
Add
3
[image: image1]

This document was archived in February 2016 because it is no longer current.

[image: image9.jpg]Ofsted

raising standards
improving lives




URN: 105574
Local authority: Manchester
Date published: 28 November 2012
Reference: 120365

[image: image2]
Loreto High School Chorlton is particularly successful in securing good progress for two groups of students who often underperform: those who start at the school with attainment in mathematics at Level 3; and those known to be eligible for free school meals. Both groups make outstanding progress in mathematics and there are much smaller gaps in attainment compared to other students than are seen nationally. 
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‘The key to the success of our students lies in the culture of the school. Staff identify the talents and developmental needs of all our students and then go the extra mile to help them make progress. The mathematics department has embraced this vision and plays a leading role in the school.’ 
Luke Dillon, Headteacher
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Your school may be one of the many where some groups achieve less well than others. For example, do less able students make the progress expected in mathematics or do they lag behind other groups of students? Or is it that those students known to be entitled to a free school meal perform less well than others? A combination of innovative organisation, staff expertise, good teaching and a broad range of support leads to good or better progress for these groups at Loreto School. So how do they do it?
An effective strategy

Specific features of the raising attainment strategy in mathematics are:

· outstanding schemes of work, which ensure consistency of approach and support teachers to show students exactly what is required to move on to the next level
· Year 7 groups have the same teacher for most lessons – similar to the primary model – who is responsible for promoting numeracy development

· team-teaching, using mathematics specialists, in Year 7 
· close involvement of specialist teachers of special needs
· the central role played by the team in whole-school teaching and learning development 
targeted additional support after school and on Saturdays, complementing weekly mathematics ‘drop-ins’ that are available to all students.
Innovative organisation
The department consists of seven teachers, all specialists, including two with special needs responsibilities. This means that less able students benefit from expert support for their individual needs at the same time as building their understanding of mathematical concepts accurately and securely. Teachers also work effectively with colleagues who have whole-school responsibilities for disabled students and those who have special educational needs.
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Students get off to a good start in Year 7. Strong transition arrangements mean that teachers know the students well before they arrive and can prepare for the particular needs of individuals. Generous staffing levels in lessons contribute to students’ good progress and to the development of good working habits and positive attitudes to mathematics.

Teaching groups in Year 7 are based broadly on ability and remain the same for all subjects. Each group is taught by a personal learning tutor for the majority of the week which bridges the gap between primary and secondary education effectively. However, in mathematics, the model is developed further: in these lessons, the teaching is led by a specialist mathematics teacher, with the personal learning tutor providing in-class support. As a result, students benefit from the subject expertise of the mathematics specialist backed up by the general support of their personal learning tutor. This arrangement also enables the personal learning tutor to understand clearly how well each student is progressing in mathematics.

The least able students are taught using a slightly different model. Their personal learning tutor has expertise in mathematics and special educational needs, and so leads the teaching herself, supported by teaching assistants. In these lessons, students are seated at ability tables, as happens in many primary school classrooms. This environment helps to develop students’ confidence and sense of success, and promotes differentiated work that suits the needs of all abilities within the group. This group continues with the same teacher through Year 8 which contributes to the students’ sense of well-being, their good progress and the teachers’ ability to monitor the work of individuals over time. In Years 9, 10 and 11, this group is taught by the school’s special needs coordinator, who is also a mathematics specialist. Continuity of approach is important. 
Focus on teaching and learning

Consistently effective teaching underpins students’ good progress. Teachers select activities that maintain students’ interest. For students at all levels of ability, teachers establish strong working relationships and a positive atmosphere, where students are keen to do their best. Differentiated tasks are particularly evident in the less able classes so that students of all abilities experience a good degree of challenge. Teachers are supported by a strong team of teaching assistants, who know the students well and provide effective support for students’ learning, and particularly for those who find mathematics difficult.
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Students enjoy a range of sorting and matching activities, often in pairs or groups that promote discussion and help to develop their understanding. Students of all abilities, but particularly those who are less able, respond well to opportunities to explore mathematics through, for example, recording their ideas informally on mini-whiteboards. Attitudes to the subject remain positive for students of all abilities in both Key Stage 3 and Key Stage 4.

Assessment information is used well to select work that is appropriately challenging. Progress is assessed through discussion with individual pupils, regular marking, and through looking closely at students’ answers as recorded on their mini-whiteboards. Self-assessment plays an important role in keeping students focused on their own progress. As Christian Ostmeier, head of mathematics, explains: ‘Students no longer give themselves inflated assessments; they are becoming increasingly confident in assessing their own progress accurately. Most know what level they are working at and what they need to do to attain the next level.’
Good additional support

Outside lessons, the department provides a varied set of support activities. Many schools offer additional support in Year 11 for those on the grade C/D borderline, but at Loreto, after-school support sessions are available for students of all abilities in Key Stage 4. Teachers also provide support for students in Key Stage 3 in a regular lunchtime slot. Funding has been used to set up one-to-one tuition, mainly for students in Year 9, with the school ensuring that students entitled to a free school meal are among those who benefit.

Additional funding is used well to provide refreshments for those who attend Saturday morning revision sessions. And students speak highly of the residential weekend that combines outdoor activities with mathematics tuition. The school offers this free of charge so that it is accessible to all, regardless of personal circumstances. 

Recently, pupil premium funding has been used to engage additional tuition for targeted students through the ‘Tutor Trust', a locally-based non-profit organisation that seeks to overcome disadvantage. This involvement provides a further boost for relatively disadvantaged students and contributes to ensuring that the attainment of students known to be eligible for free school meals at least matches that of other groups.
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Loreto High School Chorlton is a relatively small school, serving mainly the Catholic communities of south Manchester. In a typical year, over a quarter of the students enter Year 7 with attainment in mathematics at Level 3 or below. The proportion of students known to be eligible for free school meals is nearly three times the national average. Over half of the students are from minority ethnic groups. The school was judged good in its last Ofsted inspection in 2010. Provision for mathematics was graded good overall and outstanding for leadership and management in an Ofsted mathematics survey visit in 2011.
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Good progress in mathematics for groups that often underperform nationally: Loreto High School Chorlton
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Overview – the school’s message





 





The good practice in detail





 





�Students exploring mathematics





�Active learning in mathematics





The school’s background





 





Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�.


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�
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