relationship abuse.

A recent study by the NSPCC and the
University of Bristol questioned 1,353 * Around 75% of girls ar
young people (aged between 13 and boys reported some fa
17 years old, from eight UK schools) on relationship abuse
violence in their intimate relationships.
Key points from the research include the
following:

“And he raised his fist to hit me and | was
stood there and | was thinking, |, and at
one point | know it sounds stupighb

especially after the end of the
relationship.
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* Younger participants (aged 13 to
15 years old) were as likely as older
adolescents (aged 16 and over) to
experience some forms of relationship
abuse.

“You know K - if she calls
smack her around the ch

* The majority of young people either
told a friend or no-one about the
violence; only a minority informed
an adult.

* Risk factors which may increase
a teenager’s susceptibility to
relationship abuse can include
previous experiences of parental
domestic violence, physical and
sexual abuse and violent peer groups.

* Teen relationship abuse can
have serious outcomes including
depression and suicide.
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Why is teenage relationship

abuse a hidden problem?

Teenagers experience as much The lack of awareness around this issue
relationship abuse as adults. Several can be explained, to some extent, by the
independent studies have shown that following factors:

40% of teenagers are in abusive dating
relationships. Domestic violence is still a
‘hidden’ issue in our society; and it is even
more so for teenagers. This is exacerbated
by the fact that adolescents can be more
accepting of, and dismissive about, this
form of behaviour than adults.

* Teenage romantic
be short-lived bu
as intensely as

Unfortunately, Preiessionals

ionships can often
e experienced

e of a lack of experience in

constructing respectful relationships and
because of their peer group norms it can
be difficult for teenagers to judge their
partner’s behaviour as being abusive.
< Teenage relationship abuse is influenced

by how teenagers look at themselves and
others. This can be influenced by the
media and its portrayal of how we

should look and behave.

First relationships are daunting enough,
yet this can be even more difficult if
someone is entering into a same-sex
relationship and does not feel ready to
tell people yet.
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If the young person attends the same
school, college, youth club as their
abuser, this can increase their sense
of fear and entrapment.
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Look out for warning signs

of relationship abuse

Some of the signs below could indicate
that a young person is experiencing
relationship abuse. This list is not
exhaustive and young people respond
differently. These signs could also be due
to other causes, but it is useful to be aware
of common responses.

* Physical signs of injury / iliness

* Truancy, failing grades

» Withdrawal, passivity, being compliant
* Changes in mood and personality ‘
* Isolation from family and friends
* Frequent texts and calls from

boyfriend / girlfriend
* Inappropriate sexual behavio

language / attitudes

ere

* Depression

* Pregnancy

* Use of drugs oh
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* Eating disor roblems sleeping
* Symptoms of post-traumatic stress

* Bullying / being bullied
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Impact on education

Relationship abuse can have a negative
impact on a young person’s cognitive
ability which can affect how they behave
at school. Signs can include:

* Being late for school / not attending
(especially if abuser attends
same school)

* Arriving early / staying late to
avoid abuser

* Disturbed sleep affecting
concentration

* Not focussed in lessons as ’
he or she is preoccupied and
worried
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* Very gendered expect
career and achievement

* Feeling unsafe as
traced by abuser
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Key issues to be aware of

Same-sex relationships

Lesbian, gay, bisexual and trans (LGBT)
young people experience relationship abuse
at similar rates as heterosexual young
people and, for some, it can be an increased
risk factor. LGBT young people can face
additional barriers to identifying abuse and
seeking help. They may be concerned about
revealing their sexual orientation; fearful of
homophobic reactions from family, friends
and professionals, and unaware of specialist
support services.

Teenage pregnancy

The UK has one of the highest teen pregnancy

rates in Western Europe. Being pregnant is

a high-risk time for the onset or escalation of
abuse as the prevalence of abuse is higher

among young mothers than other young
women. In fact, young women who
abused are 4-6 times more likely than t
non-abused peers to become pregnant

Domestic violence at fome
At least 750,000 children a

neglect and/ o tic violence
at home. Itis of this and
to deal with it other child

protection issue.

2 Department of Health (2002)

Staff experiences

There may be staff in the school that have
experienced or are experiencing relationship
abuse themselves. Discussing relationship
abuse may therefore raise issggs amongst
staff so it is vital therefore to proyie

have whole-school training
the long-term.

