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Introduction 
1. This document sets out national technical outcomes for the T Level Transition Programme, relevant to a 

specific T Level route. It should be read in conjunction with the supplementary information at the end of 
this document as well as the T Level Transition Programme Framework for Delivery.  

2. The T Level Transition Programme should give students a broad introduction to their chosen T Level 
route through industry-relevant technical knowledge and practical skills, as a stepping-stone to what 
they will cover on a T Level in their chosen route. As the Transition Programme is not about gaining 
occupational competence, we do not expect that the technical component will be the biggest 
component in terms of hours. 
 

3. To provide a minimum level of consistency for students, we expect the programme to cover all the 
national technical outcomes for the T Level Transition Programme, relevant to their chosen T Level 
route. These include a small number of outcomes, each with underpinning knowledge, skills and 
behaviours, that we expect students to be able to demonstrate by the end of the programme.  

4. This document sets out: 
• national technical outcomes – we expect all students to be able to demonstrate all of these 

by the end of the programme 
• illustrative examples to add breadth or depth to the national technical outcomes – to 

develop skills further for stretch and challenge, and to provide bridging to level 3, to support the 
transition to T Level, as appropriate  

5. The national technical outcomes have been developed with close reference to the relevant T Level 
outline content and its structure, to identify knowledge and skills, appropriate to level 2. 

6. References to English, maths and digital skills identify opportunities for the contextualised application of 
these skills, to help students develop their skills in these areas and to understand their relevance to 
industry and future employment. These are references to specific subject content for English GCSE1 
and Functional Skills,2 maths GCSE3 and Functional Skills4 and the national standards for essential 
digital skills (EDS)5. These references do not set expectations for additional English, maths or digital 
skills or content where it is not necessarily required to achieve the outcome. 

7. The national technical outcomes are intentionally high level to provide a minimum foundation and retain 
a level of flexibility. They have been designed to fall within a total range of 120-150 guided learning 
hours (GLH), made up of a small number of individual outcomes each designed to be 30-50 GLH. This 
allows flexibility for education providers to add more breadth and depth as appropriate to students’ 
development needs, while ensuring there is sufficient time in the programme to deliver the remaining 
components. For further details see the Framework for Delivery. 

8. Education providers have discretion over how to ensure students achieve the national technical 
outcomes and how to use these outcomes to inform their approaches to delivery. Based on what they 
consider to be most appropriate for their students in preparing them for T Levels, education providers 
can deliver the national technical outcomes using a qualification, non-qualification delivery, or a 
combination of both. See the Framework for Delivery for further detail. 

9. Supplementary information on the national technical outcomes is available at Annex A. 

Updates to technical outcomes  

10. We will review the need to update these national technical outcomes in line with future updates to T 
Level content and publish these on GOV.UK. 

 
Please refer to: 
1 GCSE English language https://www.gov.uk/government/publications/gcse-english-language-and-gcse-english-literature-new-content 
2 Functional Skills English https://www.gov.uk/government/publications/functional-skills-subject-content-english 
3 GCSE mathematics https://www.gov.uk/government/publications/gcse-mathematics-subject-content-and-assessment-objectives  
4 Functional Skills mathematics https://www.gov.uk/government/publications/functional-skills-subject-content-mathematics 
5 national standards for essential digital skills (EDS) https://www.gov.uk/government/publications/national-standards-for-essential-digital-skills 

https://www.gov.uk/government/publications/t-level-transition-programme-framework-for-delivery-2022-to-2023
https://www.gov.uk/government/publications/t-level-transition-programme-framework-for-delivery-2022-to-2023
https://www.gov.uk/government/publications/t-level-transition-programme-framework-for-delivery-2022-to-2023
https://www.gov.uk/government/publications/t-level-transition-programme-framework-for-delivery-2022-to-2023
https://www.gov.uk/government/publications/gcse-english-language-and-gcse-english-literature-new-content
https://www.gov.uk/government/publications/functional-skills-subject-content-english
https://www.gov.uk/government/publications/gcse-mathematics-subject-content-and-assessment-objectives
https://www.gov.uk/government/publications/functional-skills-subject-content-mathematics
https://www.gov.uk/government/publications/national-standards-for-essential-digital-skills
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Construction route 

National technical outcomes   
All students are to be able to demonstrate three outcomes by the end of the programme:  

Outcome 1 (O1). Plan for the approval of sustainable construction projects  
Outcome 2 (O2). Design sustainable construction projects  
Outcome 3 (O3). Apply technical skills to a sustainable construction project  
 
The outcomes can be delivered independently of each other or can be delivered together in combination. 
For example, having planned for the approval of a sustainable construction project (O1) students could 
then design a sustainable construction project (O2) and then apply practical skills in the construction of a 
sustainable project (O3).   
 
