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Practical tool: feedback policy (secondary school/Trust)
Introduction 
Outwood Grange Academies Trust (OGAT) serves more than 25,000 students across its 44 academies. They have created a culture where feedback and marking remains effective without creating an unmanageable workload.
	Background from Lynn James, Executive Principal
[bookmark: _Hlk96425820]To ensure teachers have the freedom to excel we have evaluated how we create the conditions for teachers to focus on what makes the biggest difference. To do this we have reduced the pressures which increase teacher anxiety. 

Across the Trust, we refined performance management and quality assurance processes to better complement teacher development and enhance performance. We removed the requirement for formal lesson observations, which has reduced staff anxiety and lessened workload due to cutting out unnecessary preparation. 

Our new quality assurance process removes graded lesson observations and instead focuses senior and middle leaders to evaluate how well the subject’s curriculum is securing students’ learning across their five or seven-year journey. Students’ books become a reflection of effective learning not a check of marking compliance. 



Using this example
Schools can, if they wish, tailor or adopt this example when reviewing their own policy and practice although there is no requirement to do so.
Our rationale
High quality subject curriculum provision and delivery is informed by how students learn best. Teachers need to spend a greater amount of time planning their curriculum delivery than marking as this has a greater impact on student learning. 
Feedback should be regular, but not onerous, practice. We promote a professional approach to assessment and feedback – teachers should select the best feedback method available to impact positively on student learning and future performance. 
Clear, manageable expectations are set detailing the use of feedback in lessons, the regularity of marking, the identification of mistakes and errors and the use of peer and / or self-assessment. There are many highly effective forms of assessment for learning and feedback and teachers will utilise a variety of means to assess learning and provide feedback. Feedback has many different forms and evidence bases and these should be considered in their entirety.
Feedback and assessment
Our Feedback and Assessment Policy focuses on meaningful marking. Subjects agree the tasks they will mark to check students’ secure understanding of the intended learning. This makes marking both purposeful and manageable. We remove unnecessary marking and encourage all forms of teacher feedback to be closest to the point of action, preferably during the lesson.
It is important that assessment is effectively linked to planned schemes of work and sequences of lessons so that students are assessed on what we want them to know and understand and how secure their learning is over time. 
In the lesson
Use of immediate feedback strategies. These should be common practice and their usage will be evident in students’ books due to improved work, student conversations about their lessons and observation of teaching over time. Strategies include:

Verbal Feedback – Meaningful feedback delivered closest to the point of action is most effective, and as such verbal feedback delivered in lessons is more effective than comments provided at a later date. Verbal feedback needs to be common practice in lessons. There is no requirement to record when verbal feedback is given unless this will support the student in their future learning.

Live Marking – this is a quick, immediate feedback methodology where teachers give verbal feedback and mark aspects of the work students are completing in lessons. 

Modelling and Exemplars – focus the ‘how to get there’ of the end product showing students the process and construction. Students require frequent modelling and examples to understand what is expected in the process and construction of their work.

Peer and self-assessment are effective assessment for learning tools and should be used with regularity throughout each half term as appropriate. Opportunities need to be regularly offered to enable students to look at and learn from each other’s work and the work of older students and experts.
Using professional judgement as to when to mark 
A range of effective marking methodologies should be employed and there is no expectation that every piece of work will be marked. There is no expectation that one style of marking fits all purposes or all children – it does not.
Teachers are encouraged to be selective, marking only that which will have a meaningful impact. Each department/faculty will have its own approach relevant to the subject including identifying agreed tasks in schemes of work which are meaningful to mark.

There is no requirement to tick every page of a student’s book as some work in a student’s book may not require acknowledgement. Marking should be purposeful and selective.

Student Response Time should be built into lessons – this is time within a lesson to ensure students proofread, edit and enhance the work that is to be marked. This promotes an ethic of excellence and ensures students recognise the importance and value of marking. It also enables students to respond to feedback/guidance provided in class or after marking. Student Response Time (SRT) is a Trust wide term, helping to promote consistent practice.
Making marking – and your time - count
There are times when work should be marked. These are:
Corrections - teachers identify where students are making misconceptions and both reshaping their teaching and providing feedback to address this. Corrections fall into two distinct areas which need the teacher’s professional judgement to address them appropriately. 
Mistakes - something students can usually do correctly but on this occasion have not done so.

Misconceptions - something the student has not mastered or has misunderstood i.e. an error in understanding. When misconceptions are repeated by several students in a class, future planning is required to specifically re-teach this aspect to correct the shared misunderstanding. Teachers use their professional judgement to decide whether a whole class, small group or an individual approach is required to overcome the misconception. 

Presentation and Technical Accuracy
Teachers must model the high standards of work they wish to see. 
Editing and Technical Accuracy codes below should be applied where appropriate in all marked written work to drive an ethic of accuracy and improve standards of literacy. 
Codes

E 	A capital ‘E’ is used to mean Excellent Editing Ethic. Used to praise students for responsibly editing mistakes in their work, there may still be errors but this is a learning gap not related to editing ethic.


A circle is used to show something is missing or inaccurate i.e. punctuation, capital letter, word.


//	Two short parallel lines drawn in the margin to show a new paragraph is   needed. Do not identify where the paragraph should start but highlight in margin on the appropriate line)

NB	The capital letters N and B together mean ‘Note well’ and should be followed by a comment on a grammar or a technical subject point.

Sp	A capital S and a small p are used to show where there is inaccurate spelling.    Place Sp in the margin and underline inaccurate spelling.

Use your judgement as to whether the student is able to spell but has been careless so can self-correct or whether unable to spell and requires spelling and / or the rule.

A wavy line in the margin when clarity of writing is unclear and needs to be rewritten (teacher must decide if this is due to a mistake which student can rectify alone or if it requires teacher support through written or verbal comment).


Presentation standards and skills should be explicitly taught and modelled by the teacher i.e. ruling lines, underlining headings, labelling diagrams, layout etc.

PROUD protocols must be keenly promoted by teachers and reflected in students’ work.
P write in pen – blue or black ink
R use a ruler for straight lines and to rule off work when finished
O oops! Draw a neat line through mistakes 
U underline the title and date
D draw in pencil

Department leads will quality assure marking and feedback in discussions with teams.
Outcomes
Teachers are more innovative in how they provide feedback and more selective in what they mark, how they mark it and importantly why they mark it. 
Feedback is better signposted in lessons and assessment for learning and “live” marking has increased. 
Focusing teachers’ written marking on what will make the difference has been impactful whilst reducing workload. 
Subjects identify key tasks to mark to check how well students have secured the intended learning. Teachers mark for students not leaders. 
Our policy has engaged students more actively in checking their work and responding to feedback. A sensible approach ensures sensible application.  
Impact
‘The policy encourages us to use a wide variety of feedback strategies, especially verbal feedback and live marking. All staff welcomed the new approach and the balance between planning and marking has been redressed in the right direction. The policy has revolutionised marking and feedback in our school and has empowered teachers to assess in a way that best suits their subject and their students.’ 
Class teacher at Outwood Academy, Easingwold

Further details 
For further details, please contact: enquiries@outwood.com 
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