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Introduction 
1. This document sets out national technical outcomes for the T Level Transition Programme, relevant to a 

specific T Level route. It should be read in conjunction with the supplementary information at the end of 
this document as well as the T Level Transition Programme Framework for Delivery.  

2. The T Level Transition Programme should give students a broad introduction to their chosen T Level 
route through industry-relevant technical knowledge and practical skills, as a stepping-stone to what 
they will cover on a T Level in their chosen route. As the Transition Programme is not about gaining 
occupational competence, we do not expect that the technical component will be the biggest 
component in terms of hours. 
 

3. To provide a minimum level of consistency for students, we expect the programme to cover all the 
national technical outcomes for the T Level Transition Programme, relevant to their chosen T Level 
route. These include a small number of outcomes, each with underpinning knowledge, skills and 
behaviours, that we expect students to be able to demonstrate by the end of the programme.  

4. This document sets out: 
• national technical outcomes – we expect all students to be able to demonstrate all of these 

by the end of the programme 
• illustrative examples to add breadth or depth to the national technical outcomes – to 

develop skills further for stretch and challenge, and to provide bridging to level 3, to support the 
transition to T Level, as appropriate  

5. The national technical outcomes have been developed with close reference to the relevant T Level 
outline content and its structure, to identify knowledge and skills, appropriate to level 2. 

6. References to English, maths and digital skills identify opportunities for the contextualised application of 
these skills, to help students develop their skills in these areas and to understand their relevance to 
industry and future employment. These are references to specific subject content for English GCSE1 
and Functional Skills,2 maths GCSE3 and Functional Skills4 and the national standards for essential 
digital skills (EDS)5. These references do not set expectations for additional English, maths or digital 
skills or content where it is not necessarily required to achieve the outcome. 

7. The national technical outcomes are intentionally high level to provide a minimum foundation and retain 
a level of flexibility. They have been designed to fall within a total range of 120-150 guided learning 
hours (GLH), made up of a small number of individual outcomes each designed to be 30-50 GLH. This 
allows flexibility for education providers to add more breadth and depth as appropriate to students’ 
development needs, while ensuring there is sufficient time in the programme to deliver the remaining 
components. For further details see the Framework for Delivery. 

8. Education providers have discretion over how to ensure students achieve the national technical 
outcomes and how to use these outcomes to inform their approaches to delivery.  Based on what they 
consider to be most appropriate for their students in preparing them for T Levels, education providers 
can deliver the national technical outcomes using a qualification, non-qualification delivery, or a 
combination of both. See the Framework for Delivery for further detail. 

9. Supplementary information on the national technical outcomes is available at Annex A. 

Updates to technical outcomes  

10. We will review the need to update these national technical outcomes in line with future updates to T 
Level content and publish these on GOV.UK. 

 
Please refer to: 
1 GCSE English language https://www.gov.uk/government/publications/gcse-english-language-and-gcse-english-literature-new-content 
2 Functional Skills English https://www.gov.uk/government/publications/functional-skills-subject-content-english 
3 GCSE mathematics https://www.gov.uk/government/publications/gcse-mathematics-subject-content-and-assessment-objectives  
4 Functional Skills mathematics https://www.gov.uk/government/publications/functional-skills-subject-content-mathematics 
5 national standards for essential digital skills (EDS) https://www.gov.uk/government/publications/national-standards-for-essential-digital-skills 

https://www.gov.uk/government/publications/t-level-transition-programme-framework-for-delivery-2022-to-2023
https://www.gov.uk/government/publications/t-level-transition-programme-framework-for-delivery-2022-to-2023
https://www.gov.uk/government/publications/t-level-transition-programme-framework-for-delivery-2022-to-2023
https://www.gov.uk/government/publications/t-level-transition-programme-framework-for-delivery-2022-to-2023
https://www.gov.uk/government/publications/gcse-english-language-and-gcse-english-literature-new-content
https://www.gov.uk/government/publications/functional-skills-subject-content-english
https://www.gov.uk/government/publications/gcse-mathematics-subject-content-and-assessment-objectives
https://www.gov.uk/government/publications/functional-skills-subject-content-mathematics
https://www.gov.uk/government/publications/national-standards-for-essential-digital-skills
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Education and Childcare route  