Outcome 1: Plan for the approval of sustainable construction projects 

 
Knowledge Skills 
Built environments 
• Characteristics (for example, infrastructure, 

structures, spaces) of different types of built 
environments (for example, residential, 
commercial/industrial, leisure) and their uses by 
different stakeholders (for example, owners, 
users, local community) 

• Designations given to different types of 
environments (for example, listed buildings, 
protected areas) 

• The value (for example, social, economic, 
environmental) of an environment to different 
stakeholders (for example, owners, users, local 
community), how the environment can transform 
the community and the importance of 
sustainability (for example, decarbonisation) to 
enhancing the value of an environment  

 
Building controls 
• Local planning and building control requirements 

(for example, building regulations, local plans, 
local needs, local styles), sustainability targets 
and actions, their purpose and the associated 
restrictions and permissions 

• Key permissions and restrictions of local and 
national planning requirements, for example, 
zero carbon agenda, use of sustainable 

Communication 
• Interpret and communicate information and data 

in a variety of forms appropriate to the 
information and context (English – GCSE Critical 
reading and comprehension; Functional Skills 
Reading), (maths – GCSE Geometry and 
measures; Functional Skills Solving 
mathematical problems and decision making) 

• Summarise information and ideas (English – 
GCSE Critical reading and comprehension; 
Functional Skills Reading) 

• Transcribe information into pro-forma 
 
Measure 
• Use measuring equipment effectively 
• Measure existing topographical features in the 

natural and built environment (maths – GCSE 
Geometry and measures; Functional Skills 
Solving mathematical problems and decision 
making, Using common measures, shape and 
space) 

• Set out levels (maths – GCSE Geometry and 
measures; Functional Skills Using common 
measures, shape and space) 

• Estimate lengths, area, boundaries, quantities of 
a potential project based on information provided 
(maths – GCSE Number; Functional Skills Using 

Rationale: 

This outcome focuses on planning for the approval of sustainable construction projects. It provides a 
purposeful context for the introduction of fundamental technical knowledge relating to different types of 
building environments, building controls and sustainability – core elements of all three T Levels in 
Construction that have been identified as potentially challenging for Transition Programme students. The 
content of this outcome provides the bigger picture and an understanding of how projects meet local needs 
and regulations – relevant to whether a plumber is installing a system, a carpenter adapting the roof to 
support an extension or a surveyor inspecting the environment. 
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Knowledge Skills 
materials 

• Key stages in the planning application process, 
associated documentation, timescales and roles 
involved 

• Construction project development life cycle 
(including lean construction) and related 
sustainability issues (for example, potential 
positive and negative impacts at each stage) 

• Rules of ethics and professional conduct for 
construction industry personnel 

 
Information and data 
• The principles of geomatics and its use in 

presenting information and data related to 
construction and the built environment, including 
conventions of maps and mapping 

• Internet of things (IoT) and its uses in planning 
for construction and the built environment 

• Purpose and content of typical sources of 
information (for example, circuit 
diagrams/drawings, New Rules of Measurement, 
Building Regulations) used to support 
construction projects 

• Potential risks to confidentiality and security of 
information and data and procedures used to 
mitigate for those risks 

• Techniques used to carry out online searches, 
implications of Search Engine Optimisation to 
results and techniques used to assess the 
validity of sources for currency, relevance, 
reliability and bias 

 
Measurement 
• The principles of measurement (including linear, 

area and volume quantities) and their application 
to construction and the built environment  

• Standards of linear, area and volume 
measurement and associated terminology 

• Purpose and operation of different types of 
measuring equipment, for example, measuring 
tapes, digital/laser levels, multimeters 
 

numbers and the number system, Using common 
measures, shape and space) 

• Represent space at different scales using 
standard conventions (maths – GCSE Ratio, 
proportion and rates of change, Geometry and 
measures; Functional Skills Using common 
measures, shape and space, Solving 
mathematical problems and decision making) 

• Know and apply formulae to calculate area 
(maths – GCSE Geometry and measures; 
Functional Skills Using common measures, 
shape and space) 

