Do academies make use
of their autonomy?
Research report
July 2014

Rob Cirin - Department for Education

Contents
List of figures

4

List of tables

5

1. Headline Findings

6

2. Summary of main findings

6

3. Introduction

9

4. Methodology and sample

9

5. Reasons for becoming an academy

10

Reasons explained in detail

15

6. Changes planned or made since becoming an academy

17

Changes made by different types of academy

20

Changes academies are unable to make

23

7. Perceived impact of changes made

23

Which changes are making the difference?

26

8. The use of unqualified teachers

28

9. Use of the new curricula and changes to the subjects offered

31

Introduction of new subjects

33

10.

Change in first choice applications

34

11.

Attitudes to borrowing

36

12.

School to school support

38

Supporting other schools

38

The importance of multi-academy trusts

40

Receiving support from other academies

41

13.

Monitoring teachers’ pay and performance

How do academies monitor teachers’ performance?
2

42
42

Changes in how academies monitor teacher performance

45

Changes in how academies manage poor teacher performance

46

Linking pay to performance

48

14.

Conclusion

48

Concluding comments from academies

49

3

List of figures
Figure 1 - Reasons for converting and the main reason

11

Figure 2: Change in reasons for converting by date

12

Figure 3: Change in the main reason for converting by date

13

Figure 4: Reasons for converting by MAT and phase

14

Figure 5: The main reason by MAT and phase

15

Figure 6: Changes made (or planned) since becoming an academy

18

Figure 7: Significant differences in changes made since becoming an academy between
sponsored and converter academies
21
Figure 8: Significant differences in changes made since becoming an academy between
primary and secondary academies
22
Figure 9: Perceived impact on attainment of changes made in sponsored and converter
academies
24
Figure 10: Perceived impact on attainment of changes made by year of academy status
25
Figure 11: Perceived impact of changes made by phase and type

26

Figure 12: Subjects taught by unqualified teachers

31

Figure 13: The extent to which academies are planning to follow the new curriculum

32

Figure 14: Change in first choice applications by academy type

35

Figure 15: Change in first choice applications by date of becoming an academy

36

Figure 16: Academies desire to borrow by date of receiving academy status

37

Figure 17: The proportion of academies supporting others by Ofsted grade

39

Figure 18: Types of support provided by those in a MAT

41

Figure 19: Methods used to monitor staff performance

42

Figure 20: Methods used to monitor staff performance – sponsor vs converter (use
approach at least half termly)

43

Figure 21: Is pay linked to performance?

48

4

List of tables
Table 1 Survey respondents compared to the actual population

10

Table 2: Changes made by academies by opening date

19

Table 3: Changes planned by academies by opening date

20

Table 4: The perceived impact of different changes

27

Table 5: The difference in perceived impact of changes between academy type

28

Table 6: The proportion of academies who have hired unqualified teachers

29

Table 7: The propotion of academies who have hired unqualified teachers by opening
date
29
Table 8: The number of non-QTS teachers currently employed

30

Table 9: Difference by phase in the proportion of academies planning to follow the
curriculum to a great extent and not al all

33

Table 10: Introduction of new subjects by academy type and phase

33

Table 11: New subjects offered by academy type

34

Table 12: Academies desire to borrow

36

Table 13: Use of borrowed funds

38

Table 14: The type of support offered

40

Table 15: Performance monitoring in primary and secondary academies

44

Table 16: Proportion of academies changing how they monitor teacher performance

45

Table 17: Proportion of academies changing how they monitor teacher performance by
phase and type
45
Table 18: Proportion of academies changing how they manage poor performance of staff
46
Table 19: Proportion of academies changing how they manage poor performance of staff
by phase and type
47

5

1. Headline Findings
A representative online survey of 720 academies which were open on 1 May 2013
examined their uses of autonomy available to them to decide how best to run their
schools. The headline findings were
Academies have used their freedoms to innovate and improve




79 per cent have changed or plan to change their curriculum
90 per cent have procured or planned to procure services previously provided by the
LA
84 per cent are now linking pay to performance

This is helping them raise standards for their pupils



Two thirds believe these changes have improved attainment
The most important changes were seen to be those to the curriculum and leadership

It is also helping them to raise standards for pupils in other schools via
collaboration



87 per cent of academies support other schools (72 per cent support schools they did
not support before becoming academies)
96 per cent of outstanding academies support other schools

2. Summary of main findings
Reasons for conversion






There was no dominant main reason for conversion but the most frequently cited
were: to raise educational standards; to obtain more funding for front-line education;
and to gain greater freedom to use funding as you see fit.
Schools which converted to academy status shortly after May 2010 were more likely
to do so for financial gain. More recent converters are more likely to do so for
opportunities for collaboration.
Those in Multi Academy Trusts (MATs) and primary schools were more likely than
standalone academies and secondary schools to say conversion was to enable
collaboration.

Changes made since conversion


Academies have made a wide range of changes and change was more common in
sponsored than converter academies and in secondary more than primary
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academies.
Almost 9 in 10 academies have procured services previously provided by their local
authority (LA) from another source. Three quarters have changed (55 per cent) or
plan to (24 per cent) change the curriculum they offer; and almost three quarters have
formalised collaboration arrangements (60 per cent) or plan to (11 per cent).
Only a small proportion (14 per cent) have changed (8 per cent) or plan to (6 per cent)
change length of school day and 9 per cent have changed (4 per cent) or plan to (5
per cent) change school terms.
Academies that have been open longer have made more changes. More recent
openers have not yet planned to make all of the changes made by early academies.

Impact of changes made




Two thirds of academies believe that the changes they have made have improved
attainment. This is especially the case for sponsored academies. The longer an
academy has been open, the more likely they are to say the changes have
substantially improved attainment.
Increased collaboration, changes to the curriculum and school leadership were felt to
have led to the biggest improvements in academies. Changes in leadership were
seen as important especially in sponsored academies.

Use of non-QTS teachers



16 per cent of academies have hired unqualified teachers but only five per cent of
academies have any unqualified teachers who are not working towards QTS.
Those open as academies longer are more likely to have hired a non QTS teacher.

Use of new curricula from Sept 2014


Mathematics (by 77 per cent of respondents), English (76 per cent) and Science (67
per cent) are the new curricula most likely to be used in September. Secondary
academies are more likely than primary to follow the national curriculum for the
majority of subjects which suggests innovation in the primary sector.

Change in volume of first choice applications




Over half of sponsored academies (66 per cent of secondary sponsored) and a third
of converters reported an increase in first choice applications since becoming an
academy.
The longer an academy is open, the more likely they were to say thay had
experienced an increase in first choice applications.
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Attitudes to borrowing funds




Views are evenly divided - a third of academies would like to be able to borrow funds,
a third would not, and a third are unsure. Secondary academies are more interested
in borrowing.
Schools who became academies shortly after May 2010 were more likely to be
interested in borrowing funds.

School-to-school support





87 per cent of academies support other schools (91 per cent of converters and 74 per
cent of sponsored). 72 per cent of academies support schools they did not support
before conversion.
Almost all academies rated outstanding by Ofsted support other schools (96 per
cent).
Academies often receive support from academies within a trust of which they are not
a member, whether a member of different a MAT or not.

Managing teacher performance




Over half (53 per cent) of academies have changed how they monitor teacher
performance – this was most common in sponsored and secondary academies.
Around two thirds of academies monitor pupils’ attainment and progress at least halftermly. Almost 90 per cent of sponsored academies do so.
84 per cent of academies explicitly link pay to performance.
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3. Introduction
Academies are independent state schools which are directly funded by the government.
They provide greater freedom and flexibility to heads and teachers; promote innovation
and diversity in the school system, with the aim of raising educational standards in
academies and, through collaboration and competition, across the board. Every academy
is required to set up an academy trust which is an exempt charity and company limited by
guarantee. Every academy trust enters into a funding agreement with the Secretary of
State for Education that sets out the requirements which apply to individual academies
and the conditions to which the payment of grant is subject.
There are a number of different types of academies. Some academies have sponsors
while other schools convert to become academies without a sponsor. Many academies
operate in chain arrangements while others operate autonomously. The first academies
were mainly underperforming secondary schools but under the coalition government the
programme was opened to all secondary, primary, special schools, pupil referral units
and post-16 institutions. Free schools, university technical colleges (UTCs) and studio
schools are new academies which open in direct response to parental and employer
demand and aim to drive up standards in the communities they serve.
Academies have more autonomy than local authority maintained schools in a number of
areas, including how they use the national curriculum and being able to hire teachers
who do not hold qualified teacher status. Until now, the government has not collected
information on exactly how academies are using their autonomy. This report presents
the results of a survey which was designed to understand the reasons for schools
becoming academies; the changes they have made since conversion; perceived impact
of these changes; attitudes towards the new national curriculum; how they collaborate
with other schools; and changes in the performance management of staff.
The results are analysed by the type of academy; school phase; length of time open;
performance; and whether they are members of a MAT. It is important to note that the
analysis shows where there are correlations between becoming academies and
subsequent outcomes, rather than proven causation.