Acceptanc
i an

are me Office

at a woman should be
responsible for being

r raped if she was drunk.

challenged. School staff must not collude with
buse and perpetuate harmful attitudes.

Staff may lack the skills and confidence to
handle the subject and may benefit from
relevant continuing professional development,
for example, on gender equality.

“I don‘t think everyone is so committed to
challenging these types of behaviour or
attitudes. Some people don‘t know how to
deal with it - they are afraid of conflict. We
haven’t had enough training on it.”
(Member of staff from WOMANKIND school research 2009)

3 Home Office Survey 2009
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Gender equality education

What is gender?

It is important to understand that gender is
more than just biology: it is how we learn to
be girls and boys, women and men, female
and male. Young women and men are forming
their identities and conducting their actions
according to what is perceived appropriate to
their gender. Young people’s femininity and
masculinity is rewarded by adults and policed
by their peers.

Sexualisation of young people

Many people are concerned that children
and young people are being sexualised from
a young age through exposure to hyper-
sexualised messages. These messages

full of gender stereotypes and can lead to
young women and girls learning to be ‘sex
objects’ and young men and Roys le
to be ‘macho players’. This c
the way that young people thin

respectful relationships.
Dr Linda Papadopaouios

Young women and girls disproportionately
experience teenage relationship abuse.
Teenage relationship abuse is a form of
violence against women that is both a cause
and consequence of gender inequality.

Gender equality education

Schools have a role in creating an equal
and respectful culture through challenging
attitudes, preventing teenage relationship
abuse and supporting young people who

experience it. Young people need to learn

to negotiate gender stereotypes, identify
abuse and develop skills to build respectful
relationships. School staff need to have the
skills and confidence t@ teach about and
challenge any inciden8g§of gender inequality.
The whole school needs e engaged to
learn that girls and bq
are equal. Schools
policy and proceduré

ge the behaviour of some young
women and girls (Dr Linda
apadopoulos, 2010).

at about the boys?

It is equally important not to ignore the
experiences of young men and boys who do
experience relationship abuse. Young men
and boys need to be engaged in intervention
and prevention. Gender stereotypes limit and
harm the lives of young men and boys. All
children and young people will benefit from
gender equality education.

School priorities

Gender equality education is not just another
initiative, it fits within the work that the school
is currently committed to. It ensures young
people are safe, healthy, enjoying, achieving
and protected from harm.
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Whole-school approach to stop
teenage relationship abuse

Support students

1. All staff are informed about the school's
child protection procedures and how they
relate to teenage relationship abuse. They
know when to discuss concerns with the
designated senior member of staff and how
they can refer young people to children’s
social care when they have identified an
incidence of relationship abuse; children’s
social care and/or the police may also need
to be involved with the abusing young person
where appropriate.

2. Information about local support services is

displayed in the school. This includes students
having access to school counsellors and peer
mentors who can provide appropriate support.

3. External agencies are referred to for
specific support, including youth justi
police, sexual assault referral centres,
children’s social care services and local
domestic violence agencies.

4. Age and ability appro
teenage relationshigsabuse

can include
lessons within PS on, SEAL and all
subjects of the cur Y following a review
of the curriculum to identify all relevant links on
gender equality and respectful relationships.

5. All school staff receive training on
violence against women and girls, including
awareness of teenage relationship abuse
and gender equality. Training develops
their understanding, knowledge and skills
in identification and referral of relationship
abuse. Additional training builds skills on
teaching about teenage relationship abuse
and gender equality.

6. A working group of staff and students
develop, deliver and monitor a strategic
approach to promoting respectful
relationships and gender equaliifi

vironment

hool staff work together to promote
gendePequality and respectful relationships.
All schools should also develop a respectful
d equal culture where all incidences of
gender inequality are challenged.

9. Develop, design and display a clear and
concise statement on teenage relationship
abuse. Students, staff and governors should
all participate in the creation of this and be
involved in its display and monitoring. This
statement should be included in relevant
school policies including the Anti-bullying,
Behaviour and Gender Equality Duty.