• Calculate perimeters of 2D shapes (maths – 
GCSE Geometry and measures; Functional 
Skills Using common measures, shape and 
space) 

• Apply the formula for the area of trapezia to plot 
an area of land (maths – GCSE Ratio, proportion 
and rates of change, Geometry and measures; 
Functional Skills Using common measures, 
shape and space) 

 
Investigate 
• Identify sources of information 
• Develop search criteria/queries 
• Design and carry out tests 
 
Decision-making 
• Identify likely impact of decisions 
• Use evidence and advice 
• Justify decisions 

 
Digital  
• Find and evaluate information (EDS level 1 (skills 

statement 2)) 
• Manage and store information (EDS level 1 

(skills statement 3)) 

Behaviours 
• Attention to detail 
• Reflective 
• Resilience 
• Self-awareness 
• Self-confidence 
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Outcome 2: Design sustainable construction projects 

 
Knowledge Skills 
Information and data 
• Different types of drawings (for example, 

location, assembly, component, presentation), 
their purpose and conventions applied 

• Computer Aided Design (CAD) principles, 
features, conventions (for example, annotations, 
symbols) and software applications 

• Sketching techniques (for example, hatching, 
lines, elevations) and their application to present 
design ideas to others 

• Types of information and data required to 
support the development of construction designs, 
for example, client brief, site plans, OS maps 

• The concept of digital construction and building 
information modelling (BIM), for example, 
employer information requirements, BIM 
execution plans 

 
Building technology 
• Performance requirements of buildings (for 

example, strength, stability) and the function of 
sub-structure and super-structure components to 
achieve those performance requirements  

• Characteristics and purposes of different types of 
sub-structure components, for example, 
foundations, drainage, utilities 

• Characteristics and purposes of different types of 
super-structure components, for example, walls, 
floors, roofs 

• Sustainable techniques (for example, reuse and 
repurposing of existing materials) and materials 
(for example, sheep’s wool, cork) and how they 
impact on building performance 

• Technological developments contributing to 
innovative sustainable construction projects, for 
example, artificial intelligence, automation 

 
Science 
• Behaviour of structural members (for example, 

beams, walls) under loads 
• Mechanical principles (for example, theory of 

Creativity 
• Lateral thinking 
• Make novel connections 
• Take acceptable risks 
• Form ideas iteratively 
 
Information and data 
• Sketch designs 
• Interpret information and data 
• Synthesise information and data from different 

sources (English – GCSE Critical reading and 
comprehension; Functional Skills Reading) 

 
Communication 
• Actively listen 
• Use oral, visual and written communication 

methods 
• Adapt style and tone 
• Engage in discussion and debate on topics 

(English – GCSE Spoken language; Functional 
Skills Speaking, listening and communicating) 

• Present information and ideas (English – GCSE 
Spoken language; Functional Skills Speaking, 
listening and communicating) 

 
Numeracy 
• Substitute numerical values into formulae and 

expressions, including scientific formulae (maths 
– GCSE Algebra; Functional Skills Using 
numbers and the number system) 

• Use scale factors and scale diagrams (maths – 
GCSE Ratio, proportion and rates of change; 
Functional Skills Use of numbers and the number 
system) 

• Use the standard ruler and compass 
constructions to construct given figures and solve 
loci problems (maths – GCSE Geometry and 
measures; Functional Skills Using common 
measures, shape and space) 

• Apply the properties of angles (maths – GCSE 
Geometry and measures; Functional Skills Using 

Rationale: 

This outcome focuses on design. Whilst there are occupations and a T Level specifically related to ‘design’ 
(Design, surveying and planning) there are also occupations in building services engineering and onsite 
construction that require an element of design. Knowledge of the principles that underpin design decisions 
is therefore critical to any construction occupation. This outcome provides a purposeful context for the 
introduction of fundamental technical knowledge relating to building technology and science. This has been 
intentionally limited to a small number of fundamental concepts, for students to master these in preparation 
for the concepts they will learn on the T Level. It is anticipated that students will interact with a ‘client’ to 
determine needs and review design concepts developed. This could be for example through role plays with 
peers, or employer representatives, local community group representatives. This is reflected in the 
communication skills included in the content. 
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Knowledge Skills 
moments, velocity and ratio) and simple 
mechanical machines (for example, levers, 
pulleys, cogs) 