4. Methodology and sample
A 15 minute online survey was sent to the 2919 academies open on 1st May 2013.
Academies which converted after the 1st May 2013 were excluded from the survey. The
survey focused on changes made since becoming an academy so it was not appropriate
to ask a number of the questions to recent converters. The survey was initially issued to
academies on 24th February 2014 and fieldwork closed on 30th March 2014. A total of
720 academies replied (a response rate of 25 per cent). A short survey was also sent to
a sample of LA maintained schools to act as a comparison group. Only sixty schools
responded so the results have not been included in this report.
9
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academic year alignment for planning - I feel academy status enables us to spend money
where it matters - on teaching and learning.”
“As a leading school we became tired of how under performing schools were getting
additional funding from the LA and they did not have the impact to sort out these schools
by sorting the leadership out. It kept happening year on year. We also felt we were not
getting value for services and money was been squandered at LA level. We had already
been operating and running the school as a business with our children as shareholders
and investing in our facilities and teaching and learning. By becoming a sponsor
academy we could invest further in our own school and impact further on standards but
also use our successful model in other failing schools which had issues. Having only
worked in failing schools and turning them around, it was always the system leadership
and operations that let school expectations and culture of blame on context creep in. By
being a sponsor academy we could not just be a plaster stuck on for a re-occurring
period every couple of months but actively sorts out the school at root and creates a
culture of success.”
Where academies converted to create opportunities for collaboration, they were able to
provide a clear explanation of their reasoning.
To create opportunities for collaboration
“We have used Academic freedoms to work with schools that we choose to work with in
both state and private sectors.”
“We can share staff more easily, share governance and leadership. Procurement and
management is much easier. We can hold each other to account in a professional
manner creating a school led system.”
“The academy chain we decided to join has a clear focus on raising standards through
school to school support. We were already part of a very strong locality group working
collaboratively to secure the best possible outcomes for all the children and families we
serve. We joined the academy chain as a group. We also felt that the LA was not going
to be in the position to offer the support we required to raise standards, as there was an
evidence of support services for schools being withdrawn.”
“In our village, there is an infant school and a junior school. By joining together in a multi
academy trust the working partnership between the two schools has been strengthened.
The needs of the children are now more effectively addressed and the whole community
has benefitted from the high quality teaching and learning to be found in both
establishments.”
Saw becoming an academy as a natural progression
“Small primary… with an outstanding OFSTED inspection (including grade 1 for
governance) conversion was a natural progression for us. We did not have, or need, any
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support from the LA. We supported other schools with school improvement. Governors
decided Academy status would allow us to match funds to meet the needs of the
children. We have since become an official sponsor and formed a MAT to further provide
effective partnership, sharing of resources for the benefit of staff and our children.”
“Having the freedom, that Academy status gives us, was the key for our original
application. We are in the driving seat and can set our own 'blue prints' for systems and
procedures. We are keen to develop as a sponsor to support other schools and raise
educational standards for more students.”

6. Changes planned or made since becoming an academy
Key findings






Academies have made a wide range of changes and change was more common in
sponsored than converter academies and in secondary more than primary academies.
Almost 9 in 10 academies have procured services previously provided by their local authority
(LA) from another source. Three quarters have changed (55 per cent) or plan to (24 per cent)
change the curriculum they offer; and almost three quarters have formalised collaboration
arrangements (60 per cent) or plan to (11 per cent).
Only a small proportion (14 per cent) have changed (8 per cent) or plan to (6 per cent)
change length of school day and 9 per cent have changed (4 per cent) or plan to (5 per cent)
change school terms.
Academies who have been open longer have made more changes. More recent openers
have not yet planned to make all of the changes made by early academies.

All academies were asked what changes they had made since becoming an academy
and whether they planned any for the future.
Almost 9 in 10 academies have procured services previously provided by their local
authority (LA) from somewhere else. Three quarters have either already changed or plan
to change the curriculum they offer. Around two thirds of academies have either already
changed or planned to make changes to; collaborating more formally with other schools
and changing the pattern of capital expenditure/savings from back office functions.
Academies appear to make their intended changes relatively quickly. Some changes
appear to take longer to implement with a relatively large proportion planning to change
compared to already changed. For example, although over half have changed the
curriculum they offer, a further quarter plan to but have not yet done so. As highlighted in
Figure 6, other changes such as introducing revenue generating activities, changing staff
pay structures, changing term dates and the length of the school day; are areas which
are planned for a relatively large proportion of academies in comparison to how many
have made the change. The only changes which were still planned by substantial
proportions of respondents were changes to the curriculum offered and introducing
17

revenue-generating activities. Changes which had only been made by small proportions
of academies so far were also only planned by small proportions.
Figure 6: Changes made (or planned) since becoming an academy
87%

Procured services that were previously provided by the LA
Changed the curriculum you offer
Collaborated with other schools in more formalised partnerships
Changed your pattern of capital expenditure
Introduced savings in back-office functions (such as human resources, ICT,…
Reconstituted your governing body
Changed the performance management system for teachers

55%
60%
59%
58%
58%
56%

4%
24%
11%
11%
7%
5%
3%

35%
21%
47%
8%
Changed school leadership
48%
3%
Added non-teaching positions
33%
8%
Increased the number of pupils on roll
24%
12%
Changed staff pay structures
22%
7%
Changed your admission criteria
16% 2%
Hired teachers without qualified teacher status (QTS)
Sought to attract pupils from a different geographical area 10% 5%
Increased the length of the school day 8% 6%
Changed the length of school terms 4%5%
1%
Reduced the number of pupils on roll 2%
Introduced or increased revenue-generating activities

Made change

0%
20%
Plan to change

40%

60%

80%

100%

Base: All academies 720
As would be expected, the longer an academy has been open, the more changes they
have made. Table 2 shows the proportion of academies who have made each possible
change who opened in the time periods Pre May 2010, May 2010- April 11, May 2011April 2012 and May 2012- April 2013. The changes highlighted in yellow are those where
there is little difference between academies who have been open for longer than those
becoming academies more recently. This suggests these changes can be made fairly
instantaneously.
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Table 2: Changes made by academies by opening date
pre May
2010

May 2010 Apr 2011

May 2011 Apr 2012

May 2012 Apr 2013

78%

86%

91%

84%

Changed your pattern of capital expenditure
Introduced savings in back-office functions

65%
70%

77%
73%

65%
61%

48%
55%

Collaborated with other schools in more formalised
partnerships

70%

66%

58%

59%

Changed the curriculum you offer
Reconstituted your governing body

74%
65%

64%
63%

61%
53%

47%
65%

Changed school leadership

87%

59%

44%

44%

Changed the performance management system for
teachers

74%

59%

59%

54%

Introduced or increased revenue-generating
activities

48%

57%

38%

26%

Added non-teaching positions

70%

57%

57%

39%

Increased the number of pupils on roll

61%

45%

33%

28%

Changed staff pay structures

30%

35%

26%

17%

Changed your admission criteria

43%

32%

26%

14%

Hired teachers without qualified teacher status
(QTS)