National technical outcomes   
All students are to be able to demonstrate all three outcomes by the end of the programme:  
Outcome 1 (O1). Plan play, learning or educational activities for children and young people within a 
specific age range 
Outcome 2 (O2). Prepare environments for children and young people’s play, learning and 
educational activities 
Outcome 3 (O3). Observe children and young people’s learning and development within a specific 
age range 
 
The outcomes can be delivered independently of each other or can be delivered together in combination. 
For example, having planned a play, learning or educational activity (O1) and prepared the environment for 
the activity to take place (O2), students can then observe a child or young person undertaking the activity 
(O3).   
 
Outcome 1: Plan play, learning or educational activities for children and young people within a 
specific age range 

Knowledge Skills 

Development for a specific age range of 
children and young people 
• Characteristics of the primary areas of 

development: physical development, 
communication, personal, social and 
emotional development, and cognitive 
development 

• Expected key milestones in the primary areas 
of development, linked to early years 
foundation stage statutory framework and/or 
national curriculum framework 

• Factors that may impact on children and 
young people’s learning and development  
 

Types of learning 
• Characteristics of different types of learning 

including playing and exploring, active 
learning, creating, and thinking critically 

• Resources, staffing, and equipment required 
for different types of activities 
 

Environments  

Planning 
• Identify discrete steps in a plan 
• Estimate time and resources needed 
• Sequence activities by prioritising activities 

 
Critical thinking 
• Evaluate pros and cons of approaches 
• Use logic and reasoned argument 

 
Creativity 
• Make novel connections between ideas, for 

example, ensuring planned activities are 
engaging and age appropriate 

• Take acceptable risks 
• Form ideas iteratively based on evidence-based 

practice 
 

Communication 
• Read and comprehend (English – GCSE Critical 

reading and comprehension; Functional Skills 
Reading) 

Rationale: 

This outcome focuses on planning skills through the development of plans for play, learning and 
educational activities. The plans would be based on information obtained from a variety of sources 
including statutory and non-statutory guidance. This outcome allows providers to determine the age range 
on which the student will focus based on what is most appropriate for individual students and possible 
work experience. It can cover more than one age range where providers feel this would best support 
students’ progression to T Levels. 
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Knowledge Skills 

• Different types of environments, including 
indoor and outdoor  

• Required floor space 
 

 

 

• Synthesise and summarise information/ideas 
(English – GCSE Critical reading and 
comprehension; Functional Skills Reading) 

• Produce clear and coherent text (English – GCSE 
Writing; Functional Skills Writing (spelling, 
punctuation, and grammar)) 
 

Numeracy 
• Use standard units of length and other measures, 

using decimal quantities where appropriate when 
planning activities (maths – GCSE Number, 
Geometry and measures; Functional Skills Using 
common measures, shape and space)  
 

Digital 
• Manage and store information (EDS level 1 (skills 

statement 3)) 
• Create and edit documents (EDS level 1 (skills 

statement 6)) 
• Protect privacy (EDS level 1 (skills statement 13)) 
• Protect data (EDS level 1 (skills statement 14 and 

15)) 
 

Behaviours 
• Perceptive 
• Attention to detail 
• Focussed 

 

Outcome 2: Prepare environments for children and young people’s play, learning and educational 
activities 

Knowledge Skills 
Health and Safety 
• Key requirements of regulations and 

legislation and how they inform health and 
safety policies and procedures 

• Key requirements of regulations and 
legislation and how they inform safeguarding 
and confidentiality policies and procedures 

• Key requirements in terms of first aid and 
food hygiene and how they inform policies 
and procedures 

• Purpose, use and content of risk 
assessments including:  