• Electrical principles (for example, electrical flow, 
materials’ conductivity and resistance), units of 
electrical measurement and typical electrical 
calculations (for example, Ohm’s law) 

• Types of heat (for example, latent, sensible), the 
effect of heat on materials and the concepts of 
heat transfer, evaporation and thermal 
conductivity 

• Different types of natural and processed 
materials (for example, stone, copper), their 
properties (for example, strength, conductivity) 
and their purpose and use in construction 
projects 

• Scientific developments contributing to 
innovative sustainable construction projects 

 
Communication 
• Principles of effective communication, for 

example, different methods (verbal, non-verbal, 
active listening), styles (formal, informal) and 
conventions (for example, report structures, 
formatting) 

• Impact of pitch, tone and intonation on how a 
message is received 

• Communication techniques used to challenge 
negative and promote positive behaviour and 
practices 

 
Maths 
• Principles of trigonometry, trigonometric 

functions and the use of trigonometry to 
determine dimensions in 2D and 3D 

• Principles of geometry, properties of geometric 
points, lines and angles, Pythagoras’ theorem 
 

common measures, shape and space) 
• Construct plans and elevations of 3D shapes 

(maths – GCSE Geometry and measures; 
Functional Skills Using common measures, 
shape and space) 

 
Digital  
• Create and edit digital media (EDS level 1 (skills 

statement 7)) 
• Maintain digital wellbeing (EDS level 1 (skills 

statement 19) 

Behaviours 
• Attention to detail 
• Reflective 
• Resilience 
• Self-awareness 
• Self-confidence 

 
 
Outcome 3: Apply technical skills to a sustainable construction project 

Rationale: 

This outcome focuses on the technical skills that can be applied to construction projects and reinforces the 
importance of sustainability. The technical skills are those that are relevant to occupations related to 
Building services engineering and Onsite construction. Technical skills relating to occupations in Design, 
surveying and planning were incorporated into outcome 1 (surveying) and outcome 2 (design). For this 
outcome, it is anticipated that students will develop basic skills related to one occupation, although there is 
the potential to use this outcome to provide tasters of a range of occupations and T Level occupational 
specialisms. The outcome provides a purposeful context for the introduction of fundamental technical 
knowledge of the core T Level content of construction processes and health and safety. 



  

Page 7 of 14 

 
Knowledge Skills 
Health and safety 
• Typical health and safety hazards (for example, 

sharp objects, loose materials) when applying 
practical skills to construction projects  

• Likelihood and severity of health and safety risks 
(for example, slips, trips, falls) associated with 
typical hazards 

• Controls (for example, PPE, housekeeping) used 
to minimise health and safety risks 

 
Tools, equipment and materials 
• Characteristics, purpose, security, maintenance 

and operation of hand-held and power tools used 
to apply an occupation’s practical skills to 
construction projects 

• Characteristics, purpose, security, maintenance 
and operation of different types of equipment 
used to apply an occupation’s practical skills to 
construction projects 

• Characteristics, purpose, application, security, 
maintenance and quantities of different types of 
materials used when applying an occupation’s 
practical skills to construction projects 

• Sustainability implications for use of different 
materials in construction projects, for example, 
sources of timber and timber-based products, 
plastic pipework in plumbing, waste management 

 
Construction processes 
• Different occupations involved in construction 

projects, their roles and responsibilities, 
implications of their work to users and the local 
and wider community and related equality, 
diversity and inclusion issues 

• Stages involved in a construction project 
(including setting up site, groundwork, sub-
structure, superstructure, external works, internal 
services and finishes) and the different 
occupations and process involved at each stage 

• Sequencing of stages involved in a construction 
project, factors that affect sequencing and their 
effects on completion 

• Principles of waste management and their 
application when applying practical skills to 
construction projects 

 
Information and data 
• Different types of drawings (for example, 

location, assembly, component, presentation), 
their purpose and conventions applied 

• Sources of information and data (including 
method statements, risk assessments and Gantt 
charts), their purpose, format and typical content 

• Quality standards and their application to 
construction projects 

Communication 
• Interpret information and data (English – GCSE 

Critical reading and comprehension; Functional 
Skills Reading) 

• Produce written documents for different purposes 
(English – GCSE Writing (spelling, punctuation 
and grammar), Writing (writing composition)) 

 
Plan 
• Identify discrete steps to be followed 
• Estimate time and resources required 
• Prioritise actions 
• Sequence activities  
 
Numeracy 
• Calculate resource requirements (maths – GCSE 

Number, Algebra, Ratio, proportion and rates of 
change, Geometry and measures; Functional 
Skills Using numbers and the number system, 
Using common measures, shape and space, 
Solving mathematical problems and decision 
making). 

