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Practical tool: marking reflection
Introduction 
Barr Beacon School, an academy in Walsall, West Midlands with approximately 1500 pupils, has come up with a marking reflection tool to encourage teachers to think about when and when not to mark as part of their wider feedback policy.
	Background from David Lowbridge-Ellis, Deputy headteacher
I asked staff to ‘mark however they like’ to free them up to try new approaches which were more specific to their subjects and the pupils in front of them. I collated some of these ideas in a document and sent it to all staff to further encourage them to try doing things in a more time efficient manner.



Using this example
Schools can, if they wish, tailor or adopt this example when reviewing their own policy and practice although there is no requirement to do so.

Cutting down your marking workload
Ask yourself: Do I need to mark this diagnostically?
There will be times where it is appropriate to take in pupils’ work and write diagnostic feedback on it. But before you do, ask yourself if there is a more time-efficient method of giving pupils feedback.

Such as:
asking pupils to mark it (if the mark scheme is very straightforward, such as yes or no answers)
asking pupils to mark it after looking at some model answers, so they can judge their own work against what others have done (this works well for longer answers where the examiner wants something in a particular style or structure)
reading what pupils have written but not writing anything on the work. As you read, jot down the common misconceptions in your own notes, but don’t write anything on the pupils’ work itself. Then you can spend the next lesson going over the common misconceptions and getting pupils to make corrections or re-write their responses to improve their marks
Marking suggestions by subject
These suggestions may work more effectively on some subjects than others. See the following examples - but they might work for your subject too:

with smaller classes, go around and highlight the things they’ve done well in one colour and the things they need to improve on in another colour
cut down on marking time with standardised codes (Languages, English, Humanities)
self-assessment against model answers (Science)
lots more knowledge quizzing which pupils can self or peer mark (Science and Humanities)
guiding pupils to improve exam responses against model answers (English), including use of visualisers (Science)
live writing on the board – the teacher models how to write the answer, giving a commentary of the thoughts that run through their head as they do, including making mistakes and corrections (English). Also known as Walking Talking Mocks (Science)
getting pupils to present work and peer mark against assessment criteria (Business)
skim read work and give general feedback verbally (BTECs)
in the middle of a unit, when diagnostic assessment is most useful, use a diagnostic grid and select boxes rather than write sentences. Pupils fill in 80% or more of it. At the end of a unit, do knowledge quizzes which pupils can self or peer mark. (Geography, History, RE, Sociology, Art)
getting the pupils to green pen using the criteria before handing work in. Teacher then just has to check. (Geography, English)
only mark in detail those who need it. There’s nothing to say everyone needs to receive the same level of detail. For instance, if some pupils have got full marks, don’t write anything. (History)
whole class verbal feedback on the main misconceptions. Get pupils to write it down in green so they don’t forget it. (RE, Sociology, PE and Creative Arts)
automatic feedback comments which are generated based off exam spreadsheets. (Science, Computing, PE)
with sixth formers, read through an essay and teacher speaks as they read through, recording as an audio file their comments about what’s good and what needs to be improved. Send the audio file to pupils to listen back to in the lesson. (Media, Film)

Impact
Within less than a school term of encouraging teachers to try and judiciously select alternative approaches, some teachers said their marking workload had reduced by up to 75%. Several teachers said they “couldn’t believe we used to spend four hours on a set of exercise books. Now I spend much less time marking.” We rigorously monitored the quality of feedback by constantly asking pupils “what are you doing well in this subject?” and “what do you need to do to improve in this subject?”. These are the questions we still ask today whilst still challenging teachers to find ever more efficient feedback approaches.

Further details
For further details, please contact: dlowbridgeellis@matrixacademytrust.co.uk
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