Support the preparation of environments  
• Clean the area following specified policies and 

procedures 
• Assess the area for potential health and safety 

risks following policies and procedures 
• Set up equipment and/or resources for an activity 

as directed and following policies and procedures 
 

Prepare equipment and resources for use 
• Conduct safety checks following specified policies 

and procedures 

Rationale: 

This outcome focuses on the preparation of environments, based on a plan that sets out the requirements 
for specific play, learning and educational activities. It is anticipated that students would prepare different 
environments based on provided plans. These plans could be produced by students or by others. This 
outcome provides a purposeful context for the introduction of fundamental technical knowledge related to 
Education and Childcare, particularly health and safety requirements, within the identified setting. 
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Knowledge Skills 
o Difference between hazard and risk 
o Typical hazards encountered during 

learning and development activities 
and the associated risks 

o Different types of controls used to 
manage risk 

o Typical documents used and their 
format 

• Different measures used to control and 
prevent infection and the techniques to be 
applied including: 

o Cleaning 
o Use of PPE 
o Handwashing 

 
Activities 
• Different types of play, learning and 

educational activities and related terminology 
• Characteristics of different ways to structure 

play, learning and educational activities, for 
example, adult-led, adult-initiated, child-
initiated 

• Ways in which activities can be used to 
engage, enable, motivate, and challenge 
children and young people 
 

Equipment and resources 
• Characteristics of different types of 

equipment and resources used in play, 
learning and educational activities 

• Ways in which equipment and resources can 
be used effectively, for example, setting up a 
technology area, a drawing area or home 
corner 

• Considerations for correct use of equipment 
and resources 

• Appropriate storage of equipment and 
resources  
 

Environments  
• Different types of environments: indoor or 

outdoor, community environments (for 
example, church hall), specialised 
environments (for example, forest school) 

• Environmental requirements including space, 
layout and temperature 

• Considerations when preparing specific 
environments, for example, safety, availability 
of equipment and resources 

• Clean following specified policies and procedures 
 

Assess health and safety risks 
 
PPE 
• Adhere to PPE requirements as specified in 

procedures 
• Wear PPE appropriately 

 
Personal preparation 
• Wash hands 

 
Communication 
• Summarise information and ideas (English – 

GCSE Critical reading and comprehension; 
Functional Skills Reading) 

• Read and comprehend (English – GCSE Critical 
reading and comprehension; Functional Skills 
Reading) 
 

Numeracy 
• Identify and work with fractions in ratio problems 

(maths – GCSE number; Functional Skills Using 
numbers and the number system) 

• Use standard units of length and other measures, 
using decimal quantities where appropriate 
(maths – GCSE Number; Functional Skills Using 
numbers and the number system) 
 

Behaviours 
• Self-controlled 
• Responsible 
• Attention to detail 
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Outcome 3: Observe children and young people’s learning and development within a specific age 
range 

Knowledge Skills 

Development for a specific age range of children 
and young people 
• Characteristics of the primary areas of 

development: physical development, 
communication, personal, social and emotional 
development, and cognitive development 

• Expected key milestones in the primary areas of 
development, linked to early years foundation 
stage statutory framework and/or national 
curriculum framework 

• Factors that may impact on children and young 
people’s learning and development  

 
Observations 
• Purpose and use of different observation 

methods including informal, participant, and non-
participant observation 

• Requirements for observation and the 
information produced including: 

o Safeguarding 
o Confidentiality 
o Impartiality 
o Objectivity 
o Accuracy 
o Factual 
o Level of detail 

• Techniques and types of evidence used to 
record findings from observations including hand-
written notes, oral recordings, photographs, and 
digital applications 

 
Communication 
• Different types of communication, including 

verbal and non-verbal 
• Types and value of images and visual aids to 

support written text and oral communication 
• The importance of spoken language, body 

language and tone in communication and how 

Observation 
• Apply situational awareness 
• Monitor 

 
Record 
• Transcribe 
• Note 
• Capture 
• Save  
• Maintain confidentiality 

 
Self-reflection 
• Reflect on observations made and invite 

feedback from others 
 
Communication 
• Actively listen to children and young people’s 

‘voice’ 
• Engage an audience 
• Build rapport with individuals including children 

and young people 
• Adapt style and tone to suit audience 
• Share observation findings appropriately 