 
Practical skills – skills related to one occupation 
as indicated below 
 
Bricklayer 

• Prepare environments for activities 
• Mark out required measurements 
• Mix mortar to application requirements 
• Cut brickworks to required shape 
• Lay brickwork 
• Maintain plumb, line and level 
• Maintain tools and equipment 

 
Carpenter and joiner 

• Prepare environments for activities 
• Mark out required measurements 
• Use tools and equipment to produce shaped 

timber-based components 
• Cut timber-based products to size and shape 
• Join timber-based components to other 

timber-based components and non-timber-
based components including fixtures and 
fittings 

• Maintain tools and equipment 
 
Electrical installer 

• Prepare environments for activities 
• Isolate systems 
• Mark out required measurements on wiring 

materials 
• Cut wiring materials to required size 
• Install wiring accessories 
• Maintain tools and equipment 
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Knowledge Skills 
Plumber 

• Prepare environments for activities 
• Isolate systems 
• Mark out required measurements 
• Cut pipework to size and shape 
• Bend pipework to shape 
• Join pipework 
• Affix pipework to surface to requirement 
• Maintain tools and equipment 

 
Painter and decorator 

• Prepare environments for activities 
• Prepare surfaces for coating 
• Apply coatings to surfaces 
• Maintain tools and equipment 

 
Plasterer 

• Prepare environments for activities 
• Set out plasterboard to studwork 
• Affix plasterboard to backgrounds 
• Apply plasters to internal surfaces 
• Maintain tools and equipment 

 
Behaviours 
• Attention to detail 
• Reflective 
• Resilience 
• Self-awareness 
• Self-confidence 
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Illustrative examples to add breadth or depth  
This section provides illustrative examples to add breadth and/or depth to the national technical outcomes.  

 
Outcome 1: Plan for the approval of sustainable construction projects 
 
Develop breadth by applying knowledge and 
understanding to different contexts 

Develop depth by analysing information and ideas 
from across the contexts to draw conclusions and 
make judgements 

Contexts  
• Different types of built environments: leisure and 

recreation, industrial and commercial, retail 
spaces, mixed use; infrastructure characteristics 

• Measurement: knowledge of a range of hand-
held and digital measuring equipment and 
associated software; skills to use a range of 
hand-held and digital measuring equipment and 
associated software; knowledge of the operation 
and functions of technologically advanced tools 
and equipment; measurement of building 
performance to meet sustainability goals 

• Information and data: different types of geomatic 
information sources (for example, OS maps, 
topographic maps) 

• Sustainability: sustainable principles as applied 
to the supply chain, climate literacy, United 
Nations Development Goals 
 

• Knowledge in relation to unfamiliar environments 
and types of construction projects, with unknown 
planning controls, where students investigate 
controls and identify potential issues with proposals 

• Factors that affect the value of the built 
environment and how changes in value affect 
stakeholders 

• Positive and negative impacts of construction on 
an environment and measures that can be taken to 
minimise negative impacts at different stages in the 
development cycle 

• The impact of technology (for example, augmented 
reality, artificial intelligence, automation) impacts 
on construction projects (for example, occupational 
expertise, efficiencies, accuracy) 

Further opportunities to support students’ development of General Digital Competencies (GDC) 
• Have confidence and understanding of digital technology to be able to select, configure and effectively 

use digital devices to improve their own and their organisation’s creativity (GDC 1 – Using digital 
technology effectively) 

• Create and edit documents to enhance their work (GDC 2 – Creating and editing) 
• Interrogate data sources for specific information and summarise findings for a range of business uses 

(GDC 3 – Processing and analysing data) 
  

 
Outcome 2: Design sustainable construction projects 
 
Develop breadth by applying knowledge and 
understanding to different contexts 

Develop depth by analysing information and ideas 
from across the contexts to draw conclusions and 
make judgements 

Contexts 
• Built environments: domestic, industrial, 

commercial, leisure and recreation, retail, 
spaces, mixed use 

• Information and data: range of drawings and 
diagrams and conventions 

• Building technology: range of performance 
requirements, range of sub-structure 
components, range of super-structure 
components, sustainable energy services 