48%

28%

16%

11%

Sought to attract pupils from a different geographical
area

13%

16%

14%

6%

Increased the length of the school day

39%

10%

7%

4%

Changed the length of school terms

9%

5%

6%

2%

Reduced the number of pupils on roll

4%

3%

1%

2%

Base size

23

100

240

250

Procured services that were previously provided by
the LA

Table 2 shows that academies who have been open longer have made more changes.
An obvious hypothesis from this finding is that later openers would be planning to make
more future changes than the early ones. Table 3 shows that this is only the case for a
few changes i.e. changing the curriculum, introducing revenue-generating activities and
changing the pattern of external expenditure. This suggests that, on average, the
schools more eager to innovate converted relatively quickly, whereas more recent
converters do not yet plan to make as many changes to the way they operate.
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Table 3: Changes planned by academies by opening date
pre May
2010
9%

May 2010 Apr 2011
16%

May 2011 Apr 2012
20%

May 2012 Apr 2013
32%

13%

12%

18%

27%

13%

12%

10%

12%

Changed staff pay structures

17%

9%

9%

14%

Changed school leadership

4%

8%

6%

10%

Changed your admission criteria

9%

8%

5%

6%

Increased the length of the school day

4%

7%

6%

6%

Increased the number of pupils on roll

9%

6%

8%

8%

Introduced savings in back-office functions

4%

5%

6%

9%

Procured services that were previously provided by
the LA

4%

5%

3%

6%

Changed your pattern of capital expenditure

9%

4%

5%

18%

Sought to attract pupils from a different geographical
area

17%

4%

4%

6%

Reconstituted your governing body

0%

4%

5%

5%

Changed the performance management system for
teachers

4%

4%

2%

3%

Added non-teaching positions

4%

3%

3%

4%

Changed the length of school terms

4%

2%

7%

6%

4%

1%

2%

2%

4%

1%

1%

1%

23

100

240

250

Changed the curriculum you offer
Introduced or increased revenue-generating
activities
Collaborated with other schools in more formalised
partnerships

Hired teachers without qualified teacher status
(QTS)
Reduced the number of pupils on roll

Base

Changes made by different types of academy
There were some noticeable differences in the changes made by sponsored and
converter academies. Sponsored academies were typically previously struggling
schools, so it was perhaps to be expected that changes would be more likely in these
academies. Figure 7 presents all of the changes which sponsored academies were
statistically more likely to make than converter academies. The biggest difference is that
72 per cent of sponsored academies have changed their senior leadership compared to
40 per cent of converters. There is also a large difference in the proportion who have
reconstituted their governing body. This shows that sponsors improve the performance
of schools by making fundamental changes to the way they are run.
Converter academies were not statistically more likely to make any of the changes,
compared to sponsored.
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Changes academies are unable to make
Academies were asked to explain any changes they had wanted to make but had so far
been unable to do so. 18 per cent reported that they were unable to make at least one
change they would have liked, most commonly a change to the length of school terms
(reported by 4 per cent of academies); changes to capital expenditure (4 per cent);
increasing revenue generating activities (4 per cent); changes to staff pay (3 per cent);
and increasing the length of the school day (3 per cent).
These academies were asked what prevented them from making their desired changes.
The most common responses were: lack of funding/capital (27 per cent); issues with
TUPE (9 per cent); and causing problems for families with children in different schools (7
per cent).
Some academies articulated how they felt constrained by issues beyond their control.
“Difficult to do so under current economic climate e.g. we have permission to open a
Sixth Form due to overwhelming pupil and parent demand. We have attempted to raise
the capital required through sponsorship but have been unable to do so.”
“Length of school terms - not realistic to do so - right on border with Lincs, Norfolk and
Peterborough. Staff have children attending school in different LAs - also other local
schools.”
“Academy chain follows national terms and conditions so, we are limited by the chain in
what is allowed. Changing school terms is too complex for a single school to do, as staff
have children in different schools and variability in holidays will not work practically in a
small area.”

7. Perceived impact of changes made
Key findings




Two thirds of academies believe the changes they have made have improved attainment.
This is especially the case for sponsored academies. The longer an academy has been
open, the more likely they are to say the changes have substantially improved attainment.
Increased collaboration, changes to the curriculum and school leadership were felt to have
led to the biggest improvements in academies. Changes in leadership were seen as
important especially in sponsored academies.

All academies which had made changes since converting (706 out of 720) were asked
whether the changes had made a difference. As shown in Figure 9, almost half (45 per
cent) of sponsored academies felt that the changes had substantially improved
attainment, with just under a third (32 per cent) believing they had moderately improved
attainment – so overall over three quarters said they have improved attainment.
Changes made by converter academies were somewhat less likely to be seen as having
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Figure 11: Perceived impact of changes made by phase and type

Which changes are making the difference?
Table 4 shows the following proportions: academies making each change; those who
have made the change and believe it has improved attainment; and the proportion who
have made a change and believe it is the most important change they have made.
Three of the four most commonly made changes are linked to saving/having control over
money but the academies who have made these changes do not necessarily link them to
improved attainment (although it is possible that many changes were helped by more
funding for frontline education). The changes made which academies are most likely to
link to improved performance fundamentally change how the school functions i.e.
collaborating with schools in more formal partnerships (45 per cent), changing the
curriculum (57 per cent), changing school leadership (55 per cent) and although not
many have increased the length of the school day, of those that have a large proportion
regard it as important (54 per cent).
The two changes most likely to be endorsed as the most important are changing the
curriculum (endorsed by 29 per cent of those who made the change) and changing the
school leadership (31 per cent).
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Table 4: The perceived impact of different changes

Procured services that were previously provided by the LA
Collaborated with other schools in more formalised partnerships
Changed your pattern of capital expenditure
Introduced savings in back-office functions
Reconstituted your governing body
Changed the performance management system for teachers
Changed the curriculum you offer
Added non-teaching positions
Changed school leadership
Introduced or increased revenue-generating activities
Increased the number of pupils on roll
Changed staff pay structures
Changed your admission criteria
Hired teachers without qualified teacher status (QTS)
Sought to attract pupils from a different geographical area
Increased the length of the school day
Changed the length of school terms
Reduced the number of pupils on roll

% of those making
% of those making
the change who
the change linking it think it is the most
% of academies
to improved
important change
making the change
attainment
they have made
87%
20%
6%
60%
45%
15%
59%
21%
3%
58%
14%
0%
58%
16%
1%
56%
36%
7%
55%
57%
29%
48%
35%
8%
47%
55%
31%
35%
20%
4%
33%
11%
1%
24%
13%
2%
22%
8%
1%
16%
15%
3%
10%
9%
1%
8%
54%
11%
4%
16%
3%
2%
17%
8%

Table 5 demonstrates that there was some variation between the changes perceived to
be making a difference in sponsored academies compared to converters. For sponsored
academies, two factors dominate endorsement as the most important change made;
namely changing school leadership (56 per cent of sponsored academies who made the
change) and changing the curriculum (26 per cent of sponsored academies who made
the change).
For converter academies there were not such clearly dominant changes. Only two of the
changes listed were not endorsed as the most important change for converters compared
to ten for sponsored academies. Although only a small proportion of converter
academies have changed the length of the school day, this was the most important
change for a fifth of those who had made it.
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Table 5: The difference in perceived impact of changes between academy types

Procured services that were previously
provided by the LA
Changed your pattern of capital expenditure
Introduced savings in back-office functions
Collaborated with other schools in more
formalised partnerships
Reconstituted your governing body
Changed the curriculum you offer
Changed the performance management
system for teachers
Added non-teaching positions
Changed school leadership
Introduced or increased revenue-generating
activities
Increased the number of pupils on roll
Changed staff pay structures
Changed your admission criteria
Hired teachers without qualified teacher status
(QTS)
Sought to attract pupils from a different
geographical area
Increased the length of the school day
Changed the length of school terms
Reduced the number of pupils on roll

% of sponsored
making the
% of converter
% of sponsored % of converter change who
making the
making the
making the
think it is the
change who
change linking change linking
most
think it is the
it to improved it to improved
important most important
attainment
attainment
change
change

% of
sponsored
academies
making the
change

% of
converter
academies
making the
change

83
54
55

88
60
59

17
19
12

21
22
14

5
1
0

6
4
1

68
76
61

58
54
53

45
26
77

45
12
50

8
0
26

17
1
30

70
50
72

52
47
40

39
31
73

35
36
46

3
3
56

9
10
20

34
41
24
20

35
30
24
22

8
12
9
7

23
11
14
9

0
0
0
0

5
2
3
2

24

14

14

15

0

4

12
18
6
3

9
5
4
1

11
63
22
0

8
45
13
25

0
0
0
0

0
21
0
13

8. The use of unqualified teachers
Key finding



16 per cent of academies have hired unqualified teachers but only five per cent of academies
have any unqualified teachers who are not working towards QTS.
Those open as academies longer are more likely to have hired a non QTS teacher.