(maintain confidentiality) 
• Write for different purposes and audiences 

(English – GCSE Writing; Functional Skills 
Writing (writing composition)) 

• Present information and ideas (English – GCSE 
Writing, Spoken language; Functional Skills 
Speaking, listening and communicating) 

• Take part in/lead discussions (English GCSE – 
Spoken language; Functional Skills Speaking, 
listening and communicating) 

 
Digital  
• Manage and store information (EDS level 1 

(skills statement 3)) 

Rationale: 

This outcome focuses on observation skills of children and young people to monitor their progress and 
development.  

It is acknowledged that normally the plan for learning activities comes from an ‘assessment’ of children 
and young people and determining their needs. However, it is also acknowledged that the process of 
learning and development is not linear but is based on a cycle of monitoring progress, developing new 
learning activities, monitoring progress in those activities and so on.   

This has been included as the third outcome because it is more stretching and requires a level of maturity 
and understanding that is best achieved after completion of the previous outcomes. It allows providers to 
determine the age range on which the student will focus, based on what is most appropriate for individual 
students and possible work experience. This outcome can cover more than one age range where 
providers feel it would best support students’ progression to T Levels. 
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Knowledge Skills 

each is used to convey different messages to 
different audiences for different purposes 

• The importance of confidentiality in any 
communication regarding observations 
 

• Create and edit documents (EDS level 1 (skills 
statement 6)) 

• Protect privacy (EDS level 1 (skills statement 
13)) 

• Protect data (EDS level 1 (skills statement 14 
and 15)) 

 

Behaviours 
• Perceptive  
• Integrity 
• Self-aware 
• Socially adept 
• Empathetic 
• Respectful 
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Illustrative examples to add breadth or depth  
This section provides illustrative examples to add breadth and/or depth to the national technical outcomes.  
 
Outcome 1: Plan play, learning or educational activities for children and young people within a 
specific age range 
 

Develop breadth by applying knowledge and 
understanding to different contexts 

Develop depth by analysing information and ideas 
from across the contexts to draw conclusions and 
make judgements 

Contexts: 
• Plan play, learning and educational activities for 

additional age ranges: between 0-19 years 
• Other (specific) areas of development: literacy, 

mathematics, understanding the world, 
expressive arts and design 

• Links between areas of development 
• Range of settings in which play, learning and 

educational activities are delivered including 
social and community settings 

• Theories of development to inform plans 
• Meet individual needs, for example, children and 

young people with special education needs and 
disabilities and/or EAL 

• Develop plans with a specific focus: support 
healthy eating, support physical activity in an 
indoor or outdoor setting 

General Digital Competencies (GDC) 
• Create and edit documents to enhance their work (GDC 2 – Creating and editing) 

  
 
Outcome 2: Prepare environments for children and young people’s play, learning and educational 
activities 
 

Develop breadth by applying knowledge and 
understanding to different contexts 

Develop depth by analysing information and ideas 
from across the contexts to draw conclusions and 
make judgements 

Contexts  
• Preparing environments for a range of different 

types of activity 
• Preparing different types of environments, for 

example, indoor, outdoor, in social and 
community settings 

• Using a range and different types of equipment 
and resources 

• The interrelationship between children and young 
people, the activity, and the environment  

• Implications for health, safety and safeguarding 
when undertaking any activity 

General Digital Competencies (GDC): 
• Create and edit documents to enhance their work (GDC 2 – Creating and editing) 

  
 
Outcome 3: Observe children and young people’s learning and development within a specific age 
range 
 

Develop breadth by applying knowledge and 
understanding to different contexts 

Develop depth by analysing information and ideas 
from across the contexts to draw conclusions and 
make judgements 

Contexts 
• Types of observation 
• Timescales for observations, for example, less 

than one hour, 1-3 hours, one day 
• Age ranges: 0-18 months, 18 months-3 years, 

and 5-7 years 
• Children with special education needs and 

disabilities within a range of different settings 
 

• Analysis of observation findings to draw 
conclusions and make recommendations on the 
learning and development needs of children and 
young people and the activities that could support 
their development 