• Science: types of materials, material properties, 
alternative energy services and systems, 
concepts of force, pressure, light, acoustics 

• Budgets, budget control, estimating, financing and 
costing of construction projects, impacts of external 
factors (for example, inflation, exchange rates) on 
costs 

• The effects of different factors on the performance 
of sub-structures, super-structures and materials 

• Interaction between science and technology and 
building performance and performance efficiencies 
and how performance efficiencies are calculated 

• Mathematical techniques and applications used to 
measure efficiencies gained from sustainable 
techniques and materials 

General Digital Competencies (GDC) 
• Have confidence and understanding of digital technology to be able to select, configure and effectively 

use digital devices to improve their own and their organisation’s creativity (GDC 1 – Using digital 
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technology effectively) 
• Create and edit documents to enhance their work (GDC 2 – Creating and editing) 
• Interrogate data sources for specific information and summarise findings for a range of business uses 

(GDC 3 – Processing and analysing data) 
  

 
Outcome 3: Apply technical skills to a sustainable construction project  
 
Develop breadth by applying knowledge and 
understanding to different contexts 

Develop depth by analysing information and ideas 
from across the contexts to draw conclusions and 
make judgements 

Contexts 
• Calculations: for different materials, different 

scales 
• Tools, equipment and materials: different types 

of tools, equipment and materials 
• Construction processes: different roles, different 

types of construction projects (individual, 
multiple, single storey, multi-storey), legal 
requirements (for example, health and safety) 

• Technical skills: for more than one occupation, 
broader range of skills for an occupation (for 
example, inspection and testing for electrical, dry 
lining for plastering) 
 

• How construction processes and roles interact; 
analysis of a range of factors that can impact on 
successful completion of a construction project and 
actions to be taken 

• Introduction of advanced technical skills for one or 
more occupations 

• Develop risk assessments and method statements 
• Complex mathematical calculations based on 

missing data 

General Digital Competencies (GDC) 
• Create and edit documents to enhance their work (GDC 2 – Creating and editing) 
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Annex A Supplementary information 
 
The national technical outcomes are developed at route level, rather than by T Level, to give students a 
strong foundation for progression to any T Level within the route.  

1. Outcomes  

The outcomes give guidance on what the student will be able to do as a result of learning and applying the 
specified knowledge, skills and behaviours. In essence they describe at a high level what all students ‘can 
do’ by the end of the programme.   

The outcomes bridge three key elements: 

• the tasks that students will undertake to demonstrate their learning  

• the content being learnt (knowledge)  

• the skills and behaviours being developed  
 

2. Knowledge and understanding 

Knowledge refers to both knowledge and understanding, which relate to the theoretical facts, principles, 
concepts, procedures and techniques that students should acquire. The content included in each outcome 
includes the knowledge and understanding needed to meet the outcome only. 

3. Technical and employability skills 

As occupation-specific skills may vary widely between industry, sector, occupation and job type, the 
technical skills identified are those skills more generally regarded as essential to the workplace regardless 
of specific occupations. Employability skills are integrated so that they are taught in context, rather than in 
isolation, of technical skills or behaviours. To provide some consistency with T Levels, the skills identified 
correspond to those developed for T Levels, examples of which are available from the Operating 
Instructions for the Creation of Outline Content6 Annex E. 

4. Behaviours 

The behaviours have been selected from the list of enabling attributes, attitudes and behaviours developed 
for T Levels, available from the Operating Instructions for the Creation of Outline Content6 Annex E, as well 
as those behaviours employers involved in developing the outcomes identified as industry-relevant and 
regard as important.  

5. References to English, maths and digital skills  

References to English, maths and digital skills identify opportunities for the contextualised application of 
these skills, to help students understand their relevance to industry. This can be used to re-engage 
students by drawing out the importance and value of these skills within the industry in which students want 
to pursue a career. It can also help consolidate learning in the English, maths and digital component of the 
programme and maintain skills as appropriate. The references relate to subject content from: 