One of the changes academies can make is to hire unqualified teachers. Table 6 shows
that 16 per cent of all academies have used this freedom (24 per cent of sponsored and
14 per cent of converters). Secondary schools were more likely than primary (23 per
cent compared 8 per cent) to have used unqualified teachers.

28

Table 6: The proportion of academies who have hired unqualified teachers
Total

Sponsor

Converter

Primary

Secondary

16%

24%

14%

8%

23%

720

148

572

334

360

Hired teachers
without qualified
teacher status
(QTS)
Base

Table 7 shows that those schools which achieved academy status first are more likely to
hire unqualified teachers.
Table 7: The proportion of academies who have hired unqualified teachers by
opening date
Total (of
those who
agreed to
data
matching)
Hired teachers without
qualified teacher status
(QTS)
Base

17%
613

May
2011
- Apr
2012

May
2012 Apr
2013

Pre
May
2010

May
2010 Apr
2011

48%

28%

16%

11%

23

100

240

250

The 16 per cent (116) of academies which have hired an unqualified teacher since being
an academy were asked how many teachers they currently employ without qualified
teacher status (QTS). Table 8 shows that seven per cent of those who have at some
point hired a non-QTS teacher do not currently have any, while 32 per cent only have
one; and 23 per cent have two – so overall 62 per cent of academies who have hired a
non-QTS teacher currently have two or fewer.
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Table 9: Difference by phase in the proportion of academies planning to follow the
curriculum to a great extent and not al all

Mathematics
English
ICT
Science
PE
Geography
RE
Modern foreign
Languages
PSHE
History
Art and Design
Music
Design and Technology
Citizenship

Great Extent
Primary
Secondary
81%
78%
79%
77%
65%
53%
62%
75%
51%
59%
39%
66%
38%
48%

Not at all
Primary Secondary
1%
1%
1%
1%
1%
4%
2%
1%
4%
2%
7%
1%
13%
5%

38%
64%
12%
1%
38%
39%
6%
3%
37%
65%
8%
1%
36%
60%
6%
3%
35%
56%
7%
3%
34%
56%
7%
2%
29%
35%
11%
11%
Base: primary academies 334 and secondary academies 360

Introduction of new subjects
All respondents were asked if they had introduced new subjects since becoming an
academy; 22 per cent claimed to have done so. There was a significant difference
between primary and secondary phases – 13 per cent primary compared to 30 per cent
for secondary.
Table 10 shows that within the secondary phase there was a significant difference
between sponsor and converter academies; however, within the primary phase there was
not.
Table 10: Introduction of new subjects by academy type and phase

No difference

Significant difference

As would be expected given previous findings which showed that those academies who
converted shortly after May 2010 have made more changes; the proportion who have
introduced new subjects is higher for this group. Of the pre 2010 sponsored academies
(only 23 in the matched sample) 57 per cent have introduced new subjects, May 201033

April 2011 27 per cent, May 2011-April 2012 23 per cent and for May 2012-April 2013 16
per cent.
The most popular new subjects were Computer Science, Psychology, Engineering and
Photography. Science was more likely to be added in sponsored academies. This does
not mean that these subjects are more likely to be taught in these schools; rather they
are now doing them when they did not do so previously.
Table 11: New subjects offered by academy type

Computing/Computer Science
Psychology
Photography
Engineering
Economics
Mathematics (incl.
additional/advanced)
Philosophy and Ethics
Law
Drama/Drama & Theatre Studies
Business Studies
Chinese/Mandarin
Science
Spanish
Base

Total Secondary
28%
16%
10%
10%
9%

Secondary academy
type
Sponsored Converter
23%
31%
14%
17%
11%
10%
14%
8%
9%
10%

9%

17%

6%

8%
8%
7%
7%
7%
7%
6%
107

11%
9%
9%
14%
9%
17%
6%
35

7%
8%
6%
4%
6%
1%
6%
72

A total of 41 primary academies have introduced new subjects. The two most popular
subjects to be introduced (by four academies) were Drama and Spanish, a further three
introduced science, cookery, citizenship and music.

10. Change in first choice applications
Key finding



Over half of sponsored academies (66 per cent of secondary sponsored) and a third of
converters reported an increase in first choice applications.

The longer an academy is open, the more likely they were to say thay had
experienced an increase in first choice applications

All academies were asked whether since becoming an academy they had experienced a
change in the number of first choice applications for their school. Forty per cent of
academies had seen an increase (although given demographic changes we would
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WKHLUUHVSRQVHZLWKURXJKO\DWKLUGVD\LQJWKH\ZRXOGEHLQWHUHVWHGURXJKO\DWKLUGZKR
ZRXOGQRWDQGDWKLUGZKRZHUHQRWVXUH6HFRQGDU\DFDGHPLHVZHUHVLJQLILFDQWO\PRUH
OLNHO\WKDQSULPDU\WRVD\WKH\ZRXOGZDQWWRERUURZPRQH\ SHUFHQWFRPSDUHGWR
SHUFHQW 7KHUHZHUHQRVLJQLILFDQWGLIIHUHQFHVEHWZHHQFRQYHUWHUVDQGVSRQVRUHG
DFDGHPLHVRUEHWZHHQWKRVHZKRDUHRUDUHQRWLQD0$7
7DEOH$FDGHPLHVGHVLUHWRERUURZ







)LJXUHVKRZVWKHDFDGHPLHVZKRDFKLHYHGDFDGHP\VWDWXVVKRUWO\DIWHU0D\
DUHPRUHOLNHO\WRZLVKWRERUURZIXQGV7KLVVXSSRUWVWKHILQGLQJWKDWHDUO\FRQYHUWHUV
ZHUHOLNHO\WRPDNHPRUHFKDQJHVDQGDSSHDUPRUHOLNHO\WRLQQRYDWH
)LJXUH$FDGHPLHVGHVLUHWRERUURZE\GDWHRIUHFHLYLQJDFDGHP\VWDWXV



7KRVHDFDGHPLHVZKRZHUHLQWHUHVWHGLQERUURZLQJIXQGVZHUHDVNHGKRZWKH\ZRXOG
XVHWKHERUURZHGIXQGV$VGHPRQVWUDWHGLQ7DEOHWKHUHZHUHQRVLJQLILFDQW
GLIIHUHQFHVEHWZHHQSULPDU\DQGVHFRQGDU\VFKRROVDOWKRXJKEDVHVL]HVDUHORZWKHUH
ZHUHGLIIHUHQFHVEHWZHHQDFDGHP\W\SHV+DOIRIFRQYHUWHUDFDGHPLHVFODLPHGWKH\
ZRXOGVSHQGWKHPRQH\RQH[SDQVLRQ FRPSDUHGWRSHUFHQWRIVSRQVRUHG ZKLOH
VSRQVRUHGDFDGHPLHVZHUHPRUHOLNHO\WKDQFRQYHUWHUVWRVD\WKH\ZRXOGVSHQGWKH
IXQGVRQOHDUQLQJUHVRXUFHV SHUFHQWFRPSDUHGWRSHUFHQW DQG2WKHU SHU
FHQWFRPSDUHGWRSHUFHQW 



7DEOH8VHRIERUURZHGIXQGV


6RPHRIWKRVHZKRDQVZHUHGµRWKHU¶SURYLGHGPRUHGHWDLO&RPPRQUHVSRQVHVZHUH
VWDIILQJWHDFKHUVDQGLPSURYLQJVSRUWVIDFLOLWLHV

 6FKRROWRVFKRROVXSSRUW
Key findings
x SHUFHQWRIDFDGHPLHVVXSSRUWRWKHUVFKRROV SHUFHQWRIFRQYHUWHUVDQGSHUFHQWRI
VSRQVRUHG SHUFHQWRIDFDGHPLHVVXSSRUWVFKRROVWKH\GLGQRWEHIRUHFRQYHUVLRQ
x $OPRVWDOODFDGHPLHVUDWHGRXWVWDQGLQJE\2IVWHGVXSSRUWRWKHUVFKRROV SHUFHQW 
x $FDGHPLHVRIWHQUHFHLYHVXSSRUWIURPDFDGHPLHVZLWKLQDWUXVWRIZKLFKWKH\DUHQRWD
PHPEHUZKHWKHUWKH\DUHPHPEHUVRID0$7RUQRW