• Inclusivity and children with special educational 
needs and disabilities 
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Develop breadth by applying knowledge and 
understanding to different contexts 

Develop depth by analysing information and ideas 
from across the contexts to draw conclusions and 
make judgements 

Other (specific) areas of development:  
• Literacy, mathematics, understanding the world, 

expressive arts, and design 
 

General Digital Competencies (GDC) 
• Create and edit documents to enhance their work (GDC 2 – Creating and editing) 
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Annex A Supplementary information 
 
The national technical outcomes are developed at route level, rather than by T Level, to give students a 
strong foundation for progression to any T Level within the route.  

1. Outcomes  

The outcomes give guidance on what the student will be able to do as a result of learning and applying the 
specified knowledge, skills and behaviours. In essence they describe at a high level what all students ‘can 
do’ by the end of the programme.   

The outcomes bridge three key elements: 

• the tasks that students will undertake to demonstrate their learning  

• the content being learnt (knowledge)  

• the skills and behaviours being developed  
 

2. Knowledge and understanding 

Knowledge refers to both knowledge and understanding, which relate to the theoretical facts, principles, 
concepts, procedures and techniques that students should acquire. The content included in each outcome 
includes the knowledge and understanding needed to meet the outcome only. 

3. Technical and employability skills 

As occupation-specific skills may vary widely between industry, sector, occupation and job type, the 
technical skills identified are those skills more generally regarded as essential to the workplace regardless 
of specific occupations. Employability skills are integrated so that they are taught in context, rather than in 
isolation, of technical skills or behaviours. To provide some consistency with T Levels, the skills identified 
correspond to those developed for T Levels, examples of which are available from the Operating 
Instructions for the Creation of Outline Content6 Annex E. 

4. Behaviours 

The behaviours have been selected from the list of enabling attributes, attitudes and behaviours developed 
for T Levels, available from the Operating Instructions for the Creation of Outline Content6 Annex E, as well 
as those behaviours employers involved in developing the outcomes identified as industry-relevant and 
regard as important.  

5. References to English, maths and digital skills  

References to English, maths and digital skills identify opportunities for the contextualised application of 
these skills, to help students understand their relevance to industry. This can be used to re-engage 
students by drawing out the importance and value of these skills within the industry in which students want 
to pursue a career. It can also help consolidate learning in the English, maths and digital component of the 
programme and maintain skills as appropriate. The references relate to subject content from: 

• GCSE English language7  

• GCSE mathematics8  

 
6 The Institute for Apprenticeships and Technical Education https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-
creation-of-outline-content-final.pdf 
7 GCSE English language https://www.gov.uk/government/publications/gcse-english-language-and-gcse-english-literature-new-content 
8 GCSE Mathematics https://www.gov.uk/government/publications/gcse-mathematics-subject-content-and-assessment-objectives   

https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-creation-of-outline-content-final.pdf
https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-creation-of-outline-content-final.pdf
https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-creation-of-outline-content-final.pdf
https://www.gov.uk/government/publications/gcse-english-language-and-gcse-english-literature-new-content
https://www.gov.uk/government/publications/gcse-mathematics-subject-content-and-assessment-objectives
https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-creation-of-outline-content-final.pdf
https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-creation-of-outline-content-final.pdf
https://www.gov.uk/government/publications/gcse-english-language-and-gcse-english-literature-new-content
https://www.gov.uk/government/publications/gcse-mathematics-subject-content-and-assessment-objectives
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• Functional Skills English9  

• Functional Skills mathematics10   

• national standards for essential digital skills (EDS)11 
 

6. Breadth and depth  

Education providers may want to include additional content to the national technical outcomes to support 
learner needs. Developing breadth supports students to consolidate the knowledge and skills at level 2. 
Developing depth provides stretch and challenge to move students towards level 3.  