10. School policies clearly outline procedures
for responding, resolving, reporting incidences
of teenage relationship abuse as well as
provide support to the victim. All school staff
are confident in identifying and challenging
incidences of relationship abuse, including
making relevant referrals when they consider
that a young person requires protecting from
harm or a crime may have been committed.
Information can be included in the gender
equality scheme, Anti-bullying policy and child
protection procedures.
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Safeguarding students

Talking about teenage
relationship abuse

Where young people are encouraged to talk
about their experiences, they may turn to
school staff for support. School staff can talk
to students about teenage relationship abuse
and tell them about the different support
services that are available, such as helplines
and websites that are free and confidential
(http://thisisabuse.direct.gov.uk). Remind
them that you and the school take teenage
relationship abuse very seriously and the
school has a child protection procedure.

Listening to young people’s
concerns

A young person may reveal

protection conc
taken in ligemwith t

proced

Ifac on starts to tell you
about sony at might indicate potential
child abus but do not ask for any
details. Yourieed to let the child or young

person know as soon as possible that if
they tell you something that might cause
you concern about their safety, you will have
to tell someone else, usually the school’s
designated child protection senior member
of staff.

Under no circumstances agree to keep this
information a secret. Remember abuse
thrives on secrecy. Make sure you are
aware of your school’s child protection
procedures, and follow them, even if they are

ns with regard to their answers. The

dren’s social care services and the

the only organisations that have

legal powers to investigate allegations of child
se.

When listening to a child or young person, try
0 make sense of what you are being told:

« are they currently being harmed?

« are they likely to be harmed in the future?
* is anyone else at risk of being harmed?

* do they need medical attention?

* what are their overall needs?

* what is important to them?
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Safeguarding students

It can help to keep in mind the three steps
outlined below — but as mentioned
previously, follow your school’s child
protection procedures.

RECEIVE
* listen, do not look shocked or disbelieving;
* do not be judgemental;

* take what they are saying seriously and
believe them;

*» do not make the child or young person feel
bad, for example, by saying things like
“You should have told me earlier”.

REASSURE

* stay calm, tell them that they have done the

right thing in telling you;

» acknowledge how hard it must have
to tell you;

* tell them that they are not to bla|

* empathise — but don't tell the w they
should be feeling;

* don’t promise confide —expl
only those that negd to ki ill be told
(i.e. the desigg me for
child protec ;

* be honest about, an and

cannot do.

RESPOND

» do not interrogate — let them tell you as far
as possible;

* do not ask probing questions or suggest
answers — it's not your job to find out “who,
where, when?”, etc;

* refer your concern on to your school’s
designated senior manager for child
protection — in line with your child
protection procedures;

* record the date, time and any
information given to you; always use
the words said to you; never interpret what
was said or put it in your own words. (This
information could be used asevidence);

* record what you did next and
you shared the information — g
all this is in line with your si
protection procedures;

* do not criticise or jue

s through yourself so they
eat their story to other

f this is in line with your
ocedures;

otection pri

ay want to speak to the child/young
person further. If it is safe, the non-abusing
parent or carer might also be informed

(but always take great care where there is
domestic abuse) — the Police and children’s
social care services might also be informed;

* get support for yourself. It can be
distressing dealing with this type of
information.

Adapted by Women'’s Aid for their Expect
Respect Educational Toolkit from ‘Standing By’
Cheshire County Council
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Safeguarding students

Whatever you do, make sure it is in line
with your school’s child protection policies
and procedures. They may differ from
what is written above. If in doubt, speak to
your designated senior manager for Child
Protection, local children’s social care
services, or the NSPCC.

Early intervention of teenage
realtionship abuse

The Common Assessment Framework (CAF)
may be appropriate to identify the additional
needs of a young person at an early stage.
Early intervention will send clear messa

that abusive relationships are unacceptabfe,
promote a safe school environment and
prevent escalation of abuse. School staff
have a responsibility to recogfiise ¢

that is serious and/or crimina
appropriate services as outlined
local safeguarding children
criminal law.

Safeguar

Schools

essing relationship abuse
on to other statutory
services to ensure they are safe and properly
protected from harm.

There will need to be a co-ordinated response
from children’s social care services, police,
youth offending teams and health services.
Criminal justice agencies and children’s
services should work together to ensure the
best outcomes for young people.