6XSSRUWLQJRWKHUVFKRROV
$NH\DLPRIWKHHGXFDWLRQUHIRUPVLVWRLQFUHDVHWKHOHYHORILQWHUDFWLRQEHWZHHQ
VFKRROV&RQYHUWHUDFDGHPLHVDUHH[SHFWHGWRSURYLGHVFKRROWRVFKRROVXSSRUWDQG
WKHUHLVHYLGHQFHWKDWWKLVLVKDSSHQLQJSHUFHQWRIDFDGHPLHVVXSSRUWRWKHUVFKRROV
ZLWKFRQYHUWHUVPRUHOLNHO\WKDQVSRQVRUHGDFDGHPLHVWRGRVR SHUFHQWFRPSDUHGWR
SHUFHQW 7KHUHZDVQRVLJQLILFDQWGLIIHUHQFHLQWKHOLNHOLKRRGRISULPDU\DQG
VHFRQGDU\DFDGHPLHVSURYLGLQJVXSSRUWWRRWKHUVFKRROV
)LJXUHVKRZVWKDWDOWKRXJKWKHYDVWPDMRULW\RIDFDGHPLHVVXSSRUWRWKHUVWKRVHUDWHG
RXWVWDQGLQJE\2IVWHGDUHPRUHOLNHO\WRGRVRWKDQWKRVHZKRDUHQRW2QO\DYHU\VPDOO
PLQRULW\RIRXWVWDQGLQJVFKRROVGRQRWFODLPWRVXSSRUWRWKHUV'DWDDUHQRWSUHVHQWHG
IRULQDGHTXDWHVFKRROVEHORZGXHWRDSURKLELWLYHO\ORZEDVH  



)LJXUH7KHSURSRUWLRQRIDFDGHPLHVVXSSRUWLQJRWKHUVE\2IVWHGJUDGH


7KRVHZKRDFKLHYHGDFDGHP\VWDWXVVKRUWO\DIWHU0D\DUHPDUJLQDOO\PRUHOLNHO\
SHUFHQW WREHVXSSRUWLQJRWKHUVFKRROVWKDQWKRVHZKREHFDPHDFDGHPLHVEHWZHHQ
0D\DQG$SULO SHUFHQW 
$FDGHPLHVZHUHDVNHGVSHFLILFDOO\ZKDWVXSSRUWWKH\KDGSURYLGHGVLQFHEHFRPLQJDQ
DFDGHP\DQGSHUFHQWVDLGWKDWWKH\ZHUHQRZSURYLGLQJVXSSRUWWRVFKRROVWKDWWKH\
GLGQRWEHIRUH
$OPRVWWKUHHTXDUWHUV SHUFHQW RIIHUMRLQWSUDFWLFHGHYHORSPHQW HJOHVVRQVWXG\ 
2WKHUVXSSRUWRIIHUHGLQFOXGHVGHYHORSLQJPLGGOHOHDGHUVKLS SHUFHQW UXQQLQJ&3'
FRXUVHV SHUFHQW DQGERRVWLQJVHQLRUOHDGHUVKLSFDSDFLW\ SHUFHQW -XVWRYHUD
WKLUGKDYHGHSOR\HGDQ6/(//(RU1/( SHUFHQW DQGSHUFHQWKDYHVHFRQGHG
WHDFKHUVRUOHDGHUVLQWRRWKHUVFKRROV
7KHUHDUHVRPHGLIIHUHQFHVEHWZHHQWKHVXSSRUWRIIHUHGE\W\SHDQGSKDVHRIDFDGHP\
&RQYHUWHUVZHUHPRUHOLNHO\WRGHSOR\DQ6/(//(RU1/( SHUFHQWFRPSDUHGWR
SHUFHQWRIVSRQVRUHG DQGPRUHOLNHO\WRUHYLHZJRYHUQDQFH SHUFHQWFRPSDUHGWR
SHUFHQWRIVSRQVRUHG 3ULPDU\VFKRROVZHUHPRUHOLNHO\WRRIIHUMRLQWSUDFWLFH
GHYHORSPHQW SHUFHQWFRPSDUHGWRSHUFHQWRIVHFRQGDULHV 6HFRQGDU\VFKRROV
DUHPRUHOLNHO\WRRIIHUDZLGHUDQJHRIVXSSRUW DVLOOXVWUDWHGLQ7DEOH HVSHFLDOO\
GHYHORSPHQWRIIXWXUHPLGGOHOHDGHUVKLSDQGGHSOR\LQJDQ6/(//(1/(



Table 14: The type of support offered

Joint practice development (e.g. Lesson study)
Developing middle leadership
Externally-run CPD courses
Boosting senior leadership capacity
Deployed an SLE / LLE / NLE
Secondment of teachers or leaders into other schools
Action research activities
Developing programmes for future leaders
Other (Please specify)
Review of governance

% of all academies
offering support
72%
57%
56%
44%
39%
38%
26%
25%
25%
22%

% of primary
academies offering
support
77%
53%
51%
47%
34%
30%
23%
19%
22%
22%

% of secondary
academies
offering
support
70%
62%
58%
42%
43%
46%
31%
31%
26%
22%

Those who said they had provided ‘other’ support were asked to specify the type of
support they provided. Some specific comments from academies included:
“I have supported several schools, who have been interested in becoming stand-alone
academies. I have undertaken face-to-face meetings with Head teachers, governors and
senior leaders in schools to guide their applications.”
“Curriculum development and mentoring has always been a key component of our
support for other schools, locally, nationally and internationally.”
“Providing outreach and inreach to mainstream SEN pupils. We are now considering
developing a business model for this.”
“Specialist behaviour support, Literacy, EYFS, SENCO & Performing Arts teachers
brokered out to other primary schools and secondary academies.”

The importance of multi-academy trusts
One of the reasons academies join MATs is to formalise the support they give and
receive. As would be expected, those in MATs are more likely to offer a wider range of
support to other schools. As shown by Figure 18, this is particularly apparent with
regards to developing leaders and improving governance.

40

)LJXUH7\SHVRIVXSSRUWSURYLGHGE\WKRVHLQD0$7



5HFHLYLQJVXSSRUWIURPRWKHUDFDGHPLHV
0RUHWKDQKDOI SHUFHQW RIUHVSRQGHQWVKDGUHFHLYHGVXSSRUWIURPRWKHUDFDGHPLHV
$VZRXOGEHH[SHFWHGVSRQVRUHGDFDGHPLHVDUHPRUHOLNHO\WRKDYHUHFHLYHGVXSSRUW
WKDQFRQYHUWHUV SHUFHQWFRPSDUHGWRSHUFHQW 
7KRVHUHFHLYLQJVXSSRUWZHUHDVNHGIURPZKHUHLWFDPH,WLVLQWHUHVWLQJWRQRWHWKDW
DOWKRXJKSHUFHQWRIDFDGHPLHVLQD0$7UHFHLYLQJVXSSRUWGRVRIURPRWKHUVLQWKHLU
0$7RYHUDILIWK  UHFHLYHGVXSSRUWIURPDFDGHPLHVIURPDGLIIHUHQWWUXVWWRWKHLU
RZQ+DOIRIWKRVHLQD0$7ZKLFKZHUHUHFHLYLQJVXSSRUWKDGGRQHVRIURPRWKHU
SDUWQHUDFDGHPLHV7KLVVXJJHVWVWKDW0$7VDUHQRWZRUNLQJLQLVRODWLRQIURPWKHUHVWRI
WKHORFDOVFKRROV\VWHPDQGDUHDFWLYHO\ZRUNLQJWRJHWKHUWROHDGVFKRROLPSURYHPHQW
7KLVILQGLQJLVVXSSRUWHGE\WKHIDFWWKDWRIWKRVHZKRDUHQRWLQ0$7VSHUFHQWRI
WKRVHUHFHLYLQJVXSSRUWGRVRIURPDFDGHPLHVZKRDUHLQD0$7