• Breadth – maintains the same level (level 2) knowledge and understanding, by applying concepts, facts 
and theories in broader contexts.   

• Depth – moves students towards a deeper level of knowledge and understanding by analysing 
information and ideas from across the contexts in order to draw conclusions and make judgements. 
 

7. Further digital skills 

Employers and education providers put high value on developing digital literacy and skills. References to 
General Digital Competencies (GDC) are used to build higher level digital skills within an industry-relevant 
context. This is to provide some consistency with General Digital Competencies used in T Levels, available 
from the Operating Instructions for the Creation of Outline Content6 Annex F: General digital competency 
frameworks for T Levels, Appendix C – General digital competencies descriptors. 

8. Establishing and setting ‘the level’ 

Levels are defined by Ofqual, the regulator for qualifications in England. The T Level Transition Programme 
is a level 2 study programme, supporting progression to a level 3 T Level.   

Level 2 is defined by Ofqual as follows: 

Knowledge  Skills  
Has knowledge and understanding of facts, 
procedures and ideas in an area of study or field of 
work to complete well-defined tasks and address 
straightforward problems. 

Can interpret relevant information and ideas. 
Is aware of a range of information that is relevant to 
the area of study or work.  

Select and use relevant cognitive and practical skills 
to complete well-defined, generally routine tasks and 
address straightforward problems.  

Identify, gather and use relevant information to 
inform actions.  

Identify how effective actions have been.  

Level 3 is defined by Ofqual as follows: 

Knowledge  Skills  
Has factual, procedural and theoretical knowledge 
and understanding of a subject or field of work to 
complete tasks and address problems that while 
well-defined, may be complex and non-routine.  

Can interpret and evaluate relevant information and 
ideas.  

Is aware of the nature of the area of study or work.  

Identify, select and use appropriate cognitive and 
practical skills, methods and procedures to address 
problems that while well defined, may be complex 
and non-routine.  

Use appropriate investigation to inform actions.  

Review how effective methods and actions have 
been. 

 
9 Functional Skills English https://www.gov.uk/government/publications/functional-skills-subject-content-english 
10 Functional Skills mathematics https://www.gov.uk/government/publications/functional-skills-subject-content-mathematics  
11 national standards for essential digital skills (EDS) https://www.gov.uk/government/publications/national-standards-for-essential-digital-skills 

https://www.gov.uk/government/publications/functional-skills-subject-content-english
https://www.gov.uk/government/publications/functional-skills-subject-content-mathematics
https://www.gov.uk/government/publications/essential-digital-skills-framework
https://www.instituteforapprenticeships.org/media/3539/operating-instructions-for-creation-of-outline-content-final.pdf
https://www.gov.uk/government/publications/functional-skills-subject-content-english
https://www.gov.uk/government/publications/functional-skills-subject-content-mathematics
https://www.gov.uk/government/publications/national-standards-for-essential-digital-skills
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Knowledge  Skills  
Is aware of different perspectives or approaches 
within the area of study or work. 

 

The differences between levels 2 and 3 are: 

Trait  Level 2  Level 3  
Problem 
solving  
 

Address straightforward problems  Address problems that may be complex and non-
routine  

Information  Interpret information and ideas  
 

Interpret and evaluate information and ideas  

Investigation  Identify and gather information  
 

Use investigation to inform actions  

Evaluation  Identify effectiveness of actions  
 

Review effectiveness of methods and actions  



Page 13 of 13 

  

© Crown copyright 2021 

This publication (not including logos) is licensed under the terms of the Open Government Licence 
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To view this licence: 
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Follow us on Twitter: 
@educationgovuk  

Like us on Facebook: 
facebook.com/educationgovuk 

 

 

 

http://www.nationalarchives.gov.uk/doc/open-government-licence/version/3/
mailto:psi@nationalarchives.gsi.gov.uk
http://www.education.gov.uk/contactus
http://www.gov.uk/government/publications
http://twitter.com/educationgovuk
http://www.facebook.com/educationgovuk

	Introduction
	Updates to technical outcomes
	National technical outcomes