Young people suspected
of being in an abusive
relationship

Young people who aré
an abusive relationship
a statutory agency in g
child protection pro

pected of being in
d to be referred to

lead senior manager
pp.13-17) & i

child or children. It is available at
tions.education.gov.uk

Young people identified as
being abusive to others

Young people identified as being abusive

to others may also have underlying unmet
needs which require addressing by school
or staff in other settings. These needs should
be considered separately from those of

the person being abused. Concerns about
the young person who is being abusive to
others may need to be discussed with the
designated child protection senior manager.
Local agencies should follow the appropriate
child protection procedures, including a plan
of action to address the identified needs and
where necessary convene a child protection
conference in respect of the young person
who is being abusive. The young person will
also need to be held responsible for their
abusive actions and, where appropriate,
criminal justice agencies will need to be
involved. Child welfare and criminal justice
agencies should work together.
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Safeguarding students

Criminal offence

Young people may experience forms of abuse
that are criminal and in these cases the Police
need to be involved.

School sanctions

For abusive conduct which is not deemed
to be a child protection issue or a criminal
matter, for example, use of language or
‘name calling’, interventions should include

sanctions. The focus should be on positive
action to promote respectful relationships.
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Safeguarding students

Flow chart 1 - Referral

Practitioner or member of the public has
concerns about child’s safety or welfare

:

Practitioner discusses with manager
and/or other senior colleagues as

they think appropriate
[ Still has concerns ]

p
Practitioner refers to LA children’s social CCI rther child protection action, although
following up in writing within 48 hours y need to ensure services provided
.

A 4

p
Social worker and manager

acknowledge receipt of
referral and decide on nexi
course of action within g
working day

No further LA children’s social
care involvement at this stage,
although other action may be
necessary, e.g. onward referral,
common assessment

v h 4
™)
[ See flow chart 3 on [ See flow chart 2 on ]

emergency action initial assessment
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Safeguarding students

Flow chart 2 - What happens following initial assessment?

INITIAL ASSESSMENT COMPLETED WITHIN
10 WORKING DAYS FROM REFERRAL TO LA

Feedback to
referre

asngo diysuoynjas abousa)

CHILDREN’S SOCIAL CARE
No LA children’s social care [ Child in need ]
support required, but other

action may be necessary,
e.g. onward referral

A4
No actual or likely
significant harm

A 4

Social worker discusses
with child, family and
colleagues to decid

on next steps
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- --}‘ See flow chart 4 I
'y

S —
Concerns arise about
the child’s safety

(.

In-depth
)| assessment required T )
q Social worker leads
core assessment;
other professionals

contribute

Further decisions
made about service
provision

co-ordinates provision of
appropriate services, and
records decisions

+

Review outcomes for child )
and when appropriate
close the case
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Safeguarding students

Flow chart 3 — Urgent action to safeguard children

DECISION MADE THAT EMERGENCY ACTION
MAY BE NECESSARY TO SAFEGUARD A CHILD
Immediate strategy discussion between LA children’s
social care, police, health and other agencies as
appropriate

[ Relevant agency seeks legal advice

and outcome recorded
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Immediate strategy discussion mal i out:
¢ Immediate safeg ing actiol
 Information giving, ially to parents

Relev ency sees and
o recorded

A 4 -
) . .
o emel Appropriate emergency Strategy dI.SCUssmn
ion requil action taken and section 47
enquiries initiated
h 4

)
Child in need
With family and other
v A 4

professionals, agree plan
for ensuring child’s future See flow chart 2 See flow chart 4
safety and welfare and

record decisions
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Safeguarding students

Flow chart 4 - What happens after the strategy discussion?

Police investigate
possible crime

STRATEGY DISCUSSION
makes decisions about whether to
initiate section 47 enquiries and
decisions are recorded

No further LA children’s

social care involvement

at this stage, but other
services may be required

asngo diysuoynjas abousa)

\\

( )

Decision to initiate
section 47 enquiries

Decision to commence
core assessment under
section 17 of
Children Act 1989
‘ [

( )
Concerns about harm not

substantiated but child is a
child in need

v

With family and other
professionals, agree plan
for ensuring child’s future gree whether child protection conference ]