 0RQLWRULQJWHDFKHUV¶SD\DQGSHUIRUPDQFH
Key finding
x 2YHUKDOIRIDFDGHPLHVKDYHFKDQJHGKRZWKH\PRQLWRUWHDFKHUSHUIRUPDQFH±WKLVLVPRVW
FRPPRQLQVSRQVRUHGDQGVHFRQGDU\DFDGHPLHV
x $URXQGWZRWKLUGVRIDFDGHPLHVPRQLWRUSXSLOV¶DWWDLQPHQWDQGSURJUHVVDWOHDVWKDOIWHUPO\
$OPRVWSHUFHQWRIVSRQVRUHGDFDGHPLHVGRVR
x SHUFHQWRIDFDGHPLHVH[SOLFLWO\OLQNSD\WRSHUIRUPDQFH


+RZGRDFDGHPLHVPRQLWRUWHDFKHUV¶SHUIRUPDQFH"
$OODFDGHPLHVZHUHDVNHGKRZIUHTXHQWO\WKH\XVHGGLIIHUHQWDSSURDFKHVWRPRQLWRU
WHDFKHUSHUIRUPDQFH%\IDUWKHPRVWIUHTXHQWDSSURDFKXVHGZDVLQIRUPDOFODVVURRP
REVHUYDWLRQV±SHUFHQWGRWKLVPRUHWKDQKDOIWHUPO\DQGDIXUWKHUSHUFHQWKDOI
WHUPO\)RUPDOFODVVURRPREVHUYDWLRQVWDNHSODFHDWOHDVWWHUPO\LQSHUFHQWRI
DFDGHPLHV SHUFHQWDWOHDVWKDOIWHUPO\ 0HDVXUHVRISXSLODWWDLQPHQWDQGSURJUHVV
DUHXVHGDWOHDVWKDOIWHUPO\E\WZRWKLUGVRIDFDGHPLHV
)LJXUH0HWKRGVXVHGWRPRQLWRUVWDIISHUIRUPDQFH


%DVH$OODFDGHPLHV
7KHIUHTXHQF\RIPRQLWRULQJVWDIISHUIRUPDQFHLVVLJQLILFDQWO\KLJKHULQVSRQVRUHG
DFDGHPLHVWKDQFRQYHUWHUVIRUDQXPEHURIGLIIHUHQWDSSURDFKHV)LJXUHVKRZV
ZKHUHWKHUHDUHVLJQLILFDQWGLIIHUHQFHVLQWKHSURSRUWLRQRIDFDGHPLHVXVLQJHDFK
DSSURDFKDWOHDVWKDOIWHUPO\7KHGDWDVKRZWKDWVSRQVRUHGDFDGHPLHVXVHPHDVXUHV
RISXSLODWWDLQPHQWDQGSURJUHVVGDWDPRUHIUHTXHQWO\



)LJXUH0HWKRGVXVHGWRPRQLWRUVWDIISHUIRUPDQFH±VSRQVRUYVFRQYHUWHU XVH
DSSURDFKDWOHDVWKDOIWHUPO\ 


7KHUHDUHVRPHGLIIHUHQFHVEHWZHHQKRZSULPDU\DQGVHFRQGDU\DFDGHPLHVPRQLWRU
SHUIRUPDQFH7KHVHDUHSUHVHQWHGLQ7DEOH



Table 15: Performance monitoring in primary and secondary academies
More regular in Primary
academies

More regular in
Secondary academies

No significant
difference

Formal discussions about
performance – 86% of
primary do this more
frequently than annually
compared to 75% in
secondary

Informal classroom
observations – 64% of
secondary have these more
than half termly compared
to 54% in primary

Formal classroom
observations

Written appraisal reports –
46% have termly or more
regularly in primary
compared to 30% in
secondary

Pupil attainment measured
internally – 23% of
secondary more than half
termly compared to 15%
primary (although figures
similar for at least half
termly overall)

Pupil feedback

Pupil progress – 26% of
secondary more than half
termly compared to 18% in
primary (although figures
similar for at least half
termly overall)

Assess the impact of
wider pupil outcomes

Parental feedback

Academies were asked to provide more detail about how they monitor teacher
performance and some made the point that what they do is more than just monitoring
performance but also about development/coaching.
“We use work scrutiny on learning walks and formal observation to assess performance
(student progress) over time. We have a system of learning walks, where senior leaders
take teachers who need to improve out on learning walks to look at specific areas of
outstanding practice. We use one-to-one coaching for teachers, who get 2 RI judgements
in formal observations in a year.”
“Cyclical and ongoing, using a variety of formal and informal means. We use coaching
model, self, peer, line manager review & support. Gather evidence to support evaluation
made from range of sources including outcome data, internal assessment, formal and
44

LQIRUPDOREVHUYDWLRQVZRUNVFUXWLQ\FRQWULEXWLRQVWRWKHZLGHUFXUULFXOXPUROHDV
SHUVRQDOWXWRUHWF´
³,WLVQRWDERXWPRQLWRULQJ,WLVZKDW\RXGRDERXWLPSURYHPHQW0HDVXULQJMXVWJLYHV\RX
WKHRQHSLHFHRIFUXFLDOGDWDWKHQWKHNH\LVZKDWGR\RXGRDERXWLW:HKDYHDV\VWHP
RIFRDFKLQJDQGPHQWRULQJ7KLVUXQVWKURXJKRXWWKH\HDUZKLFKDOOVWDIISDUWDNHLQDQG
ZKLFKGULYHVWKHFRQVWDQWTXHVWIRULPSURYHPHQWQRPDWWHUKRZJRRGVRPHWKLQJPD\
DOUHDG\EH´

&KDQJHVLQKRZDFDGHPLHVPRQLWRUWHDFKHUSHUIRUPDQFH
$OODFDGHPLHVZHUHDVNHGZKHWKHUWKHLUDSSURDFKHVWRPRQLWRULQJWHDFKHUSHUIRUPDQFH
KDGFKDQJHGVLQFHEHFRPLQJDQDFDGHP\2YHUDOOSHUFHQWRIDFDGHPLHVKDYH
FKDQJHGWKHLUDSSURDFKWRPRQLWRULQJWHDFKHUSHUIRUPDQFH7DEOHVKRZVWKDW
VSRQVRUHGDFDGHPLHVDUHPRUHOLNHO\WKDQFRQYHUWHUVWRKDYHFKDQJHGDVDUH
VHFRQGDU\VFKRROVFRPSDUHGWRSULPDU\VFKRROV
7DEOH3URSRUWLRQRIDFDGHPLHVFKDQJLQJKRZWKH\PRQLWRUWHDFKHU
SHUIRUPDQFH



$OWKRXJKVHFRQGDU\DFDGHPLHVDUHPRUHOLNHO\WRKDYHFKDQJHGPRQLWRULQJ
DUUDQJHPHQWVWKDQSULPDU\7DEOHVKRZVWKHUHLVDPXFKODUJHUGLVSDULW\EHWZHHQWKH
FKDQJHVPDGHEHWZHHQWKHW\SHVRIDFDGHP\LQVHFRQGDU\FRPSDUHGWRSULPDU\SHU
FHQWRIVSRQVRUHGVHFRQGDU\DFDGHPLHVKDYHFKDQJHGFRPSDUHGWRSHUFHQWRI
FRQYHUWHUV)RUSULPDU\WKHGLIIHUHQFHLVPXFKVPDOOHU±SHUFHQWFRPSDUHGWRSHU
FHQW
7DEOH3URSRUWLRQRIDFDGHPLHVFKDQJLQJKRZWKH\PRQLWRUWHDFKHU
SHUIRUPDQFHE\SKDVHDQGW\SH








7KHDFDGHPLHVLQWKLVUHVHDUFKDOOFRQYHUWHGEHIRUHQHZUHJXODWLRQVWKDW/$PDLQWDLQHGVFKRROVZHUH
UHTXLUHGWRKDYHFKDQJHGWKHLUSHUIRUPDQFHPDQDJHPHQWV\VWHPVE\6HSWHPEHUVRWKDWSD\
SURJUHVVLRQZDVOLQNHGWRSHUIRUPDQFHDQGQRWOHQJWKRIVHUYLFH