• GCSE English language7  

• GCSE mathematics8  
 

6 The Institute for Apprenticeships and Technical Education https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-
creation-of-outline-content-final.pdf 
7 GCSE English language https://www.gov.uk/government/publications/gcse-english-language-and-gcse-english-literature-new-content 

https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-creation-of-outline-content-final.pdf
https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-creation-of-outline-content-final.pdf
https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-creation-of-outline-content-final.pdf
https://www.gov.uk/government/publications/gcse-english-language-and-gcse-english-literature-new-content
https://www.gov.uk/government/publications/gcse-mathematics-subject-content-and-assessment-objectives
https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-creation-of-outline-content-final.pdf
https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-creation-of-outline-content-final.pdf
https://www.gov.uk/government/publications/gcse-english-language-and-gcse-english-literature-new-content
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• Functional Skills English9  

• Functional Skills mathematics10   

• national standards for essential digital skills (EDS)11 
 

6. Breadth and depth  

Education providers may want to include additional content to the national technical outcomes to support 
learner needs. Developing breadth supports students to consolidate the knowledge and skills at level 2. 
Developing depth provides stretch and challenge to move students towards level 3.  

• Breadth – maintains the same level (level 2) knowledge and understanding, by applying concepts, facts 
and theories in broader contexts.   

• Depth – moves students towards a deeper level of knowledge and understanding by analysing 
information and ideas from across the contexts in order to draw conclusions and make judgements. 
 

7. Further digital skills 

Employers and education providers put high value on developing digital literacy and skills. References to 
General Digital Competencies (GDC) are used to build higher level digital skills within an industry-relevant 
context. This is to provide some consistency with General Digital Competencies used in T Levels, available 
from the Operating Instructions for the Creation of Outline Content6 Annex F: General digital competency 
frameworks for T Levels, Appendix C – General digital competencies descriptors.  

8. Establishing and setting ‘the level’ 

Levels are defined by Ofqual, the regulator for qualifications in England. The T Level Transition Programme 
is a level 2 study programme, supporting progression to a level 3 T Level.   

Level 2 is defined by Ofqual as follows: 

Knowledge  Skills  
Has knowledge and understanding of facts, 
procedures and ideas in an area of study or field of 
work to complete well-defined tasks and address 
straightforward problems. 

Can interpret relevant information and ideas. 
Is aware of a range of information that is relevant to 
the area of study or work.  

Select and use relevant cognitive and practical skills 
to complete well-defined, generally routine tasks and 
address straightforward problems.  

Identify, gather and use relevant information to 
inform actions.  

Identify how effective actions have been.  

 

Level 3 is defined by Ofqual as follows: 

Knowledge  Skills  
Has factual, procedural and theoretical knowledge 
and understanding of a subject or field of work to 
complete tasks and address problems that while 
well-defined, may be complex and non-routine.  

Can interpret and evaluate relevant information and 

Identify, select and use appropriate cognitive and 
practical skills, methods and procedures to address 
problems that while well defined, may be complex 
and non-routine.  

Use appropriate investigation to inform actions.  

 
8 GCSE Mathematics https://www.gov.uk/government/publications/gcse-mathematics-subject-content-and-assessment-objectives   
9 Functional Skills English https://www.gov.uk/government/publications/functional-skills-subject-content-english 
10 Functional Skills mathematics https://www.gov.uk/government/publications/functional-skills-subject-content-mathematics  
11 national standards for essential digital skills (EDS) https://www.gov.uk/government/publications/national-standards-for-essential-digital-skills 

https://www.gov.uk/government/publications/functional-skills-subject-content-english
https://www.gov.uk/government/publications/functional-skills-subject-content-mathematics
https://www.gov.uk/government/publications/essential-digital-skills-framework
https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-creation-of-outline-content-final.pdf
https://www.gov.uk/government/publications/gcse-mathematics-subject-content-and-assessment-objectives
https://www.gov.uk/government/publications/functional-skills-subject-content-english
https://www.gov.uk/government/publications/functional-skills-subject-content-mathematics
https://www.gov.uk/government/publications/national-standards-for-essential-digital-skills
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Knowledge  Skills  
ideas.  

Is aware of the nature of the area of study or work.  

Is aware of different perspectives or approaches 
within the area of study or work. 

Review how effective methods and actions have 
been. 

 

The differences between levels 2 and 3 are: 

Trait Level 2 Level 3 
Problem 
solving 
 

Address straightforward problems Address problems that may be complex and non-
routine 

Information 
 

Interpret information and ideas Interpret and evaluate information and ideas 

Investigation 
 

Identify and gather information Use investigation to inform actions 

Evaluation 
 

Identify effectiveness of actions Review effectiveness of methods and actions 
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