PN
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safety and welfare and necessary and record decision

record decisions
Ees No |

N
[ Social worker leads

oS

completion of core assessment

With family and other
professionals, agree plan

Vs

Child likely fo suffer Child not likely fo suffer for ensuring child's future
significant harm significant harm safety and welfare and
L record decisions
P
Child is subject of child Further decisions made
protection plan; outline child about completion of core
protection plan prepared; assessment and service
core group established - see provision according to
flowchart 5 agreed plan

N
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Safeguarding students

Flow chart 5 — What happens after the child protection conference,
including the review process?

protection plan

[ Child is the subject of a child ]

asnqp diysuoynjas abouas)

A 4
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]

child protection review conference is held within 3 months
of initial conference

[ Review conference held }{

Some remaining concerns
about significant harm

No further concerns
about significant harm

h 4 A 4
) )
[ Child no longer the subject of child [ Child remains subject of a child protection plan

protection plan and reasons recorded which is revised and implemented

v A 4
~
[ Further decisions made about ] [ Review conference held within 6 months of

continued service provision initial child protection review —




and resources

HM Government (2010) Working Together
to Safeguard Children. HM Government
(2006) What to do if you’re worried a child is
being abused

http://publications.education.gov.uk

Women’s Aid and Home Office (2010)
Expect Respect: A Toolkit for Addressing
Teenage Relationship Abuse in Key Stages
3,4and 5

www.homeoffice.gov.uk/publications

Against Violence and
Abuse (AVA)

This organisation works to improve t
safety of women, children and young p
experiencing relationship abuse. They run
training courses for school staff an
professionals working on these | S.

www.avaproject.org.uk

Challenging Viol@hce,

Changing L nkind
Worldwid
24 secondary s aims to

The lesson plans co er gender equality
and sexual bullying. Free of charge.

www.womankind.org.uk

www.respectdus.org.uk

g This docu.men’g was archivpd on 9 March 201
Education information

each year group from recepti
Free of charge.

www.womensaid

ic Violence Forum
upporting video for schools on
round domestic violence

www.westminsterdomesticviolence
rum.org.uk

Spiralling, National Youth
Theatre and Safer Bristol

DVD and lesson plans about how relationships
can become increasingly controlling and
abusive.

www.bristol.gov.uk

Respect, Zero tolerance
Charitable trust

For primary and secondary schools, this
challenges the notion that abuse is inevitably
part of our lives and offers positive choices to
develop healthy relationships.

www.zerotolerance.org.uk
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Education information

and resources

Women'’s Rights, Amnesty
International UK

Information, facts and activities themed
around six topics including domestic violence,
rape and campaigns to stop gender violence.
Free of charge.

www.amnesty.org.uk/uploads/documents/
doc_19116.pdf

Bwise2 Sexual Exploitation,

Barnardo’s

This preventative education programme&
based on the real-life experiences of childfen
and young people who have been supporte
by a specialist Barnardo’s service.

www.barnardos.org.uk/b
tools_for_professionals.htm

Respect Not Fear
Nottingham domestic vi
for young people about
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Support services for

young people

Women'’s Aid

Women’s Aid is a national charity working to
end domestic violence against women and
children. They support a network of over 500
domestic and sexual violence services across
the UK.

www.womensaid.org.uk
www.thehideout.org.uk (a dedicated
website for young people experiencing
domestic violence)

Refuge

Refuge is a charity that offers help and
advice to women and young girls in abusive
relationships.

www.refuge.org.uk

The National Domestic
Violence Helpline

The Freephone 24 Hour Natj
Violence Helpline, run in
Women's Aid and Refu
for women experiencing d
and for their fami d
others calling g

T: 0808 2000 24
www.nationaldo
helpline.org.uk

Rape Crisis

Offers a range of specialist services for
women and girls who have been raped or
experienced another form of sexual violence —
whether as adults, teenagers or children.

T: 0808 802 9999
www.rapecrisis.org.uk

A

Respect

A charity that runs support sen
programmes for those who infli
violence, and an advice line for o are
victims of domestic violence.

T: 0845 122 8609
www.respectphoneli

Also run by
victims of do

ro Rainbow

nal Charity that provides support for
ay, bisexual and trans—people
experiencing relationship abuse, including a
tional helpline.

T: 0300 999 LGBT (5428)
www.broken-rainbow.org.uk
Victim Support

A national charity that can help young people
if they have been a victim of abuse
or violence.

T: 0845 30 30 900
www.victimsupport.org
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