7KHDFDGHPLHVZKRKDGFKDQJHGKRZWKH\PRQLWRUSHUIRUPDQFH SHUFHQW ZHUH
DVNHGWRH[SODLQWKHFKDQJHVPDGH%\IDUWKHPRVWFRPPRQO\FLWHGFKDQJHZDVWKDW
WKH\KDGEHHQPDGHPRUHULJRURXV SHUFHQW ZKLOHDIXUWKHUSHUFHQWVDLGWKH\
ZHUHPRUHIUHTXHQW6RPHH[DPSOHVDUHSURYLGHGEHORZ
³3ULRUWREHFRPLQJDQDFDGHP\WKHUHZDVOLWWOHULJRXULQWKHSURFHVVZLWKRQHOHVVRQ
REVHUYDWLRQSHU\HDUDQGQRVFUXWLQ\RIZRUNUHVXOWVSURJUHVVHWF7HDFKHUVZHUHJLYHQ
WKHGDWHRIWKHREVHUYDWLRQPRQWKVLQDGYDQFHDQGZHUHDOORZHGWRFKRRVHWKHOHVVRQ
DQGFODVV1RWHDFKHUZDVUHIXVHGDSD\LQFUHDVHDQGDOPRVWHYHU\WHDFKHUKDVSDVVHG
WKURXJKWKUHVKROGE\WKHWLPHWKHWUDQVIHUWRRNSODFH7KHDFDGHP\LQWURGXFHGKDOI
WHUPO\REVHUYDWLRQVDQGVWULFWHYLGHQFHEDVHGFULWHULD XVHRIWHDFKHUVWDQGDUGV
SURJUHVVDQGDWWDLQPHQWGDWDOHVVRQREVHUYDWLRQVERRNVFUXWLQ\OHVVRQSODQVFUXWLQ\
DQGIRUPDOUHYLHZPHHWLQJV $OOMXGJHPHQWVDUHQRZEDVHGRQVWXGHQWRXWFRPHVDQGLI
WKHSXSLODFKLHYHPHQWWDUJHWVDUHQRWPHWSHUIRUPDQFHPDQDJHPHQWLVQRWSDVVHGDQG
QRSD\ULVHUHVXOWV6/7 VWDUJHWVDUHWKHDFDGHP\WDUJHWVDQGHDFKPHPEHURIWKH
GHSDUWPHQWKDVWKHGHSDUWPHQWDFKLHYHPHQWWDUJHW&ROOHFWLYHUHVSRQVLELOLW\IRUDOO
FKLOGUHQ´
³,EHOLHYHWKDWZHKDYHJRWVKDUSHUPDNLQJH[SOLFLWOLQNVDWWDLQPHQWSURJUHVVUHYLHZ
F\FOH3HUIHFW0DQDJHPHQW7HDFKHUVDUHUHDOO\DWWKHFHQWUHRIUDLVLQJDWWDLQPHQWIRU
WKHLUFODVVJURXS'LVFXVVLRQLVIRFXVVHGRQWKHFRQWLQXDOQHHGWRUDLVHVWDQGDUGV´
³0RUHULJRURXV,QYROYLQJDOO6/7DQGVXEMHFWOHDGHUV%XLOWDFOHDUDQGVWULQJ7 /
WHDPDOORIZKRPDUHRXWVWDQGLQJSURIHVVLRQDOV'HYHORSHGDFOHDUDQGUREXVW
DSSUDLVDOV\VWHP'HYHORSHGDYHU\VWURQJFRDFKLQJDQGPHQWRULQJSURJUDPPH´


&KDQJHVLQKRZDFDGHPLHVPDQDJHSRRUWHDFKHUSHUIRUPDQFH
$OODFDGHPLHVZHUHDVNHGLIWKH\KDGLQWURGXFHGQHZPHWKRGVWRVSHFLILFDOO\PDQDJH
SRRUSHUIRUPDQFH$VLOOXVWUDWHGE\7DEOHVSRQVRUHGDFDGHPLHVZHUHPRUHOLNHO\WR
KDYHFKDQJHGWKHLUDSSURDFKWKDQFRQYHUWHUVDQGVHFRQGDU\VFKRROVPRUHWKDQ
SULPDU\
7DEOH3URSRUWLRQRIDFDGHPLHVFKDQJLQJKRZWKH\PDQDJHSRRUSHUIRUPDQFH
RIVWDII



$OWKRXJKWKHUHZHUHQRGLIIHUHQFHVEHWZHHQVSRQVRUHGDQGSULPDU\DFDGHPLHVZLWK
UHJDUGVWRKRZWKH\PRQLWRUWHDFKHUSHUIRUPDQFH7DEOHVKRZVWKHUHLVDVLJQLILFDQW


GLIIHUHQFHLQKRZWKH\PDQDJHSRRUSHUIRUPDQFH6SRQVRUHGDFDGHPLHVDUH
VLJQLILFDQWO\PRUHOLNHO\WRKDYHFKDQJHGKRZWKH\PDQDJHSRRUSHUIRUPDQFHIRUERWK
SKDVHV
7DEOH3URSRUWLRQRIDFDGHPLHVFKDQJLQJKRZWKH\PDQDJHSRRUSHUIRUPDQFH
RIVWDIIE\SKDVHDQGW\SH



7KHDFDGHPLHVZKRKDGFKDQJHGKRZWKH\PDQDJHSRRUWHDFKHUSHUIRUPDQFH SHU
FHQW ZHUHDVNHGWRH[SODLQWKHFKDQJHVPDGH$QXPEHURIGLIIHUHQWDUHDVZHUH
GLVFXVVHGLQFOXGLQJZULWLQJDQHZFDSDELOLW\SROLF\ SHUFHQW RUSHUIRUPDQFH
PDQDJHPHQWV\VWHP SHUFHQW PRUHFRDFKLQJ SHUFHQW ZLWKVKRUWHUEXWKLJK
LQWHQVLYH SHUFHQW SHUIRUPDQFHUHYLHZSHULRGVDQGSHUIRUPDQFHOLQNHGSD\ SHU
FHQW 
&RDFKLQJDQGVKRUWUHYLHZSHULRGV
³:HXVHIRXUWRVL[ZHHNGHYHORSPHQWSODQVIRUFRQFHUQVDQ\VWDIIZKRGRQRWLPSURYH
JRWRDVL[WRHLJKWZHHNVXSSRUWSODQVZLWKVWDIIZKRVWLOOGRQRWLPSURYHWKHQJRLQJWR
FDSDELOLW\2)67('KDYHFRPPHQWHGYHU\IDYRXUDEO\RQWKHYHU\UDSLGLPSURYHPHQWLQ
WHDFKLQJZKLFKWKH\KDYHVHHQDVDUHVXOW´
³,ILQDGHTXDWHVWDIIUHFHLYHHLJKWKRXUVRIFRDFKLQJWKHQPRYHWRDVHFRQGREVHUYDWLRQ
E\DQRWKHU'HSXW\RUWKH+HDG7HDFKHU,IWKH\DUHIRXQGWREHLQDGHTXDWHDJDLQWKHQ
WKHUHLVDQRWKHUHLJKWKRXUVRIFRDFKLQJZLWKVSHFLILFWDUJHWVWKHQWKH\DUHREVHUYHG
HLWKHUE\D'HSXW\RUD+HDG7HDFKHUZKRKDVQRWVHHQWKHPHPEHURIVWDII,IVWLOO
LQDGHTXDWHZHPRYHWRFDSDELOLW\7KLVSURFHVVWDNHVOHVVWKDQIRXUZHHNVDVZHSXWLQ
DQLQWHQVLYHZKROHGD\RIWUDLQLQJIRUWKHFRDFKLQJ&RDFKHVDUHDVVLVWDQW+HDG
7HDFKHUVZKRKDYHDGUDPDWLFDOO\UHGXFHGWLPHWDEOHDQGVSHQGPRVWRIWKHLUWLPH
FRDFKLQJVWDII´
:LWKKROGLQJSD\
³7KHILUVWDFWLRQRQSRRUSHUIRUPDQFHLVQRZWKHUHVSRQVLELOLW\RIRQHRIIRXUGHVLJQDWHG
FRDFKHV ,IWKLVIDLOVWRVHFXUHVXVWDLQHGLPSURYHPHQWWKHQµFDSDELOLW\¶IROORZV6LQFH
EHFRPLQJDQDFDGHP\WKHUHKDYHDOVREHHQDFRXSOHRIRFFDVLRQVZKHQSD\
SURJUHVVLRQKDVEHHQGHFOLQHGDVDUHVXOWRILQDGHTXDWHHYLGHQFHIRUIXUWKHUSURJUHVVLRQ
VKRUWRIFDSDELOLW\ ´
³$VSDUWRIWKHQHZSD\DQGSHUIRUPDQFHSROLF\VWDIIDUHQRZDZDUHWKDWSHUIRUPDQFHLV
OLQNHGWRVWHSVLQSD\SURJUHVVLRQDQGWKDWVXVWDLQHGSRRUSHUIRUPDQFHLVGLUHFWO\OLQNHG



WRFDSDELOLW\SURFHGXUHV7KLVLVGLVFXVVHGERWKZLWKLQSHUIRUPDQFHUHYLHZVRIWHDFKHUV
DVZHOODVLQWKHLUSXSLOSURJUHVVPHHWLQJV´

/LQNLQJSD\WRSHUIRUPDQFH
$OODFDGHPLHVZHUHDVNHGLIWKH\H[SOLFLWO\OLQNWHDFKHUV¶SD\WRSHUIRUPDQFH)LJXUH
VKRZVWKHUHZHUHQRGLIIHUHQFHVEHWZHHQDFDGHP\W\SHDQGSKDVH2YHUDOOSHUFHQW
RIDFDGHPLHVGRWKLV
)LJXUH,VSD\OLQNHGWRSHUIRUPDQFH"



 &RQFOXVLRQ
7KLVUHVHDUFKKDVSURYLGHGWKH'HSDUWPHQWIRU(GXFDWLRQZLWKDXVHIXOXQGHUVWDQGLQJRI
DFDGHPLHV¶EHKDYLRXU7KHUHVXOWVVKRZWKDWRQWKHZKROHFRQYHUWHUVEHFDPH
DFDGHPLHVIRUSRVLWLYHUHDVRQV7KDWLVWKH\ZDQWHGWRWDNHFRQWURORIWKHLUIXWXUHVDQG
XVHWKHLUDXWRQRP\WRUDLVHHGXFDWLRQDOVWDQGDUGV0DQ\DFDGHPLHVDUHQRZXVLQJ
LQQRYDWLYHDSSURDFKHVWRHGXFDWLRQFKDQJLQJWKHLUOHDGHUVKLSDQGZRUNLQJLQ
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department will use this research to develop examples of how changes made have led to
school improvement and communicate these messages within the system.
The level of support offered by academies to other schools is one of the most prominent
findings from the research. The vast majority of converter academies have started to
support schools which there were not before conversion. There is evidence of
academies in MATs supporting not only the schools in their trust but also standalone
schools and even academies in other MATs. Academies are not feeling constrained by
geographical boundaries in the way some reported in the survey that they once did, and
some are reporting being able to work with like-minded schools from different areas.
This collaboration is felt to be helping to improve the education for pupils in the schools
and academies involved.

Concluding comments from academies
All respondents were asked if they there was anything else they would like to say about
what has changed in their school as a result of becoming an academy. Respondents
took this opportunity to provide their view on the academy system as a whole. A number
of areas were highlighted including: a general sense of empowerment, opportunities for
collaboration and a real sense of autonomy.
Not all of the feedback was positive; some academies felt they were burdened by the
intensive demands of financial accountability they experienced compared to when they
were LA maintained schools.
A general sense of empowerment
“What is interesting is how all staff have really 'bought' in to the idea that we are
empowered to make the school work for our children. A palpable sense of ownership.
This is an unexpected bonus. Majority of staff ….have relished the freedoms conversion
has given us.”
“We enjoy the freedoms we have to innovate and develop practice without having to
consult or worry about third party opinions, other than those of our key stakeholders”
“The culture and climate has become even more clear; we are here for the children, not
to please a Local Authority or play their political games. All is clear that we are
autonomous within the legal parameters and this is now a locally owned and run school
for local families….. For the first time, we now have 100% focus on our children; it is
liberating.”
“More confidence to innovate. Some things we have done could potentially have been
done before, but now that we are more responsible for our own destiny and performance,
we are bolder in the changes we make.”
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“It is wonderful (although it is very hard work). I could never go back to working in a Local
Authority school because I would feel stifled by the lack of creativity there. I feel like I can
actually get on with my job rather than following the direction set by someone else.”
“In retrospect, there is little amongst the many changes we have made which wouldn't
have been possible as a community school. However, academy status has changed our
mindset and made us think about doing things that we might not have otherwise
considered. Our starting point was 'OK, so now we're becoming an academy; how is that
going to make things better?'”
Freedom from burdens placed on them by Local Authorities
“Yes; the Local Authority did not have the capacity to support us in what we wanted to
and needed to achieve. As a Head Teacher, I felt rather isolated, and felt that any visits
from the authority were 'finger-pointing' and 'knee jerk' reactions, rather than
opportunities to develop strategic solutions to underperformance that would be long
lasting and meaningful.”
“Our academy has been taken out of Local Authority/political control. We can make our
decisions based upon what we think is appropriate; we spend our resources the way we
know it's needed. The Local Authority cannot simply access our budget and remove
funds when they are ready to do so. We have control over our curriculum and are
increasingly confident in how we address the needs of our children. Our suppliers have
changed dramatically; we are no longer are obliged to use Local Authority contractors or
employees. We decide who will do our work; we decide when it will be done and if we
don't like it, there is no repeat business. We can bargain and negotiate for better prices;
we can sign contracts that benefit us and we make the savings. We can pass on savings
immediately to our children by increasing a resource area or offer a higher subsidy on
school visits…. The changes have been very positive for us; the level of responsibility to
get it right has increased, educationally and financially, but that is only right because we
have a responsibility to our children and their parents to do our best.”
Opportunities for collaboration
“We have greatly benefited from membership of our local trust. We work in genuine
collaboration with other academies within the trust. We take part in regular quality school
improvement activities.”
“We are aiming to get our first ever 'good' grade when we next have OFSTED. The
school has never achieved this grade under the Local Authority. I firmly believe that,
without the support of our sponsor and our last OFSTED judgement, we would not be
where we are now.”
“The support from being a member of our trust and having access to some highly
talented staff have been drivers for change. We now have a much clearer notion of how
to improve and with greater pace.”
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“The level of professional support and challenge for staff at all levels has significantly
improved as we work with the Executive Head and staff from across all the schools in the
MAT.”
“The amount of school to school support and leadership support has been superb. We
also have more money to spend and target the most appropriate places with less
demand for non-essential targets, data and meetings to attend from the Local Authority.
We function in a more business like way and have much better services and contracts for
cheaper prices.”
“It has been like a breath of fresh air working for a national academy chain. It has
enabled the staff to feel valued and supported and be thought of as professionals once
again.”

A significant minority highlighted areas where they felt their experience of being an
academy was not as positive as hoped. The main point is around how intensive the
finance demands on head teachers/school business managers.
Although academies view the intensive financial demands placed on them negatively, it
could be argued this demonstrates that academies are being made to provide value for
money; and are unable to waste money.
Intensive financial demands/bureaucracy
“If anything, we are being monitored with far more rigour than before; for example, when
we are being audited. Although this is more time consuming, I believe it is positive at the
moment.”
“I had hoped for less bureaucracy and directives but this has sadly not happened. I am
having to spend much more resources on back office functions such as finance and
auditing than I had thought I would.”
“It is disappointing that the School Forum is a major barrier to ensuring academies are
appropriately funded and also that academy audits are so much more burdensome than
those for Local Authority maintained schools. The effect of this is that far more senior
leadership time, in a small MAT, is spent on these issues.”
“At the moment, there is significant weight on senior leaders with regard to financial
accountability. It would be helpful for the DfE to be aware that the gains made by having
academy freedoms are equally balanced out by financial reporting and process
accountability, which, at the moment, are demanding.”
“Although we value the freedoms academy status has given us, the back office
workloads and stresses have been considerable. There appears to be audit after audit
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after audit. We understand the reasons, but we weren't made aware at the start of our
journey. The role of the accounting officer needs to be reviewed as there appear to be
conflicting messages.”
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